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To the Office of Charter Schools and School Redesign and the Massachusetts State Board 

of Education:   

  I am pleased to present this annual report on behalf of the Greater Commonwealth Virtual 

School (GCVS) for the fiscal year 2021. This report represents our status as a Commonwealth 

Virtual School and our vision for moving forward to the next stage. While the focus of this report 

is on our activities during the 2020-2021 year, it does include several other significant events, 

issues, actions and plans that took place after June 30, 2021, which represent significant 

milestones in the forward progress of GCVS as a virtual education option in the Commonwealth.   

  The year 2020-2021 was the second and first full year of the pandemic.  As it was for 

most of the public schools, this year was unlike any other year.  We had to learn new practices 

with very little or almost no preparation, abandon long established ones and perform in an almost 

continuous state of adjustments. The silver lining is the awareness of the undeniable importance 

and necessity of a virtual education within the Commonwealth.  During this year GCVS 

established more relationships and collaborations with other public-school districts than all the 

years prior. Through an arrangement with AFT, GCVS teachers helped train several teachers 

from other districts in virtual education.  Our administration has contributed numerous hours in 

advising and helping other districts in setting up their virtual education. GCVS also directly 

educated more than 200 students from other districts, as well as providing an internship for a 

high school student from another district. We acted as consultants with several districts wishing 

to apply for the Single District Virtual School designation. Governed by individual agreements, 

these collaborative relationships continued into the following year 2021-2022.    

  The pandemic has also led to an explosion of enrollments of students at GCVS.  Thanks 

to quick action by the DESE Commissioner and his staff, our cap was lifted to 1050 students.  

Those seats were almost instantly filled through a lottery system, yet the waiting list stagnates 

around 700 applicants to this date. Managing the increased enrollment and ensuring that all 

resources were ready for the students was a monumental task but one that our administration and 

staff saw as vital.  While we were aware that the success of this incredible task of nearly 

doubling the size of GCVS in such a short period would certainly come at the expense of 

significant parts of our normal planning, there was never any consideration of not assisting the 

other school districts in these dire and unprecedented times.    

  Additionally, the pandemic also affected our plans and operations in more direct ways.    

● By the time the pandemic was known, it was too late to roll back our deployment of 

the new curriculum platform using FLVS. In retrospect, it might have been safer to 

delay any such major deployment until a later year.  

● We were not able to administer our formative assessment in a way that it was 

designed to be, in person.  The rushed virtual administration of Star 360 has unveiled 

several issues we had not anticipated before.  Chief among them is the lack of student 

investment.  

● Not unlike many of the teachers throughout the Commonwealth, the performance of 

our teachers was negatively affected as they continued teaching full-time while 

attending to their own children who stayed home as a result of their own school’s 

closing.  

● The sudden elimination of any planned in person activities was a major blow to our 

student engagement.  While our students are used to learning virtually, the few meet-

ups they attend have proven to be a very significant contributor to better student 

engagement.  
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● Our inability to reopen the student help center hampered our efforts to better support 

our SPED students who would normally require a hybrid level of support, virtual and 

in person.  

 In summary, the year 2020-2021 with its unprecedented challenges, while hampering normal 

progress and planning, has led to better resiliency and future preparedness.  In previous yearly 

reports, FY19 was described as the “Development Year”.  FY20 was considered our “Transition 

Year”.  FY 21 is unmistakably our “Adventure Year”.  Despite all the challenges, GCVS has 

clearly reached a higher level of maturity.    

 Our curriculum platform (FLVS) has been standardized for all grades K to 12.  

● GCVS has now a proven and well-established process to partner with other public 

schools.  We believe that this collaboration will grow to a vital and important part of 

our mission.  

● Our individualized learning programs are supporting a wider variety of student 

audiences.  

○ Our support center (scheduled to re-open early 2022) and our partnership with 

collaboratives will help support students in need of in-person training.  

○ Our joint program with Greenfield Community College has grown 

considerably.  We now have more than 50 advanced students taking advantage 

of this unique opportunity at no cost to the students and their families.  

○ The need for customized programs for advanced students was not limited to 

high school students.  GCVS designed the “SAIL” program to offer similar 

opportunity to our advanced and independent elementary students.  The 

program was launched at the start of the 2021-2022 year with great success.  

● In addition to the variety of our programs, we are also improving the flexibility of our 

offering.  Halfway through the 2020-2021 year we designed a new hybrid program 

which will offer a new asynchronous component that is fully aligned with our live 

classes based on the same FLVS curriculum platform.  The pilot was launched at the 

start of 2021-2022 school year and has demonstrated better student engagement and a 

considerable reduction in absences.  The program is designed to allow students to 

move freely between live and asynchronous classes as the need arises.    

  In summary, I am very confident that while the unexpected challenges of this year might 

have delayed or postponed some parts of our previous planning, GCVS emerged from this 

experience stronger and more stable.  Perhaps, for the first time, not only the GCVS community 

but a growing number of other school districts have a clearer and better understanding of the role 

that GCVS can play in augmenting the support of our students through virtual education.  

Respectfully submitted,  

 
Salah E. Khelfaoui, Ph. D.,   

Executive Director   
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Introduction to the school 

Greater Commonwealth Virtual School 

Year opened 

2010 as an Innovation 

School 

2013 as a Commonwealth 

Virtual School 

Year(s) renewed 

(if applicable)  

Renewed: 2016-2019 

Renewed: 2019-2022 

 

Name of educational 

management 

organization  

(if applicable)  

N/A 

Number of students 

enrolled by grade 

level 

 

K-45 1-48 2-49 

3-62 4-60 5-62 

6- 

L: 79 

F: 4 

7-

L:97 

F:14 

8- 

L:112 

F:15 

9- 

L:111 

F:31 

10- 

L:86 

L:34 

11- 

L:68 

F:47 

12- L:65 F:32 
 

Grades served K-12 Total enrollment 1050 

Approved maximum 

enrollment 
1050 

Number of students 

on waitlist (if 

applicable) 

Sept 2020: 1100 

June 2021: 62 

December 2021: 607 

Number of students 

eligible for free and 

reduced price lunch 

193 
Number of sending 

districts served 
205 

Enrollment on June 16, 2021 was 1032 students. In FY21 GCVS processed 642 applications. We 

also enrolled over  200 students from seven partnership districts who continued to claim the 

students while we provided instruction. 

Mission statement: The Greater Commonwealth Virtual School, a public school of choice, 

serves students from across Massachusetts who need a learning community that is accessible 

and flexible. We give our students and their families choices in what, how, when, and where 

they learn. 

 As a pioneer of online personalized learning, we empower our educators to tailor learning 

experiences to each student’s strengths, interests, and challenges. We redefine and change 

how students and teachers engage through innovative technology, while ensuring mastery of 

competencies embedded in a rigorous curriculum. 
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Performance and plans  

Faithfulness to certificate 

Criterion 1: Mission and key design elements 

Explain how the CMVS makes available to the public its accountability goals and specific 
strategies for reaching these goals through various means (including but not limited to 
posting on the school’s website). 

We are a virtual school that prides itself on the personal touch. We share our accountability 
goals through meetings, such as the Learning Coach meetings,  and task forces. We also have a 
statement on the school’s website, where prospective families go to learn more about the 
school: 

The GCVS Accountability Plan 

GCVS has an accountability plan, developed with its partners at the Department of Elementary and 

Secondary Education.  We serve many students whose needs were not met in a more traditional 

setting. Our accountability plan lays out the measures of success that are in line with our mission 

statement and which address the needs of many of our students.  Here are the goals of our 

accountability plan: 

● We will measure student growth toward grade-level mastery by using the Star 360 Math and 

Reading tests four times a year. Students who are at risk of not meeting end-of-year 

benchmarks will have access to additional resources. 

● Our English Language Learners and Students with Disabilities will meet their annual goals.  

● Teachers will build accessible lessons using UDL parameters as well as student feedback, so 

that lessons are personalized. Parents and students will report that they are satisfied with the 

personalized learning.  

● Teachers are leaders in the world of on-line learning. 

 

Amendments 

Note all amendments the CMVS requested during the current certificate term: 

Date Description of amendment requested Approved? 

7/06/2020 Adoption of the FLVS Curriculum K-5 yes 

 Increase enrollment from 750 to 1500 Enrollment cap set to 1000 

09/04/20 Increase enrollment from 1000 to 1,100 Enrollment cap set to 1050 

 

We are faithful to the terms of our certificate.  

Term Evidence 

Students of currently enrolled 

siblings 

In the lottery systems, siblings of current students are given a 

priority number. These students are the first ones to be offered a 
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seat when a slot opens. However, the local district caps sometimes 

hinder us in our capacity to offer seats. 

Students who are out of school 

due to bullying or other safety 

concerns 

We have many students who arrive with documentation of 

bullying and other health concerns. This was of particular concern 

during the pandemic, before a vaccine was available. We 

partnered with seven other districts, bringing in several hundred 

students who could not attend their own local school. (That 

number grew to nine by the end of the year.) We held open 

houses so that parents of medically fragile students could make 

informed decisions. These students were also given priority in the 

lottery. 

