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How to Use Critical Content Booklet: 

How to Use: 

1. Use the contents page to find the appropriate section (you can check which skills/content you will need to revise for your assess-
ment point on this page) 

2. Revise the appropriate section by either making mind maps for the content (books that you’re studying) or using the writing 
frames to answer Language/Literature questions. 

3. Some of the skills in this booklet require mastery. This means practicing answering the same style of questions until you feel  
comfortable doing it without the sentence starters.. 

4. The key vocabulary in this booklet will help you with your assessment 

1 

Year 8 

Literature: Private Peaceful 

Language: Hunger Games 

Christmas 

Literature: Much Ado About Nothing 

Language: 19th Century Extracts 

Easter 

Language: Poetry 

Literature: Lord of the Flies 



Language Critical Skill: Paper 1, Question 2 (PEEDE) 

 

PEEDE What to 
include 

Which question can you answer? Sentence Starters 

Sentence 
1 

Point 1.     What is your opinion on the question? 

 

… is presented as… (or anything that is equally relevant) 

Evidence Which quote shows this? …through the word/phrase… (insert quote or reference) 
Sentence 
2 

Explain 1. What can you infer and why? 
2. What does the quote imply and why? 
3. What is the quote trying to show? 
4. Has the writer used a language feature in the quote – what is 
it used to show? 

1. Readers can infer that… BECAUSE… 
2. This suggests that… BECAUSE… 
3. This quote is the writer’s way of trying to show … BECAUSE 
4. The writer’s use of … is important BECAUSE… 

Sentence 
3 

Develop-
ment 

1.Is there a specific word that stands out? What is its impact? 
2.Does the quote have a different interpretation? 
3.Can you give an extra piece of analysis on the quote? 
4.Has the writer used this feature again in the extract and how 
does it compare? 

1.In addition, the word (insert example) suggests…. BECAUSE… 
2.On the other hand, this could refer to …. BECAUSE... 
3.Furthermore, it could show… BECAUSE… 
4. Similarly, when the writer uses (insert feature) through the phrase (insert example) 
this creates a similar/different effect BECAUSE… 

Sentence 
4 

Effect on 
the 
Reader 

1.How does this quote make readers feel and how does it do it? 
2.What images does it make the reader think of and why? 
3.What effect does it create and why does it? 
4.How does this make the tone or atmosphere seem at this 
point? 
5.Does it change the way that readers feel about a anything a 
character or theme? 

1.This makes the readers feel... BECAUSE… 
2.This evokes images of…. BECAUSE… 
3.This creates an effect of… BECAUSE… 
4.For readers, this makes the atmosphere seem… BECAUSE… 

 
5.This changes the way that readers interpret … BECAUSE… 

Six Stage Critical Strategy 

1. Read what the question is asking and identify the relevant section of text 
(referred to in the question) 

2. Read the relevant section of the text  

3. Underline words/phrases in the text that link to the question 

4. Annotate what these words/phrases do (ie: how they make the reader feel, 
what they remind the reader of or the connotations that they have) 

5. Label the language feature for each annotated word/phrase. If you cannot 
find language features, find adjectives or verbs and annotate them 

6. Use the grid below to write one PEEDE paragraph that answers the ques-
tion clearly. Do this three times to answer the question in  detail 

Read this WAGOLL for further help: 

The writer creates a vivid description in the extract through the 
phrase ‘blows of a hammer on a length of rail’. This implies that condi-
tions were challenging for the prisoners. The verb ‘blows’ emphasises 
how abruptly and violently the prisoners are woken up in the morning. 
This is supported by the nouns ‘hammer’ and ‘rail’, which create a sense 
of danger, reinforcing the harsh and potentially threatening setting the 
prisoners are waking up to: as readers, this creates a degree of sympa-

List of potential language features  

 Simile   Metaphor  Personification  List 

Rhetorical Question  Adjective  Verb   Adverb 

Exaggeration  Alliteration  Repetition   Triplet 

8 marks 

2 



 

 

  

1. Read what the question is asking and identify the   
relevant section of text (referred to in the question) 

2. Read the relevant section of the text  3. Underline words/phrases in the text that link to 
the question 

4. Annotate what these words/phrases do (ie: how 
they make the reader feel, what they remind the 
reader of or the connotations that they have) 

5. Label the language feature for each annotated 
word/phrase. If you cannot find language features, 
find adjectives or verbs and annotate them 

6. Use the grid below to write one PEEDE paragraph 
that answers the question clearly. Do this three 
times to answer the question in  detail 

Language Critical Skill: Paper 1, Question 2 (PEEDE) 
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Language Critical Skill: Paper 1, Question 3 (PEE and Effect) 

 Six Stage Critical Strategy 

1. Read what the question is asking and re-read the text 

2. Identify what the focus of each paragraph is and write it down next to 
each paragraph 

3. From each focus, split the text into three parts: beginning, middle and end 

4. Briefly annotate: what is established in the first section;  how this 
changes to the middle section and which structural features are used; how 
does the text end? (GET TWO THINGS FOR EACH SECTION) 

5. In your head, think of ideas as to why the writer has made these decisions 
within the different sections of the text 

6. Use the grid below to write 2 mini PEEE paragraphs about what has been 

Read this WAGOLL for further help: 

The writer begins the text with an exposition of the character’s home: ’the old wooden 

frame told a thousand tales’. The writer does this to  establish how the character is vulner-

able because he lives alone. In addition the long-winded sentences at the start, such as line 

2,  get the text off to a dreary pace.  To readers, this creates a slower, more relaxed  pace 

which is intentional from the writer because it contrasts with the chaos that follows as the 

text progresses. 

