
 

A Pocket Full of Hope®        
 
 
 
 

A Preliminary Evaluation of  
Student Hope, Resilience, Well-being and Academic Achievement  

      
Chan M. Hellman, PhD 

Tish Sco5, BBA 
 

(December, 2016) 
 
 
 
 

�  

 
 

�  1



 
 
 

The purpose of this report is to present the results 
of a preliminary evaluation for student participants 
at A Pocket Full of Hope®. This evaluation focused 
on the relationship between student participation 
and hope, resilience, academic self-regulation, and 
well-being.  The findings from this evaluation will 
inform the development of an evaluation protocol 
that tracks students in a manner that can assess 
the impact of participation on student hope, well-
being, and academic achievement.  
Thirty-three student participants completed a pencil-
and-paper type survey. The self-administered, 43-item 
survey was administered to active participants in 
attendance at A Pocket Full of Hope®. The following 
demographic information was requested: age, gender, 
grade level, and length of time as A Pocket of Hope® 
participant.   
The respondents range in age from 10 to 26 years. The respondents average age was 14.4 years 
(SD=3.80). Thirty-one children reported their gender (26% males, 74% females). The average grade 
level in school was 7.93 (SD=2.13). The average time at A Pocket Full of Hope® was 5.44 years 
(SD=4.33). Reliability estimates for the Children's Hope Scale, Resiliency scale, Academic Self-
Regulation scale and Emotional/Psychological Well-being scale were acceptable.  

 

 
 
 
 
 
 
 
 
 
 
 

‘There is no change without the dream, as there is no dream without Hope.  
Dreams are developed through dialogue and in solidarity with others  

willing to engage in collective actions  
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Child Self-Assessment Descriptive Results 
• Hope Score Average = 27.36 (SD=5.61). 
• Resilience Score Average = 74.69 (SD=9.34). 
• Academic Self-Regulation Average = 51.00, (SD=7.27.) 
• Emotional/Psychological Well-being Average = 50.03 (SD=7.05).  
Correlation Analyses 

Length of attendance at Pocket Full of Hope was associated with higher hope scores.  
Hopeful children reported higher – resilience, academic self-regulation, and emotional/
psychological well-being. 
The results of this preliminary assessment support preliminary support for the positive impact A 
Pocket Full of Hope® has in influencing youth development in core psychological strengths. 

   EXECUTIVE SUMMARY



in the struggle for a better world’ Paulo Freire 
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    INTRODUCTION

 
Purpose of Report  
The purpose of this report is to present preliminary findings from a program 
evaluation for A Pocket Full of Hope® conducted by the University of 
Oklahoma’s Center of Applied Research for Nonprofit Organizations. The 
evaluation findings are student responses from a pilot study being used as 
an initial program assessment. The purpose of conducting the initial 
assessment is to analyze the relevance of the data collection methods in 
preparation for development of a comprehensive program evaluation. The 
initial assessment results will be used as benchmark metrics in a longitudinal 
study designed to evaluate A Pocket Full of Hope® program. The central 
themes for the intervention model are children’s Hope, Resilience, Academic 
Self-Regulation, and Emotional/Psychological Well-being.    
The findings and conclusions presented in this report were constructed from 
self-report survey responses completed by active participants at A Pocket 
Full of Hope® in October 2016.  



 
Hope Theory 

 
Hope is a cognitive-based motivational theory in which a child learns to create strategies as 
a means to attain their desired goals. The two fundamental processes identified in Snyder's 
(2002) Hope Theory are “pathways” and “agency”.  Pathways are mental strategies or road 
maps child develop in the pursuit of goals.  Agency refers to the capacity of a child to direct 
and sustain mental energy or willpower while in pursuit of goal attainment.    
The process of nurturing Hope in a child 
begins with goal setting strategies (Snyder, 
1995). As a child begins to experience the 
possibility of a positive future, agency 
thinking temporarily increases motivation as 
new goals are considered. As motivation is 
increased, the child will identify pathways to 
achieve the goal.   
Once viable pathways are formed, the 
hopeful child can conceive of potential 
barriers and develop strategies to overcome 
the barriers or switch to alternative 
pathways. Indicators of early success are 
important for continued agency thinking and 
to facilitate the interplay between the Hope 
processes of pathways and agency thinking. 
The hopeful child will exert mental energy 
towards pathways and persevere by self-
regulat ing thoughts, emot ions, and 
behaviors towards a desired goal.  
A higher Hope child has the ability to identify 
and articulate strategies to manage potential barriers and self-regulate energy toward 
pathways even in the presence of barriers. Alternatively, a child who has experienced 
repeated failed attempts in pursuit of a goal often recognizes deficits in both pathways and 
agency thoughts.   
A lower Hope child will face future goals with negativity and will focus on failure. Blocked 
goals result in anger, frustration, and despair. When a child is unable to overcome a barrier, 
the result is apathy or hopelessness.    
Central to this theory of change is understanding that hope as well as hopelessness can be 
learned. The potential to nurture and sustain hope reflects the importance of the child’s 
interaction with their social environment, in particular the need for positive adult role models 
they can access throughout their development.  