 Students with disabilities Our percentage of SWDs is consistently higher than the state 

average, usually between 22% and 24%. 

Students out of school due to 

pregnancy or parenting 

FY21 we had about 3 students. This information is not requested 

as part of the enrollment process. Guidance and adjustment 

counselors are the ones who support these students. We met with 

members of MassGrad to explore how to better support these 

students, and they are central to the CTE Graduation Pathways we 

began planning in FY21 with the award of an Innovations Pathways 

grant. 

Students who seek an advanced 

coursework not available in 

their current school 

We had 50 students dual-enrolled at Greenfield Community 

College. We also offered individual courses to schools who could 

not provide those classes. For example, one charter school did not 

have a Spanish teacher, so all 24 students enrolled in Spanish took 

the class through our flex program.  Again: the local district caps 

sometimes hinder our ability to offer seats to students who qualify 

under this term. 

Students in training for 

competitive arts or sports 

whose schedules prevent them 

from attending school on a 

regular basis. 

We have several actors and high-ranking athletes enrolled at 

GCVS. 

 

Academic program success 

Criterion 4: Student performance 

Provide information regarding and a discussion of student performance in the CMVS, including 
data from state assessments [(M.G.L. ch.71 §94(m)(7)]. 
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The FY21 MCAS were not administered until late May and into June, with the test sessions 
reduced to one per content area. The testing period for the ACCESS was extended until May. 
For both the MCAS and ACCESS, we had mixed participation rates. The tests were administered 
in person, in public places, to students who chose to go to a virtual school, before vaccinations 
were available to younger students. And yet, we had our strongest participation rates for 
students in the elementary grades. 

Participation rates for the MCAS:  

 

Participation in the ACCESS was 53%, since we could only secure one site. 

We performed just slightly below the state mean across the board, with the exception of grade 
10 ELA, which was above. 
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Provide a comparison of students’ achievement in the CMVS against the achievement of students in 
sending districts [(M.G.L. ch.71 §94(m)(7)]. 

We have 205 sending districts, so this is not feasible. Instead, a district-to-state comparison is 
available:  

 
Provide any additional valid and reliable data demonstrating the progress the CMVS has made 
in meeting academic benchmarks [(M.G.L. ch.71 §94(m)(7)]. 

 

Our MCAS performance has improved slightly over the years, with average scaled scores slightly 
closer to that of the state, and SGPs somewhat higher than in 2019.  

 

Criterion 5: Program delivery 

Curriculum 

Describe any revisions to the curriculum that were made in the prior fiscal year and explain why they 
were made [(M.G.L. ch.71 §94(m)(2)]. 

 

In FY 2021 GCVS adopted the Florida Virtual School (FLVS) curriculum in K-5. It had already been 
adopted at the middle and high school. In approving this change, the Commissioner noted, 
“This change,  following full alignment with the Massachusetts Curriculum Frameworks, will 
allow the school  to implement FLVS across grades K-12.” FLVS provides workbooks to students 
in the elementary grades, and teachers use the tactile materials from Orton Gillingham to 
support literacy in the early grades. This recent change of curriculum means that we must 
recertify our accreditation with the National Collegiate Athletic Association (NCAA). We are 
currently undergoing that process.  

Instruction 

Describe the expectations for student-teacher interaction on a weekly basis, including how 
often teachers and students were required to interact within each week, for what purposes, 
and how these interactions are monitored [(M.G.L. ch.71 §94(m)(6)].  
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GCVS offers live classes. This means that students are expected to be in class, willing to engage 
on a daily basis (in elementary and middle schools) and on the days when classes are held in 
high school. If students do not attend, a call is made to the learning coach. Students on our 
asynchronous platform have a mentor who monitors progress. All students are expected to 
attend the assemblies, and all have access to the guidance and adjustment counselors when 
needed. The role of the learning coach is of utmost importance in this model. The learning 
coach monitors the student’s progress and makes sure the student is prepared to learn.  

 

How do teachers provide instruction to students in the big ideas of early reading (phonemic 
awareness, alphabetic principle, accuracy and fluency with text, vocabulary, and 
comprehension)? Describe the roles and responsibilities of teachers and 
parents/guardians/learning coaches [(M.G.L. ch.71 §94(m)(6) 

 

In the early grades, when literacy instruction is paramount, the learning coach is expected to 
extend the lesson during the asynchronous lesson time.  The big ideas of early reading 
(phonemic awareness, alphabetic principle, accuracy and fluency with text, vocabulary, and 
comprehension) are addressed by combining the FLVS materials with Orton Gillingham, and 
using Seesaw as an interactive way to post and review work. Part of the curriculum work over 
the year was aligning the two systems’ presentation of letters and phonemes. With all the 
elementary teachers trained in OG, we decided to prioritize that system’s order of letter and 
phoneme exploration.  

We have multiple supplemental materials to support this work, in terms of access to texts and 
diagnostic programs. We also have guided reading groups in K-2, and additional small group 
work for students needing additional instruction and practice.  

Assessment 

What proactive steps did the CMVS take to support students below grade level, English 
language learners, students with disabilities, and college-bound students? [(M.G.L. ch.71 
§94(m)(10)]. 

 
GCVS hired an assistant principal at the high school to address the problem of excessive failure 
in the high school, particularly in ninth grade. Plans for a ninth grade academy for FY22 were 
developed, and in the meantime academic support classes were added to the middle and high 
school schedules. We used ESSER funds to extend the contract of our .5 FTE ESL teacher, adding 
a .5 FTE Academic Support position for this work.  We used the same funds to hire another .5 
FTE ESL teacher who also worked as a .5 FTE Family Engagement Liaison, to better serve the 
families of in the Greater Boston area. In the summer, we extended the Title I program to 
include middle school students. 
 
Over the year a team of high and middle school teachers worked to develop a literacy plan. This 
was initiated by an award of a GLEAM grant, which led to the application to and award of a 
Focus Academy grant to build a tiered system of literacy supports. In FY 21, teachers began the 
process of expanding the reading list, which had been deemed “Euro-centric and hetero-
normative" in the Year 8 Report from the Office of Charter Schools and School Redesign. High 
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school and middle teachers began to explore what a more equitable reading program could 
look like.  
 
The number of English Language Learners also grew, in part because of the partnerships we 
made with other districts. The Title I literacy teacher at the middle school applied for an ESL 
license and offered to instruct a cohort of students in the fourth grade, as part of her 
internship. An SEI class was offered and several teachers took this class, including the new high 
school vice principal, who began to look for the SEI strategies in the lessons she observed. 
 
Guidance continued to support students who wanted to go to college, as well as those 
interested in the dual enrollment program with Greenfield Community College. An unexpected 
death of one of the guidance counselors caused a momentary hiccup, but the middle school 
guidance counselor stepped in and business continued almost as usual. 
 

The work with students with disabilities is a great deal more complicated. Our certificate 
requires us to prioritize the applications of students with disabilities. We call ourselves “an 
inclusive school”. In FY21 we reworked the elementary schedule to make sure that this was a 
reality. ESSER funds allowed us to hire an additional paraprofessional to promote the “push in” 
model in elementary grades.  We located a new site for the in-person support center as well, 
and renovated it to provide offices for counseling as well as study areas. (We could not open 
the site because of the pandemic and a particular permit that has proved hard to obtain.) 
During the course of FY21, the Special Education department held conversations with other 
districts about 40 day placement(s) for those needing a therapeutic setting and discussed 
possible “shared services”.  The Board of Trustees voted to accept a “Learning Coach Contract” 
that clearly spelled out expectations for GCVS and learning coaches, especially in terms of 
supporting SWDs. 

 

In June of 2021 GCVS had 216 students with IEPs and 15 spec ed teachers, two paraprofessional 
and two administrative assistants. Nine students with IEPs graduated.  

 

We began the work of planning a CTE program for our students, to provide an additional 
graduation pathway for pregnant and parenting teens, SWDs, as well as our general population. 
ESSER funds permitted us to buy the entire set of courses from eDynamic learning, an online 
provider of CTE courses, many of which lead to a certificate. The school was awarded an 
Innovations Pathways grant, to continue with this work over FY22. 

 

Supports for diverse learners (addresses Criterion 2: Access and equity) 

Describe how the CMVS conducted outreach to recruit and enroll the student groups listed in 
its enrollment preferences, and describe additional outreach to students whose 
parents/guardians may not speak English as a first language [(M.G.L. ch.71 §94(m)(12)]. 

 
The Executive Director changed the Enrollment Coordinator position to that of a Director, 
indicating its importance to the long-term success of the school. This person worked to build 
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relationships with agencies across MA which include mental health, family support, and teen 
pregnancy agencies. As part of this work, the Director of Enrollment attended conferences 
throughout Massachusetts to build relationships with programs and agencies, and sending 
them a quarterly newsletter (203 agencies on the email list).  
 
GCVS also hired bilingual staff, and worked with a translation service to translate documents 
and correspondence, and provide interpreting services. 
 
