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Collaborative	Framework	for	Educator	Evaluation	(CoFfEE)	

	

Course	offered	in	partnership	between	the		
Cape	Cod	Collaborative	and	Bridgewater	State	University	

	

2021	‐	2022 

 
 

Instructors 
 Members	of	the	Cape	&	Islands	Curriculum	Directors’	Team	
	

Mr. Marc J. Smith; Director of Curriculum, Instruction, and Assessment; Monomoy Regional 
School District 
 e: msmith@monomoy.edu  |  p: 508.945.5130, ext 5232 

 Dr. Sonia L. Tellier; Assistant Superintendent; Falmouth Public Schools 
  e: stellier@falmouth.k12.ma.us  |  p: 508.548.0151, ext 130 

 

Flexible office hours available by appointment. 
 
Overarching Goals/Course Overview 
During the course, candidates deepen their understanding of the MA framework for educator 
evaluation and develop a common language to define effective instruction. Through the use of 
practice exercises, videos, case studies, reading, discussion, and coaching sessions, participants will 
develop instructional leadership skills to…   

● name, explain, and document effective instruction regardless of the means of delivery (e.g., 
in-person, solely online, and/or blended) 

● communicate effectively about pedagogical practices that impact student learning to 
provide teachers with detailed feedback in order to promote a continued cycle of 
professional growth;  

● develop and reinforce professional practice that engages instructional leaders and their 
colleagues in meaningful, student-focused conversations about best practice and maintains 
an open feedback loop; 

● utilize a wide range of data points about student learning in teacher goal setting and 
benchmarking to indicate measures of growth and success.   

COFFEE participants will be required to submit one video recording of a teacher’s lesson that 
accompanies the participant’s feedback.  
 

There are no prerequisites for the course.  
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Session Overview 
While we will be engaging in this course virtually, each session will occupy a full day. (Specific times 
and dates follow in the next section.)  
 

For each session, there are specific resources that need to be read/and.or previewed in order to 
ensure that participants are prepared to engage fully in the session. There will be a mix of 
synchronous whole group and small group activity as well as periods during which participants will 
work independently.  
 

Sessions will call on a range of instructional strategies that will be modeled for use with teams for 
whom the participant is a supervisor.  
 

Lunch will be scheduled for one hour, and breaks will be offered throughout the session -- some will 
be included in the time allowed for individual or small group efforts.  
 
Session Dates and Times 

Mondays, 8 am - 3pm with an hour for lunch on your own 
 October 18, November 15, December 13, 2021 & January 10, February 7, March 7, April 4, 2022 

All sessions are offered in a hybrid format. Whenever possible, we welcome participants to 
join us in person; however, we are flexible and understand that having an opportunity 
for  virtual access increases the time colleagues can spend engaged in each session. If 
there is an inclement weather impact, we will announce virtual access only for the 
affected session. If there is a reason that we cannot convene virtually, we will mutually 
build consensus on a make-up date. 

 
Performance Evaluation Areas 
Final evaluation/grades will be determined as follows:  
Observation & Walkthrough Log: 20%  
Video Observation, Conference Submission with Written Analysis, and Coaching Sessions: 40% 
Personal Statement, Interview Analysis & Course Reflection Journal: 30%  
Classroom Discussion/Participation: 10% 
 
Attendance Requirement 
This course is designed with an expectation that participants attend all sessions.  For successful 
completion of the course, candidates may miss no more than six hours for illness, schedule conflicts, 
or emergencies. Attendance will be taken at each session, and late arrivals and early departures will 
be counted as part of that six-hour total. 
 

In the event of an emergency, illness, or conflict that results in a participant unable to attend a class, 
or portion of a class, the participant should contact the course facilitators to develop a plan for 
making up missed class work.  
 

Session	 Topic/Objectives	 Resources Assignment	

1 
 

Conditions for Effective 
Supervision and Evaluation: 

Required Reading
10	Mindframes	for	Leaders	

Prior to class 
Complete assigned readings 
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	  Common language and 
structure for supervision 
and evaluation 

 How Instructional Leaders 
influence the quality of 
teaching and learning 

 Relationships between 
belief systems and 
educators’ view of 
intelligence, achievement, 
growth, and student success

 Effective teaching and 
learning strategies and how 
they connect to the MA 
DESE collection of 
educator rubrics 

 
Massachusetts Department of 
Elementary and Secondary 
Education’s Five Step Cycle 
for Educator Evaluation 

Hattie & Smith,
Introduction and Chapter 1. 
 