 
 

Hopeful Children 
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The role of hope in a child's capacity to flourish is well established. Hopeful children are 
more optimistic about the future, have stronger problem solving skills, and develop more 
and longer-term life goals. Hopeful thinking among children is positively associated with 
competence and self-worth (Kwon, 2000) as well as lower depression and anxiety (Ong, 
Edwards, & Bergeman, 2006). Hopeful children also report better interpersonal 
relationships and school achievement success in the areas of attendance, course 
selection, grade point average, graduation rates, and college going rates (Pedrotti, 
Edwards, & Lopez, 2008).   
As a psychological strength, hope represents a fundamental coping resource associated 
with an individual’s capacity to thrive. Hope is positively associated with emotional well-
being contributing to their positive youth development (Ciarrochi, Parker, Kashdan, Heaven 
& Barkus, 2015). Hope has been shown to serve as a buffering resilience factor when 
facing stressful life events among children (cf. Hellman & Gwinn, 2016; Valle, Huebner, & 
Suldo, 2006). Hopeful children are less likely to have behavior problems or experience 
psychological distress.  

 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

The Power of Hope:  
‘All strengths are equal but some strengths are more equal than others’.  

C.R. Snyder 
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Influence of Performing Arts 
Children who participate in arts activities tend to have higher academic achievement in 
science, mathematics, writing, reading, and overall grade-point average. (Liem, Martin, 
Anderson, Gibson and Sudmalis, 2014). In addition, performing arts can assist in the 
development of emotional coping skills by teaching youth to problem solve in real time.  

Coping is defined as ‘constantly changing cognitive and behavioral efforts to manage 
specific external and/or internal demands that are appraised as taxing or exceeding the 
resources of the person’ (Lazarus and Folkman, 1984). Coping skills and problem solving 
capacities are strengthened through performing arts during both practice and 
performances.  

The repetitive nature of rehearsals enhances emotional awareness and prepares youth for 
potential unexpected outcomes during live performances. Helping youth define success as 
being willing to try something new reinforces cognitions that can increase hope in children 
through the practice of redefining goals when faced with obstacles. Experiencing feelings 
associated with performance anxiety and successful navigation of those occurrences can 
increase confidence through recall of positive outcomes associated with a past 
experiences of performing while under pressure. ‘Effective coping is fundamental for artists 
suffering from performance anxiety’ (Lazarus and Folkman, 1984).  
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Social Connections Through Art  
Social theorists have observed a steady erosion of shared norms, networks, and relations 
of trust which form the basis for understanding and articulating needs. The loss of civic 
engagement or social connections within communities has been attributed to preventable 
high-risk behaviors in youth (Putnam,1996). Low self-esteem, neglect, mental health 
issues and illegal activities are associated with youth from disadvantaged environments. 
Research has shown the most effective prevention programs include social skills training, 
social support, and fun social alternatives to deal with problem behaviors.   
The social connections in performing arts introduces children to teamwork through the 
notion of an ensemble. Being part of a team can develop a sense of personal responsibility 
by recognizing the importance of individual contributions as a part of the collective whole in 
a collaborative environment (Rouse & Rouse, 2004). The nature of roleplaying and 
imagination also teaches children empathy (Zazkis & Nejad, 2014). 