List of potential structural features  

Analepsis(flashback) Prolepsis(flashforward)  Repetition   Tone      

Pace  Focus (shift in focus),  Zoom in  Zoom out 

8 marks 

4 

Exposition  Rising Action Climax Falling Action Denouement 

  What to 
include 

Which question can you answer? Sentence Starters 

Opening of 
the text 
Paragraph 1 

PEE How does the text begin? 
What does the opening begin with? 
Does the opening sentence or paragraph foreshadow the rest of the text? 
Does the opening focus on a certain image, theme or tone? 
Whose perspective does the text begin with? 

1. The text deliberately opens with … (quote) … 
2. At the beginning of the text, the writer uses … (quote)…. 
3, The opening sentence/paragraph …(quote).. foreshadows the rest of the text. 
4. The opening of the text establishes a ….. tone/theme/image through the words .. (quote) … 
5. The beginning of the text intentionally begins from the character/narrator’s perspective to….. 

Effect on 
the 
reader 

What does this imply and why? 
How does this make readers feel and how does it do it? 
What can you infer and why? 
How does it answer the question? 
What images does it make you think of and why? 
What effect does it create and why does it? 

This suggests that… BECAUSE… 
This makes the readers feel... BECAUSE… 
Readers can infer that… BECAUSE… 
This relates to the idea of…. BECAUSE… 
This evokes images of…. BECAUSE… 
This creates an effect of… BECAUSE… 

The next 
stage of the 
text  Para-
graph 2 
  

PEE Does the text focus in on a particular character or area? 
What happens at this point of the text in relation to the first paragraph? 
Does the middle section of the text change from the opening section? 
Does the writer zoom in or zoom out (away from the initial focus)? 
Does the text cut or narrow to anything in particular? 

As the text progresses, the writer focuses on ….. shown through the word/phrase… 
At the middle point in the text, the writer changes focus to…. 
Within the middle section of text, the writer juxtaposes/contrasts/contradicts the opening paragraph through 
the phrase… 
Further on in the text, the writer zooms in/zooms out to focus on …. 
The writer elevates/diminishes the tension when he cuts to… 

Effect on 
the 
reader 

What does the quote imply and why? 
What can you infer and why? 
How does this quote make readers feel and how does it do it? 
How does it answer the question? 
What images does it make you think of and why? 
What effect does it create and why does it? 

1. This suggests that… BECAUSE… 
2. Readers can infer that… BECAUSE… 
3. This makes the readers feel... BECAUSE… 
4. This relates to the idea of…. BECAUSE… 
5. This evokes images of…. BECAUSE… 
6. This creates an effect of… BECAUSE… 

Conclusion 
Paragraph 3 

PEE How does the writer conclude the text? 
What idea does the ending remind you of? 
Does the ending relate back to the first paragraph in any way? 
Does the ending give any closure to the extract or leave it open? 

1.   Finally, the writer concludes the text by …. 
2.   The ending of the text reminds the reader of….. 
3.   The way in which the text reaches its crux relates back to the opening of the text because… 
4. At the ending point of the text, the writer deliberately gives/does not give a denouement because… 

Effect on 
the 
reader 

What does this imply and why? 
How does this make readers feel and how does it do it? 
What can you infer and why? 
How does it answer the question? 
What images does it make you think of and why? 
What effect does it create and why does it? 

1. This suggests that… BECAUSE… 
2. This makes the readers feel... BECAUSE… 
3. Readers can infer that… BECAUSE… 
4. This relates to the idea of…. BECAUSE… 
5. This evokes images of…. BECAUSE… 
6. This creates an effect of… BECAUSE… 

4 



 

 

  

1. Read what the question is asking and re-read the text 2. Identify what the focus of each paragraph is and 
write it down next to each paragraph 

3. From each focus, split the text into three parts: 
beginning, middle and end 

4. Briefly annotate: what is established in the first section;  
how this changes to the middle section and which structural 
features are used; how does the text end? 

5. In your head, think of ideas as to why the writer 
has made these decisions within the different      
sections of the text—what is the effect on readers? 

6. Use the green grid to write a PEE, PEE effect para-
graph for the beginning, middle and end of the text: the 
more detail and examples you can put in, the better  

Language Critical Skill: Paper 1, Question 3 (PEE and Effect) 
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Language Critical Skill: Paper 1, Question 4 (PEEDE) 

 Six Stage Critical Strategy 

1. Read what the question is asking and read the relevant section of text 

2. Decide whether or not you agree with the statement and annotate the  
reasons why 

3. Identify the words or phrases that support your views for and annotate 
the features.  

4. Identify the word or phrase that support your views against and annotate 
the features 

5. For your opening evaluative sentences, choose from the list of evaluative 
words (on the right) and decide how well the writer conveys what the ques-
tion is asking 

6. Use the sentence starter grid below to construct 3 paragraphs 

Read this WAGOLL for further help: 

I agree that the writer purposefully conveys a miserable atmosphere in the 

text. The writer uses a metaphor in the phrase “the fog was hanging gloomi-

ly over the city” to show this. This suggest a deceptive atmosphere as ’fog’ is 

usually associated with a lack of transparency.  In addition, the writer con-

tinually creates a sense of depression as he uses repetition of the verb 

“looming” to constantly foreshadow the imminent threat hanging over 

them 

List of evaluative words (PECS) 

Purposefully Effectively  Continuously Successfully 

Subtly  Consciously  Intermittently Discreetly  

20 marks 

6 

PEEDE What to 
include 

Which question can you answer? Sentence Starters 

Sentence 
1 

Point 1.     What is your opinion on the statement? 
2.     How far do you agree with what the question is presenting 

I agree with the statement … because the writer (insert evaluative word)  …*reference 
what the question is asking here” 

Evidence Which quote shows this? …through the word/phrase… (insert quote or reference) 

Sentence 
2 

Explain 1. What can you infer and why? 
2. What does the quote imply and why? 
3. What is the quote trying to show? 
4. Has the writer used a language feature in the quote – what is 
it used to show? 

