
Pivot of Pedagogy: How the Pacific Oaks College 
Community Adapted to the COVID-19 Pandemic



Purpose of study 

The purpose of the current study is to examine the significance of community 
partnerships, online readiness of students, and instructional practices used to 
pivot practice during the pandemic, through the use of auto-ethnographic 
reflections by two faculty members and one administrator at Pacific Oaks 
College (PO). 



Background, Theoretical Framework and Review 
of relevant Literature
•Educator, advocate and author bell hooks writes about engaged pedagogy as 

a necessary and transformative process that supports holistic learning 
(Florence, 1998). 
• This perspective suggests that integrating real life and classroom content is necessary. 

•Educators have a responsibility to create a culture that supports optimal 
learning, and this requires an understanding of emotional awareness and 
emotional intelligence in their classrooms. This often involves the sharing of 
experiences to build community. 



Background, Theoretical Framework and Review 
of relevant Literature
Divergent learning styles lead to lasting results based on students’ acquiring 
the skills to transfer knowledge of pedagogy to practice. Experiential learning 
(Kolb, 1984) allows pre-service teachers to demonstrate their abilities and their 
understanding of learners’ assets and needs. 

Darling Hammond (2015) reiterates that the entire process of analysis of 
learning requires an instructional design that specifies instructional theories to 
ensure quality instruction (i.e., evaluation, activities, delivery, and practice) and 
a system to meet the learners' needs. 



Method

•Autoethnography permits a researcher to perform a narrative analysis of 
themselves being intimately engaged in the research of a particular 
phenomenon (McIlveen, 2008). 
• The researcher does more than write about self but is critical about their experiences 

regarding the topic being investigated.

•The researches had opportunities to talk about their experiences and share 
the impact as well as explore the challenges and triumphs of the pivot. 

•The key is to involve students in inquiry and design-based projects rooted in 
driving questions and real-world problems (Creswell, 2007). 



Results

•Thesis: three entities – the library, the writing specialists/tutors and the 
faculty that oversees thesis – were able to collaborate in a way that offered 
supports that could only be described as wraparound services. 
• This has now become a standard practice and from that was born student-led groups 

where they meet via Zoom to support and encourage each other since some are 
future along in the thesis process than others. 

•Ability to teach groups that might not likely met. Main and branch campus 
students able to interact. 



Results

• Fieldwork: A structured virtual cohort-based fieldwork project model was adopted 
assigning a student with an approved fieldwork location, a specific fieldwork 
project, a cohort and a designated site supervisor. 

• Bi-directional and clear communication between students, instructor, and site 
supervisor were key in the transition and implementation of the virtual fieldwork 
model.

• Students reported that their anxiety level decreased once they learned that 
fieldwork will be virtual and structured.

• This model proved to be successful and has now become a standard practice 
moving away from having students find their site location, creating their project 
and finding their supervisor. 



Results

Teaching Practicum

 Findings indicate that Beginning Teacher Support Assessment (BTSA) will need to intensify 
coaching and professional development since the culminating experiences are done through 
distance learning. IDP (Individual Development Plan) intentionality (i.e. classroom 
management, SEL, differentiated instruction etc.).



Discussion of Results

•Clear expectations 

• Self-assessment influences how effective we are at interacting with others 
and with our environment. Observable learning is influenced by four 
processes of attention, retention, or memory, behavioral rehearsal, and 
motivation. 

•Virtually all learning phenomena resulting from direct experiences can occur 
on a vicarious basis through observation of other people’s behavior and its 
consequences for the observer (Merriam et al., 2007). 



Implications/Significance of Study

•Thesis: The implications for practice is to radically rethink teaching practices 
and to humanize digital pedagogy, to preserve our students— and our 
own—sense of humanity while we’re all teaching and learning remotely.  

•Creating a system that can adequately supports the needs of students can 
result in success and a deeper sense of community. 



Implications/Significance of Study

▪ Fieldwork: The success of the students’ completion of this course was based on the 
institution responsiveness to support the author’s innovate ideas to proactively 
create virtual opportunities, and to adapt innovative teaching to meet the future 
needs of students during the pandemic. 
▪ Equity focused strategies were implemented to leverage technology to address 

existing inequities of tracking fieldwork hours and project progression. Additionally, 
the success of instructors and site supervisors were based on constant and frequent 
communication, training, and feedback to revise assignments and documentation 
forms to designing virtual classrooms and learning environments that support the 
learning needs of student.  
▪ Feedback from site supervisors and instructors also highlighted a need for a student 

placement and management system as well as the need for a full-time fieldwork 
coordinator to provide an extra level of support that was not available.



Implications/Significance of Study

•Teaching Practicum:

• Students’ learning styles differ, and their participation may be difficult to 
manage through distance learning.

•The urgency now is to find ways to reconnect with students and create 
experiences that invite creativity, collaboration, communication, and cultural 
intelligence into the learning environment (Howard, 2010). 

Create an Internalized Dialogue

 “Framing and reframing one’s thinking in order to improve upon children’s   
learning is basic to the active process of reflection” (Lin, et al., 2008 pp.190).



Recommendations for Future Studies

•Evaluate teaching practices and to humanize digital pedagogy, in an effort to 
preserve our students’—and our own—sense of humanity while we’re all 
teaching and learning remotely.  

• Forging the Connection Between Social-Emotional Learning and Educational 
Equity.

• Investigate the how faculty are using the 3 proportions of Culturally Relevant 
Teaching ( Academic Achievement, Cultural Competence, Socio-Political/ 
Critical Consciousness) 
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