We continued to meet parents of ELL students with translators to hear and address their 
concerns. We held an ELL Parents night, and will continue this practice. 
 

Describe the resources and/or information used to assist students in determining the 
appropriateness of specific courses for meeting their academic needs, including English 
language learners, students with disabilities, and college-bound students [(M.G.L. ch.71 
§94(m)(12)]. 

 
This begins with the Director of Enrollment having conversations with parents and referring 
them to our website course catalog. Enrollment discusses needs and goals to help the family 
find the best education path as they join GCVS, and looks at prior school records, transcripts to 
help determine placement.  We also hold open houses and schedule calls with parents to talk to 
specific staff members 

In HS, guidance meets with the family for course selection as they join GCVS. Any student on an 
IEP talks with the Director of Special Education during the enrollment process to help select the 
best academic pathway.  

 

Describe the information provided to students and parents/guardians/learning coaches that 
explained the environment required to support online learning [(M.G.L. ch.71 §94(m)(12)]. 

 

The shift to online learning can need a lot of support. After conversations with the Enrollment 

team we then provide live orientation sessions. There is also an online orientation module, as 

well as live LCC meetings and in personalized check ins, if needed. We provide videos and 

pictures with examples of a student-dedicated work space, offering points to consider when 

setting up the work space. There is also a Title One Contract, which is the statement of 

expectations between parents, GCVS, and students,  and  Learning Coaches contract which is 

much more explicit in its expectations for Learning Coach academic support, as well as a 

Prospective Student Q&A site on our website, where parents and students can post questions 

that get directed to various GCVS staff, including the Director of Student Services. 

 
Describe the technical support provided to students and parents/guardians/learning coaches 
to ensure continuity in learning, including when during the day and week technical support 
was available [(M.G.L. ch.71 §94(m)(12)]. 

 

One should expect technical glitches in a virtual school that supplies students with 
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Chromebooks. When these occur, we use a ticket system where families can email tech support 
directly for assistance. Families get an automated email confirming their submission, then tech 
support reaches out to the family. Tech support is available Mon-Fri from 8am-4pm, (although 
they are often available more). Families can email or call GCVS' tech team directly for 
assistance, we have extended service plans with Dell for further tech support as needed.  

 

Criterion 6: Culture and family engagement 

Social, emotional, and health needs 

Describe the school’s expectations for student participation, and explain how the CMVS 
monitored participation and tracked attendance [(M.G.L. ch.71 §94(m)(5)]. 

The GCVS Board of Trustees voted on an attendance policy in the spring of 2017 that provides 
the framework to calculate and report both attendance and instructional time requirements, 
applying the statewide standards to a virtual environment. Our goals are to have students 
engaged and achieving, with both daily structure and flexibility, to maximize student success.   

● Students are required to follow the school calendar, which, for FY 21, was  170 
school days.  

● Students are expected to log into the LMS each scheduled school academic 
calendar day. If attendance is not recorded on a school day as listed on the school 
academic calendar, the student is marked as absent.  

● If students are unable to log onto the LMS school, the family is required to notify 
the school nurse as to the reason for the student’s absence via LMS messaging.  

● Switching of school holidays was permitted with prior administrative approval 
noted in the student’s record. 

● Families are advised to prepare a contingency plan if they experience 
technological difficulties accessing the program.  

 

GCVS follows the accepted MA public school academic calendar. Students are expected to 
complete their schooling on this calendar cycle, attending regularly throughout the posted 
school year. Students may also access content on weekends, holidays and vacations and were 
advised to plan to pace themselves, attending school an average of twenty (20) days per 
month, five (5) hours per day (5.5) hours for High School. Pacing was designed to help students 
easily meet these requirements. 

The attendance policy recognizes that vacations taken during the 180-day school year do not 
fall under excused absences, consistent with state statute and ESE regulations.  

Family Engagement monitors student attendance, contacting families if a student has three 
absences in a row. In the async platform, there is a family engagement liaison monitoring 
student progress, and contacting families when progress is halted for a certain period of time. 

 

Describe the school’s provisions for cyber safety and provide evidence of how the CMVS 
promotes digital citizenship and prevents cyberbullying [(M.G.L. ch.71 §94(m)(10)]. 
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GCVS invests heavily in our students’ safety online, seeking to keep them focused on school 
with our Chromebook devices. Our Chromebooks are restricted from distracting websites such 
as social media, forums, non-educational games and other sites that can detract from learning 
as much as possible. Student browsing and search logs are maintained for 90 days and are spot 
checked by staff. Our students’ school emails and the Google/O365 environment are scanned 
by Gaggle, a Student Safety Management System. Gaggle uses AI and live human review to look 
for expressions of violence, aggression, self harm or harm to others, bullying, and drugs. It also 
is able to distinguish pornography. Alerts are reviewed by staff at Gaggle who then either email 
or call, depending on the severity, the GCVS Student Safety Team at any time of day or night. 
Issues are directed to the appropriate staff for action or in the worst cases are handled 
immediately. Students are able to use an anonymous reporting system to report concerns to 
the school via email.  
 

We continue to explore expanding a Digital Citizenship program, which currently exists in the 
middle school only.  
 

Family engagement 

How does the CMVS support the specific needs of parents/guardians/learning coaches to 
ensure students receive high quality learning experiences at home? [(M.G.L. ch.71 
§94(m)(10)(12)]. 

 
From the beginning, starting with enrollment, families have an enrollment specialist work with 
them on completing the enrollment process and understanding GCVS as a public school. They 
are offered a live orientation, tailored to their student's grade level and educational path, with 
a follow up with the family within 3-5 days to ensure a smooth transition to GCVS. 
 

All families are offered these supports:  
o  Learning Coach Community Meetings which the LCs select, via a survey, the 

focus topics related to their students’ education  
o Coffee Hour- a drop in session all families can join to ask questions/ get support 

and to build relationships with each other to offer support 
o Inscribe- allows GCVS families to connect and support each other by region and 

grade levels 
o Modules on academic and social-emotional topics for all families that include  

articles, videos, tips and resources on each topic  
 
Offered as needed- 

o Weekly check-in, offering personalized support 
o Home visits, including help to set up a dedicated work space for a student 
o Identified liaison who works with families in that region, both collectively and on 

in a 1:1 basis 
o MTSS process for (student) concerns  
o Connecting families to community supports 
o Availability to the Wellness Team 
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Provide examples of how the CMVS creates a community for students and 
parents/guardians/learning coaches, including the activities included to engage students and 
how students participated in those activities. Include face-to-face and extracurricular activities 
[(M.G.L. ch.71 §94(m)(9)(10)]. 

 
Monthly newsletters go out to all GCVS families. It is a way to keep us connected, keep families 
informed and help set our students up for success. We also have School Spirit Days, in which 
students are surveyed to identify the theme. This is a competition; the grade in each school 
level that shows the most school spirit at the end of the year earns a virtual game night. We 
also offer Books and Blankets, which our elementary students and their families are welcome to 
join us each Tuesday night at 7pm for a read aloud. K-5 GCVS staff volunteer to read.   
  
We also connect through a series of surveys, such as All About You, and Families Hopes and 
Dreams, as a way to connect with and get to know our families in a way they feel safe sharing. 
We use this information in a variety of ways, mainly to get to know and build a connection with 
our students and families.  
 

Other ways we connect: 
● Grade Level Assemblies with an SEL focus offer a team building activity in each 

assembly, to connect and build our school community. The activity is usually connected 
to the theme of the rest of the meeting..  

● Career Assemblies- Offered monthly in each school. We invite guest speakers to share 
about their careers, what they do, the path they took to get there and allow an 
opportunity to live stream. Surveys are given to all students to let us know what careers 
they are interested in learning more about. For middle and high school, we look into 
colleges and opportunities to continue education after earning a diploma. This is a live 
streamed event in many cases so students get a glimpse of the real work environment 
of each career.   

● Anti Bullying Assembly- Offered to K-2, 3-5, Middle and High school students in their 
own session. We focus on what is bullying, how to identify it and what a person can do if 
it happens or feel like it is happening to someone. We also use part of this time to talk 
about why kindness matters and do our part to help GCVS be a safe, welcoming school 
community for everyone. We also have a see it, say something procedure so if there is a 
concern or feeling that bullying is happening, it can be reported and GCVS staff can 
investigate to take the proper steps to address. 

● Friendship Groups (Social), Lunch Bunch- ways for students to connect socially, learn social 
skills (through referral) 

For parents and learning coaches:  
● Parent Group- open to all parents, volunteer to work with GCVS in building initiatives 

and improving existing ones   
● School Council  
● Learning Coach Community Meetings- for caregivers- offered monthly by grade level to 

caregivers/ learning coaches to come together to focus on agenda items of their choice. 
We share tips, offer resources in and out of school, allow for questions and, most 
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importantly, provide support. The agenda items for each meeting are determined 
primarily by learning coaches through a survey in which they select topics of interest to 
them.  

