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Sight Word Activities

Sight words are those words we see so often we 
know them by “sight.” They are memorized and 
need no “sounding out” to read them. In fact, 
most of the words regarded as sight words are 
those simple everyday words that do not follow 
phonics rules and so do not respond to the 
“sounding out” technique. 

Words that are exceptions to phonics rules can be 
taught as sight words. 

Presenting words as sight words is especially 
beneficial for learners who have difficulty with the 
“phonics” method and for those learners who have 
difficulty distinguishing sounds in English.

Teach words that are immediate and needed in the 
learner’s life, even if they are more difficult than 
his actual reading level.

A list of sight words follows on the next page.

Incorporate the following sight word activities into 
lessons when your learner is reading. They can be 
very valuable for building vocabulary.

• Have the learner begin a dictionary of personal 
sight words. He can add words learned from 
each reading.

• Use the daily newspaper, or a controlled-
vocabulary newspaper such as English 
Express (available in Alberta, check with your 
coordinator). Ask the learner to find and 
underline, or highlight, sight words he has 
learned. You may want to make a flash card of 
the words as he learns them to use in practice 
drill.

• Before the learner reads a selection, ask him 
to skim through to identify unknown words. 
Make a list of the words to discuss later.

• For sight words that can be illustrated, make 
flash cards with words on the front and pictures 
on the back.

• Ask the learner to make sentences using the 
words from three sight words flash cards.

• Flash a stack of five sight words cards at the 
learner, slowly at first and then faster until he 
can read all the words rapidly. Add new cards 
to the stack and delete cards as he learns them.

• Categorize some of the new sight words 
alphabetically, by meaning, by sound similarity 
and so on.

• Spread some flash cards on a table with the 
sight words facing up. Have the learner find 
words as you say them.

• Deliberately mispronounce some of the words 
on the flash cards and have your learner catch 
the mispronunciations. (Be sure to explain to 
the learner that this is what you are doing.)

• Make up a crossword puzzle for some of the 
sight words.
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Dolch Basic Sight Word List

Group One

a and away
at big blue
can come down
find for funny
go help here
I in is
it jump little
look make me
my not one
not one play
red run said
see the three
to two up
we where yellow
you

Group Two

all am are
ate be black
brown but came
did do eat
for get good
have he into
like must new
no now on
our please ran
pretty she ride
saw that so
soon this there
they want too
under went was
well who what
white yes will
with

Group Three

after again an
any as ask
by could every 
fly from give 
going had has 
his him her 
how just know 
let live may 
of old once 
open over put 
round some stop 
take thank them 
think walk when 
were

Group Four

always around because been 
before best both buy
call cold does don’t 
fast first five found
gave goes green its
made many off or 
pull read right sing
sit sleep tell their 
those upon us use 
very wash which why
wish work would write
your

Group Five

about better bring carry 
clean cut done draw 
drink eight fall full 
got grows held hot 
hurt if keep kind 
laugh light long much 
myself never only own 
pick seven shall show 
six small start ten 
today together try warm
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Information Reading Technique (IRT)

Adult readers need to read a variety of text. It can be very important to help 
our learners deal with the difficulty and frustration of this variety. Newspapers, 
notices from employers, union newsletters, brochures about benefits, repair 
manuals, and so on require different sets of skills to read.

This method will help learners to read for information from all kinds of text. 

1. Select an article, brochure or book containing the information your learner 
needs to have.

2. Begin to read the material to him, one or two paragraphs at a time.

3. Discuss the material after each paragraph or two. Ask the learner questions to 
check his understanding. (Try to avoid questions the learner can reply to with 
only a “yes” or a “no.” Ask him instead to repeat in his own words, or explain, 
or give an example, or to summarize what you have said. In this way you will 
know he understands rather than just agrees with you.)