1. Readers can infer that… BECAUSE… 
2. This suggests that… BECAUSE… 
3. This quote is the writer’s way of trying to show … BECAUSE 
4. The writer’s use of … is important BECAUSE… 

Sentence 
3 

Develop-
ment 

1.Is there a specific word that stands out? What is its impact? 
2.Does the quote have a different interpretation? 
3.Can you give an extra piece of analysis on the quote? 
4.Has the writer used this feature again in the extract and how 
does it compare? 

1.In addition, the word (insert example) suggests…. BECAUSE… 
2.On the other hand, this could refer to …. BECAUSE... 
3.Furthermore, it could show… BECAUSE… 
4. Similarly, when the writer uses (insert feature) through the phrase (insert example) 
this creates a similar/different effect BECAUSE… 

Sentence 
4 

Effect on 
the 
Reader 

1.How does this quote make readers feel and how does it do it? 
2.What images does it make the reader think of and why? 
3.What effect does it create and why does it? 
4.How does this make the tone or atmosphere seem at this 
point? 
5.Does it change the way that readers feel about a anything a 
character or theme? 

1.This makes the readers feel... BECAUSE… 
2.This evokes images of…. BECAUSE… 
3.This creates an effect of… BECAUSE… 
4.For readers, this makes the atmosphere seem… BECAUSE… 

 
5.This changes the way that readers interpret … BECAUSE… 



 

 

  

1. Read what the question is asking and read the 
relevant section of text 

2. Decide whether or not you agree with the state-
ment and annotate the reasons why 

3. Identify the words or phrases that support your 
views for and annotate the features.  

4. Identify the word or phrase that support your 
views against and annotate how the writer has 
made you form your opinion on the statement 

5. For your opening evaluative sentences, choose  from the 
list of evaluative words (on the right) and decide how well 
the writer conveys what the question is asking 

6. Use the sentence starter grid to construct 3 par-
agraphs 

Language Critical Skill: Paper 1, Question 4 (PEEDE) 
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Language Critical Skill: Paper 1 Question 5 - Creative Writing 

Six Stage Critical Strategy 

1. Read both the options (there will be two) and select which one you will complete. 

2. Plan (in  brief bullet points) the beginning, middle and end of your writing.  

3. Ensure that you are writing what is asked of you (E.G a description needs no plat!) 

4. Note down a checklist of language features, punctuation & sentence lengths   
which you will check off as you write: 

 E.G: metaphor, simile, personification, listing, repetition, exaggeration 

 E.G: one/two word sentence, adverb comma sentence, complex sentence 

 E.G: brackets, colon, semi-colon, ellipsis  

5. Write your creative writing, ensuring you stick to your plan & use paragraphs. 

6. Re-read every sentence in your writing and ensure that you haven’t missed out 
words/sentence reads properly; sentences aren’t too long; spelling is accurate. 

A story/opening to a story must contain… 

 Action or plot (something which happens)   

 A character or characters  

 Describing of the setting and or character(s) 

Sec-
tion 

What does in con-
tain? 

Example Question: Write the opening of a story about something which is lost/hidden in a library. 

Begin-
ning  

Establish the setting 
and the atmosphere. 

Language features 

Looming oak bookcases were lined on either side of the empty central aisle, with nothing but empty air hanging in the spaces between.  As 
I looked up, I could see more shadowy book stacks that rose grandly behind the gallery, up to which iron spiral staircases clawed up to at 
intervals. 

Middle  Change of focus e.g 
character focus, zoom in 
on the setting 

 

Variety of sentence 
structures 

 

Language features  

I  shuddered. I turned away. I began to walk softly between the bookcases, looking in awe to left and right, at the evidence of so much 
knowledge, so much learning, far beyond the level of school-age boys. Cautiously stopping to examine books on literature and the classics, 
the history of science, philosophy and theology, I came upon rows of leather-bound archives: magazines, journals, directories, lists. I wan-
dered on, with a growing and curious sense of being a queen in some abandoned queendom, with access to all the wisdom of the ages – such 
strange, grandiose thoughts flit into the mind under the influence of impressive surroundings, solitude, and the small hours. 

The gallery was dark, high and narrow, with only a foot or two of passage between the bookstacks, and the wooden rail. I switched off my 
torch in the hope that I could catch a glimpse of the item I was searching for... The air up here was colder, but at the same time oddly 
dead, and close as though the dust of years was packed tightly, excluding any freshness, except for a soft breathing amongst the aisle. 

End  Dramatic ending  

 

Language features  

 

High level punctuation  

The soft breathing came again, from a different place, in the darkness just ahead of me and I began to edge forwards, and then to stop, 
move and stop, but it was always just out of reach. I looked down into the great empty barrel of the room below. Every shadow seemed 
like a crouched, huddled figure, every corner concealed some dreadful shape. There was no one there. There was nothing. There was eve-
rything. ‘Who is there?’ I breathed. I wanted to run but could not and knew that this was what was intended, that I should be terrified 
by nothing, by my own fears; by soft breathing,; by the creak of a board; by the very atmosphere which threatened me. Whoever they 
were, they were searching for it, just like I was. 