Dance, movement, and music can also help children explore their feelings. ‘Musical 
activities can have a beneficial impact on brain plasticity and cognitive and physical 
abilities in children and also later in adult life after the critical and sensitive periods in 
childhood’ (Wan & Schlaug, 2010). Children who have difficulty expressing emotions can 
learn self-expression by relating emotions to movement instead of words.      
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A Pocket Full of Hope® 
 
A Pocket Full of Hope® Inc. (www.apocketfullofhope.com) is a non-profit 501(c)(3) community 
based organization in Tulsa, Oklahoma. The organization offers fine arts activities to youth 
from minority and distressed environments. The programs at A Pocket Full of Hope® are 
designed add value through enrichment opportunities that create and develop inner 
personal strengths. The strengths developed in programs such as A Pocket Full of Hope® 
assist youth with the coping strategies needed to overcome adverse environmental factors 
such as gangs, drugs, violence, and boredom. Self-discovery activities that empower youth 
to explore their purpose in life are often lacking in the day-to-day environment of A Pocket 
Full of Hope® participants.    
The developmental framework in programs is designed to create and increase hope as a 
foundational tool in student well-being to be resourced in their path to academic 
achievement. A Pocket Full of Hope® seeks to strengthen awareness of individual power 
and ability to make a positive difference. Development of hope is implemented through the 
problem resolution strategies devised to overcome obstacles and the mental strategies 
employed in the pursuit of goals.  Hope is fostered and enhanced in the positive 
environment established at A Pocket Full of Hope®, which provides a platform for youth to 
experience a sense of belonging in a non-threatening, participatory, and inclusive 
atmosphere.  
The organization’s empowerment through the arts philosophy promotes self-discovery and 
self-expression in performance arts such as music, theatre, and dance. Fundamental 
values such as trust, achievement, academic excellence, character, teamwork, citizenship, 
and community are inherent within the organizational structure. Children are encouraged 
to participate in performances that also benefit the community to facilitate learning through 
service.  
 

 
 
 

 
 
 
 
 

 
A Pocket Full of Hope® is structured to improve the social connections of youth from 
marginalized communities using the collective nature of performance arts.  The 
experienced-based approach provides an environment that incorporates protective factors 
that enable youth to overcome significant life stressors. The positive, prosocial, 
uncensored space is a place where youth can voice their concerns regarding the 
challenges and problems confronting them.  
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A Pocket Full of Hope® was founded in 2000 by Dr. Lester Shaw, a singer, songwriter, 
international recording artist, filmmaker, drug counselor and life-long educator. He serves 
as Executive Director and Program Coordinator and oversees all components of A Pocket 
Full of Hope®. He has a Bachelor's degree in Music Education from Allen University in 
Columbia, South Carolina, a Master's degree in Human Relations with an emphasis in 
counselling from The University of Oklahoma, and a Doctorate in Occupational and Adult 
Education/Human Resource Development from Oklahoma State University.   
Dr. Shaw has been an educator for over 22 years, teaching pre-school to adult age 
students and is currently an adjunct professor for the University of Oklahoma. He has 
organized special interest groups to develop a new curriculum that address the learning 
disparities of lower achieving students. He has also designed and implemented programs 
that combine youth development with learning strategy preference identification in an 
atmosphere of acceptance and understanding.    

 
A significant achievement was 
recently celebrated at A Pocket Full 
of Hope®. The original movie "Life 
is a Struggle", which was written 
and directed by Dr. Shaw, won first 
place at the 2013 Bare Bones 
International Film Festival.   
The movie was chosen the "Best 
Movie for Youth" and provides 
useful life lessons to viewers 
th rough an avenue tha t i s 
entertaining, informative and 
thought provoking.   
Dr. Shaw believes 'when young 
people see the movie, they will 
recognize the negative pressures 
that seek to prevent achievement".  

 
    

Dr. Shaw’s dream is to "replace pockets of despair with pockets of Hope".  
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A Pocket Full of Hope® Program 
 

A Pocket Full of Hope® targets children ages 7-19 and has served over 4500 youth since 
inception. The after-school learning program is free to participants and approximately 45 
youth are enrolled in the UpBeat After School Theatre program. Other programs include 
Voices of Hope Choir and Creative Eyes Video & Photography Group.  
 
Performance exhibitions include musicals, talent shows, dance, news broadcasts, and 
sketch comedy variety shows. Strength building techniques and activities include role-
playing, visualization, modeling, improvisation, script writing, composing music, making 
costumes and props, and building sets. Additional opportunities include learning about 
technology through activities such as video editing, photography, video games, and 
computer usage. Tutoring is also available.  
 
Community service learning programs include social responsibility training at select Tulsa 
Public Schools and social awareness activities such as participation at TCC Black Heritage 
Conference. 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

  
Past productions include Life is a Struggle, Thriller, Slick Kidnapper, and The Wiz and have 
been performed in the community at nursing homes, schools, and hospitals. The sketch 
variety show, Pocket Power TV, which is similar to Saturday Night Live, airs Sundays at 
6pm on Cox Communications channel 70.  
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    METHOD    Method

 
Assessment Procedure 
The pilot test survey design was a self-administered questionnaire that included 43 
items. Participants were instructed to consider how they are in most situations when 
responding to each item.  The survey was administered by Dr. Lester Shaw and 
completed by students on-site at the A Pocket Full of Hope location. Dr. Shaw was 
responsible for recruiting, selecting, consenting participants and data collection.    

