TERESIAN EDUCATIONAL MODEL
Society of Saint Teresa of Jesus

Managua, 2016

Teresian educational model

I.

INTRODUCTION

"Through education, we collaborate in the transformation of the structures and realities that
exclude so many human groups." (Article 28, STJ Constitutions)
The Society of Santa Teresa de Jesus, present in 22 countries, has as the reference of its
educational task the Teresian Educational Proposal (PET), document that dynamizes Teresian
education in any educational field. This Educational Proposal extends the vision of our
founder, Saint Enrique de Ossó: "The Teresian School’s aim is to embed Christ Jesus in the
intelligence through instruction and in the hearts through education ... The purpose of the
Teresian School is not other than to regenerate the world, educating according to the values
and life of St. Teresa of Jesus. (A.P. II, 744, 747) In its Operational Framework, the PET offers
clues to understand which pedagogies and practical tools lead to the education that we want
to offer in the Teresian schools.
The Teresian Educational Model is closely linked to the PET, assumes the general objective
of the Provincial Educational Project, includes the options of the IV and V Continental
Meetings of Education of America (ECAM), and retakes the analysis of our practice in the
social and educational reality of the countries where our Proposal is contextualized. The
reflection of current educational approaches aligned with our options supports this model.
The Educational Model is a must to make possible a pedagogical practice akin to the
approaches of the referential framework of the Teresian Educational Proposal and the
Pastoral Educational Project of the Province, as well as our response to the challenges posed
by reality. It guides the curricular project of the centers, the processes of teacher training,
the academic, pedagogical and methodological processes.
The Educational Model is a charismatic, philosophical, and pedagogical reference that
guides the educational mission in the different Teresian Schools of Nicaragua and Costa
Rica to achieve the main objectives of our Educational Proposal.
The document’s organization is as follows:






Highlights about the reality of Nicaraguan and Costa Rican Education;
The basis of Teresian education and its objectives
A description of the profile of the stakeholders in our institutions
A succinct presentation of pedagogical theories that are in tune with our options
A general description of the curriculum’s characteristics, methodology, didactic
planning and evaluation
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It is a document that presents guidelines for institutional, pedagogical, and curricular
management in the different schools to offer a humanizing, liberating and transforming
education with a Learning Community approach.
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II.

JUSTIFICATION

The Teresian Educational Model arises from the need to concretize in practice the Teresian
Educational Proposal through a pedagogical framework that sets guidelines for the
implementation of the great educational options of the Society of Santa Teresa de Jesus,
based on an Action-research-action process. It has required a long process of research,
analysis and reflection that has led to the formulation of a specific pedagogical proposal:
Teresian and contextualized, socio-constructivist from a liberating educational perspective.
It implies the options assumed in the Pastoral Educational Project of the Cristo Rey Province
for schools, based on:
 The Teresian Education described in our Proposal (PET):
It is Christ-centered, based on the dignity of the person, responds to the
reality of each context, educates for life, justice, social and Christian
commitment. Forms critical and self-critical people, so that they become
persons capable of encounter and social transformers.
 The Provincial Pastoral Educational Project 2012-2017 where we set as general
objective:

"To become Learning Communities committed to a humanizing, liberating
and transforming education through circular relations respectful of the
dignity of each person, contextualized educational practices and formative
processes of its members. In this way, as followers of Jesus, we collaborate
with the transformation of our realities, making possible God’s kingdom of
justice and peace as Teresian Family” (Page 70)
 The critical and contemplative focus of Fourth Continental Meeting of América (IV
ECAM) where:

"We experience strong ethical indignation before the system that moves us
to solidarity and compassion for the victims. At the same time, we ask
ourselves whether our educational practices and projects develop a critical
awareness of this unjust system or if we unconsciously reproduce its
relations of domination and mechanisms of exclusion. "(Page 5)
 The call of the Church in Aparecida:

It is urgent to create structures that consolidate a social, economic, and
political order in which there is no inequity and where there are possibilities
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for all. Likewise, new structures are required that promote an authentic
human coexistence, that prevent the arrogance of some and facilitate the
constructive dialog for the necessary social consensuses. (DA)
 The Fifth Continental Meeting of America (V ECAM), focused on humanizing,
liberating, and transforming education:

"The aim of humanizing, liberating and transforming education is to
contribute to the integral formation of the person, so that in light of the
Teresian educational itinerary, he/she discovers the project of God for his/her
life, grows through encounters and a particular way of relating, develops
his/her capacities and becomes an agent of social transformation." (P.14)
 The daily reality in our countries leads us to answers questions that challenge our
educational mission:
How can we respond to the reality of poverty, social injustice, corruption,
political, moral, and social instability in our countries?
How can we become learning communities that foster humanizing, critical,
and self-critical relationships that generate real social changes?
How do we educate for freedom, justice, equity, civil responsibility, ethics, and
care for life?
How can we assume and respond to the challenges that arise from the
Teresian Educational Proposal, the Province's Pastoral Educational Project and
the various American Meetings?
How can we live the Teresian Charism and the Christian commitment in a
fragmented and hopeless reality?
These questions have led to the reflection on the approach that Teresian education wants
to offer in this concrete reality taking into consideration the theories of Liberating Education
and Socio-Constructivism.

Nicaragua
The history of Nicaragua has been traversed by social and political events that have impeded
its development in all spheres. The United Nations Development Program (UNDP, 2011) states
that Nicaragua ranks 129th out of a total of 187 countries in the world human development
index (HDI) ranking. It also has the lowest per capita income in the Central American region:
US $ 1,126.5. 42.5% of the population at the national level lives in general poverty and 14%
in extreme poverty. In the rural area, 63.3% live in general poverty and 26.5% in extreme
poverty. According to UNICEF (2012), in addition to poverty, the country faces situations of
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inequality, evidenced by the distribution of income: the richest 20% of the population
accounts for 57% of all incomes, while 40% of the poorest receive only 12%.
There are very few who have many opportunities and many without any, and this lack of
social equity influences education in Nicaragua. Low-quality education is reproducing
poverty and inequality. Education has not been and is not a priority for the State. The budget
needed to solve educational problems should be at least 7% of GDP, but it ranges from 3.7%
to 4.0%. Educators have very low wages and few social benefits. Besides, the lack of
resources (national budget) and inefficient administrative management provoke the
deterioration of the physical structure of the schools, impeding the provision of good
services to the population.
ECLAC (Economic Commission for Latin America and the Caribbean) in its "Social Panorama
of Latin America", published in 1988, states that, based on studies carried out in Latin America,
in the early 1990s, each person needed 10 years or more of formal education in order to
have acceptable possibilities for accessing a minimum of well-being and protection against
the traps of poverty. In Nicaragua, we have average schooling of five years: seven out of ten
children do not have access to Pre-school, only 60% of those enrolled in Elementary Schools
manage to complete this cycle, while only four out of ten children are enrolled in High
School. These 40% manages to finish. Such low schooling means that the majority of this
generation is condemned to find precarious or informal occupations or jobs, which will
always keep them on the threshold of poverty.
In comparative analyses of the use of Information and Communication Technologies (ICTs)
in the last three years, Nicaragua has the highest levels of lags in the Central American
region, occupying 125th place in 130 countries. When comparing the position obtained in
that study with that reached the previous year, it was observed that, unlike the rest of the
countries of the region, Nicaragua had kept the same place in the ranking of countries (WEF
& INSEAD, 2011).
The current deterioration of the environment is closely related to the current economic
model and the styles of production and living that are practiced in the country. Nicaragua
is in the midst of a demographic transition, characterized by a decline in fertility, mortality,
and an increase in life expectancy at birth, with a consequent decline in population growth.
The current high percentage of young people represents an opportunity for development.
According to INIDE estimates (2007), Nicaragua has a total population of 5,962,782 inhabitants
in 2012; 50.6% women and 49.4% men, the majority located in the urban area of the country
(58.3%). The highest percentage is in the young segment (10-29 years), which represents 41%.
The segment from 6 to 19 years constitutes a significant 31% of the population, and this is
important for its implication in Middle school and High School.
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As a response to these major deficiencies in the national education system, it has been
proposed to universalize education, establishing free education in public schools to reduce
the exclusion of the education system of 610,000 children and teenagers, but its quality
limits the effectiveness to ensure a comprehensive education. Investments to ensure such
quality are insufficient. For 2008, investment in Middle and Highschool represented only
3.7% of GDP, which is only half of the minimum investment required to overcome the
deficiencies of the system (Vijil, 2008). Two years later, this investment increased, reaching
5.4% in relation with GDP (UNDP, 2011a), but it has not been possible to reach the estimated
minimum of 7% to develop the education sector.
As of 2009, the MINED (Ministry of Education) has undertaken the restructuring of the
curriculum that aims to promote an educational transformation to improve the quality of
education; However, because of different circumstances, it has not been a response to the
great educational needs of the country. Another measure implemented by the Ministry of
Education is the inclusion of monthly meetings of educators. However, these have not
fulfilled expectations as a space for the formation of the National Magisterium.
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III.

CHARISMATIC AND PEDAGOGICAL FOUNDATIONS
OF TERESIAN EDUCATION

1. Origin and Purpose of the Teresian School
Teresian Education finds its roots in the writings, thoughts, desires, and works of its founder,
Saint Enrique de Ossó (1840-1896), a Spanish priest, who saw in education an effective means
of transforming society, with Teresa of Jesus, the Saint of Avila of the sixteenth century.
The Society of Saint Teresa of Jesús was founded in 1876 as a response to the challenges
posed by a secularized and dehumanizing society. Enrique de Ossó proposes an alternative
of evangelization capable of transforming lives and social structures, through Christian and
Teresian education. In the education of children, youth, women and the family he found
possibilities for the transformation of society. In its foundational inspiration Enrique de
Ossó poses as a purpose for Teresian education the following aspects:
 Form Christ Jesus in the minds and hearts of children; to know and love Him and to
make Him known and loved.
 Prioritize the formation of women according to the model of Teresa of Jesus because
he believes in their ability to influence social transformation.
 Educate for interiority, for life, and promote autonomy and freedom.
 Educate in communion with the family.
 Take into account the context of the child and respect their growth process.
 Emphasize the importance of the role of teachers as witnesses of values in the
Teresian school.
 Capacity to transform society, because "whoever owns the teaching will own the
world" (R.T. Feb 1878).
From this perspective, Teresian educators believe "in the transformative potential of

education and in its capacity to generate humanization paths, to open horizons of meaning
and encounter with God who reveals to us the profound dignity and beauty of each person
and all peoples. " (PET, page 8)