A description must contain… 

 Describing of a setting and or a character(s) depending on 
the task you have selected 

 No action or plot  

Both must contain language features, a clear structure & SPaG. 

40 marks 
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Language Critical Skill: Paper 2, Question 2 (DEI) 

 

Six Stage Critical Strategy 

1. Read what the question is asking and read both texts 

2. Find a way that the texts are different, making sure it answers the ques-
tion 

3. Underline words/phrases that show this in each text 

4. Annotate what these words/phrases do (ie: how they make the reader feel, 
what they remind the reader of or the connotations that they have) 

5. Use the grid below to write a DEI paragraph that answers the question 
clearly (because the question is a summary question, try to keep your     
paragraph to two sentences) Do this three times in total to answer the 
question in  detail  

Read this WAGOLL for further help: 

 In Source A the weather is dangerous through the  phrase 
‘Death Zone’ whereas this is different in Source B as the weather 
is troublesome, but it isn’t a large scale problem shown through 
the phrase ‘layering up with warm clothes’. Therefore, the weath-
er in Source A is fatal and causes mass disruption and casualties, 
although it is a mere inconvenience in Source B. 

List comparison connectives  

However  whereas  on the other hand  conversely 

In contrast  yet   notwithstanding  unlike 

 DEI What to include What that means Sentence Starters 

Sentence 1 
  

View on Source A What does source A focus on? 1. Source A shows…. through the phrase…. 

Conjunction Have you found a way that the texts are similar? 
  
  
  

 
2.  Have you found a way that the texts are differ-
ent? 

1a) Similarly… 
b) Equally… 
c) In the same way… 
d) Likewise… 
e) As with… 
2a) However… 
b) By contrast… 
c) On the other hand… 
d) Alternatively… 
e) Whereas… 

View on Source B 1.  What does source B focus on? 1. Source B shows…. through the phrase…. 

Sentence 2 Inference 
  

1. What can you infer? 
2. What does this suggest to readers? 
3. What do the similarities/differences imply about 

the topic of the question? 
4. How is one text more ….. than the other? 

1. Readers can infer that… BECAUSE… 
2. This suggests that to readers that… BECAUSE… 
3. Overall, these similarities/differences imply that…. 
 
4.This suggests that Source A is more …. than Source B because…. 

8 marks 

9 



 

 

 

 

1. Read what the question is asking and read both 
texts 

2. Find a way that the texts are different, making 
sure it answers the question 3. Underline words/phrases that show this in each 

text 

4. Annotate what these words/phrases do (ie: how they 
make the reader feel, what they remind the reader of or 
the connotations that they have) 

5. Use the grid below to write a DEI paragraph that answers 
the question clearly (because the question is a summary 
question, try to keep your paragraph to two sentences) 

6. Do this three times in total to answer the ques-
tion in  detail 

Language Critical Skill: Paper 2, Question 2 (DEI) 
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Language Critical Skill: Paper 2, Question 3 (PEEDE) 

 

PEEDE What to 
include 

Which question can you answer? Sentence Starters 

Sentence 
1 

Point 1.     What is your opinion on the question? 

 

… is presented as… (or anything that is equally relevant) 

Evidence Which quote shows this? …through the word/phrase… (insert quote or reference) 

Sentence 
2 

Explain 1. What can you infer and why? 
2. What does the quote imply and why? 
3. What is the quote trying to show? 
4. Has the writer used a language feature in the quote – what is 
it used to show? 

1. Readers can infer that… BECAUSE… 
2. This suggests that… BECAUSE… 
3. This quote is the writer’s way of trying to show … BECAUSE 
4. The writer’s use of … is important BECAUSE… 

Sentence 
3 

Develop-
ment 

1.Is there a specific word that stands out? What is its impact? 
2.Does the quote have a different interpretation? 
3.Can you give an extra piece of analysis on the quote? 
4.Has the writer used this feature again in the extract and how 
does it compare? 

1.In addition, the word (insert example) suggests…. BECAUSE… 
2.On the other hand, this could refer to …. BECAUSE... 
3.Furthermore, it could show… BECAUSE… 
4. Similarly, when the writer uses (insert feature) through the phrase (insert example) 
this creates a similar/different effect BECAUSE… 

Sentence 
4 

Effect on 
the 
Reader 

1.How does this quote make readers feel and how does it do it? 
2.What images does it make the reader think of and why? 
3.What effect does it create and why does it? 
4.How does this make the tone or atmosphere seem at this 
point? 
5.Does it change the way that readers feel about a anything a 
character or theme? 

1.This makes the readers feel... BECAUSE… 
2.This evokes images of…. BECAUSE… 
3.This creates an effect of… BECAUSE… 
4.For readers, this makes the atmosphere seem… BECAUSE… 

 
5.This changes the way that readers interpret … BECAUSE… 

Six Stage Critical Strategy 

1. Read what the question is asking and identify the relevant section of text 
(referred to in the question) 

2. Read the relevant section of the text  

3. Underline words/phrases in the text that link to the question 

4. Annotate what these words/phrases do (ie: how they make the reader feel, 
what they remind the reader of or the connotations that they have) 

5. Label the language feature for each annotated word/phrase. If you cannot 
find language features, find adjectives or verbs and annotate them 

6. Use the grid below to write one PEEDE paragraph that answers the ques-
tion clearly. Do this three times to answer the question in  detail 

Read this WAGOLL for further help: 

The writer uses onomatopoeia through the phrase ‘blows of a hammer on 
a length of rail’ to describe life in the prison. The word ‘blows’ emphasis-
es how abruptly and violently the prisoners are woken up in the morning. 
This is supported by the nouns ‘hammer’ and ‘rail’, which create a sense 
of danger, reinforcing the harsh and potentially threatening setting the 
prisoners are waking up to. 