 MEASUREMENT SCALES  
 ITEM NUMBERS  
AVERAGE SCORES  

STD 
DEV 

Hope 1-6 27.36 5.61 
Resilience 7-21 74.69 9.34 
Academic Self-RegulaYon 22-31 51.00 7.27 
EmoYonal & Psychological Well-being 32-43 50.03 7.05 

 

 
Sample Demographics 
Surveys were completed by thirty-three children and the following demographic 
information was requested: age, gender, grade level, and length of time as A Pocket 
of Hope® participant.   
The respondents range in age from 10 to 26 years. The respondents average age 
was 14.4 years (SD=3.80). Thirty-one children reported their gender (26% males, 
74% females). The average grade level in school was 7.93 (SD=2.13). The average 
time at A Pocket Full of Hope® was 5.44 years (SD=4.33).



  
               
          
         Figure 1 

�   
Figure 1 above illustrates the student responses in the pilot study Hope scale items. 
Overall, students report moderately high levels of hope.  Student average responses 
ranged from m=4.22 to m=4.88.     

Hope Scale

1. I think I am doing pre5y well.

2. I can think of many ways to get the things in life that are most important to me. 

3. I am doing just as well as other kids my age.

4. When I have a problem, I can come up with lots of ways to solve it. 

5. I think the things I have done in the past will help me in the future.

6. Even when others want to quit, I know that I can find ways to solve the problem. 

None                                                                                  
All 

of the Yme                                                                     
of the Yme

1 2 3 4 5 6

4.22

4.67

4.24

4.76

4.88

4.88
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Children’s Hope Measurement: 
Hope was assessed using the Children's Hope Scale (Snyder, Hoza, Pelham, Rapoff, 
Ware, Danovsky, et al., 1997) which examines the extent to which children believe they can 
establish pathways to goals as well as develop and maintain the willpower to follow the 
pathways. Establishing Hope requires both pathways and willpower. The Children’s Hope 
Scale is comprised of 6 self-report items with a six point Likert-Type response format 
(1=none of the time; 6=all of the time). The range of possible scores are from 1 (low) to 6 
(high). The items and descriptive statistics are presented in Figure 1. Higher scores reflect 
higher Hope. The Children's Hope Scale is widely used as measure of Hope with over 200 
published scholarly studies. Validity estimates have been established both 
psychometrically and substantively. Internal consistency reliability analysis indicated a 
Hope α =.79.

    MEASUREMENT – Children’s Hope Index



            
   
         Figure 2 
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Figure 2 above illustrates the student responses in the pilot study to Resilience scale 
items. Generally, students scored higher on resiliency items. Student average response 
ranged from m=4.41 to m=5.45.    

Resilience Scale

7. When I make plans I follow through with them.

8. I usually manage one way or another.

9. I feel proud that I have accomplished things in my life.

10. I usually take things in stride.

11. I am friends with myself.

12. I feel that I can handle many things at a Yme.

13. I am determined.

14. I have self-discipline.

15. I keep interested in things.

16. I can usually find something to laugh about.

17. My belief in myself gets me through hard Ymes.

18. I can usually look at a situaYon in a number of ways.

19. My life has meaning.

20. When I am in a difficult situaYon, I can usually find my way out of it.

21. I have enough energy to do what I have to do.

Strongly                                                                                         
Strongly     
Disagree                                                                                            

Agree    

1 2 3 4 5 6

5.14

4.97

5.41

5.03

5.14

5.28

4.9

5.07

5.1

4.69

4.59

4.66

5.45

4.86

4.41
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Children’s Resilience Measurement: 
Resilience was assessed using the Resilience Scale (Neill & Dias, 2001) which examines 
the extent to which the children believe in themselves, believe in others, and believe in 
their dreams. The resilience measure is comprised of 15 items with a six point Likert-Type 
response (1=strongly disagree; 6=strongly agree). The range of possible scores are from 1 
(low) to 6 (high). Higher scores reflect higher Resilience. The items and descriptive 
statistics are presented in Figure 2. Internal consistency reliability analysis indicated a 
Resiliency α = .84. 
 