2. Characteristics and Features of Teresian Education
Based on the pedagogical contributions of our founder Enrique de Ossó, PET (2005) and V
ECAM (2014), the option for a Humanizing, Liberating, and Transformative Education is once
again assumed. Its purpose is to contribute to the integral formation of the person, so that
he/she may discover the project of God for his/her life, grow through encounter, develop to
the maximum his/her capacities and become an agent of social transformation.
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The V ECAM defines Teresian Education as the set of formative and intentional processes
that enable the development, liberation, and growth of the person in all its dimensions,
taking into account their context and promoting their transformation. Teresian Education
forms people as persons capable of encounter by promoting interiority, a particular way of
relating, instrumental knowledge and critical-reflexive consciousness that leads to a
commitment of social transformation.
The Teresian Educational Proposal and the V ECAM highlight the following essential
elements that describe Teresian Education:
a) It fosters the experience of faith and the evangelizing commitment, explicitly
proposing the relationship with Jesus and the Project of the Kingdom of God in light
of Teresian Spirituality.
b) It places at the center of the educational action the promotion and integral
development of the PERSON, understood as a human being in relationship, created
in the image and likeness of God, endowed with great beauty, dignity, freedom, inner
richness and creative capacity; with the ability to discover the Project of God that
gives meaning to his/her life. It takes into account their different contexts and
characteristics, and emphasize the development of socio-affective and cognitive
skills.
c) In the educational process, the student is conceived as the PRINCIPAL ACTOR of the
learning process. Teachers are MEDIATORS and companions.
d) It emphasizes the educational value of ENCOUNTER in interpersonal relationships
and affirms that we educate ourselves through relationships that foster growth
between individuals and societies. This way of relating becomes the foundation of
peace, justice, and social harmony. It aims to form people to become capable of
encounter through the promotion of interiority and a way of relating to oneself,
others, the world, and God.
e) The practice of DIALOG is essential in all educational activities. Dialogic and
cooperative approaches are fundamental in the learning and teaching process as
they favor the capability of LEARNING TO LEARN.
f) It has as its starting point the reality and the commitment to form individuals to
become SOCIAL TRANSFORMERS for them to contribute to the construction of a
culture that promotes and respects life. "The pedagogical practice includes actions
that foster social commitment and contribute to the transformation of reality." (V
ECAM, page 18)
g) Promotes formation in values, recognition of the DIGNITY of each person and their
rights, a peaceful and non-violent coexistence, reciprocal relations and coresponsibility between men and women to empower people to commit themselves
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h)
i)

j)

k)

l)

in the construction of new citizenships in which democracy, interculturality,
inclusion, and solidarity are possible.
It contributes to the construction of societies that foster solidarity, justice, and love
and that awaken the need to commit to the care of life and the cosmos.
It commits itself to the challenges posed by YOUTH CULTURE, promotes the
leadership of WOMEN and the OPTION FOR THE POOR. It promotes social justice,
critical awareness, and commitment to the processes of transformation and
liberation.
The Teresian educator or teacher is a person with a personal VOCATION. He or she
implements the Action-research-action processes to continuously-improve the
educational practice. The promotion of critical-reflexive awareness in the teachinglearning processes is fundamental.
The administration and organization of the school take into account the approaches
of LEARNING COMMUNITIES. The family and other stakeholders both internal and
external have active participation.
Teresa de Jesús and Enrique de Osso, witnesses and teachers in the friendship with
JESUS, invite us to live from the dynamism of KNOWING AND LOVING JESUS AND
MAKING HIM KNOWN AND LOVED BY ALL. The Teresian School fosters the
experience of faith and the CHRISTIAN COMMITMENT according to the Teresian
Charism.

3. Principles of Teresian Education
The Society of St. Teresa of Jesus describes the Teresian educational mission as "charismatic

mediation in our service to the Kingdom.

a. Christian education
The project of Jesus is the source of strength and the reason for the Teresian educational
task. It explicitly proposes to enter into relationship with Jesus by recognizing Him in His
Word, in our own experience, and reality. Enrique de Ossó argues that Christian education
is a means for evangelization and capable of transforming social structures. In the Teresian
School, the experience of the charism, the practice of daily 15 minutes of prayer, the
accompaniment to the faith processes and the invitation to live the Christian commitment
from the evangelical values of justice and solidarity are of vital importance.
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b. Humanizing education, liberating and transforming
The Society of St. Teresa of Jesus in its constitutions posits a position on education when it
affirms that "For the education we collaborate in the transformation of the structures and
realities that exclude so many human groups", "We commit ourselves in the different
apostolic fields with the Promotion of freedom, peace, and justice". In this sense, we
understand the person taking into account his/her reality and context and focus on
humanizing relationships and promoting their dignification, liberation, and transformation.
In light of the Project of Jesus and with a critical eye, the educational process must contribute
to the promotion of the dignity of the person in all its dimensions, so that it along with
others and others contribute in processes of humanization and social transformation.
Therefore, in our education, each person is considered as a single individual, with dignity,
and capable of being an agent of change. In his/her learning process, he/she has an active
role, progressively develops critical thinking and reflection of his/her reality. In collaboration
with others is committed to its transformation.

c. Education in Learning Communities
The education we want to build has its basis in true Learning Communities understood as
a project of transformation of an educational center and its environment committed to
educational equality. Dialogic learning is the central axis of the learning process. At the
Teresian School these communities are made up of students, parents, educators and other
members of the community.
We believe learning is an intrinsically social process, based on interaction and cooperation
among people. From a shared vision, the Learning communities establish human relations
of respect, welcome, dialog, friendship, and openness. They foster an organizational climate
characterized by acknowledging the dignity of each person and offering real spaces for
participation, innovation, and learning, by which creative energy and collective intelligence
flow. All members of the School are accompanied in their personal and professional growth
(V ECAM, page 23). Horizontal learning relations are established as the foundation of a
culture of solidarity.
Students learn in collaboration with other students, with the educator and with other adults,
in genuine processes of research and collective construction of knowledge to advance in
processes of greater inclusion in the present information society, putting special emphasis
on those who are disadvantaged and at greater risk of social exclusion.
"Learning communities are contexts in which students learn through their participation and

involvement, in collaboration with other students, with the teacher and with other adults, in
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genuine research processes and collective construction of knowledge on personal and
socially relevant issues." (Onrubia, Javier, 2003)

d. Education from a pedagogical practice that takes up
processes of ActionReflection-Action
Educators reflect to improve their educational practice and achieve continuous updating
and renewal. To do this, they implement cycles in which they use the ACTION-RESEARCHACTION methodology, conceived as a spiral dynamic that gives continuous feedback. The
first ACTION refers to the point of departure that is the experience itself, the concrete
educational practice. The RESEARCH is present in all the steps, questioning the aspects of
the practice that it is desired to potentiate or solve. The next step is to make an informed
intervention and carry it out. This ACTION closes a cycle. After an evaluation process the
practice is resumed incorporating the learning.
The method provokes growth from within, allowing the committed educator to raise the
quality of teaching and learning processes in the context of their practice. Teresian
Education seeks to develop critical and reflective consciousness, attained through Actionresearch-action processes, which seek the transformation of practice and reality. Teresian
Education proposes as a methodological horizon to consider educational practice as an
object of research to be improved. Thus, it is continually questioned from reflection and
metacognition, to develop a critical conscience and cultural identity in both the teacher and
the student.

e. Education for the encounter, dialog and pedagogical
mediation
We conceive the person as a relational being. From this perspective, interaction through
dialog is essential to promote learning and training in a new way of coexistence, where the
educator is mediator, companion, and facilitator of the joint construction of knowledge. This
style of education is only possible in organizations formed as Learning Communities in
which we "educate by educating ourselves."
Dialogic education seeks to introduce dialog and participation in all its stages: planning and
programming, learning experiences and evaluation, etc. "The development of the habit of
participation will be achieved only through an equally participatory educational process,
where each one finds a role to play, a responsibility to face, decisions to intervene to solve
a problem or propose a new alternative." (Sarramona, 1993, p.30)
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f. Education in values for social transformation
Teresian Education is committed to make possible a just society, in which structures of
domination are overcome, based on evangelical values where ethics of love and gratuity
prevails. A critical and self-critical position, openness, dialog, mercy, and reconciliation are
essential means to promote peace, solidarity and justice.
Students have to integrate to the world from a transforming perspective, and for this they
need ethical support. Values of Teresian education must permeate all the educational
activity in the process of perception, internalization and critical analysis. "We assume the
commitment to make possible the project of Jesus for humanity that enables the person to
be an agent of social transformation and creator of a culture of solidarity and peace." (PEPP,
page 56)

IV. PRINCIPAL ACTOR OF THE EDUCATIONAL PROCESS
1. Teresian Student
In Teresian education, we conceive the person as a being in relation endowed with great
dignity, freedom, inner wealth and creative capacity. Based on this conception, the Teresian
student is the principal actor of his/her educational process. Encounter is fundamental for
his/her development, as such makes the following characteristics part of his/her way of
being:
 Knows and accepts himself/herself, enjoys his/her inner self and is conscious of

God’s indwelling.
 Lives the faith experience in community and expresses it in commitment to
evangelization and transformation of reality.
 Develops as a citizen who knows rights and obligations in society and is capable of
promoting the common good.
 Is aware of gender inequity.
 Is challenged by situations of injustice and is committed to the construction of a
better world. Becomes the principal actor of solidarity projects that promote the
transformation of society.
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 Commits to the care of life and the sustainability of the environment. Welcomes

diversity and favors peaceful and humane coexistence among people who collaborate
in his/her learning.
 As a "Person capable of encounter," grows through relationships with others,
establishes relations that imply dialog, acceptance, and cooperation with others, and
interacts responsibly and with assertiveness.
 Is capable of having an active, autonomous, critical, and reflective role in his/her
learning process. Relates previous knowledge and previous ideas with the new
information and is capable of applying strategies: interpret, analyze, synthesize, give
meaning to what has been learned and transfer knowledge to other situations.
 Develops dialogic, systemic, divergent, creative and critical thinking that enables
reflection and analysis.
 Develops metacognitive processes through self-knowledge, personal reflection, selfassessment, and awareness of why and what he learns, that allow him/her to be
autonomous and plan and organize meaningful activities.
 Responsibility and ethics are his/her way to interact with social media, internet and
social networks.
Teresian Education aims to create conditions for the student to recognize himself/herself as
a social being, to develop the best of himself/herself and to be able to have an active role
in the learning process and his/her context.

2. Teresian Educator
The Teresian Educator shares the options of the Educational Proposal and identifies
himself/herself with the Teresian charism, lives a process of faith that allows him/her to
make a path of personal liberation that commits him/her to social transformation. Aware of
that, he/she educates by educating himself/herself and accompanies people in their
formation. He/she is a researcher and critic of reality, favors dialog and humanizing
relationships, is a mediator and companion in the processes of learning and coexistence,
recognizing in each person the capacity of self-transformation.
The Teresian Educator is a researcher of his practice, thinks and acts reflexively,
understanding the educational purposes, and relying on the Action-research-action
methodology for continuous improvement. In this way, the educator favors teamwork and
is creative to elucidate the relevant situations of their practice and to raise innovative
responses.
As a mediator of students process of learning and coexistence, the Teresian educator
presents the following fundamental characteristics:
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Lives his/her faith and is a companion in the formation of people and groups on the path
of interiority and relationship. He/she seeks to influence processes of social transformation.
 Understands education as a vocation and has the professional competences required
for the performance of his functions.
 Is committed to ongoing training, research, and innovation and strives to learn and
unlearn, update and permanently renew knowledge, skills, and attitudes.
 Shows openness in the accompaniment process and accompanies others to improve
teaching practice.
 Has an ethical conscience of care of life in all its manifestations, as creation of God
and responsibility before humanity.
 Reflects, investigates, and experiences his practice, implementing Action-researchaction cycles.
 Is a person who mediates the processes of learning and coexistence, aware that
he/she "educates-educating himself/herself."
 Recognizes the pedagogical value of dialog, favoring spaces of interaction where the
knowledge between educator and student is built – among students - between
students and other people in the learning community.
 Facilitates learning environments where humanizing, egalitarian, and reciprocal
relationships are possible; based on parameters of inclusion, equity, and respect for
the dignity of each person.
 Creates a climate of freedom, collaboration, and participation to express divergent
thinking, innovate, express doubts, ask questions and learn from mistakes and
successes.
 Welcomes diversity and proposes teaching situations appropriate to the different
pace and learning styles.
 Designs experiences from the approaches of situated, dialogical, and cooperative
learning.
 Recognizes student’s potential and previous knowledge as a starting point of every
teaching and learning situation.
 Acknowledges students´ wishes, interests, and needs; takes them into account when
designing the teaching and learning process in such a way that knowledge is
relevant and meaningful for them.
 Favors the progressive transference in learning responsibility, promoting a more
autonomous role in students. In this process, the educator adjusts the educational
aids to the specific needs and level of development of the student; modifying and
adjusting them to the level of proximal development in each moment.
 Promotes the application of learning to the student´s reality, context, and social
reality.
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 Fosters processes of metacognition, applying strategies that make the student aware
at all times of what he/she is learning, how he/she learns and where h/she can use
the acquired knowledge.
 Values students work emphasizing the effort and stimulation to the motivation to
learn, proposing learning activities that present an approachable challenge that
requires understanding and not repetition.
 Educates students to use social media, internet, and social networks with
responsibility and ethics.
As analytical educator recognizes that his/her work is linked to the social reality of the
country, therefore is aware of its context and intervenes with responsibility and
commitment, to form an active social conscience.
The practice of a liberating education with a socio-constructivist approach requires
reflective and committed educators, who collaborate in the construction of new, democratic,
intercultural, inclusive, and supportive citizenship. (ANNEX 1, Criteria for Teaching
Performance)