List of potential language features  

 Facts    Statistics  Emotive language  List 

Rhetorical Question  Adjective  Verb   Adverb 

Exaggeration  Alliteration  Repetition   Triplet 

12 marks 

11 



 

 

  

1. Read what the question is asking and identify the   
relevant section of text (referred to in the question) 

2. Read the relevant section of the text  3. Underline words/phrases in the text that link to 
the question 

4. Annotate what these words/phrases do (ie: how 
they make the reader feel, what they remind the 
reader of or the connotations that they have) 

5. Label the language feature for each annotated 
word/phrase. If you cannot find language features, 
find adjectives or verbs and annotate them 

6. Use the grid below to write one PEEDE paragraph 
that answers the question clearly. Do this three 
times to answer the question in  detail 

12 

Language Critical Skill: Paper 2, Question 3 (PEEDE) 



Language Critical Skill: Paper 2, Question 4 (PEEDE C PEEDE) 

After you’ve written about Source A, use a COMPARISON/CONJUCTION to directly compare this to the writer’s viewpoints in Source B. In this question, 

Six Stage Critical Strategy 

1. Read what the question is asking and re-read both texts 

2. Find a way that the writer’s attitudes and opinions are different (or the 
same) making sure it answers the question 

3. Underline words/phrases that show this in each text and label which      
language features are used in each texts 

4. Annotate what these words/phrases do (ie: how they make the reader feel, 
what they remind the reader of or the connotations that they have) 

5. Use the grid below to write one PEEDE-C-PEEDE paragraph that answers 
the question clearly 

6. Do this three times in total to answer the question in  detail 

Read this WAGOLL for further help: 

Each source show opposite opinions of the weather as they act in direct 
contrast to one another. Source A uses onomatopoeias such as “scream 
[…] howl” which suggests that the weather is like an evil supernatural 
force, this emphasises how severe the weather conditions are. On the 
other hand, the writer of Source B uses a calmer tone through these 
adjectives: ‘exquisite [..] charming’ to describe the snowfall, this shows 
that the weather is pleasing and extremely enjoyable. 

List comparison connectives  

However  whereas  on the other hand  conversely 

In contrast  yet   notwithstanding  unlike 

16 marks 

13 

 What to 
include 

Which question can you answer? Sentence Starters 

Sentence 
1 

Point 1.     What are the writer’s attitudes in Source A? In Source A, the writer takes the view that... 

Evidence Which quote shows this? … shown through the word/phrase… (insert quote or reference) 

Sentence 
2 

Explain 1. What can you infer and why? 
2. What does the quote imply and why? 
3. What is the quote trying to show? 
4. Has the writer used a language feature in the quote – what is 
it used to show? 

1. Readers can infer that… BECAUSE… 
2. This suggests that… BECAUSE… 
3. This quote is the writer’s way of trying to show … BECAUSE 
4. The writer’s use of … is important BECAUSE… 

Sentence 
3 

Develop-
ment 

1.Is there a specific word that stands out? What is its impact? 
2.Does the quote have a different interpretation? 
3.Can you give an extra piece of analysis on the quote? 
4.Has the writer used this feature again in the extract and how 
does it compare? 

1.In addition, the word (insert example) suggests…. BECAUSE… 
2.On the other hand, this could refer to …. BECAUSE... 
3.Furthermore, it could show… BECAUSE… 
4. Similarly, when the writer uses (insert feature) through the phrase (insert example) 
this creates a similar/different effect BECAUSE… 

Sentence 
4 

Effect on 
the 
Reader 

1.How does this quote make readers feel and how does it do it? 
2.What images does it make the reader think of and why? 
3.What effect does it create and why does it? 
4.How does this make the tone or atmosphere seem at this 
point? 
5.Does it change the way that readers feel about a anything a 
character or theme? 

1.This makes the readers feel... BECAUSE… 
2.This evokes images of…. BECAUSE… 
3.This creates an effect of… BECAUSE… 
4.For readers, this makes the atmosphere seem… BECAUSE… 

 
5.This changes the way that readers interpret … BECAUSE… 



 

 

 

 

1. Read what the question is asking and read both 
texts 

2. Find a way that the writer’s attitudes and opinions are 
different (or the same) making sure it answers the question 

3. Underline words/phrases that show this in each text 
and label which language features are used in each texts 

4. Annotate what these words/phrases do (ie: how they 
make the reader feel, what they remind the reader of or 
the connotations that they have) 

5. Use the grid below to write one D-FEE=C=FEE    
paragraph that answers the question clearly 

6. Do this three times in total to answer the ques-
tion in  detail 

Language Critical Skill: Paper 2, Question 3 (PEEDE—C—PEEDE) 

14 



Language Critical Skill: Paper 2, Question 5 

 Six Stage Critical Strategy 

1. Read the statement in quotation marks. Read the task underneath. 

2. Briefly note:  

 - the text type you are writing (e.g letter, article, speech) 

 - the audience of your writing (e.g school children, a member of parliament) 

 - the purpose of your writing (e.g to persuade someone to do something, to     
    explain your point of view) 

3. Make a plan  of 5 clear section using the layout below. 

4. Add when/where you will include persuasive language features into your plan (use 
 the help box below). 

5.  Write your answer, ensuring there are 5 clear sections.  

6. Check that your answer has strong technical accuracy (use the help box below). 

Different Text-Types & what to include: 

Letter - using an address on right hand side; the date; appropriate ad-
dress (e.g Sir/Madam; appropriate sign off (e.g yours faithfully) 

Section What does in contain? Example 

Intro.  Snappy/shocking/emotive fact or statistic 

 Unpick/ explain this fact/define the terms 

if needed/what does it mean?  