10	Mindframes	for	Visible	
Learning.	Chapters 7 & 10. 
 
Supplemental Resources 
Foundations of Effective 
Classroom Management 
 
Teacher Beliefs About Student 
learning and Motivation 
 
Forget the Leading Role 
 
Qualities of Effective Teachers, 
3rd Edition, Stronge (2018) 
 
Massachusetts Department of 
Elementary and Secondary 
Education: Educator Evaluation 
 
Massachusetts DESE Training 
and Resources 

 

Review your district’s collectively 
bargained agreement for educator 
evaluation to identify your district’s 
common language and structure with 
regards to supervision and evaluation. 
Bring a copy of your district’s 
collectively bargained agreement to 
class. 
 

Develop a written statement on your 
personal belief system and view on 
intelligence, achievement, growth, 
and success with specific examples 
from your work 
 
In class 
DESE Calibration Video activity to 
support connection the rubric-identify 
observed elements from the rubric and 
corresponding rating. 
 
How do teacher beliefs 
influence/impact student learning? 
How can observation conferences be 
utilized to unmask teacher beliefs 
about teaching and learning? 
 

What areas of the rubric do you think 
is a strength for you/your team? How 
do you know? What areas of the 
rubric do you think will be an area for 
improvement for you/your team? 
How do you know?  
 
After class: 
Using knowledge gained in this 
session, begin to draft/revise personal 
statement. Create a journal entry that 
share reasoning/reflection that drove 
changes. 

2 
 
	

Intentions for Effective 
Supervision and Evaluation: 

 Unpacking the Educator 
Plan components 

 Role of Multiple Data 
Sources in the Evaluation 
Process 

 SMART Goal 
Development: intention, 
conferencing, feedback 

 Beginning the observation 
process and framing the 
learning: planning 
objectives and clarity for 
student outcomes 

Required Reading
10	Mindframes	for	Leaders	
Hattie & Smith 
Chapters 2, 3 & 6 
 
Supplemental Resources 
“One to Grow on/The 
Evaluation of My Dreams,” 
Educational Leadership 70(3), 
Tomlinson (2012).  
 
Carol Dweck Revisits Mindset 
 

“Fine Tuning Teacher 
Evaluation,” Educational 

Prior to class 
Complete assigned readings 
 
In class 
Opening Activity: 
Evaluation/Evaluator of My Dreams  
 

Unpack sample Educator Plans and 
Goal Statements: principles of 
mindset, intention of goal statements; 
goal conferencing techniques and 
feedback. 
 

Videos of classroom instruction: how 
is learning framed (or not) 
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Leadership 70(3), Marshall 
(2012). 
 

“Observing Classroom Practice,” 
Educational Leadership 70(3), 
Danielson (2012). 
 
“Show and Tell: A Video 
Column/A Map for Meaningful 
Learning,” Educational 
Leadership 75(5), Fisher & Frey 
(2018). 

An introduction to CEIJ: 
➔ Videos of classroom instruction: 

literal notes, coding 
➔ Sketching observational narratives 
 
After class 
Complete two unannounced/ 
walkthrough observations 
Bring literal notes with coding and 
redacted observational narratives to 
session 3 
 

Revise your personal statement and 
complete journal entry 
 

Prepare or ensure access to required 
data for session 3 
 
SMALL GROUP  
COACHING SESSION 1 (virtual) 
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Culture for Effective 
Supervision and Evaluation: 

 Effective conversations 
around teaching and 
learning - selecting a style, 
centering on data 

 Why are clear learning 
objectives important to 
effective teaching and 
learning? 

 Attributes of Culturally 
Proficient Leadership 

Required Reading
Hammond, Zaretta. Culturally	
Responsive	Teaching	and	the	
Brain. Corwin. 2015. Chapters 
1-3 
 
10	Mindframes	for	Leaders	
Hattie & Smith 
Chapters 5 & 9 
 
Supplemental Resources 
Moss, Brookhart  
& Long. “Knowing Your 
Learning Target”  Educational	
Leadership.		March 2011, 66-
69. 
 
TEDtalk 10 Ways to Have a 
Better Conversation - Celeste 
Headlee 
 
Culturally Responsive 
Teaching puts Rigor at the 
Center 
 
Hawlye, Willis D and Irvine, J. 
“The teaching evaluation gap: 
why students’ cultural identities 
hold the key.” (December 2011). 
Education Week.  
 