3. Pedagogical Companions
They are educators who share the options of the Teresian Educational Proposal and who
exercise a leadership role in accompanying the schools pedagogical and academic
processes.
In the exercise of this leadership, he assumes a way of managing and accompanying
processes, from the vision of Learning Community described in the Pastoral Educational
Project. Therefore, he/she is charismatic and researcher. Favors democracy, shared goals,
and actions that are meaningful and consistent with the objectives of Teresian Education.
Pedagogical companions in the learning and teaching processes are committed to:
 Foster Action-research-action spaces for the improvement of curricular
management, teaching performance, and the quality of student learning.
 Be in the process of becoming mature. That allows an emotional and psychic balance
with sufficient self-control to handle emotions in personal, social and community
decision-making.
 Promote humanizing relationships based on dialog, respect, and openness.
 To listen, support, and recognize the educators’ performance.
 To mediate between teaching and learning processes.
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 To exercise a diversity-sensitive, mediatory leadership capable of recognizing and
enhancing the talents of the teachers he accompanies.
 To seek common solutions through dialog, to provoke conversations that lead to
productive search and reflection, and to coordinate actions cooperatively.
 To make responsible and autonomous decisions, always seeking to be enlightened
by the values of Christian-Teresian ethics.
 To have a lifestyle consistent with gospel values.
 To have administrative and pedagogical competencies that allow to carry out
management towards the achievement of the institutional objectives.
The accompaniment, within the framework of the learning communities, facilitates the
exchange of experiences between the companion and the teacher. Authentic and assertive
interaction is required to create horizontal relationships in a learning environment. It
implies the ability to share and the willingness to make commitments that makes possible
the creation of common ideas.
The purpose of the pedagogical accompaniment is to strengthen the culture of reflection
and innovation of the pedagogical practice, oriented towards the improvement of the quality
of the educational process.

4. Teresian Families
The Teresian Families know, identify, and are active participants in the Teresian Educational
Proposal. They are key agents of a Learning Community. For this reason, some of their
characteristics are or should be:
 Know, accept, and share the options of the Teresian Educational Proposal.
 Participate actively in the various activities proposed by the school.
 Cooperate and accompany teachers in training and learning processes in a coresponsible manner.
 They are agents of social transformation in their context.
 Live and promote humanizing relations of respect for the dignity of the person,
acceptance of differences, solidarity, and inclusion.
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V.

PEDAGOGICAL APPROACHES

This chapter describes the pedagogical approaches taken by Teresian Education in
coherence with educational purposes.
In the IV Continental Meeting of Education of America (IV ECAM) the Teresian Education
teams, starting from a deep look at the reality of exclusion and injustice of the peoples in
Latin America and illuminated by the pedagogical current of Paulo Freire, made educational
options in favor of its transformation.
"... We ask ourselves whether our educational practices and projects develop critical
awareness of this unjust system or if, unconsciously, we reproduce their relations of
domination and mechanisms of exclusion." (Concluding document of IV ECAM, page 5)
"... We ask ourselves whether our methodology is critical, participatory, transformative, and
humanizing in the daily life of our schools and alternative projects." (Concluding document
of IV ECAM, page 7)
In the V American Continental Meeting, having as reference the PET and options of the IV
ECAM, the Society of Santa Teresa de Jesus makes a clear choice for a Humanizing,
Liberating and Transformative Education that is committed to the promotion of dignity of
the person and social change (Concluding Document V ECAM, 2014).
In this way, the choices made in the ECAMs are a way of concretizing the goals of Teresian
education. Attune with these options; pedagogical decisions are made to attain these goals.
According to the above, as a basis for their educational work, Teresian education takes up
the principles of LIBERATING EDUCATION based on Freire and other more recent authors,
concretized through the critical pedagogical current and educational practices of the
LEARNING COMMUNITIES. It is based on the SOCIO-CONSTRUCTIVIST APPROACH, mainly
on the contributions of Vigotsky.
The described approaches promote the growth of the person in all its dimensions, through
educational processes of quality, built in the dialog relationship with others, allowing him to
become aware of his freedom and human dignity and become an agent of social
transformation.
We expect that the person will be able to acquire the tools that allow him/her to know
his/her socio-cultural reality, continue learning according to today’s challenges, think and
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analyze critically, question reality and actively participate in processes of personal and social
transformation to favor a more democratic, fair and united world.
The following are the fundamental aspects of the educational approaches that guide the
pedagogical practice in our school:

1. Liberating Education
The main representative of Liberating Education is Paulo Freire (1921-1997). His ideas
influenced different countries of the region and the world. This Latin American author of
Brazilian origin begins to elaborate his theory in the second half of the twentieth century in
the context of an "underdeveloped" and "dependent" Latin America as defined by the
developmental economic theories of the 1970s.
In this context, pedagogical trends emerge in Latin America, generally identified as
pedagogies of liberation with a great variety of educational proposals that, based on the socalled dependency situation, promoted the commitment to liberation. These pedagogies,
despite their diversity, present some points in common:
 Recognition of the politics of education.
 The denunciation of the factors of alienation from the economic and political
context.
 The proposal of transforming reality in contrast to the reformism postulated by the
developmental pedagogies.
The liberating education from a critical - emancipatory approach, seeks human beings’
awareness of their dignity, the development of their conscience, and the exercise of their
freedom. In this sense, it promotes analysis, reflection, criticism and deep understanding of
reality for its transformation. Freire believes that active education that promotes dialog and
forms in responsibility is the ideal means to achieve transformation.
"Critical education is based on the deep dissatisfaction generated by an unjust society and
the will to transform it. There is no liberating education if we do not think that there is
something to be liberated, there is no transformative education if one does not feel a desire
and a possibility of social change. It is not necessary to agree on the same ideal model, not
even to have a global alternative already designed, but to share a utopian orientation to
overcome the limitations of the present, and to believe that education can not and should
not shirk its responsibilities”. (Ibáñez, 2010)
According to Aldana (2001), pedagogy is critical when:
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 The educational study starts from the global reality in which education lives. Reality
is the starting point and the main reference for any proposal in education.
 It is not neutral. It has a broad vision that includes the various dimensions or factors
that affect educational situations and develops proposals to influence and transform
education and society.
 It becomes an instrument of analysis that profoundly reveals educational intentions.
It is affirmed that critical pedagogy starts from a transformative vision of education and
social reality. It seeks to create the educational conditions necessary to overcome barriers
that cause or maintain social inequalities and the dehumanization that leads to oppression
of people. In the book "Dialogar para Transformar" authors of Learning Communities refer
the following:
"Critical pedagogy has been key with its contributions to the analysis and overcoming of
social and educational inequalities" ... "Critical pedagogy has as its main objective to fight
inequalities through transformative educational theories and practices." (Aubert et al., P.25)
It is necessary to enable people to overcome the passivity of what Freire called "banking
education" in which the student is conceived as a "custodian" of mechanical, memory,
reproductive and adaptive knowledge and to the educator as protagonist of the educational
process in an unequal power relation.
Instead, Freire proposes a "problematizing education" and criticism that is oriented towards
the liberation, independence, and humanization of the person ends the passivity of the
learner and impels him/her to the transformation of reality. This education necessarily
passes through a change in the relations of power that are established between the educator
and the learner and has as a principle the transformative dialog that is key in the process of
liberation.
Dialog, according to Freire, is a fully human phenomenon, by which a transformative
encounter among people is possible through the word. According to this author, the true
word is not mere verbiage but implies the unbreakable and dialectical union between action
and reflection, which makes possible the "praxis" of the process of transformation. In other
words, according to Freire, reflection without action is considered useless verbalism, and
action without reflection is activism.
An important aspect to consider, according to Freire's thinking, is that "praxis" places us in
the real context; but does not necessarily explain the causality of the concrete facts, so it
becomes necessary to use the theory to make its analysis more scientific. In this way, it
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points out the indissolubility and relevance of the union theory- practice in the educational
process that is oriented to social transformation.
In conclusion, in light of liberating education, people are expected to express themselves in
a dialog and to act on their reality in a reflexive, critical way, with concrete theoretical
arguments, constantly validated by practice. The purpose of this action is to humanize,
liberate and transform themselves and their environment.

2. Learning Communities
The Learning Communities are a project of social transformation of educational approaches
within the critical perspective. Theoretically, they are based on contributions made by CREA
and authors such as Freire from education, Habermas from sociology and Vigotsky from
psychology (Elboj et al., 2006)
The Learning communities approach promotes a complete education that allows equal
educational opportunities and the struggle against social exclusion. (Elboj et al., 2006). From
this broad perspective, we opt for the transformation of the school as an institution. In this
sense, they propose that the school must be aware of social changes, even anticipating them
through reflection and analysis of current social reality.
"It is necessary a transformation of the schools, because neither the structures,
organizations, nor the traditional curricula respond to the current social problems. It is
necessary to open the school to the entire educational community. “(Aubert et al., P. 26)
The affirmation that for freedom, solidarity, justice, and the strengthening of human dignity
in the exercise of citizenship and democracy must be lived first in the school itself is
consistent with what Paulo Freire (1997) affirmed shortly before dying:
"It is a school coherent with freedom, a school of community, of fellowship, a school of
common production of knowledge and freedom, a school that lives the tense experience of
democracy." (Paulo Freire, 1997 in Bolton, 2006). This is possible through interactions and
transformative actions.
The Learning Communities seek a democratic organization in which all the people of the
educational community participate and agree on the objectives, priorities, and norms. (Elboj
and others, 2006). Its key instrument of action is egalitarian dialog. In this sense, they start
from the idea that all people have the ability to contribute from their experience in life or
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the academic field. All can dialog and formulate arguments, regardless of their level of
education.
The previous idea is based mainly on authors such as Freire (1997) who refers that the
capacity for dialog is inherent to the human being; Habermas (1987) who states that all
stakeholders have a capacity for language and action and Vigotsky who emphasizes the
importance of language, communication and socio-cultural interaction in learning.
The transforming capacity of individuals in the learning communities stands out, and the
theories of the deficit are senseless from a dialogical twist.
The theory of dialogical action, whose main representatives are Freire and Habermas,
promulgate principles and actions that favor understanding, cultural creation and liberation.
Dialogic education principles are:
 In order for an egalitarian dialog to exist, all the individuals’ contributions are
considered in terms of the validity of their arguments and not in terms of hierarchical
positions or power.
 Cultural intelligence is the communication capacity of the human being that makes
possible to reach agreements in the different social environments.
 Education and learning must be focused on change, recognizing that we are beings
of transformation.
 The knowledge, procedures, and attitudes considered necessary for development
arise from the consensus of the stakeholders.
 It allows learning in interaction between people, led by themselves, thus creating
meaning for each one.
 Learning must be carried out in a participatory and supportive way.
 The diversity of people is taken into account as an element of wealth.