 State my opinion  

In the past 10 years, there’s been a 130% increase in cosmetic plastic surgery procedures. This means 
that more and more people are turning to the extreme measures of knives and needles to make them-

selves supposedly look better. -Making this procedure free to everyone is asking for trouble – because 
plastic surgery is not always pretty, in fact, it rarely ever is.  

Key Point 
1 

 Make a point which reinforces your opinion  

 Use features to persuade others/explain it  

Cosmetic plastic surgery is an extreme, life-changing and potentially dangerous procedure. It is a lengthy 
and serious process; it is not something which should be readily available which people help themselves to, 
as if it were from the bowl of communal mints in the hairdresser’s waiting area.  

Key Point 
2 

 Make a point which reinforces your opinion  

 Use features to persuade others/explain it  

Furthermore, the NHS simply could not cope with the financial pressure. The media is constantly report-
ing on catastrophic cuts and the blistering budget; our health service could not cope with any further 
stretches, especially ones which simply come down to vanity. Is a non-medical nose job really a noble use 
of the taxpayers hard-earned money?  

Counter 
& Refute 

 Make a point which others might say to 
disagree with you or to prove you wrong.  

 Then prove it wrong & undermine it  

Some might argue that cosmetic plastic surgery increases the self-esteem of people who are low in confi-
dence. However, psychologists at Oxford University have concluded that counselling and self-esteem 
therapy delivered by a qualified professional is significantly more effective in improving young people’s 
mental health and self-confidence.  

Conclude  Short & clear: why have you given this 
speech? 

Costly surgery is merely a quick fix. But, I need you to see that the real issues are on the inside, not the 
outside: young people need to talk about their insecurities and work on improving their mental health in a 
healthy, open and supportive way.  

Speeches - clear address to the audience;  an appropriate sign off;  
fluently linked  ideas. 

Article -  a clear/original headline;  a strapline;  subheadings;  an in-
troductory paragraph; fluently linked ideas. 

Leaflet Texts -  a clear/original title;  organisational devices such as 

Persuasive Language Features: DAFORREST: Direct address   
alliteration   facts   opinions   repetition         triplets
 rhetorical questions   emotive language         statistics  

40 marks 
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  What to include What do you need to answer to do 
PEEDEC well? 

Sentence Starters 

Sentence 
1 

Point 1.     What is your opinion on the question? 
2.     How far do you agree with what the 
question is presenting 

… is presented as… (or anything that is equally 
relevant) 

Evidence 1. Which quote shows this? …through the word/phrase… (insert quote or ref-
erence) 

Sentence 
2 

Explain 1. What can you infer and why? 
2. What does the quote imply and why? 
3. What is the quote trying to show? 
4. Has the writer used a language feature 
in the quote – what is it used to show? 

1. Readers can infer that… BECAUSE… 
2. This suggests that… BECAUSE… 
3. This quote is the writer’s way of trying to show 
… BECAUSE 
4. The writer’s use of … is important BECAUSE… 

Sentence 
3 

Develop Is there a specific word that stands out? 
What is its impact? 
Does the quote have a different interpre-
tation? 
Can you give an extra piece of analysis on 
the quote? 
Has the writer used this feature again in 
the extract and how does it compare? 

In addition, the word (insert example) suggests…. 
BECAUSE… 
On the other hand, this could refer to …. BE-
CAUSE... 
Furthermore, it could show… BECAUSE… 
Similarly, when the writer uses (insert feature) 
through the phrase (insert example) this creates 
a similar/different effect BECAUSE… 

Sentence 
4 

Effect on the 
reader/viewer 

How does this quote make readers feel and 
how does it do it? 
What images does it make the reader think 
of and why? 
What effect does it create and why does 
it? 
How does this make the tone or atmos-
phere seem at this point? 
Does it change the way that readers feel 
about a anything a character or theme? 

This makes the readers feel... BECAUSE… 
  
This evokes images of…. BECAUSE… 
  
This creates an effect of… BECAUSE… 
  
For readers, this makes the atmosphere seem… 
BECAUSE… 
This changes the way that readers interpret … 
BECAUSE… 

Sentence 
5 

Context How has your idea been shaped by the his-
torical era? 
Is there something relevant to context 
that you can link to your point? 
What might have inspired the writer to 
write like this? 
What do you know about context that 
might show us about the writer’s inten-
tions? 
Does it link to a critical theory? 

(Writer’s name) has done this because in the era 
that the text was written… 
This idea links to…. BECAUSE 
  
  
The writer was inspired to do this by … 
  
The writer did this deliberately to reflect… 
  
This idea of … is subtly reminiscent of…. Where-
by... 
  

Literature Critical Skill: Answering a Literature Question 

Literature Writing 
Frame 

How do I use this 
sheet? 

 

Read the question and 
plan the points that you 
want to make: fail to pre-
pare; prepare to fail. 

 

A PEEDEC paragraph 
should be 5/6 sentences, 
this writing frame takes 
you through each skill 
that you need to show in 
order to succeed in Liter-
ature. 

  

For each sentence, read 
the list of questions in 
the yellow box. Choose 
one of the questions that 
you know how to answer 
and use the same number 
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Chapter Plot Summary 

1 Francis describes his injuries. He tells of his love for Nicole  and how he wants to kill Larry LaSalle—but we don’t 
know why. There is a flashback to the war—he doesn’t believe that he’s a hero. 

