
Interpretive Assignments 
 

Assignment Guidelines 
Currency 

Design 
Students are to create a completely new and original currency 
design—either paper bill or metal coin—for an assigned problem. 
Students can include both a “front” and “back” design, and they 
may want to ask themselves: What aspect of the assigned 
problem merits the most commemoration? What visuals might 
depict them? What concise phrasing or wording might be 
included to complement the visuals? Students should be sure to 
include written annotations to justify their decisions. 
 

Undelivered 
Mail 

Students are to create a personal letter to another individual from 
the perspective of someone who has examined the assigned 
problem. Students are obviously writing a work of fiction; however, 
every aspect of the letter should be based on students’ 
understanding of the facts surrounding the problem. The letter 
should have a clear purpose focused on the issue of concern and 
should minimally include: 1) an Introduction that provides the date 
and context of the letter, 2) a Body with this person’s thoughts on 
the assigned problem/issue (anticipate and address potential 
areas where the other individual might disagree with the points 
being made), 3) a Closing with advice for future action (How issues 
could be handled differently? What lessons should be gleaned 
from this person’s experiences?). Students should remember this 
fictional letter is written entirely from the perspective of the actual 
person who has really studied the problem. 
(adapted from “Undelivered Mail" by Rhina P. Espaillat from 
Playing at Stillness. © Truman State University Press.) 
 

Photo Essay Students are to select and arrange a series of photographs in 
order to present a position or perspective on a problem or issue. 
Students could present their photo essays (formally or informally) 
and then answer questions that would reveal their understanding 
of the problem or issue being explored. Students could also be 
encouraged to include written annotations to justify their 
decisions. 
(adapted from the Persistent Issues in History Network’s Powerful 
Learning Strategies, http://pihnet.org/) 
 



 
Acrostic 

Poem 

Using the letters in an assigned term, students are to create an 
acrostic poem. In an acrostic poem, the poet takes a significant 
term and uses the letters of that term as starting points for each of 
the poem’s lines. Each line should directly relate to the term itself. 
Students’ acrostic poems should demonstrate an understanding of 
the problem or issue being studied. 
(adapted from: 
http://www.readwritethink.org/files/resources/interactives/acrostic) 
 

Song Students are to create a musical composition, a song, that 
conveys a position or perspective on a problem or issue. Students 
could present their songs (formally or informally) and answer 
questions that would reveal their understanding (i.e., critical, 
specific, significant, and accurate information) of the problem or 
issue being explored. Students could also be encouraged to 
include written annotations to justify their decisions. 
(adapted from the Persistent Issues in History Network’s Powerful 
Learning Strategies, http://pihnet.org/) 
 

Bookmark Students are to create a bookmark for an assigned perspective 
on a problem or issue. As “bookmark designers” students need 
to take into account both function and form; it should be able to 
hold a reader’s place in a book and also it should be aesthetically 
pleasing and represent, commemorate, or memorialize something 
significant: an event, and idea or movement, person, perspective, 
etc. Students should be sure to include written annotations to 
justify their decisions. 
 

Postage 
Stamp 

Students are to create a postage stamp—not necessarily to 
scale—that could have been found in the context of the time 
period, region, or problem being studied. Students should 
remember that their stamps should commemorate, observe, 
memorialize, celebrate, or pay tribute to significant events, people, 
perspectives, movements, struggles, cultural aspects, etc. What 
visuals might depict them? What phrasing or wording might be 
included to complement the visuals? Students should be sure to 
include written annotations to justify their decisions. 
 



Advertise- 
ment 

Students are to create an advertisement that could have been 
found in the context of an assigned problem or issue under study. 
This could be either large billboards, smaller posted bills, online or 
newspaper ads, etc. Students are to remember that this 
advertisement is to be persuasive and designed to influence 
others’ thinking and acting. They should be persuasive! Students 
could also be asked to add appropriate-for-class graffiti from an 
opposing viewpoint. Students should be sure to include written 
annotations to justify their decisions. 
 