3. Sociocontructivism
It is important to emphasize, first of all, that the Learning Sciences are a rather broad and
recent interdisciplinary approach. These have received contributions from many fields that
study learning, including educational psychology, education, philosophy, sociology,
computer sciences, neurosciences, anthropology, and constructivism, which is one of its
fundamental bases.
Regardless of their approach, the central focus of the Learning Sciences is to understand
how deep knowledge is applied and learned in various areas of science (Woolfolk, 2014).
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Constructivism emphasizes the active nature of the person in the construction of his
learning. Among its main representatives are Piaget and Vigotsky. The basic postulates of
the constructivist orientation according to Tirado and others (2010) are:
 The student is ultimately responsible for the learning process. Teaching is mediated
by the constructive mental activity of the student.
 The individual constructs or reconstructs knowledge of objects that are already built.
However, it should not be forgotten that these socially constructed knowledges are
relative acceptances subject to a constant process of evolution and revision.
 The teacher replaces his or her traditional function of transmitter of knowledge by
the one of advisor or guide. It is not enough to establish the optimal conditions for
the student to display his/her constructive activity, but rather to guide and orient the
student to progressively approach and engage the student's constructive process
with the culturally organized collective knowledge.
Through these postulates, it is clear that constructivism opposes the idea of the student as
a simple receiver or duplicator of knowledge. On the contrary, he/she is an active being,
who with appropriate and relevant mediation can understand and guide his learning
processes autonomously.
According to Tirado and others (2010), learning from the constructivist approach is:
 Subjective and personal, in the sense that it is an internal and self-structuring
process.
 A process of reconstruction of cultural knowledge.
 Social and cooperative. It is facilitated in mediation and interaction with others.
 Depends on the cognitive, emotional and social level of the learner and the nature
of the knowledge structure.
 Starts from the previous knowledge or the representation that the learners have of
the new information to learn, task or activity to solve.
 Involves a reorganization of learners' mental patterns.
 Occurs frequently when learners' prior knowledge conflicts with new learning
knowledge.
 Requires contextualization, which involves solving authentic and culturally
meaningful tasks, or problems that make sense to learners.
 It is facilitated when teaching builds cognitive links between the new and the known.
 Involves a strong motivational/affective component that leads to self-knowledge,
willingness to learn, expectations and attributions to success, setting goals, among
other important factors.
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At the same time, the Socio Constructivism "has its main roots in the cognitive theories of
learning, although it has advanced beyond those first explanations." (Woolfolk, p.355). Also,
it states that it can not be done in isolation. From this perspective, the human being is above
all a social being. It emphasizes the social contexts of learning and the idea that knowledge
is created in interaction with others.
In this sense, the experiences of social contexts provide an important mechanism for the
development of higher psychological functions.
Lev Semenovich Vigotsky’s contribution to education and psychology with his socio-cultural
theory has been the main precedent for the design of the Socio-Constructivism. Vigotsky
states that knowledge is the result of social interaction; to greater social interaction, greater
knowledge, more possibilities to act, more development of mental functions. These are
mediated and acquired first from an environment and social communication and then
internalized.
An interpersonal process is transformed into another intrapersonal process. In the cultural
development of the child, every function appears twice: first, on a social scale, and later, on
an individual scale. First, between people (inter-psychological) and then, inside the child
(intra-psychological). This can be applied equally to voluntary attention, to logical memory,
and to the formation of concepts. All higher psychological functions originate as relations
between human beings. (Lev Vigotsky, 1978, pp. 92-94).
According to Woolfolk (2014), "Vigotsky believed that human activities are carried out in
cultural settings and that they can not be understood as separate from such environments."
(P.55) One of the fundamental ideas proposed by Vygotsky affirms that social interactions
not only influence our cognitive development but also create our cognitive structures and
thought processes (Palincsar, 1998, Woolfolk, 2014).
Some key aspects of Vygotsky's work, according to various authors, are:
 The social sources of learning and individual thinking.
 The role of cultural tools in learning and development - especially language.
 Zone of proximal development.
With relation to the social sources of individual thought, as mentioned before, Vigotsky
thought that each function appears twice in a person´s cultural development; first among
people (inter-psychological level) and then inside the (intra-psychological) child so that all
higher psychological functions originate as real relations between human beings.
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Regarding the role of cultural tools, Vigotsky considered that they play a very important role
in learning and cognitive development. These range from the cultural and technological
artifacts to the psychological tools among which the language emphasizes in its level of
importance. Vigotsky considered that all higher-order psychological processes (reasoning
and problem solving) are mediated by psychological tools, and they are achieved through
them.
The process would be as follows: when children participate with adults or with peers, they
exchange ideas and ways of thinking and represent concepts (drawing maps, for example,
as a way to represent spaces and places). Children internalize these ideas conceived
together.
Children's knowledge, ideas, attitudes, and values are then developed through the
appropriation or 'taking for themselves' of the ways of acting and thinking offered by their
culture and the most capable members of their group. (Wertsch, 2007 in Woolfolk, 2014, p.57)
Through cultural tools, children give meaning to their world and learn about it. However,
another important aspect is that children not only receive cultural tools but transform them
as they construct their representations, symbols, and understandings. As mentioned above,
Vigotsky considered that the most important cultural tool is language.
The specifically human capacity of language allows children to use auxiliary tools in solving
difficult tasks, to overcome impulsive action, to plan a solution to a problem before its
execution, and to master its behavior (Vigotsky, 1978, p. Woolfolk, 2014, p.58)
Another fundamental contribution of Vigotsky is the Zone of Proximal Development as the
area between the current level of development of the child, "determined by the independent
solution of problems", and the level of development that the child could achieve "under the
guidance of an adult or with the collaboration of a more advanced peer"(Vigotsky, 1978, p.86
in Woolfolk, 2014, p. 59). This space is dynamic, and changes as the student and teacher
interact and exchange understandings.
This means that a child can perform and master a task with the appropriate help or support.
Contrary to Piaget's ideas, Vigotsky believed that learning drives development. That is, the
student does not need to "be ready" to learn, but rather that properly organized learning
results in mental development. Learning leads to development at higher levels, and on the
other hand, social interaction is fundamental to learning. This implies that interaction with
other people plays a fundamental role in cognitive development.
Related to the previous concept created by Vigotsky, Bruner, and collaborators, they
introduce the concept of scaffolding in education, to refer to the help, guidance or support
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that is provided to the children to learn. It is not a question of solving problems, but of
gradually providing them with resources according to needs so that they can solve them for
themselves. This facilitates the construction of new cognitive structures and the transfer of
learning.

4. Learning and Teaching Conceptions
The following are the learning and teaching conceptions coherent with the pedagogical
approaches that guide the educational practice in the Teresian schools:

a. Cooperative Learning
A learning and teaching conception that guides and encourages learning with others,
without ignoring the importance of individual effort, contributing better to the social
construction of knowledge. With this approach we foster a special type of relationship in all
areas: Cooperation.
Cooperative learning has its foundations in Vygotsky's sociocultural approach in which he
states that "learning occurs first on an inter-psychological level (mediated by the influence
of the others) and then at the intra-psychological level, once the learning has been
internalized. Due to the scaffolding exercised in the apprentice those individuals have
supported him/her to gradually take control of their actions. " (Díaz Barriga, 103). It will be
between the joint action and the communicative exchanges that the objects of study will be
situated.
Three main elements justify the use of cooperative learning facing the school and students’
challenges of today:
 Is concerned and attentive of the development of the internal and external
psychology of the learner and considers the close relationship between other types
of activities in the process of learning construction.
 Fosters a special type of relations among students, between teacher and students
and among teachers.
 Allows the development of skills, generate and carries out joint proposals of actions
for the benefit of the surrounding environment, of others and oneself.

A.1) Fundamental aspects of cooperative learning:
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Participation: Refers to the unique and distinctive form of cooperative learning to involve
all students in their learning process. It deals with the need for student activity in class,
always oriented, guided and intentional, but with a responsible and committed freedom of
the apprentices.
Pedagogical mediation: Promotes a different form of relationship between teacher and
student, or among students in their learning process. This type of relationship is called
mediation. Pedagogical mediation is the management style of the learning-teaching process
that requires cooperative learning. Mediation is the relationship between an adult who
knows and can perform a task (either mother/father or teachers, or a more capable partner)
and another individual who requires help to do so, within the framework of Proximal
Development Zone.
Peer cooperation: It proposes cooperation among people to learn in a class environment.
Cooperation occurs when each of the team members perceives that they can achieve the
goal if, and only if, they all work together and each one contributes its share. The basis of
cooperation is positive interdependence among group members. The person’s participation
is important for the social construction of their learning, as well as the relationships
established among peers to learn.
Positive social interdependence, among other things, guarantees the development of social
skills that contribute to the emotional and affective growth of students. This is the
foundation for emotional intelligence.
Organization of classes for the students to work cooperatively, the teacher must know the
basic elements that make cooperation possible: Shared goals achievement needs a positive
interdependence. For teams to achieve effective learning, some actions that require constant
supervision by the teacher must be carried out: heterogeneous selection of team members,
defined goals and achievable challenges, agreed and clear performance criteria, monitoring
and continuous reflection, self-assessment, defined constructive and creative tasks in
contrast to reproductive ones, shared leadership, clear and rotating roles, and profuse
interaction.

b. Dialogic learning
This perspective contributes to our goal of creating conditions of equality and quality
education for all. In dialogic learning, the role of the family and social environment in
learning is fundamental.

b.1) Fundamental Aspects
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Dialog praxis: Paulo Freire developed a dialogic perspective in education, based on the
practice of dialog as a fundamental means of learning. The student has a determining role,
and the teacher provides the conditions for this. It includes the whole community because
it starts from the idea that all people can contribute and learn, regardless of their position,
level of academic preparation or social status. This dialog must come from reality that is,
united to the existential circumstances of those who dialog on equal terms.
Interactions with diverse stakeholders: Based on the communicative conception that social
reality is built through interactions among people. Learning and education must focus on
change and on Freire's premise that people are beings of transformation rather than
adaptation. (Flecha and Puigvert, 1998)
Dialogic learning involves the joint action of students, educators, families, and communities.
Its current importance increases in the information society in which learning depends
mainly and increasingly on students’ interactions. (Arrow 1997)
Important features and purposes:
 Dialogic learning is achieved through open and flexible activities where all
stakeholders participate in this process, in a horizontal relationship.
 Maintains a dynamic and positive conception of the learner, recognizing that he/she
has performed a series of learning through other formal and informal methods,
which can be accredited, validated or recognized.
 Educators are facilitators of an intersubjective dialog, in which a horizontal
relationship is lived in a climate of equality.
 Learning and the criteria to develop it are built democratically, that is why they
generate participation and involvement of all.
 Favors the processes of reflection and the type of interactions that occur in the
educational and social reality, integrating other adults in the classroom (relatives,
volunteers, society organizations, etc.)
 In dialogic learning procedures, meaning is created when objectives, resources, and
roles are shared; all students are assumed to be important, support tasks are
designed, other adults are involved in the classroom, students are involved in the
school´s activities.
 Dialogic learning transforms relationships between people and their environment
into horizontal communication, generating solidarity actions for a true qualitative
transformation.
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c. Situated Learning
According to Diaz-Barriga (2005), the paradigm of situated cognition is preceded and
influenced by various classical and contemporary authors, whose ideas coincide
fundamentally in the interest of relevant learning, interest, and utility for life, linked to the
society and culture in which it is developed.
Theorists of situated cognition start from strong criticism to the way the school institution
tries to promote the learning. They consider that the failure of educational institutions to a
great extent resides in the attempt to teach an inert, abstract and decontextualized
knowledge of the situations in which they are learned and used in society. (Diaz - Barriga,
2005, p.20)
From this conception of learning, knowledge is considered to be situated "because it is part
and product of the activity, context, and culture in which it is developed and used." (DiazBarriga, 2005, p.19). This means that knowledge is contextual and influenced by the activity,
the agents, the elements of the environment and the culture that constructs and applies it.
Through the approach of situated learning, authentic educational practices are proposed, in
which the student is faced with the challenge of responding to real situations and
consolidates a deep, contextualized, generally transferable and functional knowledge.

c.1) Essential aspects of Situated Learning
From this learning conception, students operate in real and authentic situations or at least
similar to the situations that occur in everyday life. "Learning" and "doing" are inseparable
and students should learn in a relevant context. In this sense, learning is a real social
experience that is built and enriched with shared experiences and resources and with
common social practices in which the fundamental mediating tool is language.
The educational situations in which the individuals participate are highly relevant in terms
of possibilities and constraints to promote their development, which means that they do not
depend solely on their capacity. In this sense, the traditional conception of the contexts of
learning and the interaction between teachers and students is transformed and oriented
towards a new vision of the relations of cooperation between the stakeholders. (Díaz-Barriga,
2005)

c .2) Teacher's role as mediator in Situated Learning
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In situated learning, students’ needs, their resources, and disposition to learning are
fundamental.
The teacher encourages them by using appropriate strategies, choosing real problems and
recovering what each student knows and has lived. In this way, the educator becomes a
strategist of reality because he/she transforms the elements of the environment into a wellplanned pedagogical goal.
The teacher mediates through the question, with a style of companion or tutor rather than
a leader to replicate. His/her leadership is based on each learner´s discovering and
developing his/her abilities and potentialities. As mediator, has outstanding intellectual,
spiritual and social skills; is acute interrogator and good motivator of cordial, playful and
reflective environments to learn; is assertive and recognizes when to guide each student
and when to take distance and allow autonomy. He/she is sensitive but firm and objective
in guiding learning.