2 Francis thinks about when he first met Nicole: he describes his feelings and his childhood in Frenchtown . 

3 He disguises himself and visits Nicole’s old house. There is a flashback to him leaving to join the army—he lied 
about his age. Nicole’s family have moved out and he goes back to Mrs. Belander’s house and describes how he 
lost his face. 

4 Francis talks about the Wreck Centre—a place where he grew up. He meets Arthur and some old friends and 
they think about their school days: nobody recognises Francis. He tries to find information Larry LaSalle 

5 Francis describes the Wreck Centre now—it’s boarded up and trashed. He retells how inspirational Larry LaSalle 
was to young people at the centre. Some suspicion is created about Larry ’s past. 

6 Francis searches for Larry. Arthur declares Francis a war hero—something he doesn’t agree with. We learn how 
good Francis was at table tennis. 

7 In a flashback, Francis recalls Larry’s encouragement of his ability as a table tennis player at The Wreck Centre. 
Larry allows Francis to win a competition in a totally selfless act, and tells him that he and Nicole are “special“ to 
him. Nicole is delighted to see Francis win and they appear to be becoming closer.  

8 Francis finds Arthur drunk; he comments that no one will talk about the war. The theme of heroism continues as 
Arthur states that there were no heroes in the war just scared, homesick boys.  

9 With Larry gone the Wreck Centre is closed and preparations for the war are stepped up. Francis becomes clos-
er to Nicole as the townspeople discuss the war’s progress. Nicole tells Francis of Larry’s heroic actions; in con-
trast to Francis‟ later hiding of his face, Larry’s stares out at them from a cinema screen on a newsreel.  

10 Francis describes how he came to hide his face, after realising the horror it caused those who saw it.  

11 

 

As Francis reminisces, Larry is described in a heroic manner as he comes home for his first leave. He wishes to 
spend time with his “Wreck Centre gang”, and he plays table tennis with them. But then Larry expresses his wish 
to have one last dance with Nicole. He dismisses Francis and rapes Nicole, who feels Francis has betrayed her by 
leaving the room.  

12 Still in the past, during a heat wave, Francis waits for Nicole outside her house for three days, wracked with 
guilt that he did nothing to protect her. When he finally sees her, Nicole is disgusted with him and tells him to 
leave. He goes to church, thinking to commit suicide by leaping from the steeple, but instead enlists in the army.  

13 Back in the present, Francis finally tracks down Larry by eavesdropping into a conversation between Mrs Beland-
er and a neighbour.  

14 Francis finds Larry and confronts him and dismisses the idea of himself as a hero as ‘fake’, and quickly confronts 
Larry with his actions against Nicole. Larry attempts to explain his actions  Larry begs Francis not to kill him and 
he doesn’t—he walks away. 

15 Back in the present, Francis attempts to discover Nicole’s whereabouts by asking at the convent he attended as 
a child. He lies about the severity of his injuries to a nun who gives him her address.  

16 Francis finds Nicole and again lies about his injuries. She apologises to him for the way she treated him on the 
day she was raped, and Francis tells her that Larry is dead. Nicole has not told anyone about the rape, and she 
appears damaged by her experience. Nicole calls him a hero, although Francis again denies it.  They go their 
separate ways and never meet again. 

17 Francis is at a railway station, watching soldiers and reminiscing about his old platoon. He considers that many of 
them who received no honours were the real heroes. The novel ends on a positive note as Francis considers the 
possibilities of recovery and of a future life.  

Heroes 

Characters 

Francis  

Cassavant 

Francis Joseph Cassavant is the main 
character and first person narra-
tor of Heroes. As the novel opens, we 
learn that he has returned from fighting 
in the Second World War. The war has 
changed him, both physically and mentally. 
He is disguised by a scarf and a bandage, 
which cover up his horrific facial injuries, 
and nobody recognises him. Therefore he 
watches events as an outsider,  even 
though he was born and raised in French-
town. Through Francis’ eyes we see how 
soldiers are viewed and treated by the 
people who never went to war.  

Nicole  

Renard 

Nicole Renard is described, when she first 
appears in Frenchtown, as a new stu-
dent all the way from Albany, New 
York. Francis is smitten by her from the 
first moment that he sees her. She 
is small and slender, with shining black 
hair that fell to her shoulders. She seems 
shy and modest, according to Francis, but 
he says that our eyes met and a flash of 
recognition passed between us, as if we 
had known each other before. She has a 
sense of humour, as Francis notes that 
there is also a hint of mischief in her 
eyes.  

Larry 
LaSalle 

Larry LaSalle is a complex character.  He 
was born in Frenchtown, and lived there 
until he was at least ten years old, when 
his family moved away. He is physically 
striking as shown by Francis’ description 
of Larry’s first appearance in front of the 
children; A tall slim man stepped into view, 
a lock of blond hair tumbling over his 
forehead, a smile that revealed dazzling 
movie-star teeth. He also has 
an attractive personality and seems to be 
good at everything he does, whether that 
is dancing or sporting activities; But he 
was most of all a teacher, leading classes 
in dancing, arts and crafts, organizing a 
choral group, directing musical shows.He 
is constantly encouraging the children, 
telling them, You are all stars. 

Key Quotes 

When Larry tap-dances, it 
is with “machine-gun 
speed.” This foreshadows   
his activities during the war, 
but also highlights 
a dangerous aspect to him  

There are dark hints that 
Larry had ‘gotten into trou-
ble’ in New York City, but 
nobody dares to ask about 
these. Francis tells the 
reader that nobody really 
knew anything about Larry 
and that he discouraged 
questions.  