Dust Jacket Students are to create a dust jacket for a 21st century reprint of 
one of the significant publications they have recently studied while 
investigating a problem or issue. Students can include “front 
cover” and “back cover” and "inside the sleeves” designs. 
Students should remember that a dust jacket should accurately 
represent the contents of the book. They often contain the 
following features: title, author, date of publication, a graphic or 
visual, brief summary of the book, brief note about the author, 
statements from contemporary experts or other authors about the 
book. Students should be persuasive; the dust jacket should 
encourage people to buy and explore the book! 
(adapted from gustavus.edu “Suggestions for Assignments” as 
alternatives to research papers) 
 

Sensory 
Figure 

Students are to create a sensory figure for a significant individual. 
Students are to gather data (from previously made notes or 
independent research) and begin to think deeply about his or her 
life and contributions to society. Students then draw a rough 
sketch of the individual and draw arrows that point to the nose, 
an ear, an eye, the mouth, a hand, and a foot (Achilles heel?). 
Where students have drawn an arrow, describe what that 
individual would be experiencing (in historical context if the figure 
is from the past). For example: 

Nose - What would she be smelling?  
Ear - What would she be hearing?  
Eye - What would she be seeing? 
Mouth - What would she be saying? 
Hand - What are five of her deeds or accomplishments? 
Foot - What is one of her weaknesses or hardships? 

(adapted the Teachers Curriculum Institute’s “Student Interactive 
Notebook Assignments”) 



Illustrated 
and 
Annotated 
Continuum 

Students are to create an Illustrated and Annotated Continuum. 
Provided with several significant terms, students are to gather data 
(from previously made notes or an online search) and begin to 
assess them in relation to the question “Which of these was the 
most influential for the assigned topic or issue and why?” Then, on 
a new piece of paper (to be collected?) students are to draw a line 
with a far-left point that reads “Most Important” and a far-right 
point that reads “Least Important” and place an “X” at the exact 
middle (see the example below). 

 
O-------------------X O 

Most Least 
Influential Influential 

 
Following the three-step procedure below, students are then to 
create an illustrated and annotated continuum: 

 
Step 1) Students PLOT each term on the continuum according to 
the space they believe it should occupy. They may not plot any 
term exactly in the middle (50% most and least influential). 

 
Step 2) Students draw an appropriate ILLUSTRATION. This does 
not have to be perfect, but each term should have its own, 
individual drawing that must fit well with the term as they 
understand it. 

 
Step 3) Students write an insightful ANNOTATION. Each 
annotation does not have to be overly lengthy but it should 
explain why they plotted the term on the continuum as they did. 

 
Students should be sure to demonstrate a meaningful 
understanding of the content material, its context, and answer the 
question about its influence. This task could alternatively be 
assigned as a chronological timeline; however, the evaluative 
aspect would be lost. 
 

“Access 
their 
thoughts” 

Students are to select a person from a provided list of 
significant individuals and complete an “access their 
thoughts” activity. Specifically, students are to: 

1) Draw a small, rough sketch of the individual at the bottom-half 
of a page of paper. 

2) Personalize the sketch (make it more historically accurate) by 
drawing features such as a “Hello, my name is” name-badge, 



hats, glasses, hair, etc. 
3) Draw two or three tiny cartoon-like “thought bubbles” above 

the drawing’s head and then one huge bubble. 
4) Fill the huge bubble with words, drawings, symbols, phrases, 

quotes, etc., with items such as the following: 
a. People, places, things, or ideas they particularly liked or 

disliked 
b. Significant events that they were involved in 
c. Challenges and challengers they encountered 
d. Their worldview or biases 

5) On the back of the page, be sure to include written 
annotations to justify the decisions made on the front of the 
page. 

Student work should reveal a meaningful understanding of the 
individual and the problem or issue being studied. 
(adapted from the Teachers Curriculum Institute’s student 
interactive notebook assignment “Mind Notes”) 
 

 
(Live) 
Museum 
Display 

Use of a variety of media (including, perhaps, themselves) to 
create exhibits that engage the viewer with varying perspectives 
on a problem or issue. The cumulative display may leave the 
decision about a compelling question to the viewer or seek to 
persuade toward a particular interpretation. 
(adapted from the Persistent Issues in History Network’s Powerful 
Learning Strategies, http://pihnet.org/) 

 