c.3) Students´ protagonist role
The student is first and foremost a human being with his own "light" and with learning ability;
is the principal actor of his learning process, he/she is required to be avid, critical, participant
of that reality. He/she is considered to be an actor of reality when he/she conceptualizes,
understands, interrogates, benefits from and recognizes his/her contributions. The student
also dreams of a different and more human way; is enthusiastic about participating in the
construction and reconstruction of reality.
Criteria for situated teaching are: the social relevance of the expected learning; the
relevance to strengthen the identity and the ability of the student to select and recreate a
set of cultural resources to use them creatively; the meaning, motivation and authenticity of
the educational practices that are designed; the type of participation and collaborative
exchanges promoted among the participants.
The primary focus of the instructional approach is reality. From this conception, a learning
situation is the one that allows mobilizing knowledge and linking it with reality (Díaz-Barriga,
2003). It does not begin with content or theory; it is the reality that will help the theoretical
or reflective contents to be contextualized, to be seen with concrete and useful meaning
and to have an immediate approach in everyday life. (Hernández and Díaz, 2015, p.69). It is
not empirical knowledge, and students know what the created knowledge is for. In this sense,
students develop the ability to debate and argue theoretically, based on facing a problem of
their reality. It goes from reality to theory and from theory to reality to explain and transform
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it. It is important to emphasize that teaching is possible in all areas of knowledge from preschool to higher education.

d. Person-centered learning
It implies that the main objective is the encounter among people in a common project: the
development of the person. The pre-eminence of respect for the person is above all other
objective, taking into account its singularity, its social character or openness, its capacity for
freedom, autonomy, and transcendence.
Also, it integrates a spiritual conception and a vision of the educational process influenced
by the psychologist C. Rogers, recognizing in the power of the person the basic means of
learning and being through the interpersonal relations that arise in the class as a group of
encounter.

d.1) Essential Aspects
Singularity: Recognizes the individuality of each human being and the respect that the
particularities and rhythms of each person deserve. This respect must be translated into a
pedagogy that enhances the best of each student, and that fosters the creativity and
initiatives of each one because creativity is the result of the appropriation of what has been
learned.
Autonomy: The human being is not only free but also must be aware of this freedom, which
implies that he has the ability and need to commit to what he chooses. In pedagogy this
means that the student will be educated in his/her capacity to make decisions and to behave
following a personal choice.
Open-mindedness: The social or communicative dimension of each student should be
educated. It is necessary to create a climate that favors dialog, listening, participation, and
collaboration to achieve openmindedness.
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VI. CURRICULAR PROPOSAL
1. Curricular Approach
The CURRICULAR PROJECT of the Teresian Schools is created from the Basic National
Curriculum of Nicaragua, and international and Teresian references. It takes into account
the national and international reality, and the results of the curricular evaluation carried out
in the Teresian Schools of Nicaragua. About the curricular approach, Bolaños and Molina
(2003) state the following:
The curricular approach constitutes the theoretical emphasis that is adopted in a determined
educational system to internally characterize and organize the elements that constitute the
curriculum. Thus, it can be said that the curricular approach is a theoretical body that
supports the way in which the different elements of the curriculum will be visualized and
how their interactions will be conceived, according to the emphasis given to some of these
elements. It implies that the curricular approach is the one that guides the curricular
planning concretized in specific actions of curricular design, such as the elaboration of plans
and programs of study. (p.91)
The focus of our curriculum is SOCIOCRITICAL. This curricular conception, also called
critical model, comes from the application of the principles of the Frankfurt school - mainly
Habermas - to the curricular theory. (Castro et al., 2004, p.15)
The curriculum from the critical theory:
 Postulates a type of rationality that is emancipatory, problematizing, discursive, and
negotiating.
 Promotes shared values such as solidarity, cooperation, freedom and criticism of
ideologies.
 Exposes the ideological aspects that are present in the official curriculum.
 Promotes processes of dialog and discussion among the agents to determine
objectives.
 Analyzes the contradiction present in various facts and situations. The theorypractice relationship is indissoluble.
 Its didactic model is the analysis of facts or situations searching for the
contradictions within, from the study of cases, through the dialog, the dialectical
reasoning, the democratic participation.
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 The contents must be socially meaningful and the constructive and learning
activities shared.
 The didactic methods used are the product of negotiation and consensus.
 The evaluation will favor dialectical techniques and case studies.
Education is a critical activity oriented to the analysis of reality in the classroom, at school
and in society; is not only oriented to describe the world but to transform it. Furthermore, it
considers school as a community of people who think critically about their values and
practice, in a determined social and historical context. In this sense, the teacher is He/she is
reflexive intellectual, critical, committed to the school and sociopolitical situation.

2. Conception and characteristics of the Teresian
Curriculum
The curriculum is created and developed in coherence with the PET, the PEPP, and the
Educational Model. Takes over the Basic National Curriculum and is supported by the
consultation and research of other curricula at the international level. Furthermore, it
integrates the reflections and options that took place at the continental level in the V ECAM
about humanizing, liberating and transforming education.
As a proposal, the following characteristics should be considered:

a. Integral
 Believes that the individual is formed in interaction with others in a social and
cultural context.
 Strengthens the personal, social, and cultural identity and sense of belonging of
learners and teachers.
 Promotes the different dimensions of the person from the main educational
references and the Teresian charisma.
 Integrates different types of learning.
 Cultivates evangelical, ethical, cultural and human values, critical and social
conscience,
interaction with nature and commitment to environmental
sustainability, gender equality and advocacy for life.
 It is based on the theories of learning expressed in the Educational Model, in which
it is assessed, among other aspects, the depth of the learning process with critical
sense, the egalitarian dialog pedagogical value, collective and individual construction
of knowledge.
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 Education is oriented towards integral training, emphasizing the relationship
between theory and practice and integrating opportunities that prepare students for
life in society and in making decisions according to their project of life.
 Promotes skills for the use and utilization of new technologies and and social
networks.
 Stimulates logical, systemic, divergent, creative, and critical thinking.
 Develops cognitive strategies: analysis, synthesis, argumentation, elaboration,
inferences.
 Promotes linguistic competence.
 The evaluation attends to the needs of integral formation, with emphasis on the
formative evaluation.

b. Flexible
 It is always part of reality and takes into account the particularities of the context in
which it develops.
 Offers a diversity of learning opportunities and responds to the educational needs
of all the students, under a curricular framework.
 Provides precise guidelines and programs to maximize the learning of all of the
students, taking into account the requirements, their characteristics, interests and
learning rhythms.

c. Dynamic
 In the Action-research-action continuous practice, it takes into account scientific,
pedagogical and didactic advances, as well as the profound transformations that
occur in the contemporaneous society.
 Its practice is an open proposal to continuous analysis and review by those involved
in the educational process with the participation of the entire learning community.
 It is under permanent review.

d. Systemic
 In its organization, it emphasizes the integration of the different areas and curricular
subjects, allowing crossedity and interdisciplinarity that helps the integral formation
of the student.
 Articulates the learning process of the student in the different stages, cycles or levels.
 It is organized in didactic units from the study programs of the schools and MINED
that facilitate the programming and processual evaluation.
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e. Participative
 It is planned from the experiences and the wealth of open participation.
 The plans and study programs are elaborated from a shared vision.
 It offers real spaces of participation, innovation and learning to all the individuals of
the learning community, who establish humanizing, respectful, communicative,
friendly and open relationships, promoting a climate characterized by taking into
consideration the dignity of each person.
 Participative and active methodologies are prioritized in the construction of learning,
pursuing the dialogical and cooperative interaction.
From these characteristics, THE CURRICULUM OF THE TERESIAN SCHOOLS must be
conceived as a process of social construction. In their development, the involved actors in
the educational process, build knowledge solving problems validated by the theory and the
practice, based on their experiences, dialog, critical reflections and through interaction with
others, in a social and cultural context in which a critical and reflective consciousness
develops. The latter is achieved through the Action-research-action practice that seeks to
transform historical reality to humanize it.

3. Curriculum Guidelines
The objective of defining curriculum and introducing the crossed guidelines is to concretize
the great options of the Teresian Educational Project in the pedagogical practice of the
schools and the teaching and learning processes.
The philosophical framework that underlies the need for crossed guidelines (transversality)
is the Report written by the Commission of Education for the XXI Century, known as the
Delors Report (1996). This report is essential to understand and assess the relationship
between instruction and formation present in the curriculum, that responds to the current
demand that society asks to the school system in terms of preparing its students to face the
challenges that modernity entails and the strengthening of a democratic society. This
constitutes the so-called "curriculum for life and citizenship."
The crossed guidelines pursue the acceptance of real-world problems and emphasize
learning for life, promoting a critical view of science and technology, the social relations, the
equality between the sexes, the relationship with the environment, consumption, health,
peace, justice, social commitment, and human development. Therefore, with the
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incorporation of crossed axes in the Teresian schools, the human, the integral, and ethical
formation of the Educational Project is explicitly assumed.
The crossed guidelines “go through” all teaching-learning process and look for the
connections or encounter points between diverse formative dimensions. They have as a
frame of reference the approaches of the Teresian Education contained in the Pastoral
Educational Project, which reflects the long term goals and educational needs of the social
reality in which the Teresian school intends to focus.
The crossed guidelines contribute to the opportunities that are offered to children and youth
to advance in their human development. It is a question of putting the distribution of power
in society at the center of the concerns and knowing if opportunities are created for all
people, and especially for those who are more deprived.
The crossed guidelines defined from the indicated frame references are:








Ecological conscience and advocacy for life.
Gender equality.
Humanizing relationships and psychosocial development.
Citizenship culture
Critical and reflective conscience
Education for peace, justice, and social commitment
Teresian identity

4. Curricular Design - Curricular Project Aspects
The Curricular Project of each Teresian School will be understood as the set pf articulated
decisions aimed at specifying the Teresian Educational Model and the Pastoral Educational
Project in pedagogical and didactic projects that respond to the needs and particularities of
each school to maximize learning and development of the people, according to the goals of
the Teresian School. A Curricular Project:
 Begins with the students´reality of each school, not to adapt to it passively, but to
transform it.
 Results from the Learning Community’s reflection process.
 Is presented as a methodological document that defines strategies to follow general
objectives coherently.
 Considers the philosophy of Teresian Education, MINED guidelines and the internal
situation of each school: resources, facilities, budgets, projects, and staff.
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 Is designed to guide educational work at the school.
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VII. METHODOLOGICAL APPROACH
According to Zabala (2007) any methodological option entails explicit or implicit conceptions
about education and learning. The reason (why), what and how to teach are translated into
the different variables that make up a methodology: type of classroom interactions, use of
spaces, time, forms of content organization, organization of didactic sequences, forms of
social organization of the classroom and use of materials and resources.
Therefore, the methodologies presented below correspond to our conceptions about
teaching and learning and must enable to specify in the classroom the referents of liberating
education, practices of Learning Communities and socio constructivism, according to the
aims and principles of the Teresian Educational Model.

1. Personalized Education Methodology
Pierre Faure, its founder, integrates the principles and educational elements of the New
School or Active School. This methodology seeks to convert learning spaces into personal
training elements of their autonomy, independence, and openness; through the choice of
tasks, the expression of their ideas and the acceptance of responsibilities on behalf of the
student. The main elements are working tools, pedagogical instances, space organization,
and teaching attitude.
In the Teresian School we have applied it for many years. We consider that personalized
education constitutes a valid methodological proposal for the integration of the diversity of
our students, to meet the challenge of achieving education for all, respecting learning styles,
socio-economic contexts, and cultures.