● Coffee Hour- held twice a month where learning coaches can drop in to ask questions, 
check in, connect with staff or other learning coaches, and receive support.    

 
The pandemic forced GCVS to abandon any hope for meet ups, the monthly academic 
explorations where students and their families meet in person.  
 
 

Describe the membership and activities of the school’s parent advisory council and special 
education advisory council. Describe other initiatives or activities to encourage 
parent/guardian involvement [(M.G.L. ch.71 §94(m)(11)].  

The GCVS School Council was reestablished during the SY 2020-21.  The group, comprised of 
parents from each of the grade band (elementary, middle, and high schools), a student from 
each grade band, 2 teachers, and the principal met monthly starting in November of 2020.  
Various topics such as the schools action plan, school budget, and social emotional 
supports/student wellness were discussed.  

 

The SPED-PAC continued to meet.  It also opened its own community within InScribe, so that 
parents could talk to each other more easily.  

 

Organizational Viability  

Criterion 7: Capacity 

School leadership 

Describe how school leadership obtained staff commitment to improving student learning, 
reflecting a culture of shared accountability [(M.G.L. ch.71 §94(m)(1)]. 

GCVS has an organizational construct, which guides the work of the school. In addition to its 
Board of Trustees, School Council, and Special Education Parent Advisory Council, there are 
internal teams who attend to the work of the school. The Senior Leadership Team (SLT) consists 
of the Executive Director, Director of Teaching and Learning, Director of Special Education, 
Director of Accountability and Student Services, Director of [Informational] Technology, 
Director of Flex Program, and Director of Business Services. In January, the school hired a 
Director of Instructional Technology, as a complement to the Director of Informational 
Technology. In May, the Executive Director added the Director of Enrollment to the SLT. The SLT 
provides direct oversight of the school’s operations and acts as the liaison between the Board 
of Trustees, faculty and staff, and advisory councils. 

There is also an Administrative Leadership Team (ALT) that includes the SLT as well as the 
elementary/middle and high school vice principals, Family Engagement Coordinator, Power 
School Data Specialist, and Enrollment Coordinator (later the Director of Enrollment). This 
group focuses on how systems are working within the school, identifying possible blocks that 
are inhibiting communication within the school and between the various stakeholders. 
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In addition to the SLT, there is an Instructional Leadership Team that consists of the Executive 
Director, Director of Teaching and Learning, Director of Special Education, the vice principals, 
and Team Leaders of grades K-5, 6-8, 9-12, and Engagement. This group meets monthly to serve 
as the connection between policy, operational, and academic concerns. 

 

Professional climate  

Describe the school’s structures for regular, frequent collaboration and professional 
development to improve implementation of the curriculum and instructional practice [(M.G.L. 
ch.71 §94(m)(1)]. 

We begin each year with professional development. This year, with the shortening of the school 
year to 170 days and the sudden addition of additional K-5 classes, we spent that time asking 
teachers to collaborate and onboard the newer teachers. We were also working with the out of 
district partners, and teachers were doing a lot of outreach. Our regular PD schedule was 
interrupted by the pandemic. But we got back on track within the first weeks of school. 

Teachers met on a regular basis over the year. Full faculty meetings and/or team meetings by 
grade cluster happen weekly where data and instructional strategies are shared.  Professional 
Learning Communities (PLSs) met on alternate weeks to map the core curriculum, with the ILT 
meeting on the off weeks.  In the spring, we added data meetings.  In general, there was one 
faculty meeting a week. We also restructured our schedules so that SpEd teachers and Gen Ed 
teachers could share planning time several times a week--we call these “Collaboration 
Meeting.” 

This was the first year of using Star 360 to monitor student progress. The roll out was not as 
even as we anticipated, with the sudden increase of students, including those from other 
districts. We did not have our first data dive until the spring, after the third administration of 
the test. 

 

Describe how the school monitored instructional staff for consistency.  

The school continued to follow its evaluation system, having teachers set goals that aligned 
with school initiatives. Administrators observed live and recorded lessons as well as meetings, 
and also met with staff in smaller meetings. Title I, ESL, and SPED held weekly or biweekly 
meetings to monitor collaborative practices. Content area teachers met in grade 3-12 to align 
curriculum, and K-2 focused on literacy practices. 

 

Describe any staff training in the unique dynamics related to online learning [(M.G.L. ch.71 
§94(m)(6)]. 

We began the shift to Schoology early in the spring, since that would become our new learning 
management system. We also changed our PD format to teachers teaching each other. One of 
our instructional goals was to increase student interaction, and we found that teachers 
teaching in a virtual setting in public school had a great deal to share.  

 

Contractual relationships 
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Provide an assessment of the efficacy and impact of the school’s educational management 
company (EMO) in meeting the school’s goals, particularly around curriculum, instruction, and 
assessment [(M.G.L. ch.71 §94(m)(1)]. 

 

We have no EMO. 

 

Criterion 8: Governance 

Describe and provide examples of how members of the CMVS Board act as public agents 
authorized by the state and provide competent and appropriate governance to ensure the 
success and sustainability of the CMVS. 

The GCVS Board of Trustees (BOT) meets a minimum of once per month to conduct the 
business of the school with the Executive Director, Director of Business Services and the 
Director of Accountability. Other senior administrators join the BOT meetings as needed to 
discuss matters relating to their respective departments. These meetings are posted publicly 
and are often attended by parents and teachers. Time is always reserved for public comments.  
In addition, all members welcome comments and or suggestions to be sent to them directly to 
their email accounts, which they manage directly. 

The BOT continues its review of the policies based on the policies published by MASC. Once the 
board approves the final edits, these policies are posted on our website and accessible publicly.  
The policy review work is scheduled to be completed by the end of the 21-22 school year. 

Members of the board also participate with other stakeholders in discussion forums relevant to 
important issues such as new programs, renaming of the school, and the grading policy. 

The BOT directly and   through its Finance Subcommittee work with the executive team to 
maintain a feasible and responsible budget.  The BOT maintains a reserved fund to alleviate any 
fluctuations of cash due to unexpected expenses and/or revenues.  This sound practice ensures 
stability of services with the same quality. GCVS has been able to address with ease the 
incredible increase in staff, material and other services. 

GCVS Trustees continue to promote GCVS at every opportunity within their communities and 
groups they participate in.  This year the BOT officially joined MASC and participated in the 
annual joint conference of MASS and MASC. This participation is helping cultivate new 
relationships with other school districts through their school committees.  MASC has also been 
a valuable source of knowledge, information, training, and support for GCVS trustees to 
improve their roles as the GCVS governing body. 

 

Criterion 9: Finance 

Provide a detailed accounting of the school’s finances from the prior year as stipulated in the 
Commonwealth of Massachusetts Virtual School Audit Guide. Among other criteria, the report 
must: 

The audit that accompanies this report will address all concerns. It will: 
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● Provide an accounting of the revenue and expenditures for the prior fiscal year with a 
specific accounting of the uses of public and private dollars;  

● Indicate the compensation and benefits for teachers, staff, administrators, executives 
and members of the board of trustees; 

● Indicate amount of funds paid to a management company; NA 
● Indicate sources of surplus funds, specifically whether the funds are private or public; All 

FY21 surplus are from  state funds,  school choice tuition, and the  SPED increment; 
none of the surplus comes from grants; 

● Explain how surplus funds were used in the previous fiscal year; surplus funds are not 
used unless specifically designated and approved by Boart of Trustees, which votes to 
manage cash flow;  

● Describe the planned use of surplus funds in the upcoming fiscal year and in future fiscal 
years [(M.G.L. ch.71 §94(m)(4)]. 

Please note: We do not have a management company, so there will be no information on this in 
the audit. 
Also note: The GCVS reserve is to manage a sudden drop in enrollment and unexpected 
expenses. 
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Appendix A: Accountability plan performance  

Faithfulness to certificate 

Objective 

1 

 (Student Achievement) GCVS will 

ensure that students show individual 

growth toward achieving mastery of 

grade-level competencies.  

  

Certificate 

term 

performance 

(met / not 

met) 

Explanation 

          

Measure 

1: 

 Measure 1: Measuring growth in for 

students attending less than a year 

 

 Measure 1a: Each year, 80% of 

students attending GCVS for an 

entire semester with 90% 

attendance rate will demonstrate a 

growth of 1/2 of the distance 

needed to obtain grade level 

mastery* on the mathematics STAR 

360 between the first (early fall) and 

third (early spring) administrations 

in order to demonstrate progress 

toward mastery of grade-level 

competencies.  

 

 

Measure 1b: Each year, 80% of 

students attending GCVS for an 

entire semester with 90% 

attendance rate will demonstrate a 

growth of at least 1/2 of the 

distance needed to obtain grade 

level mastery* on the ELA STAR 360 

between the first (early fall) and 

third (early spring) administrations 

in order to demonstrate progress 

toward mastery of grade-level 

competencies. 