 



 
 
 
 
 
 
 

 
 
 
            Figure 3 

�  

 
Figure 3 above illustrates the student responses in the pilot study to Academic Self-
Regulation scale items. Similar to previous data, students generally report agreement to 
the items. Student average response ranged from m=4.63 to m=5.34. 

 
 
 
 

Academic Self-RegulaYon Scale

22. I work hard at school.

23. I am self-moYvated to do my schoolwork regularly.

24. I complete my schoolwork regularly.

25. I am organized about my schoolwork.

26. I use a variety of strategies to learn new material.

27. I spend a lot of Yme on my schoolwork.

28. I am a responsible student.

29. I put a lot of effort into my schoolwork.

30. I concentrate on my schoolwork.

31. I check my assignments before I turn them in.

Strongly                                                                                                               
Strongly     
Disagree                                                                                                                

Agre

1 2 3 4 5 6

5.06

5.13

5.19

5.25

4.63

4.91

5.28

5.34

5.06

5.16
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Children’s Academic Self-Regulation Measurement: 
 
Academic Self-regulation was assessed using the Motivation and Self-Regulation Scale of 
the School Attitude Assessment Survey Scale (McCoach & Siegle, 2003) which examines 
the extent to which the children are academically motivated and self-regulated. The 
Academic Self-Regulation measure is comprised of 10 items with a six point Likert-Type 
response (1=strongly disagree; 6=strongly agree). The range of possible scores are from 1 
(low) to 6 (high). Higher scores reflect higher Academic Self-Regulation. The items and 
descriptive statistics are presented in Figure 3. Internal consistency reliability analysis 
indicated an Academic Self-Regulation α = .92. 

 



 
 
 
 
 
 
 

    
 
          Figure 4 
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Figure 4 above illustrates the student responses in the pilot study to Emotional & 
Psychological Well-being scale items. Students report moderately high well-being on 
the individual items.  Student average responses ranged from m= 3.68 to m=4.58. 

 

EmoYonal & Psychological Well-being 
Scale

32. I think good things will happen in my life.

33. I've been able to make choices easily.

34. I can find lots of fun things to do.

35. I feel that I am good at some things.

36. I think lots of people care about me.

37. I think there are many things I can be proud of.

38. I've been feeling calm.

39. I've been in a good mood.

40. I enjoy what each new day brings.

41. I've been gejng along well with people.

42. I've been cheerful about things.

43. I've been feeling relaxed.

Never                                                                                                 
All of the Yme 

1 2 3 4 5

3.81

3.68

3.94

4.06

4.00

4.13

4.58

4.35

4.52

4.39

4.06

4.52
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Children’s Emotional & Psychological Well-being Measurement: 
 
Emotional & Psychological Well-being were assessed using items developed for this study. 
The Emotional & Psychological Well-being measure is comprised of 12 items with a five 
point Likert-Type response (1=never; 5=all the time). Higher scores reflect higher 
Educational/Psychological Well-being. The items and descriptive statistics are presented in 
Figure 4. Internal consistency reliability analysis indicated an Emotional/Psychological 
Well-being α = .86. 

 



 
               

 
 

 
 
        

  

      Table 1. 
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Correlations Analyses 
A correlation represents the level of a relationship between two variables. Interpretation of 
correlations is based upon the strength of the relationship as well as the direction*.  

A correlation matrix is a method of presenting associations among multiple variables in a 
parsimonious way. To identify a specific correlation, match a particular row with a particular 
column. For example, in Table 1 below, the correlation between hope and resilience is .80*. To 
interpret this correlation, we use the strength and direction rules below.  Indeed, higher scores 
on hope are associated with higher scores on resilience and the relationship is strong.  As 
another example, higher length of time in the program is associated with higher scores on 
hope with a moderate strength. 
 
Strength of a correlation interpretation:  
            Correlation Coefficient           Magnitude           

➢          .00 - .30                  Small 
➢          .31 - .50                  Moderate 
➢          .51 - .80                  Strong 

    
Direction of a correlation interpretation:  

➢ Positive value: indicates a higher score on one variable is associated with a higher  
  score on the other variable,  

➢ Negative value: indicates a higher score on one variable is associated with a lower 
   score on the other variable.  

  
CorrelaYon Matrix of Children’s Hope, Resilience, Academic Self-RegulaYon, EmoYonal/Psychological Well-being. 