2. Methodologies with a Globalization Approach
The Methodology of Globalization Approach best meets the educational objectives,
education and learning principles and conceptions that we embrace in the Teresian
Educational Model.
Zabala (2007) defines the Globalization Approach as the activity and the way of conceiving
the teaching that tries to train the human being to intervene in society and in which the
learning contents are always the means to know or to answer questions that raise an
experiential reality of students that is always global and complex. The essential
characteristics of a globalizing approach are:
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 Every unit of intervention is based on situations that are close to reality, are
interesting and raise questions that need to be answered- crossed issues may be
involved—.
 All globalized methods start from a globalization approach, but not every
globalization approach is embodied in a globalized approach.
Based on this definition, we infer that the situated learning presented above, starts from a
methodology approach of globalized teaching and learning, as part of a global vision of
reality and poses situations that are intended to respond by relying on the learning contents
and experience, avoiding a fragmented vision of what is studied or analyzed.
Methodologically, it is oriented in four steps:
1. Start from Reality. Start with a problem, not a topic. The mediator must be an expert
in relating his or her subject to everyday problems that his or her students are
experiencing. This causes the student to become involved and take care of the
emotional part, rather than the rational part. Education begins with the heart, not
reason.
2. Analysis and reflection. Students read, research on the internet or in the street, ask
detonating questions, develop investigative skills, reading and writing, and thinking
skills. The mediator makes his/her students master content not by memorization, but
by explanation with a clear sense, by combining them with the students´experience
or daily life. This helps them to be good at analyzing theories, concepts and
epistemological criticisms.
3. Solving Together. It is time to practice, develop attitudes, behaviors and skills, show
the acquired knowledge applied to a problem. This is the most important step, in
which learning is evident. Students practice, do it over and over, until they master a
skill, reinforce an attitude, and appropriate content to apply to a real or simulated
situation. This step allows the development of skills in teamwork, oral and written
communication, creativity and innovation. The practice is performed not only in the
classroom but in other areas.
4. Communicate and transfer. The best way to socialize the achieved learning is
showing it to the class, school community, parents. Sharing serves for others not
only to know but to join in this learning and reinforce it. The slogan would be: "learn
now," learnings can not wait, they are to form people´s conscience and mind so that
they can apply them in their daily life.
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The process can also be synthesized as concrete experience,
conceptualization, and application.

reflection, abstract

Hint: Student experience + cognitive development + practice+ learning transfer = education
and transformation.
The goal is for students to build critical knowledge. Situated learning seeks to train people
from and for reality so that they become principal actors of their history and creators of life,
justice, and peace.
The fundamental methods on which situated learning is based are Problem-based learning
(PBL), study cases and projects.

a) Learning Projects. The projects constitute an educational practice recognized in
different periods from Kilpatrick, who put into practice Dewey´s contributions in the
classrooms. The Project is a preconceived activity in which the objective determines the
actions, guides its process, and provides motivation.
Learning by projects is eminently experiential because students learn by doing and
reflecting on what is done in situated contexts and authentic practice. Its focus is on projects
located in the real world, not on subject contents.
Sánchez Iniesta, 1995 (quoted by Starico, 1999) explains:
"We understand for work projects how to organize the teaching/learning process by
addressing the study of a problematic situation for the students, which favors the
construction of answers to the questions formulated by them."
“The work projects are related to reality and start from the interests of the students, which
favors motivation and contextualization of the learning process while increasing its
functionality, and encourages its application to other situations than those studied in the
classroom."
The Project is an organizing nucleus of objectives, contents, and learning activities with
specific characteristics, as well as a methodology of participatory work. Learners participate
in the planning, execution, and evaluation with the purpose to solve or to mitigate a
problem, satisfy some need or acquire specific skills and abilities.
In global projects, it is claimed that the main role is the student and his learning, not subjects.
In them, the teaching activity is expressed from a series of skills and knowledge from
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different disciplines, areas, or subjects. Therefore, teaching is done about broad topics based
on students´ reality. The contents are presented around a theme that will act as an organizer.
These types of projects allow content globalization, establish a network of relationships
between knowledge, reason in a broad sense, question reality, and promote knowledge
participation and sharing. They constitute a style of learning within and also outside the
school.

b) Solving real problems (problem- based learning).

It requires the
elaboration and presentation of real or simulation-based learning, fosters active learning
and the integration of school learning with real life.

c) Analysis of cases. A case suggests a problem- situation that exposes the student to
develop proposals for analysis or solution but is presented in a format of a narrative or story
that contains a series of attributes. This strategy promotes the development of skills of
application and integration of knowledge, critical judgment, deliberation, dialog, decisionmaking, and problem solving.

Learning centers:
Learning centers respond to a methodological approach. They are physical spaces organized
to develop children’s abilities and skills and to build knowledge, from the free and
spontaneous play. Education of all areas of development through the playful activity (game)
is generated by the materials that are implemented in each of the learning centers, fostering
the skills, behaviors, and knowledge.
The learning center method means the simultaneous existence and functioning of all areas
of development: cognitive, psychomotor, and affective-partner. These open areas enrich
learning in every center.

Work by topics, generating themes or centers of interest:
According to Zabala (1995), there have been several educators who have proposed methods
that are based on motivational topics or situations, but it is Ovide Decroly who under the
slogan "For life through life," applies a method based on globalization and the Active School.
The following three stages are proposed for each center of interest: personal and direct
observation, space and time association; and expression using the tongue, and finally, the
drawing and the body.
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Based on these principles, this method has evolved and expanded the types of centers of
interest. Today, this term defines the task of knowing about an interesting topic that leads
to use different disciplinary resources in the process that leads to learning.

3. Educational Practices of Learning Communities
In our model, we methodologically take some successful educational practices that promote
learning communities. These correspond to a dialogic approach of learning that enhance
the academic development and social transformation.

 The interactive groups: they are a form of organization of the classroom that
enhances learning and coexistence. They promote dialogic learning; stimulating the
level of interaction and communication among all the actors in the process in a
climate of equal participation: teachers, students, family members, volunteers, among
others. They avoid segregation and competitiveness and encourage inclusion and
solidarity. They favor cognitive and socio-affective development, which impacts
significantly on academic performance. They also increases the effectiveness in the
use of time.
 Dialogic gatherings: “This is the collective construction of meaning and knowledge
based on the dialog with all students participating in the social gathering" (Learning
Communities, s.f). In a social gathering, students deepen their interpretations and
reflect critically on life and society through the egalitarian dialog and in this way,
learn and generate possibilities for personal and social transformation. There are
dialogical gatherings: literary, musical, pedagogical, among others. They can be
performed in any area of knowledge with heterogeneous groups without distinction
of age, gender, religion, level of knowledge or any other.

4. Strategies and Techniques for Teaching and Learning
It is necessary to clarify that by teaching strategy, we understand the procedures that the
teacher uses in a way that is flexible, reflective and self-regulating to promote the
achievement of deep learning in students. Today strategic learning is essential in the
educational process for the following reasons:
 The dramatic growth of the information demands development of strategies and the
selection of processes on the information that facilitate the construction of quality
learning. Being aware of how they learn and the regulation of their learning process
is essential.
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 It is a response to the need to teach “to learn to learn,” to ensure effective learning,
and to promote independence and continuous learning throughout life.
Below, we highlight some teaching and learning strategies based on our way of conceiving
this process, aligned with the pedagogical approaches in which the Teresian Educational
Proposal relies upon. However, it is necessary to clarify that its approach is not intended to
be exhaustive and allows for teaching creativity and innovation.
Strategies that focus on the construction of knowledge in real contexts, in the development
of cooperative, reflexive, and critical abilities:
 Work in cooperative groups. Various techniques are used to ensure that a group
gets to work cooperatively to seek positive interdependence, face-to-face interaction,
individual responsibility, the use of interpersonal abilities and group processing.
 Exercises, demonstrations, and simulations. Allow the students to address
phenomena that are close in the best possible way to real life, apply and transfer the
knowledge meaningfully; develop skills and dominate social situations; link thought
with action; reflect on values and ethical issues and develop complex cognitive
processes. Example: critical memory, testing, opinion articles, troubleshooting,
analysis of cases or situations, contextual reading, decision-making, among others.
 New technologies of information and communication. The educational use of
different resources and technological tools and web 2.0 and beyond must respond
to learning goals. With these, different scenarios are created to promote the active
processing of information, interaction, collaboration, and participation. (Wikis,
Webquest, Blogs, Forums, etc.)
 Questions that ask: the question is very important in the classroom, and is liable to
be learned and taught. It is meaningful that students learn to ask their questions.
Learners can develop questions from the reading of a text, class information,
observation of events or the results of experiences, a trip to nature, a visit to a
science center, among others. The use of the question is substantial because it favors
reflection, the problem or hypothesis proposal and promotes the development of
thought.
Strategies that respond to the moments of teaching:
 Pre-instructional strategies are strategies: that prepare and warn the students in
relation to what and how they are going to learn. Among them are the objectives
(which set out conditions, types of activities, student learning, the prior organizer
which is introductory information, and tends a cognitive bridge between the new
and the prior information). Another pre-instructional strategy is the study in situ (in
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the context or place) brainstorming about the prior knowledge, experiences,
anecdotes, literary excerpts, quotations, images, reflections, questions, statement of
objectives among others.
 Co-instructional strategies: these strategies support the content during the process
of teaching. Functions such as detection of the information and conceptualization of
content set the limits of organization and motivation. Illustrations, maps, semantic
schemas, and analogies can be used.
 Post-instructional strategies: are presented after the content to be learned and allow
the students to form a synthetic and inclusive vision (links to prior knowledge and
new information and even material opinion). These strategies are intended to create
or strengthen appropriate links between prior knowledge and new information,
thereby ensuring the greater significance of the programming. Summaries,
conceptual maps, method of powerful questioning, glossaries, projection into the
future are post-instructional strategies.
Strategies that respond to the different moments of the reading process:
 Reading strategies. Pre-reading: Some specific strategies are the development of
predictions or questions. During the reading: One of the most relevant selfregulatory activities during reading is the monitoring or supervision of the process
where specific activities are set, how to highlight the importance of the relevant parts
of the text, strategies to support the review, note-taking or concepts development.
After reading: it occurs when students have completed the reading and are given the
self-regulating activity that is the evaluation of the processes depending on the
established purpose. Typical strategies are summaries, identifying the main idea,
formulating and answering questions.

Cognitive learning strategies:
Based on some investigations that have been developed around this topic, we have come
to understand the nature and function of these valuable procedures that contribute to
learning strategically.
Cognitive strategies can be classified in many ways. The following classification is based on
Pozo (1990).

Technique or Skill
Purpose or Objective
Simple and cumulative Simple review
repetition
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Underline
Note
Copy
Keywords
Rhymes
Mental Images
Paraphrasing
Development
interference
Summarize
Analogies
Conceptual elaboration
Use of categories
Semantic networks
Maps
Use of textual structures
Follow clues
Direct search

Support for the review.
(select
Simple processing

Production

of Complex processing

Classification
information
Classification
organization
information
Evocation
information

of

the Organization

of

and
the

of

the Recovery

Concerning the role of the learners in their process, strategies should:
 Encourage them to become responsible for their learning, to develop the skills to
search, select, analyze and evaluate the information, assuming a more active role in
the construction of their knowledge.
 Ensure a participatory and collaborative role in the process through activities that
allow them to expose and to exchange ideas, contributions, opinions, and
experiences with their peers, thus converting the classroom in an open forum for
reflection and critical contrast of views and widely supported opinions.
 Search for contact with their environment to intervene through activities such as
work on projects, study cases and propose solutions to problems.
 Engage in the process of reflection on what they do, how they do it, and results
achieved, proposing concrete actions for improvement.
Metacognition and strategic learning:
As part of strategic learning, we must not lose sight of the importance of promoting
metacognition, that refers to the knowledge the individuals can reach in their mental
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processes and the effect that this knowledge exercised in their behavior. The observation
of their processes and reflection on them is what allows self-regulation.
To promote metacognition, the educator must provoke systematic reflection for students:
 To know consciously the objectives and activities, what is expected of him/ her, what
they have to do exactly, and what the task demands.
 To realize the possibility of the choice of strategies to achieve the objectives. This
means that the students will ask themselves how they can comply with the activity,
how it was done before, and what has been the results or not in similar situations.
 To be able to self-monitor their process of elaboration of knowledge to check if the
chosen strategies are appropriate. They need to ask themselves how they are doing,
what is helping and affecting them. They have to be able to evaluate how they are
doing on the road to achieve their goals.
 Auto-evaluate and evaluate the results to know which of the objectives have been
achieved.
In summary, the metacognition requires to know what goals you want to achieve, how to
achieve them, and to evaluate these processes. The analysis of knowledge allows us to
retrieve and apply it to situations that we know and transfer it to other learning and life
situations. The teacher can lead to reflection on learning through different techniques, for
example self-evaluation, free or guided metacognition, and feedback, among others.
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VIII. EDUCATIONAL PLANNING
The Pastoral Project describes planning as an intentional process of decisions that are part
of a diagnostic procedure in which reality and previous knowledge are reflected to guide
the teaching and learning process.
 Elements of the didactic planning
There are four main elements in every didactic planning:
OBJECTIVES
What do we want to achieve?