 

   Not met 

There are two parts to this 

measure: Attendance and 

assessing growth. When this 

measure was written, the plan 

was to have each teacher look 

at the  360 scores for the 

students on the class roster, 

remove the names of those 

students who had not attended 

90% of the live classes, and 

simply plot the progress of 

those who remained. It turns 

out that our plan was not 

feasible, for several reasons. 

For one, this plan was written 

before a pandemic, when our 

enrollment was 750 students. 

In the year of implementation, 

after conversations with various 

partners at DESE, we applied 

for a cap increase and our 

enrollment suddenly grew to 

1050 students, with close to 

200 additional out-of-district 

students. The logistics for 

monitoring these students, as 

well as mentoring the 

additional staff we hired and 

supporting new families, took 

up a great deal of time. Add to 

this the fact that many of our 

teachers had their own children 

at home on top of teaching 

their classes, and the time for 

data work for teachers 
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disappeared. There remains the 

possibility that, had teachers 

been given the opportunity to 

look at 360 scores and remove 

the scores of those who were 

chronically absent from the live 

classes, we may have met this 

target. 

 Please see the next measure 

for the results of our rough 

analysis on students who were 

here the entire year. We did 

not analyze the results of 

students who were here fewer 

than 153 days because the 

logistics of identifying those 

students who were here for a 

semester and who took the Star 

360 at least twice, locating the 

target grade-level benchmark 

then dividing the growth by 

half, was simply more than the 

school could orchestrate. We 

ran data on all students, looking 

at who hit the target 

benchmarks.   

Measure 

2: 

 Measure 2: Measuring growth in for 

students attending for at least a full 

academic year 

 

Measure 2a: Each year, 80% of 

students attending GCVS for at least 

an entire school year will 

demonstrate a growth of 2/3 of the 

distance needed to obtain grade 

level mastery* on the mathematics 

STAR 360 between the first and third 

administrations (early fall) and third 

(early spring) administrations in 

order to demonstrate progress 

toward mastery of grade-level 

competencies. 

   Not met 

We used the 2020-21 SIMS 

report to identify students who 

were in attendance 153 days or 

more at GCVS (that is 90% of a 

170-day school year). 

For ELA, 571 students were 

tested. 364 students met the 

ELA benchmark, and an 

additional 13 made 2/3 

progress toward the goal, for a 

total of 377 students. 66.0% 

students met the criteria stated 

in the accountability plan. 
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Measure 2b: Each year, 80% of 

students attending GCVS for at least 

an entire school year will 

demonstrate a growth of 2/3 of the 

distance needed to obtain grade 

level mastery* on the ELA STAR 360 

between the first and third 

administrations (early fall and early 

spring) in order to demonstrate 

progress toward mastery of grade-

level competencies. 

 

For math, 547 students were 

tested for mathematics. 356 

students met the math 

benchmark, and an additional 

27 made 2/3 progress toward 

the goal, for a total of 383 

students. 70.0% students met 

the criteria stated in the 

accountability plan 

 

Measure 

2c: 

 Measure 2c : Each year, the 

percentage of ELL students meeting 

their English proficiency benchmarks 

or personalized goals will increase 

over the prior year. 

   Not met 

The pandemic precluded our 

ability to test students, despite 

the extended time to 

administer the ACCESS. The 

sites we would usually use to 

test—public libraries 

primarily—remained closed to 

the public. We simply could not 

reach our students. We tested 

19 students (53%). 9% made 

the targeted progress. 

Measure 

2d: 

Measure 2d: Each year, the 

percentage of students meeting 

annual targets on their IEPs will 

increase from the prior year 

   Not met 

 The assumption underlying this 

measure was that, in 

September, the Special Ed 

department would meet with 

the SpEd teachers to review this 

measure and set up a data 

collection system. This did not 

happen. At the end of the year, 

we found that data collection 

around progress toward IEP 

goals was inconsistent. When 

students met their goals early 

in the year, new goals were set 

for the following year. In the 

June review, it looked like no 

student met the goals because 

of this glitch. For FY 22, a more 

consistent method of data 
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collection and annotation of 

when goals are met has been 

developed.  

  

Academic and program success 

Objective 

2 

 GCVS will develop learning 

communities that are accessible and 

flexible, promoting personalized 

learning. 

  

Certificate 

term 

performance 

(met / not 

met) 

Explanation 

          

Measure: 

 Students will be engaged in 

learning. 

At the submission of our 2020-21 

Annual Report, all teachers will be 

soliciting student feedback on a 

weekly basis (minimum) to use for 

planning purposes.  

100% of the students who have 

attended a class since the beginning 

of the year will complete the lesson 

feedback forms on a weekly basis. 

   Met 

 Teachers solicit student 

feedback on a regular basis. 

Not all feedback is weekly, as 

many classes do not meet on a 

daily basis. But feedback is 

routine for all classes. Over the 

year we created a library of 

feedback forms for teachers to 

access. 

Teachers ask students to 

attach their names to the 

feedback, so that teachers can 

address individual student 

questions and concerns. 

100% of the teachers solicit 

feedback, and require 100% 

participation.  

Measure: 

 All lessons will be built for 

engagement/flexibility (UDL 

principles) 

At the submission of our 2020-21 

Annual Report, 95% of the lesson 

plans, posted weekly by teachers 

with professional status, will be 

structured using UDL principles of 

multiple entry points and ways to 

assess learning. 

   Met 

 Lessons posted in canvas, 

teacher observations, an 

increasingly diverse reading 

list, and assessments shared in 

the PLCs, indicate that virtually 

all teachers (100% of the 

reviewed teachers) plan for 

multiple ways to access 

materials. 
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Measure: 

 Satisfaction with access and 

flexibility 

Each year, 95% of the students and 

parents who respond to the Annual 

Climate Survey, (target response rate 

of 60%) will report average or above 

average satisfaction with the 

personalized learning at GCVS, as 

reported on the Annual Climate 

Survey administered in April of each 

year. 

   Not met 

 In terms of the school climate 

survey, which we send to all 

families and all students, we 

only got a 10% response rate 

from students (110 responses).  

-79% agreed with the 

statement “My teachers help 

me try out my ideas.” 

From parents, we got 47 

responses, well below our 

target.  

-87% were satisfied with the 

organization of the virtual 

environment. 

-85% agreed with the 

statement, “My child’s 

teachers encourage them to 

try out their ideas.” 

We need a more robust 

response rate to meet this 

target. For FY22 we will build a 

climate survey to be 

administered by the Family 

Engagement team (which 

administers surveys quite 

frequently as a matter of 

course) to get a higher return 

rate.  

 

  

Organizational viability 

Objective 

GCVS will empower teachers to 

develop engaging learning 

experiences. 

  

Certificate term 

performance 

(met / not met) 

Explanation 

          

Measure: 
 Use of PLCs to build responsive 

curriculum 
   Not met 

During FY21 the PLCs met 

biweekly to map the core 

subjects and to explore ways 
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Each year, 90% of students attending 

the live-class sessions responding to 

the School Climate Survey (60% 

response rate) will agree or strongly 

agree that teachers at GCVS 

encourage them to try out their own 

ideas during live lessons. 

to engage students. Again, 

we needed a more robust 

response rate to meet this 

target.  Of the 110 responses 

(a 10% response rate), 70% 

were satisfied with the 

organization of the virtual 

environment.  

 

 

Measure: 

 Measure 2: Increase teacher 

proficiency with innovative 

technology to enhance student 

engagement 

At the end-of-year faculty meeting, 

100% of teachers (with a 80% 

response rate) will agree/strongly 

agree on the school climate survey 

with the statement that they have 

increased their proficiency with 

innovative technology and enhanced 

student engagement.  

   Met 

 100% of the teachers 

responding to the survey 

agreed that they had 

increased their proficiency 

with technology. 

 

 

Organizational viability 

Objective 

GCVS faculty and administrators will 

become leaders in Massachusetts in 

the world of virtual learning 

 

Certificate 

term 

performance 

(met / not met) 

Explanation 

     

Measure: 

Teachers as Leaders 

During the course of each school 

year, 30% of our teachers will 

conduct workshops on online 

learning for educational agencies, 

institutions, or resources, either 

inside or outside the school. 

 Met 

Opportunities to do so were 

limited during SY21, so the 

school provided 

opportunities for in-house 

“teachers teaching teachers” 

edcamp instruction. During a 

single PD day in May we had 

more than 20 teacher 

presenters provide more 

than 320 hours of dedicated 
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skills based instructional 

work to our own staff.  

Measure: 

During the course of each school 

year, 20% of our teachers will 

present at regional or national online 

learning conferences, publish in a 

peer-reviewed or trade journal, or 

contribute to educational blogs. 

 Not met 

Again: Opportunities were 

limited in FY21. There were 

still opportunities for 

publication (the school 

nurse, for example, 

published an article about 

the role of a nurse in a virtual 

school), the school itself 

provided data for a 

dissertation, and hosted a 

virtual SEI Endorsement 

course for its teachers and 

the teachers of North Adams 

Public Schools. There were 

presentation at MassCue as 

well. But we did not meet 

the 20% objective. 