Item: 1. 2. 3. 4. 5. 
ParYcipant Scores 
1. Hope Scale (pathways & agency)  --        
2. Resiliency Scale (belief in self, others, & dreams) .80*  --    
3. Academic Self-RegulaYon Scale  
(academic moYvaYon & self-regulaYon) .42* .40* --          
4. EmoYonal/Psychological Well-being Scale  .35 .32 .59* --               
5. Length of Time at A Pocket Full of Hope® .32 .19 -.10 .35 -- 

      Note: All scores obtained during pilot study. *p < .05 

 
*Strength is based upon Cohen's (1992) 
heuristic correlation coefficient as a quantitative 
measure of the relationship or association. 
Magnitude is relative strength or how meaningful 
the effect can be described. 



 
              Summary of Findings: Correlation Analysis  
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Length of Yme in program is associated with higher hope (r = .32). 
 
Hope - Increase in hope is associated with higher: 

• Resilience (r = .80) 
• Academic Self-RegulaYon(r = .42) 
• EmoYonal/Psychological Well-being (r = .35)  

 
Resilience - Increase in resilience is associated with higher: 

• Academic Self-RegulaYon (r = .40). 
• EmoYonal/Psychological Well-being (r = .32). 
• Length of Time at A Pocket Full of Hope (r = .19). 

 
Academic Self-RegulaYon - Increase in ASR is associated with higher: 

• EmoYonal/Psychological Well-being (r = .59). 
 

EmoYonal/Psychological Well-being - Increase posiYvely associated with 
• Length of Time at A Pocket Full of Hope=.35, p=.077 

  

SUMMARY INTERPRETATION OF CORRELATIONS



    
  

 
 

�  19

    CONCLUSION

 
The purpose of this report is to present findings from an initial assessment of 
A Pocket Full of Hope®. The primary focus of the assessment is the impact of 
children’s Hope, Resilience, Academic Self-Regulation, and Emotional/
Psychological Well-being on Academic Achievement.  
Hope represents a positive psychological strength that promotes adaptive 
behaviors, healthy development, and both psychological and social well-
being (Snyder, 1995). More specifically, Bronk, Hill, Lapsley, Talib and Finch 
(2009) found that high levels of hope were related to life satisfaction across 
the lifespan.  Higher hope is associated with better coping, health and health-
related practices (Chang & DeSimone, 2001; Feldman & Sills, 2013; Kelsey, 
DeVellis, Gizlice, Ries, Barnes, & Campbell, 2011).   
While hope has been shown to predict various indicators of well-being, it has 
also been shown to be malleable in intervention studies in the areas of 
mental health, coping with physical diseases, and intimate partner violence 
(Berendes, Keefe, Somers, Kothadia, Porter, & Cheavens, 2010; Smith & 
Randall, 2007).  Psychological strengths like hope tend to serve us best in 
difficult times. The capacity to formulate pathways and dedicate mental 
energy (agency) is the foundation to successful goal attainment.  
Similar to hope, resilience has been shown to help prevent or buffer against 
negative effects of stress and trauma (Park & Peterson, 2009).  
Correlational analyses showed that participation in program were associated 
with higher hope.  Higher scores on hope were associated with higher scores 
on the Resilience, Academic Self-Regulation, and Emotional/Psychological 
Well-being.    
The results of this preliminary assessment provide preliminary support for the 
positive impact A Pocket Full of Hope®.  Findings from this study can serve 
as the foundation for the development of a longitudinal evaluation to study 
how programs impact hope, and how increases in hope predict academic 
achievement. 
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�    
The mission of the University of Oklahoma is to provide the best possible educational experience for 
students through excellence in teaching, research, creative activity and service to the state and society. 
The Center of Applied Research for Nonprofit Organizations focus this mission by collaborating with 
nonprofit agencies to improve program services using sound scientific practice while simultaneously 
training students in the application of research methodologies.  
The Center of Applied Research for Nonprofit Organizations is an interdisciplinary social science unit in 
the College of Arts & Sciences for the University of Oklahoma. Collaborating with nonprofit 
organizations, faculty and graduate students lead research projects with a particular focus on sustainable 
well-being among vulnerable and otherwise at-risk individuals and communities.  
Guided by the principles of Positive Psychology, and the right of all members in the community to flourish; 
we use hope as the theory of change to assess the impact of nonprofit organizations.  
Faculty members who work in the center provide a full range of applied research activities including 
program evaluation and outcome assessment in support of nonprofit program service delivery. 
Participating faculty members are nationally recognized for their area of research and are expert 
methodologist with the capacity to match research protocols to the needs of the nonprofit community. 
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