Levels of precision of the educational objectives
Purposes and objectives of education
School general objectives.
Course general objectives.
Grade general objectives.
Subject general objectives.
Subject general objectives for the grade or level.
Learning objectives (conceptual, procedural, attitudinal)

CONTENTS
What do we want to learn?
 Refers to the set of knowledge or cultural forms whose ownership is considered
essential for the development and socialization of people (Col II, 1992)
 Conceptual, procedural and attitudinal contents.
 Means are considered and not goals themselves.
TEACHING AND LEARNING ACTIVITIES
How are we going to learn?
 Learning strategies.
 Teaching strategies.
ASSESSMENT
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What we learn?
 Diagnostic, formative y summative
 Assessment instruments.
 Criteria.
The planning of the process of learning and teaching should facilitate the total development
of the person in their capacities; this is done in didactic sequences. These sequences are
the organization and coordination of the different elements that are involved in the
educational process: objectives, contents, activities or strategies and evaluation.
 The didactic unit.
It is a form of short-term programming in which the contents of learning are organized
through an integrating axis, a center of interest or a generator topic that makes reference to
a context and is interesting to students. It is organized in sequences of learning.
The selection of the didactic unit will depend on the methodology that is assumed in the
Curriculum. Below are some types of didactic units:

Learning Units
The learning units are those that best respond to a globalized curriculum for the elementary
school. These units are a sequence of activities that are organized around a central topic of
relevance and significance to the students and that is articulated to the different areas or
subjects with a globalizing vision of the contents.

The Learning Modules
A learning module is a unit of work that has a specific sequence of relevant activities to treat
certain content, allowing the development of theoretical-practical knowledge, skills, and
attitudes that are specific to a subject or area. It is short-term programming, has a generator
topic or a center of interest.
The organization of content may require the use of various techniques of visualization and
cognitive assimilation, such as maps, concentric circles, mental maps, logical diagrams, flow
diagrams, etc.

The learning projects
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Unlike the Learning Modules, the projects do not deal in the first place with the learning of
specific content, it implies comprehending a problem, a task in a complex context and the
analysis from different points of view.
The Learning Projects can be applied at all levels of education and are considered, at present,
the most appropriate organization of learning within the globalized world, by encouraging
the active participation of all the people involved in the educational institution and provide
overviews of the reality.

Learning guides
The Learning Guide is an educational tool, pedagogical support that guides or shows the
way to develop a schedule and achieve the learning objectives. The teacher develops guides
to instruct the student through the steps that they must follow to acquire concepts, skills,
and attitudes. They help to promote creativity, initiative, order and the achievement of
learning goals.

Lesson planning or learning sequences
This level of planning is the proposal for a more specific or micro intervention in the
educational activity. At all times it must keep consistency with the objectives, content
selection, and evaluation process.
At this planning level, it is important to ensure that the planned activities:







Allow the exploration of students’ knowledge and experiences.
Are appropriate to the level of development of each student.
Represent challenges and move forward with the assistance of others.
Promote mental activity.
Encourage a favorable attitude in the student.
Encourage self-esteem; the student feels that he or she is learning and that the effort
is being worthwhile.
 Focus on the student’s ability to “learn how to learn”
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IX.

LEARNING ASSESSMENT

Our proposal chooses formative educational evaluation, understood as an intentional
process-oriented reflection and decision-making. The formative educational evaluation will
acquire meaning and legitimacy at the service of the educational processes of teaching and
learning; that is to say, to the improvement of education in favor of the actors involved in
the practice.

1. Principles of Evaluation
The principles, on which our proposal is based, applicable to all the evaluative processes
that we undertake, are the ones that define the formative and processual assessment in the
following way:
Regulatory
The evaluation
offers clues to
know where the
strengths and
the weaknesses
are, and what
achievements
and failures of
the process are.
It should guide
to make the
necessary
changes
to
adjust
the
process to the
educational
intentions.

Flexible
It
is
the
possibility
to
use in the
evaluative
process
a
diversity
of
techniques and
instruments
according
to
the objectives.

Systematic
It is the need to
consider
the
form of followup according to
a
predetermined
period.

2. Types and functions
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Continous
Refers to the
need
to
understand the
evaluation as a
process
in
which we can
distinguish
different
moments.

Integral
All the elements
that make up
the
process
should
be
assessed
(learning and
teaching;
as
well as the
different types
of conceptual
learning,
procedural and
attitudinal
capacities).
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This has to be developed through different times and functions if we want to achieve the
purpose of change and improvement desired. As we have already said, we have four
principal moments that will guide our practices on the basis of the purposes of each one,
but during the process, they are intertwined and interact in the form of a spiral. Taking this
into account, we talk about:
Type
Initial
evaluation
diagnostic.

Purpose
or Define the real situation of
departure required for the
formulation
of
the
operational objectives.
Processual or formative Observe, monitor, regulate,
evaluation.
and promote self-regulation
of individual, group and
teaching processes.
Final
or
summative Check learning results
evaluation.
obtained concerning the
proposed objectives and
evaluated based on defined
criteria. Make decisions and
redirect processes.

Time
At the beginning of a course,
a unit, content, etc.

Throughout
process.

the

entire

At the end of a cycle.

3. Components of the Evaluation
According to our conception of evaluation as an ongoing process of information, discussion,
and regulation, in its realization, will take into account the following components:
 Evaluation Criteria:
Any assessment by its nature requires evaluation criteria that are set out to formulate the
evaluative judgments. Our evaluation system of learning assumes that its objectives are the
criteria for each curricular area, which function as reference parameters to determine the
progress and difficulties of learners in the proposed objectives. These criteria are in the
collection, recording, analysis, and communication of the evaluation process.
The origin of the evaluation criteria is based on the objectives to be achieved by the student
in a specific curriculum area. The assessment criteria will be the evidence that the
educational process - learning and teaching activities- has had the expected effect on
students. The formulation, definition, and construction of criteria is an inescapable
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requirement of teaching teams, picking up the knowledge, skills, and attitudes expected from
students.
Both objectives and assessment criteria must be understandable, clear, and a guide for the
student, who will take them as a reference in their self-assessment. Therefore, they must be
explained in the different forms of planning and communication of progress and results
After the reference criteria have been defined, the teacher and the student will be able to
design relevant assessment situations and will be able to evaluate with quality the degree
of performance on the evaluated criterion.
 Methods, Techniques, and tools for recording and analysis of information:
Taking into account the educational theories we chose, the strategies, tools, and techniques
that will be implemented should be complementary. As in all cases, there are advantages
and disadvantages in the process of recording and analysis of information. In an illustrative
manner, the following alternatives are presented:
Evaluation can be carried out in two major ways: Through direct methods (direct
observation) that apply to the fields of skills and attitudes. Through indirect methods that
apply mainly to the conceptual field in which what is done relates to present situations, so
that it indirectly shows what the person knows and how he/she can use it.
In the evaluation with direct methods, the procedure used is the systematic observation
through instruments that facilitate the observation to collect the data properly. Among the
tools that teachers can use to collect data product of observations are:





The scales of observation or rubrics.
The checklists.
The official class.
The anecdotal record.

These instruments make evaluation and self-evaluation more objective; it can be used in
various evaluative activities as: class discussion, research, notebooks checking, works,
worksheets, check tests, group work, individual work, expositions, debates, essays, defense
of projects among others, which are techniques that help teachers to verify the manner in
which the student has learned in specific contexts.
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There are also evaluation resources of great interest at present. They are listed below:
 Assessment:
The characteristics of our evaluation system include the need to offer systematic reports on
the progress of the teaching and learning processes. That is why at the end or during each
school term judgments are made in relation to the criteria of learning.
The judgments or ratings are expressions of the results of the processing and interpretation
of the data that is available. These are expressed in degrees of significance through a
qualitative scale that has as main objective the description of the processes, with emphasis
on the achieved learning and not on the obtained grades.
The evaluation must be understood as an articulated process in the dialog, discussion, and
reflection, among all those involved in and with the reality evaluated which allows us to
understand what is happening, as it happens and why.
 The feedback:
The most important functions of the judgments are to:
o Promote the exchange of information between those involved to adopt the
necessary regulatory actions.
o Serve as a basis for making assessments of teaching and learning.
o Transmit information to other members of the community and society in general.
o Explain the nature and quality of teaching and learning processes.
The conclusions will serve the teacher and students to reorient the joint planning of new
strategies to achieve higher quality in the learning.
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CONCLUSION
In this document, we have described the major basic concepts of the Teresian Education
that we want to offer to our Teresian schools in Nicaragua and Costa Rica. We have indicated,
in light of the Teresian Educational Proposal and the liberating education approaches, the
practices of Learning Communities and Socio-constructivism, the fundamental
characteristics which we will take into account in our educational mission.

Action-research-action helps us to situate our praxis with consistency as a response to a
national reality that requests of the Teresian education "to assume its social responsibility"
in the context in which we live. More research is needed, analysis and daily reflection of
educators, students, and parents. The practice of evangelical freedom invites us to "bring
good news to the poor, proclaim freedom to the captives and oppressed, give sight to the
blind, and to proclaim the year of grace of the Lord." (Lk. 4, 18-19)
For this, we count with the presence of Jesus, with the word and examples of our Saint
Enrique de Ossó and Saint eresa of Jesus. From them we also learn, "we educate, educating
ourselves" and continuous encouragement to walk this journey we have begun.
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APPENDIX 1
1. Leadership in our educational model
Leadership in the educational model will be charismatic, visionary, transformative, flexible
and inclusive, builder of community and democratic. Rather than accentuating the
dimension of influence on the followers or in management, it will focus on exercising
leadership through shared meanings with the members of the school. Leadership will favor
the common goals, enabling the different actions to acquire meaning aligned with the
objectives and purposes of our Teresian education. Authentic leaderships provides others
with a sense of belonging, of understanding what they are doing and why.
Some of the characteristics of the leadership exercise in our learning communities are
grouped below in four areas: purposes, people, structure and culture.

Purposes
 Share the basis of the Teresian Educational Proposal.
 Ensure that the Teresian mission will be the motor of all actions.
 Set a consensus and monitor the consistency between the objectives and priorities
of the school.
 Promote high expectations for the academic performance of students and teachers.
 Promote a style of authority based on professional competence at the service of the
mission.
 Promote humanizing relationships, respect, acceptance, friendship, and openness.
 Listen, support, and recognize the work of the staff.
 Provide models of good professional practice.

Structure
 Be as sensitive mediators to the diversity, talent, to the interests of the partners
 To promote the work as a Learning Community, distributing the responsibility and
the authority of leadership.
 Ensure the pedagogical autonomy.
 Coordinate cooperative and collaborative actions as Ways of learning.