 

 

 



GCVS Annual Report FY21 

 

27 
 

Appendix B: Courses offered 

Provide a list of the courses offered in grades 9-12 aligned to MassCore recommendations. MassCore is the 

recommended program of study that Massachusetts high school students need in order to be better prepared for 

college and a career. Courses included in MassCore should be rigorous, engaging, and based on appropriate 

Massachusetts Curriculum Frameworks high school level standards. 

A unit represents a full academic year of study or its equivalent in a subject that covers all the standards contained 

in a specific Curriculum Framework. Note that the courses listed below need not be an exhaustive list of every 

course in the school’s catalogue. 

Subject Courses offered at the CMVS 

English language arts (4 units) 

English I (9th grade) 

English I Honors 

English II (10th grade) 

English II Honors 

English III (11th grade) 

English IV (12th grade) 

AP English Literature and Composition 

AP English Language and Composition 

 

 

Mathematics (4 units)  

Includes completion of Algebra II or Integrated Math 

equivalent. All students are recommended to take a 

math course during their senior year. 

Algebra I 

Algebra I Honors 

Geometry 

Geometry Honors 

Algebra II 

Algebra II Honors 

Pre-Calculus Honors 

AP Calculus 

Statistics 

 

Science and technology/engineering (3 units) 

Lab-based science units or technology/engineering 

coursework may count. 

Intro to Physics 

Intro to Physics Honors 

Biology 

Biology Honors 

Chemistry 

Chemistry Honors 

Earth and Space Science 

 

History/social science (3 units) 

World History 

World History Honors 

World History II 

World History II Honors 

American History I 

American History I Honors 

American History II 

http://www.doe.mass.edu/ccr/masscore/summary.pdf
http://www.doe.mass.edu/frameworks/current.html
http://www.doe.mass.edu/frameworks/ela/0311.pdf
http://www.doe.mass.edu/frameworks/math/0311.pdf
http://www.doe.mass.edu/frameworks/math/0311.pdf
http://www.doe.mass.edu/frameworks/scitech/1006.pdf
http://www.doe.mass.edu/frameworks/hss/final.pdf
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American History II Honors 

AP US History 

 

Foreign languages (2 units)  

Both units in the same language; however, students 

enrolled in a state-approved career and technical 

education (CTE) program of studies may opt out. 

Spanish I 

Spanish II 

Spanish III 

Spanish IV 

French I 

French II 

French III/IV 

 

Physical education (all grades, all students) 

Required by state law. Health can be integrated into 

physical education or science, or taught as a stand-

alone course. 

Wellness (9th grade) 

Yoga 

Couch to 5K 

Circuit/Resistance Training 

Aerobics 

Nutrition 

 

Arts (1 unit) 

Students enrolled in a state-approved CTE program 

of studies may opt out. 

Introduction to Art 

Music Appreciation 

Digital Photography 

 

Additional core courses (5 units) 

Coursework includes business education; CTE; health; 

technology, or any of the subjects above. Most CTE 

majors will take more than 5 units of study. 

Business Information Management 

Intro to Programming 

Cybersecurity 

 

As many of the following as possible 

Advanced Placement; Capstone or Senior Project; 

dual enrollment courses taken for both high school 

and college credit; online courses; service learning; 

work-based learning. 

AP Calculus 

AP Literature and Composition 

AP Language and Composition 

AP US History 

Study Skills (remediation) 

Dual Enrollment: 

 

Other courses the CMVS would like to highlight  50 students in the dual enrollment program with GCC 

We are beginning to pilot a CTE program 

 

 

 

http://www.doe.mass.edu/frameworks/foreign/1999.pdf
http://www.doe.mass.edu/cte/frameworks/
http://www.doe.mass.edu/cte/frameworks/
https://malegislature.gov/Laws/GeneralLaws/PartI/TitleXII/Chapter71/Section3
http://www.doe.mass.edu/frameworks/health/1999/1099.pdf
http://www.doe.mass.edu/frameworks/arts/1099.pdf
http://www.doe.mass.edu/odl/standards/itstand.pdf
http://www.doe.mass.edu/ap/
http://www.doe.mass.edu/ccr/masscore/qanda.docx
http://www.doe.mass.edu/dropout/2014-05AlternativeOptions.pdf#search=%22dual%22
http://www.doe.mass.edu/odl/DigitalCitizen.html
http://www.doe.mass.edu/csl/
http://www.skillslibrary.com/wbl.htm
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Appendix C: Course completion data 
Provide a summary of course completion for all grades based on the number of students enrolled in the CMVS as 

of October 1 of the prior school year, excluding transfers out and transfers in after October 1.  

Grade 

Level 

Student Information Course Information 

A. B. C. D. E. F. G. H. I. 

Students 

in grade 

level 

Completed 

all courses 

Did not 

complete 

all courses 

Completed 

all courses 

Courses 

attempted 

Courses 

incomplete 

Courses 

Passed 

Courses 

completed 

Courses 

passed 

K 38 36 2 95% 38 2 38 95% 95% 

1 42 41 1 98% 42 1 41 98% 98% 

2 46 43 3 93% 46 3 43 93% 93% 

3 57 55 2 96% 57 2 55 96% 96% 

4 49 46 3 94% 49 3 49 94% 94% 

5 51 47 4 92% 51 4 47 92% 92% 

6 60 55 5 92% 240 20 220 92% 92% 

7 114 113 1 99% 456 4 452 99% 99% 

8 123 121 2 98% 492 12 480 98% 98% 

9 165 127 38 78% 660 152 508 78% 78% 

10 134 109 25 81% 536 100 456 81% 81% 

11 95 68 27 72% 380 108 272 72% 72% 

12 112 98 14 87.5% 448 56 392 87.5% 87.5% 
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Our “flex” program, which is Edgenuity, was used extensively over the year for both GCVS and out-of-

district students. Here is the June 2021 final tally of completed courses: 
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Appendix D: Print versus electronic materials 

Estimate the percentage of time students spend using print versus electronic materials, by subject and grade span. 

 

Grade 
Span 

Online Curriculum Materials Printed Curriculum Materials 

English/ 

Language 

Arts 

Mathema

tics 
Science 

History

/Social 

Studies 

Foreign 

Language 

Physical 

Education 

English/ 

Language 

Arts 

Mathe

matics 
Science 

History/S

ocial 

Studies 

Foreign 

Language 

Physical 

Education 

K-2 50% 50% 50% 50% NA  NA 50% 50% 50% 50% NA NA 

3-5 50% 50% 50% 50% NA NA 50% 50% 50% 50% NA NA 

6-8 95% 95% 95% 95% NA NA 5% 5% 5% 5% NA NA 

9-12 95% 95% 95% 95% NA NA 5% 5% 5% 5% 5% NA 

 

K-5 has printed workbooks sent to accompany all 4 core areas. 

K-2 has Orton-Gillingham materials, some of them tactile. 

All texts 6-12 are on Actively Learn 
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Appendix E: Instructional materials 
Describe the curriculum provided to elementary, middle, and high school students. Curriculum includes 

instructional materials and any aspects of teaching guided explicitly by those materials: for example, pacing and 

sequencing of activities when specified by instructional materials. Instructional materials may include print and 

digital content; tasks, lessons, and units; software and manipulatives; and curriculum-embedded assessments. 

● Core curriculum refers to instructional materials that define coherent yearlong or semester-long 

sequences of experiences for all students in each content area. 

● Supplemental curricula are less comprehensive sets of materials used alongside core curricula. 

● Intervention curricula are used with only a small subset of students. 

  

Elementary (K-5) 

  Core Supplemental Intervention 

English language arts 

Florida Virtual School 

Standards-Based Live 
Lessons 

Orton Gillingham (OG) 

Seesaw K-2 

IXL 

Actively Learn 3-5 

Jamboard, Peardeck 

 IXL, Raz Kids Plus 
(includes ESL), Storia, 

Epic, Empowering 
Writers, OG K-2 

Freckle  

Brainpop 

 

 Standards-Based Live 
Lessons with Title I 

reading Interventionist 

 

Small Group Student 
Support Services Live 

Lesson Teach Your 
Monster to Read, OG, IXL, 

Lalilo 

Mathematics 

 Florida Virtual School 

Standards-Based Live 
Lessons  

Happy Numbers, Seesaw 
K-2 & IXL 3-5 

Jamboard, Peardeck 

 IXL K-2, Prodigy, Zearn, 
Freckle -5 

 Reflex Math, 

Science 

Florida Virtual School 

Standards-Based Live 
Lessons  

Actively Learn 3-5 

Jamboard, Peardeck 

 Mystery Science K-2, 
Brain Pop Jr. 