4. Clarify with the learner any misunderstandings he may have about the 
content.

5. Write out the important information the learner has learned in his own words.

6. Have the learner read his responses. Note any words that cause difficulty for 
review or for further study.

More Strategies  
UNIT 6  Reading
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Life Skills Technique for Reading (LST)

This technique is used to help learners deal with print that surrounds us daily. The tutor and learner 
work with familiar materials and those likely to be encountered on a regular basis:
• food and medicine labels  • bus schedules
• coupons      • recipes
• grocery ads     • sewing patterns
• TV listings     • clothing tags
• movie guides     • help wanted ads
• newspaper stories    • telephone book

Skill needed           Suggested activities

Learning words Identify brand names of familiar products using pictures from flyers, 
newspaper ads, magazines, labels and so on.

 Print the names and match to the pictures.

Finding specific information Give the learner a piece of  information to find and ask him to find it in 
the print. For example: “How many tablets should an adult take at one 
time?”

Comparing information Have the learner compare costs of items from flyers from different stores.

Analyzing information Have the learner compare ingredients, nutritional information, calories 
and prices of a variety of breakfast cereals, and then decide which is the 
best value for himself or his family.

Following directions Have the learner read and follow directions to make or assemble 
something.

Evaluating information Have the learner read an advertisement in a magazine or discuss a TV
(critical thinking)  commercial you have seen and discover the ways words and pictures are 

used to persuade the consumer to buy the product.

Reading charts and graphs Have the learner use a bus schedule to plan a bus trip from one point 
in Canada to another, noting times of departure and arrival. Note any 
transfers that must be made and the cities in which the bus will stop on 
the way.

Interpreting symbols, slogans, Discuss political cartoons from the daily newspaper.
slang and popular terms    

More Strategies  
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Sometimes English is difficult to learn because 
of the many times it does not follow “the rules.” 
Fortunately “the rules,” or patterns of letters, letter 
combinations, word meanings and word usage, are 
usually predictable.
Context is the text environment in which we 
find the word. Based on surrounding words and 
word structures, we can often “read” a difficult 
word from what should “make sense” in the 
circumstances. The connection between words 
and meaning helps us to follow the thoughts and 
predict what “should” be there.
For example: After he brushed his teeth and 
combed his hair, the little                put on his 
pajamas.
Based on other words in the sentence the reader 
can assume that the best word for the blank space 
is probably “boy.” The context and the reader’s 
own experience provide clues to word meaning.
Prediction is an important technique that all good 
readers use at all levels of reading.
It does not hinder the development of reading 
skills to guess a word here and there. It actually 
helps. “Guessing” requires the mind to be actively 
engaged while the learner is decoding. The learner 
is searching for some meaningful connection to 
hang this new word on.
It doesn’t matter if the learner selects a word that 
isn’t correct if it has the same meaning as the word 
he is trying to “guess.” For example, if the learner 
reads, “They ran all the way to the cottage,” 
instead of “… all the way to the cabin,” do not 
interrupt the flow of reading to stop to correct the 
word. Go back to point out the similarities and 
differences in the word later.

Letter predictability

Good readers use the letters of words to develop 
a system or set of rules to predict what the letters 
will “say.” Readers who need assistance need us 
to point out distinctive features of the letters 
in order to build their strategies to understand 
and remember them. Once they develop 
understanding from experience and exposure, 
learners will be able to “guess” what a word is 
likely to say or mean on their own.

Letter combination predictability 

Because certain letter combinations are often used 
in English, we build a bank of combinations that 
are reliable, that “look right.” For example, we can 
be fairly sure that when we see the combination 
“at” it will be read like it is in hat, bat, rat, cat and 
so on.

 Word usage predictability

A great deal of meaning in English is derived from 
the order words take in the sentence (syntax). In 
other words, “The dog bit the man,” has the exact 
same words, but entirely different meaning from, 
“The man bit the dog.”
The word’s place in the sentence will often tell us 
if it is a noun, a verb, an adjective or an adverb. 
Without knowing the definitions or the rules, a 
reader, from the context of language, will be able 
to “guess” or build expectations of meaning by the 
words that surround a problem word.
These clues operate in conjunction with each 
other. It is not necessary to “teach” them, just to 
use them.
It is common in this technique to ask the learner 
to skip a problem word and read to the end of the 
sentence. This often provides enough context for 
the learner to go back and repeat the sentence, 
filling in correctly the word he missed in the first 
reading.