DESE Inclusive Practice Tool:  
Look for Document 
 
DESE OPTIC for Evaluation 
Calibration Exercises 

Prior to class 
Complete assigned readings 
Collect achievement data from your 
school/district (i.e., MCAS, GPA 
rankings, common assessments, 
standardized screening/monitoring 
assessments, etc). Wherever possible, 
ensure data can be disaggregated 
based by segments of the student 
population (i.e., race, gender, SE 
status, language, etc.) 
 
In class 
Self Reflection activity on 10 ways to 
Have a Better Conversation 

● What skills and areas for growth 
are you bringing to Observation 
conversations? 

 

Selecting style for the conversation 
Role Play: 

● Inquiry position 
● Directive position 
● High leverage area for growth 

 

Analysis of Achievement/Access gaps 
within your school/district 

● What is the data saying? 
● What culturally proficient 

practices are going on in district? 
● Where can feedback be focused?  

 
Text Based Discussion: 
Safir, S. (2019, March). Becoming a 
Warm Demander. Educational 
Leadership. 76(6), 64-66. 
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Buckingham and Goodall, “The 
Feedback Fallacy”, Harvard	
Business	Review”.		Marc-April 
2019. 
 
Number	1	for	Some: 
Opportunity	and	Achievement	
in	Massachusetts. The 
Massachusetts Education 
Equity Partnership, 2018.  

Cultural Proficiency Self-Assessment:  
Utilize Rubric to have participants 
reflect on their own place on the 
continuum. Give language examples, 
things you might see, etc. in each and 
have them reflect on their schools as 
well. 
 
After class 
Revise your personal statement and 
complete journal entry 
Prepare for Small Group Coaching 
Session 1 
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Assessing Shared, High 
Expectations for Teaching and 
Learning via Effective 
Supervision and Evaluation: 

 High Expectations for All 
Students 

 Cultivating Social 
Emotional Learning 

 Incorporating data-based 
questions to promote 
teacher reflection and 
decision- making  

Required Reading
10	Mindframes	for	Leaders	
Hattie & Smith 
Chapters 2 (review), 6 
 
Supplemental Resources 
CASEL:	Guide	to	Schoolwide	
SEL,	Strengthen	Adult	SEL	

Prior to class 
Complete assigned readings 
 

Review the district’s/school’s 
expectations for teaching and learning 
with regard to learning objectives: are 
they posted? stated? both? other? 
 
In class 
Complete the 4 Step Process for your 
school/district-Educational 
Leadership (September 2010) 
 

Virtual Classroom Visits: 
With peers, complete 3 observations 
using videos shared in class and 
identify strategies used to set high 
expectations for students 
 
After class 
Revise your personal statement and 
complete journal entry 
 
SMALL GROUP  
COACHING SESSION 2 (virtual) 
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Assessing Shared, High 
Expectations for Teaching and 
Learning via Effective 
Supervision and Evaluation: 

 Standards v Expectations  
 Connecting principles of 

cultural proficiency to 
expectations, feedback  

 Establishing patterns of 
practice  

 Strategies for conferencing, 
differentiated along a 
continuum to match the 
professional development 
needs of the educator, 
incorporating data-based 
questions to promote 

Required Reading
10	Mindframes	for	Leaders	
Hattie & Smith 
Chapters 8 & 10 
10	Mindframes	for	Visible	
Learning:	Teaching	for	Success	
Hattie and Zeirer 
Chapters 4 & 6 
 
Supplemental Resources 
Quick Reference Guide: 
Educator Evaluation and MA 
Curriculum Standards 

In class 

Virtual Classroom Visits: 
Practice literal notes! 
 

Observation debrief with partner(s) 
 

Calibration of observational 
narratives: Attention to the “A” (High 
Expectations: providing feedback via 
suggestions, recommendations, 
expectations and requirements) 
 

Effective Communication: in-class 
diagnosis of lesson alignment and 
level of challenge; check for inter-
rater reliability; application of 
Balanced analysis through in-class 
diagnosis of level alignment and level 
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teacher reflection and 
decision-making  

of challenge 
 

Conferencing role play 
 
After class 
Interview a more veteran instructional 
leader in your school/district. Use the 
attached interview protocol. Submit 
interview analysis before attending 
session 6.  
 

After the interview, revise your 
personal statement and complete 
journal entry 
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Promoting Equity through 
Effective Supervision and 
Evaluation 
The Observation Cycle: 

 Preconference - Clarifying 
learning objectives 

 Observation 
 Postconference - Feedback 

decisions (suggestions, 
recommendations, 
expectations 
and requirements); Data 
based questions 

 

The Learning Focused 
Educator. How clarity, clear 
learning objectives and 
Formative Assessment fuel 
achievement.   