IXL 

  

  

Middle (6-8) 

  Core Supplemental Intervention 
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English language arts 

 Florida Virtual School 

Standards-Based Live 
Lesson Jamboard, 

Peardeck 

Actively Learn 

Digital Theater 

IXL 

Small group academic 
support 

Small Group Student 
Support Services Live 

Lessons 

Title I Services 

Language! Live (Voyager 
Sopris) 

Mathematics 

 Florida Virtual School 

Standards-Based Live 
Lessons 

Jamboard, Peardeck, 
Desmos 

Actively Learn 

 

 IXL 

Small group academic 
support 

Khan Academy 

 Small Group Student 
Support Services Live 

Lessons 

Science 

 Florida Virtual School 

Standards-Based Live 
Lessons 

Jamboard, Peardeck 

Actively Learn 

 

 Gizmos 

IX Small group academic 
support 

Khan academy  

 Small Group Student 
Support Services Live 

Lessons 

  

High (9-12) 

  Core Supplemental Intervention 

English language arts 

 Florida Virtual School 

Standards-Based Live 
Lessons 

Jamboard, Peardeck 

Actively Learn 

 

 Academic Tutoring 

 

 

 Study skills: Small Group 
Student Support Services 

Live Lessons 

Mathematics 

 Florida Virtual School 

Standards-Based Live 
Lessons 

Jamboard, Peardeck 

Actively Learn 

 Academic Tutoring 

 
 Study Skills 
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Science 

 Florida Virtual School 

Standards-Based Live 
Lessons 

Jamboard, Peardeck 

Actively Learn 

 

 Academic Tutoring 

 
 Study skills 



GCVS Annual Report FY21 

 

35 
 

Appendix E: Instructional materials 

Describe the curriculum provided to elementary, middle, and high school students. Curriculum includes 

instructional materials and any aspects of teaching guided explicitly by those materials: for example, pacing and 

sequencing of activities when specified by instructional materials. Instructional materials may include print and 

digital content; tasks, lessons, and units; software and manipulatives; and curriculum-embedded assessments. 

● Core curriculum refers to instructional materials that define coherent yearlong or semester-long 

sequences of experiences for all students in each content area. 

● Supplemental curricula are less comprehensive sets of materials used alongside core curricula. 

● Intervention curricula are used with only a small subset of students. 

  

Elementary (K-5) 

  Core Supplemental Intervention 

English language arts 

Florida Virtual School 

Standards-Based Live 
Lessons 

Orton Gillingham (OG) 

Seesaw K-2 

IXL 

Actively Learn 3-5 

Jamboard, Peardeck 

 IXL, Raz Kids Plus 
(includes ESL), Storia, 

Epic, Empowering 
Writers, OG K-2 

Freckle  

Brainpop 

 

 Standards-Based Live 
Lessons with Title I reading 

Interventionist 

 

Small Group Student 
Support Services Live Lesson 

Teach Your Monster to 
Read, OG, IXL, Lalilo 

Mathematics 

 Florida Virtual School 

Standards-Based Live 
Lessons  

Happy Numbers, Seesaw 
K-2 & IXL 3-5 

Jamboard, Peardeck 

 IXL K-2, Prodigy, Zearn, 
Freckle -5 

 Reflex Math, 

Science 

Florida Virtual School 

Standards-Based Live 
Lessons  

Actively Learn 3-5 

Jamboard, Peardeck 

 Mystery Science K-2, 
Brain Pop Jr. 

IXL 

  

  

Middle (6-8) 

  Core Supplemental Intervention 
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English language arts 

 Florida Virtual School 

Standards-Based Live Lesson 
Jamboard, Peardeck 

Actively Learn 

Digital Theater 

IXL 

Small group academic 
support 

Small Group Student 
Support Services Live 

Lessons 

Title I Services 

Language! Live (Voyager 
Sopris) 

Mathematics 

 Florida Virtual School 

Standards-Based Live 
Lessons 

Jamboard, Peardeck, 
Desmos 

Actively Learn 

 

 IXL 

Small group academic 
support 

Khan Academy 

 Small Group Student 
Support Services Live 

Lessons 

Science 

 Florida Virtual School 

Standards-Based Live 
Lessons 

Jamboard, Peardeck 

Actively Learn 

 

 Gizmos 

IX Small group academic 
support 

Khan academy  

 Small Group Student 
Support Services Live 

Lessons 

  

High (9-12) 

  Core Supplemental Intervention 

English language arts 

 Florida Virtual School 

Standards-Based Live 
Lessons 

Jamboard, Peardeck 

Actively Learn 

 

 Academic Tutoring 

 

 

 Study skills: Small Group 

Student Support Services 
Live Lessons 

Mathematics 

 Florida Virtual School 

Standards-Based Live 
Lessons 

Jamboard, Peardeck 

Actively Learn 

 Academic Tutoring 

 
 Study Skills 
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Science 

 Florida Virtual School 

Standards-Based Live 
Lessons 

Jamboard, Peardeck 

Actively Learn 

 

 Academic Tutoring 

 
 Study skills 
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Appendix F: Student performance tasks 

Provide examples of specific tasks students were asked to perform to demonstrate understanding of each concept 

listed, and explain the kind of feedback the teacher provided to the student (include both the what and how) in 

the elementary, middle, and high school grades, respectively. 

Elementary (K-5)  

  Concept: 

Description of a task students 

were asked to perform to 

demonstrate understanding of 

this concept: 

Explanation of feedback the 

teacher provided to the student 

(what and how): 

English 

language arts 

 

Phonemic 

awareness 

 K: (This is in See-Saw) Read a 

poem, circle all [particular 

sounds]. Student records self 

reading.  

 Teacher reviews recordings and 

writes comments on student 

work.  

Mathematics  

 

Measurement and 

Data 

Grade 3: Students create line 

plots from sets of data then 

interpret the distribution of data. 

Was the data grouped around 4 

½ hours of homework per week 

or 1 ½ hours?  

Sample question: How many 

students responded that they 

had 3 or more hours of 

homework each week?  

 

Task for 6th grade statistics: 

Students used Kami with a 

teacher-created assignment to 

draw out box plots using the five 

number summary.  

Students who answer correctly: 

Nice job graphing the data on the 

line plot. You showed you could 

graph on a line plot/interpret 

how the data was displayed on 

the graph.  

  

Incorrect response: You made 

errors in graphing the points. 

Check that you cross off each 

data after it is used to improve 

accuracy.   

OR: Look at the dots on the line 

plot. Are they grouped around 

one certain number or a couple 

different values?  

  

6th: If all correct - Great job using 

the five number summary to 

create the box plot of the data. If 

anything is missed, students are 

reminded to list the numbers in 

order from small to big and start 

with the median of the full data 

set. Feedback is provided on the 

Kami and in the comments in 

Speedgrader. 

  

Science Solids and liquids 
Students watch an edpuzzle 

discussing solids, liquids, and 

gase. Students answer questions 

Teacher observes responses and 

offers immediate oral feedback. 
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as they watch the video.  and 

receive immediate feedback).  

Students complete an interactive 

lesson called All About Matter.  

This interactive lesson includes:  

video, vocabulary review, open-

ended questions, identifying 

substances (lab/experiment 

work), review questions to check 

for understanding, sorting 

activity, collaboration board (see 

other students' responses 

immediately). 

 

Students receive feedback 

immediately from the embedded 

activities and then discuss/review 

findings/learnings as a group.  

Comments are also recorded 

individually in the gradebook. 

  

  

Middle (6-8) 

  Concept: 

Description of a task students 

were asked to perform to 

demonstrate understanding of 

this concept: 

Explanation of feedback the 

teacher provided to the student 

(what and how): 

English 

language arts 

Matt? 

Compare and 

contrast 

Grade 7: “Tell-Tale Heart”  

Compare and contrast the 

narrator’s point of view at the 

beginning to the end of the story. 

Note any differences and the 

possible causes behind these 

differences. Use at least two 

pieces of evidence from the text 

to support your response.  

  

Student Response Example: In the 

beginning of the story, he doesn't 

believe he is mad and lies to the 

officers. At the end, he can't take it 

anymore and tells the officers the 

truth.  

Teacher Feedback: True but why? 

What details and evidence from 

the text show us this? Use more 

explanation to help support this 

idea.  

  

Mathematics 
Solving two-step 

word problems 

 

Task for 7th: Students completed 

a digital activity to find the 

compound probability of an 

event.  

7th: If all correct - Great job using 

the simple probabilities of the 

event to find the compound 

probability. If anything is missed, 

students are provided with 

guiding questions, such as “What 

is the simple probability of 

______?” and “What operation is 

used to combine the simple 

probabilities to find the 

compound?”   

Science Convection Task 1 - complete a worksheet 

demonstrating understanding of 

A student that got them all 

correct: Great job on this 
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different types of heat transfer. 

Read page 1 reinforcing the types 

of heat transfer and fill in the 

blanks. Page 2, look at a cartoon 

and identify the types of energy 

transfer and then write a short 

description of each.   

In class demonstration - cooking 

popcorn using the 3 different 

types of heat transfer - students 

completed google form 

recognizing the different 

methods  

  

assignment. You really seem to 

understand these concepts.  

A student that did not do as well: 

Remember what we learned in 

class, heat that travels through 

the material is conduction (a 

spoon in hot soup), heat that 

rises as it warms and falls when it 

cools is conduction (lava lamp) 

and heat that you can feel from a 

distance is radiation (fireplace).   