Culture
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 Set as the aim of all actions, relationships, forms of work in the learning community,
the mission of the school.
 Share and promote the Teresian values with the members of the learning
community.
 Use the management mechanisms to support the work in collaboration.
Being a pedagogical leader does not mean that one should always act as an expert on the
issues raised by teachers in their respective areas, counselors, or researchers. This not only
goes beyond the possibilities of any executive, but it can be considered as a challenge to
the specialized knowledge of teachers and cause their resistance. What can be done is to
propose, support, and ensure that the teaching staff will be able to initiate processes of
analysis of their teaching and try to improve it in mutually.
The pedagogical leader will often look for indirect impacts; for example; he/she will not
establish the objectives by their own but by helping others to do so. Their role is to establish
preconditions for educational improvement, creating an environment that encourages
teachers and provides them with a sense of belonging and reasons for being enthusiastic
in their job.
Pedagogical leadership implies, therefore, numerous skills, not always easy to achieve. It
would be too idealistic to try to gather in a person all the characteristics. There is, however,
one that seems a must: he/she should not be imposing, mechanistic or bureaucratic. She
should be attentive to all those opportunities that allow for the creation of spaces for
pedagogical collaboration. His/her help should be a permanent offer open to negotiation
with teachers.

2. Pedagogical accompaniment
We define the pedagogical accompaniment as the act of offering planned, continuous,
contextualized, and interactive advice in a respectful manner on relevant issues to teachers.
It aims at the improvement of the quality of student learning, teacher performance, and
curriculum management in Teresian schools.
The accompaniment, in the framework of the Learning Communities, is based on the
exchange of experiences between the advisor and the teacher, without distinction of levels
of superiority and hierarchy. Authentic interaction is required, creating horizontal relations
in a learning environment of pedagogical intervention. Dialog based on observation,
reflection, and evaluation of educational endeavor is fundamental. It involves the ability to
share and establish commitments to help us grow together.
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Pedagogical accompaniment is:
 A formative strategy which is used to personally advise educators in their daily
practice and based on the specific requirements.
 Continuous and sustained.
 Intentional, organized and systematic.
 Carried out through the dialog, the horizontal relationship, the interaction, the
personal willingness, and commitment.
 In the context of a system of continuous training, the accompaniment is combined
and complemented with other training strategies.
Pedagogical accompaniment strengthens the teachers and administrators in all areas of
pedagogical knowledge as leaders of change and innovation. It improves the quality of
education and student learning. The purpose of the pedagogical accompaniment is to
strengthen the culture of innovation of the pedagogical practice, oriented towards the
improvement of the quality of the education service.
 Principles that guide the accompaniment

Humanitarian:

It focuses on the development of the person, who is the center of
attention of the pedagogical accompaniment. It is important, therefore, to enhance their
skills and attitudes for their personal and social development.

Axiological. The accompaniment should be articulated with the process of construction
of the learning communities, in which values of trust, respect, tolerance, equality, justice,
freedom, responsibility, autonomy and cooperation develop.

Democratic:

It favors horizontal communication, interaction, integration and the
respectful interchange of ideas, opinions, and proposals.

Contextualized:

Attention to the socio-cultural environment, pointing to the
development of the teams that guide the educational mission in the school.
 Accompanying Strategies
o Face-to-face advice through observations establishes direct contact with the
educational situation and especially with the practice that is developed in the
classroom. Personal or group meetings are intended to establish reflective dialogs
and commitments to improve the pedagogical processes. Any comments should be
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through dialog with the teacher in the exercise of professional exchange. In this
meeting, the impressions, concerns, and feelings of both advisor and teacher will
have to be shared; taking into account that the accompaniment is a process of
support, exchange, and reflection of the teaching team with the objective of
developing critical, creative, democratic, and autonomous individuals in the process
of ongoing formation.
o Area, coordination and teaching team meetings in which is present the discussion
and analysis of common interests and topics, with the purpose of continuous
improvement of the quality of education.
o The use of ICT facilitates the smooth and constant communication at various and the
exchange of opinions on relevant aspects of the pedagogical accompaniment. These
means will be of great value to the process of accompaniment as long as it provides
them with successful experiences and valuable materials according to the needs and
expectations of the school.
o Formation: The training project for teachers is a fundamental strategy. Learning and
training are linked to the needs of the learning community.

3. Evaluation of teaching performance
The evaluation of teaching performance aims to improve education through the
optimization of the quality of teaching. It should focus on the professional development of
teachers, understood as the process by which teachers reach higher levels of professional
qualifications and broaden the understanding of themselves, of the roles they play, the
contexts and of their profession.
In this sense, the system of evaluation of teaching performance favors the Action-researchaction processes that allows us to view successes, failures, and actions that can be
performed. In the implementation of this model we contemplate three phases or stages:
a. The anecdotal and observation session of the class.
b. The reflective-conversation with the person: feedback on what has been analyzed
and questions related to discovering the significance and coherence of the practice
observed.
c. The follow-up conversation in which the topics and actions previously discussed are
considered in the second phase. If it is necessary and appropriate, in this stage,
registration of a written observation can be appropriate.
This threefold structure can be enlarged and modified in several ways.
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APPENDIX 2
Teacher`s performance criteria
The evaluation of teaching performance aims to improve education through the
optimization of the quality of teaching. The system of evaluation of teaching performance
favors Action-research-action processes and allows to evidence success and actions that
can be performed.
To assess teaching performance, it is necessary to have criteria, which are are guidelines
that will enable teachers and the pedagogical accompaniment to contribute smoothly to the
process of vocational training.
To implement the criteria for assessment of teaching performance, it is necessary to take
into account four domains:

Domain: Preparation-Implementation-Assessment of the
teaching process.
The criteria for this domain relates both to the subject or grade and to the pedagogical and
methodological issues.
Criteria
Masters
taught

the

Criteria descriptors
subjects
- Knows and understands the principles and concepts of
the subjects he or she teaches.
- Establishes relationships between contents and reality.
- Understands and teaches the connection of the
contents of the subjects he/she teaches with the
contents of other disciplines.
- Stays updated on new perspectives and developments
of his/her area.

Masters the didactics of
the subjects taught

-

Knows the current didactic approaches of the subjects
he/she teaches.
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-

Masters the school’s
curriculum framework
and the corresponding
level’s curriculum

-

Applies the system of
learning assessment

-

-

-

-

Applies a didactic approach according to the Teresian
Educational Model.
Designs and uses teaching strategies related to the
didactic approach and the Educational Model. Selects
and uses a variety of means, resources, and didactic
texts in accordance with the educational purposes, the
subject, and the educational model.
Organizes the objectives and contents of the subjects
in conceptual, procedural and attitudinal knowledge.
Knows and applies the methodology described in the
curriculum.
Knows the curricular emphasis and objectives of the
subject in the levels taught.
Elaborates planning for teaching and learning that is
coherent among the different levels and objectivescontent-activities-evaluation.
Uses formative assessment to provide feedback to
students on their achievements and aspects to
improve.
Uses the results of the assessment to self-regulate their
teaching practice, that is to say, to make adjustments
and changes in their planning and educational activity.
Assessment criteria are known in advance by the
students and are consistent with the objectives of
learning. Are applied to auto-evaluate their
performance.
Evaluation strategies are varied and consistent with the
educational model.
Uses evaluative strategies and instruments to assess
the conceptual, procedural, and attitudinal learning.
The evaluation strategies are consistent with what is
taught in the course.

Domain: Development of strategies for all students` learning.
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Emphasis is placed on the teaching skills to organize learning effectively taking into account
characteristics, interests and prior knowledge of the learners. It also takes into consideration
the relevant support and monitoring for the development of the learning process.
Criteria
Organizes classes
learning as the
objective

Criteria descriptors
with Suggested activities:
main
- Allow the exploration of prior knowledge.
- Are appropriate to the level of development of each
Student.
- Represent challenges and make them move
forward with the assistance of others.
- Cause the cognitive conflict and promote mental
activity.
- Motivate a favorable attitude on the part of the
student.
- Stimulate self-esteem that is to say that the student
feels that he or she is learning and that their effort
is worthwhile.
- It is aimed at the student to learn how to learn and
becomes autonomous.
- Use the time available for teaching according to the
objectives of the class.
-

Teaching strategies are
challenging and consistent
with
meaningful,
collaborative and dialogical
learning.

-

-

-

Implements teaching strategies consistent with the
educational model, showing clear relationship with
the situated, collaborative, and dialogical learning.
Selects or designs strategies according to the type
and complexity of the content.
Learning strategies are modeled by the teacher and
practiced in a systematic, cooperative, and
personalized way.
Suggests activities that involve cognitive and
emotionally to the students.
Presents learning situations that promote
processes of analytical and critical thinking,
appropriate for learners.
Addresses errors not as failures, but as
opportunities to enrich the learning process.
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Evaluates and monitors the
process of understanding
and
appropriation
of
contents by the students.

-

Uses language and concepts that are accurate and
understandable for the students.

-

Has a good relationship that facilitates feedback
and allows students to become aware of their
learning achievements.
Reformulates and flexibly adapts the teaching
activities in accordance with the evidence that he
or she collects in the learning process of their
students.
Takes into account the most recurrent difficulties
of their students learning to rethink the different
contents and strategies to achieve the goals.

-

-

Domain: Creation of a favorable environment to learning
This domain refers to the learning environment that the teacher promotes in the classroom.
The importance of this aspect lies in the fact that there is an interrelationship between the
social, emotional and material components of learning.
Criteria
Establishes a climate of
acceptance, equity, trust,
solidarity, and respect.

Shows high expectations
about students possibilities of
learning and development

Criteria descriptors
- Creates an environment of respect and empathy
with learners.
- Establishes cordial, humanizing relationships that
favor dialog with students.
- Provides equal opportunities for participation.
- Promotes through their attitudes, actions, and
testimony; values, habits, and behavior that are
consistent with the objectives of the Teresian
education.
- Presents challenging learning situations that are
appropriate for their students.
- Conveys a positive motivation for learning,
inquiry, and research.
- Promotes the development of autonomy, effort,
and perseverance to perform quality work.
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Keeps standards of healthy
coexistence in the classroom
for the development of the
teaching-learning process.

-

-

Establishes an organized work
environment and has access
to resources based on
planning.

-

The rules of coexistence are built together
through dialog and agreements. They are
understandable and consistent with the needs of
students and the teaching.
Generates assertive and effective responses
when norms of coexistence are not observed.
Uses strategies to monitor and address the
compliance of the coexistence rules.
Uses strategies to create and maintain an
organized learning environment.
Organizes the classroom space with flexibility, in
accordance with the learning activities.
Promotes an appropriate and creative use of
resources in accordance with the learning
objectives.

Domain: Professional Responsibility
This domain refers to those dimensions of teaching that go beyond the educational activity
and involves the commitment to the Pastoral Educational Proposal of the School, with labor
policies and regulations established by national laws. It also involves the relationship with
peers and members of the different areas that belong to the Learning Community.
Criteria
Criteria descriptors
Carries out processes of
- Reflects and critically analyzes the teaching
Actionreflectionaction, in a
practice and makes proposals for improvement,
Systematical
based on the results of their students' learning.
way about their practice.
- Identifies their learning needs and performs
actions for themselves with the pedagogical
companion and coordinator.
Builds
relationships
and
professional teamwork with
colleagues

-

-

Contributes to respectful and harmonious
relations with colleagues and other members of
the learning community.
Converses with others, including teachers and
advisors about pedagogical issues, teaching
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-

Assumes with responsibility
students accompaniment and
orientation.

-

-

Fosters
collaborative
relationships and respect with
parents and tutors.

-

Accepts and complies with the
labor norms established by
the Ministry of Education and
the school

-

materials and improvement of the teaching and
learning process.
Collaborates in the achievement of the purposes
of the Pastoral project of the School.
Identifies and seeks alternatives to support
students’ needs regarding their academic and
personal development.
Proposes ways to address these needs both
inside and outside the classroom.
In dialog with the family and the students, looks
for alternatives to improve difficulties in
coexistence and the learning processes.
Analyzes with families the learning process
expected for the school year.
Communicates regularly with the family about
their children’s learning.
Involves families in students learning activities,
recreation, and celebration.
Accepts and complies with the labor norms.
Knows and participates in projects promoted by
the school.
Complies with the work requirements
established by the school.
Submits on-time reports, schedules and statistics.
Participates in courses, training, and pastoral
activities promoted by the school and the
Province.
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