Required Reading
Hammond, Zaretta. Culturally	
Responsive	Teaching	and	the	
Brain. Corwin. 2015. Chapters 
2, 4 & 9 
 
Supplemental Resources 
DESE: Calibrating Feedback: 
http://www.doe.mass.edu/edeval
/resources/calibration/FeedbackS
lides.pptx 
 
DESE OPTIC for Evaluation 
Calibration Exercises 
 
The Opportunity Myth 
Executive Summary 
 
Principal as Formative Coach 
 

Prior to class 
Complete assigned readings 
 

In class 
Use the Opportunity Myth Executive 
Summary 

● Host District Classroom Visit 
● Data collection of learning 

objectives 
● Analysis of “on-level” 

appropriateness 
 

Simulated Classroom Observation - 
Unannounced observation video 

● Focus elements 
● Data collection 
● Data organization 
● Prep for post conference 

 

Role Play - Preconference 
● Activity driven learning 

objectives 
● Coverage minded learning 

objectives (the kitchen sink) 
● Trios - Evaluator, Educator, silent 

observer 
 
After class  
Conduct full observation cycle - 
announced. 
 

Revise your personal statement and 
complete journal entry 
 
INDIVIDUAL COACHING  
WITH AN INSTRUCTOR 
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Leveraging Feedback for 
Effective Supervision and 
Evaluation 

 Sustaining the feedback 
loop: evaluator to educator, 
educator to students  

Required Reading
Hammond, Zaretta. Culturally	
Responsive	Teaching	and	the	
Brain. Corwin. 2015. Chapter 7 
 
Supplemental Resources 

Prior to class 
Complete assigned readings 
View assigned videos 
 
In class 
Reflect on the completion of the full 
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 Conferencing Revisited: 
○ incorporating data-

based questions to 
promote teacher 
reflection and decision-
making  

○ Providing feedback via 
suggestions, 
recommendations, 
expectations 
and requirements  

 Reflection on ways in which 
SMART goals for 
Instructional Leadership 
have been met and next 
steps 

“Show and Tell: A Video 
Column/The Micro-Teaching 
Advantage,” Educational	
Leadership	76(5), Fisher & 
Frey (2019). 
 
“The Instructional Leader’s 
Most Difficult Job,” Educational	
Leadership	76(6), Hall (2019). 

observation cycle 
● Recap the CEIA process and 

share reactions to the post-
conference experience 
➢ What questions did you ask? 

➢ What data did you review? 

➢ How did you deliver 
feedback to the educator? 

➢ Did the educator share 
feedback with you? 

● Reflect on how to grow your 
professional practice 

 
Workshop the written (redacted) 
observational narrative; assess for 
connections to the post-observation 
conference.  
 
Wrap up and final activity 
 
After class 
Prepare the final draft of your 
personal statement and complete 
journal entry. 

 
PDPs and Credit Option 
67.5 PDPs will be awarded to participants who successfully complete this course.  
 

Through our partnership with Bridgewater State University, an option to purchase three (3) 
graduate credits is available. Details will be shared at the first session, and a determination along 
with payment must be made prior to attending the second session. All credit inquiries can be made 
by contacting Julie DeBennedictis. Instructors cannot intervene in the credit process on the behalf 
of any participant. The deadline stated here is firm. 
 
This	course	is	offered	in	partnership	with	Bridgewater	
State	University's	Cape	Cod	Campus.		

	
Bridgewater	State	University's	statement	on	Teaching	
for	Tomorrow	
In the Department of Secondary Education and 
Professional Programs, we value Bridgewater State 
University’s legacy as a teachers’ college, and we strive to 
build on that foundation as we prepare the next generation of educators. Our students learn to 
synthesize innovative strategies with time-tested teaching methods. In small classes, students 
develop and apply their knowledge by creating and implementing original lesson plans, exploring 
new technologies and collaborating with their peers. Starting in their first education course, 
students spend time observing experienced teachers in local middle and high schools, and a 
semester of student teaching provides a rich professional learning experience. Students graduate 
prepared to teach, lead, and serve in a diverse and evolving global society. 
 

BSU education programs are highly regarded in the region on account of our faculty members, who 
share a commitment to helping students grow and develop into teachers who go on to have a 
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profound impact on their students’ lives. Faculty members enhance learning by sharing their 
wealth of real-life teaching experience and ongoing research on current issues in education.  