Use google form as an exit ticket. 

Check answers, give verbal 

feedback if students struggle.   

  

  

High (9-12) (GR) 

  Concept: 

Description of a task students 

were asked to perform to 

demonstrate understanding of 

this concept: 

Explanation of feedback the 

teacher provided to the student 

(what and how): 

English 

language arts 

Citing textual 

evidence 

 Students are required to cite 

textual evidence for both 

formative assessments in Actively 

Learn and summative 

assessments (essays). One 

specific task requires students to 

use textual evidence in a genre 

analysis essay on a science fiction 

text. Students were specifically 

asked to "write an essay in which 

you analyze one of the stories 

[from our unit] in order to 

determine whether or not it is 

science fiction based on the two 

definitions we've been working 

with." Students were given 

explicit instructions to "include 

evidence from the story to 

support [their] ideas 

 Feedback on this assessment 

took the form of a rubric (please 

see below) which a criterion 

specifically focused on ELA.W.9-

10.2.b - "Develop the topic with 

well-chosen, relevant, and 

sufficient facts, extended 

definitions, concrete details, 

quotations, or other information 

and examples appropriate to the 

audience’s knowledge of the 

topic." In addition to the rubric 

feedback, teacher also wrote 

brief narrative comments as 

needed to help students 

understand the areas in which 

their writing needed 

improvement. Students were 

offered the opportunity to revise 

their writing. Teacher also 

offered to meet 1:1 with 

students to answer any questions 

about the feedback and to 

provide revision support. 
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Students are asked to make a 

daily practice of reading and 

responding to text with cited 

textual evidence in the Actively 

Learn platform in all English 

Language Arts classes in grades 

6-12. 

 

Here is just one example from 
some reading students 
completed last week in Homer’s 
Odyssey: 
 

 

This is a daily practice in our 

school with daily feedback in 

written form and through the 

scoring rubric. Students are 

informed in the course syllabus 

of the scoring rubric for 

responses to close reading 

questions in Actively Learn.  The 

rubric is as follows 

 

Students who score lower than a 

four might also receive a written 

comment below the response  

reminding them to add text 

evidence as well as to take care 

with grammar, usage and 

mechanics in their responses.  

Mathematics 

Graphing functions 

 Consumer Math: 

Post High School 

Education Costs 

Lesson 

Using the e-book as a resource,  a 

desmos activity for students to 

complete. Each screen on the 

desmos activity is aligned to 

specific pages in the e-book. 

 

The activity gives students 

practice in considering the costs 

related to attending college.  The 

cost, y, of attending college for x 

years can be represented as a 

linear function in slope-intercept 

form. 

The project was a Google doc. 

Each student received their own 

template. 

The desmos activity is designed 

to provide automatic feedback if 

the equation is entered correctly, 

or other feedback of the 

equation was entered 

incorrectly. Here is the 

immediate feedback students 

receive upon writing and 

submitting their equation, on 

screen 4. 

https://teacher.desmos.com/activitybuilder/custom/6190fb4de89a904119e68307
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Feedback is also provided as 

comments in the doc. 

 

Graphing functions 

Algebra I; Graphing 

Linear 

Equations/Function

s 

Desmos activity that requires 

students to graph linear 

functions/equations. Students 

are also required to give a brief 

description of the key points or 

strategies used to graph each 

linear equation based on the 

information that was provided in 

the question. This brief 

explanation is used to ensure 

understanding and provide a 

measure of academic integrity. 

Feedback is added directly to 

each question using the demos 

commenting tool. This allows 

students to navigate directly to 

any problems that need to be 

reviewed. Type of feedback is 

dependent on student response 

and entered by the teacher. 

Feedback will vary on question 

and response, but will address 

key features including both the 

graph and the explanation 

portions of the question. 

Science 

Bio 
Heredity 

 HS Botany: Students are asked to 

create Punnett Squares for Cross 

Pollination of Pea plants to 

understand how Genotypes and 

Phenotypes will change through 

the generations of plants. 

 Teacher asks questions on how 

the potential recessive genes 

could show up multi generations 

later. 

 

Rubric for HS ELA: 
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Desmos Activity for Graphing: 
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Appendix G: Assessment instruments 
Provide the names of the formative and summative assessments (not including state assessments), the specific 

areas of knowledge and skill the instrument is designed to assess, and how the resulting data informs curricular 

and instructional decisions in the elementary, middle, and high school grades, respectively. 

Elementary (K-5)  

Notes: FLVS Curriculum Assessments are devised to show mastery of curriculum content. Students are assessed on course 

content lesson and unit objectives. Each course ends with a comprehensive course assessment. 

The LMS and FLVS provide the teachers with a variety of tools to gather and pinpoint data from the lesson assessments. 

Teachers utilize this information to target specific groups or individual students needing remediation in content areas. 

Star 360 from Renaissance was adopted to measure progress toward grade level mastery k-12. It was 

administered four times over the year. 

  
Name(s) of 

instrument(s): 
What does it assess? 

How does the resulting data 

inform decisions around 

curriculum and instruction? 

English 

language arts 

FLVS Module 
Assessments 

 

Fountas & Pinnell 
(K-2) 

IXL (an assessment 
system designed for 

both universal 
screening and 

progress monitoring) 

 

Star 360 ELA 

 

Specific content mastery 

 

 

Reading level and 
comprehension, particular 
reading skills, vocabulary 

 

 

 

 

Reading skills 

Who will need re-teaching 

 

 

 Determines who needs small 
group supplemental or 
intervention services 

Mathematics 

FLVS Module 
Assessments 

 

IXL 

 

Star 360 ELA 

 

Specific content mastery 

 

 

Particular math skills, fluency 

 

math skills 

Who will need re-teaching 

 

 

 Determines who needs small 
group supplemental or 
intervention services 

Science 
 FLVS Module 
Assessment 

Specific content mastery 

 

 Who will need re-teaching 
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IXL 

 

 

Specific science topic 

understanding 

  

Middle (6-8) 

  
Name(s) of 

instrument(s): 
What does it assess? 

How does it inform decisions 

around curriculum and 

instruction? 

English 

language arts 

 FLVS Module 
Assessment 

IXL 

Star 360 

 

Specific content mastery 

 

Progress toward mastery 

  

 

Who will need re-teaching 

 

Mathematics 

 FLVS Module 
Assessment 

IXL 

Star 360 

 

Specific content mastery 

 

Progress toward mastery 

  

 

Who will need re-teaching 

 

Science 

 FLVS Module 
Assessment 

IXL 

Specific content mastery 

 

Progress toward mastery 

  

 

Who will need re-teaching 

 

  

High (9-12) 

  
Name(s) of 

instrument(s): 
What does it assess? 

How does it inform decisions 

around curriculum and 

instruction? 

English 

language arts 

FLVS Module 
Assessment 

Essays and projects 

Star 360 

 

Specific content mastery 

 

 

Progress toward mastery 

  

 

Who will need re-teaching 
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Mathematics 

FLVS Module 
Assessment 

Teacher-made and 
projects 

Star 360 

 

Specific content mastery 

 

 

Progress toward mastery 

  

 

Who will need re-teaching 

 

Science 

FLVS Module 
Assessment 

Projects 

Star 360 

 

Specific content mastery 

 

Progress toward mastery 

  

 

Who will need re-teaching 
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Appendix H: Board of Trustees turnover 
Using the table below list the number of CMVS board members joining and leaving the board in each school year 
of the current certificate period. (Add rows as necessary.) 

 

School 

Year 

Total 

membership 

Members 

joining 

Members 

departing 

2012-13 
0 0 0 

2013-14 
5 5 0 

2014-15 
7 2 3 

2015-16 
5 1 0 

2016-17 
6 2 1 

2017-18 
6 1 0 

2018-19 
5 0 1 

2019-2020 
4 1 1 

2020-2021  5  1  0 
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Appendix I: Checklist 

❑ Annual report 

❑ Cover page 

❑ Cover letter 

❑ Table of contents listing all major sections and appendices 

❑ Introduction to school (table) 

❑ Performance and plans section (not to exceed 25 pages) 

❑ Faithfulness to certificate 

❑ Criterion 1: Mission and key design elements 

❑ Amendments 

❑ Academic program success 

❑ Criterion 4: Student performance 

❑ Criterion 5: Program delivery 

❑ Criterion 6: Culture and family engagement 

❑ Organizational viability  

❑ Criterion 7: Capacity 

❑ Criterion 8: Governance 

❑ Criterion 9: Finance 

❑ Appendices 

❑ Appendix A: Accountability plan performance 

❑ Appendix B: Courses offered 

❑ Appendix C: Course completion data  

❑ Appendix D: Print versus electronic materials 

❑ Appendix E: Instructional materials 

❑ Appendix F: Student performance tasks 

❑ Appendix G: Assessment instruments 

❑ Appendix H: Board of Trustees turnover 

❑ Appendix I: Checklist 

 

❑ Independent audit (submitted at the same time as the annual report) 

 

 