Context Clues Technique for Reading (CCT)

 or “Educated Guessing”

More Strategies  
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Silent Reading Technique (SRT)

Reading is usually done silently. In order to help your learner to become an 
independent reader, you may help him make the transition from oral reading, 
where you are active in assisting in word recognition and comprehension, to 
reading silently.

This procedure will help the learner to read silently for comprehension.

1. The learner selects what he would like to read.

2. Discuss the general content of the material and what the learner thinks it will 
be about (predicting).

3. Ask questions that you think the material will answer. This will give a 
focus and a reason for reading the material. It helps to keep the mind from 
wandering while reading is in progress.

4. Tell the learner to read silently and to point to any word that he does not know 
or cannot figure out by himself. You provide the word immediately. (Note it 
for later teaching. Do not take the time to interrupt the flow and teach the 
word at this point.)

5. Discuss the material. Did it say what the learner thought it was going to say? 
Did the learner have good comprehension? Is his interpretation of the material 
the same as yours? Did the learner learn anything new?  Was there anything in 
the material that surprised him?

6. Teach any words that gave problems.

7. Read the material again either silently or orally for fluency and increased 
comprehension and confidence.

More Strategies  
UNIT 6  Reading
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Neurological Impress Technique

Don’t let the name frighten you. This is a very easy and effective method.
This is a way for the learner to read along. The learner will read along out loud as you read 
aloud. It can help the learner who is frustrated because he reads slowly, decoding word by 
word, and so loses track of the meaning.

Step one

Choose a reading selection that is at the learner’s independent reading level, that is, 
something easy enough for him to read on his own. Material that is a little harder can be 
used later.

Step two

Have the learner hold the book, while you sit close to him and a little behind so you can 
read along.

Step three

Read aloud from the book, at a normal speed, as you move your index finger under the 
line of print as you read. The learner reads along with you, trying to keep up.

Step four

If the learner hesitates a bit, keep on going and let him catch up. If he stops completely, 
stop and rest for a moment and then continue. If he is extremely frustrated, stop and try 
again with easier material another day.
About 10 minutes of this practice is enough for one sitting. The goal is simply to give the 
learner a chance to read with better fluency. 

Reminders

Do not try to correct errors. Do not ask comprehension questions. You may tell the 
learner a word if he asks a direct question about it when you have finished reading.
Do not interrupt the flow to discuss the content or reading errors during the actual 
reading. Save any instruction for after you have finished reading orally.
If the learner is reading very well, you may use slightly harder reading material next time.
The effectiveness of this technique increases with frequency. It is better to do it for 10 
minutes a day, every day, than for an hour, once a week. 
Like some of the other reading techniques, its success is based on the number of 
“channels” used to feed the information into the brain.

More Strategies  
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Survey, Question, Read, Recall, Review Technique

(SQ3R)

The best use of this technique is to help remember information from reading. This is a very good 
study technique.

This method is reliable for reading materials on which there will be a test. It is used primarily for 
reading textbook chapters for information, comprehension and retention.

Step one:  Survey

Look over the chapter, paying particular attention to headings, pictures, charts, diagrams, maps and 
so on. Pay special attention to titles, headings and all that is in bold print. Use all the visual clues 
provided. (You’d be surprised to know how many readers skip reading titles, chapter headings, print 
below pictures and so on.)

Step two:  Question

Make a list of the questions you have about what is in the chapter. What do you think you will learn 
(predicting) from reading this chapter?  Include definitions, processes, cause and effect, reasons, 
ideas, theories, and so on.

Step three:  Read

Read the chapter quickly, looking specifically for answers to your questions. There is no need to stop 
and make notes at this point.

Step four:  Recall

Reread your questions and try to recall the answers you found in the text. Write brief answers 
without referring to the text. Add other questions and the answers you found.

Step five:  Review

Reread the chapter to correct or improve on the answers you have written down. Make a list of the 
questions you have about the topic that were not answered in the chapter. These may be topics for 
discussion in a tutoring session.
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