When Larry returns from 
war on leave, Francis notes 
that Larry has changed; “His 
slenderness was knife-like 
now, lethal, his features 
sharper, nose and cheek-
bones. “ 

“Does that one sin of mine 
wipe away all the good 
things?” We see now that 
Larry LaSalle admits that he 
is a paedophile.   

Francis says he has “plenty 
of money “because he did 
not spend his army pay while 
he was in battle in France 
and then in the hospitals.  

Francis says that  “I pray 
for Larry Lasalle”. He adds 
that this is the “man I am 
going to kill.” As a result of 
his religious upbringing, 
Francis also carries a lot 
of guilt with him.  
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Plot 
Act 
1 

Don Pedro, returns triumphant from battle and seeks refuge in Mes-
sina. Leonato, welcomes Pedro and his soldiers with open arms, and 
the sudden influx of men into the town soon stirs up some romance. 
Claudio instantly falls in love with Hero, and Beatrice is reunited with 
her old flame, Benedick – the man she loves to hate. 

Act 
2 

Leonato gives permission for his daughter to marry Claudio in seven 
days time. Hearing that they only have one week to ruin the wedding, 
Don John and his henchmen soon devise a plan – they intend to trick 
Claudio with false evidence into thinking that Hero has been unfaith-
ful to him the night before their wedding. Meanwhile, Don Pedro 
tricks Benedick into thinking that Beatrice is head-over-heals in love 
with him. 

Act 
3 

Don John prepares to execute his plan. He finds Claudio and tells him 
of Hero’s impurity. At first disbelieving, Claudio eventually agrees to 
go with Don John and see for himself. Dogberry, a bumbling consta-
ble, instructs his watchmen to be extra vigilant because of the im-
portant wedding in the morning. The watchmen later overhear Don 
John’s henchmen drunkenly bragging about how they successfully 
tricked Claudio – they are promptly arrested. 

Act 
4 

Claudio publicly reveals Hero’s infidelity halfway through the mar-
riage ceremony. Hero is stunned by the accusation and soon faints in 
the chaos that follows. Once the wedding party disbands, the Friar 
becomes suspicious and convinces Leonato, Beatrice and Benedick to 
pretend that Hero died from shock until they discover who has slan-
dered her – Benedick immediately suspects Don John. Left alone, 
Beatrice and Benedick finally declare their love for each other. 

Act 
5 

People turn against Claudio; both Leonato and Benedick accuse him of 
wronging Hero, and then Dogberry reveals Don John’s henchmen. 
Claudio realizes that he was tricked by Don John and tries to apolo-
gize to Leonato. Leonato is surprisingly forgiving (because he knows 
that his daughter didn’t actually die). He says that he will forgive 
Claudio if he marries his cousin the following day. At the wedding, 
Claudio is amazed when Hero is revealed to be alive and as virtuous 
as ever. Benedick and Beatrice finally admit their love for each other 
in public. 

Symbols 
Beards Beards are a complicated symbol of masculinity, Benedick’s 

beard symbolizes his rugged bachelorhood, while Claudio’s clean
-shaven face indicates his “softness,” and vulnerability 

Nothing The title of Much Ado About Nothing was originally a double-
entendre. Elizabethans pronounced the word “nothing,” in the 
same way as the word “noting.” . The double-entendre of noth-
ing/noting alludes to one of the major themes of the play, that 
perceptions, even wrong ones, can change reality. Noting noth-
ing makes it something. 

Key Quotes 
Leonato A1 “There is a kind of merry 

war betwixt Signior Benedick 
and her; they never meet but 
there’s a skirmish of wit be-
tween them.” 

This implies that the males view love as a mixture of 
pain and pleasure. The juxtaposition of ‘merry war’ 
implies that marriage isn’t based on pleasure and the 
love of a woman, but out of social etiquette because it 
is deemed normal. 

Beatrice A1 “...he wears his faith but as 
the fashion of his hat; it ever 
changes with the next block.” 

Beatrice doesn’t value Benedick early on in the play 
because her experiences of men have fell short of 
what she believes marriage should be: she sees him as 
fickle  and untrustworthy. 

Don John A1 “I cannot be said to be a 
flattering honest man, it must 
not be denied but I am a plain-
dealing villain.” 

Don John openly wants to be seen by the audience as 
a villain. Shakespeare uses Don John to create a con-
trast with other characters. 

Claudio A2 “Friendship is constant in 
all other things 
Save in the office and affairs 
of love” 

Claudio, even though at this point in the play, he 
seems a positive character indicates what is wrong 
with men’s thinking: they don’t see women as people to 
enjoy: they are sexual objects and trophies. 

Hero A3 “…of this matter 
Is little Cupid’s crafty arrow 
made, 
That only wounds by hearsay.” 

Hero shows her vision as she describes how she feels 
Benedick is in love with Beatrice. The ‘hearsay’ shows 
how she has no proof of this love. 

Leonato A4 “But mine , and mine I 
lov'd , and mine I prais'd, 
And mine that I was proud on, 
mine so much That I myself 
was to myself not mine, Valuing 
of her; why, she— O! she is 
fallen Into a pit of ink…” 

When Leonato realises that Hero is ‘dead’ he finally 
realises how much he values her. This is a pivotal point 
in the play, because in this act the male characters 
begin to see how highly they think of women. 

Leonato A5 “Charm ache with air and 
agony with words.” Leonato speaks about love. He says that heartache 

can’t be cured with hot air and you can’t make some-
one feel better with words. He shows how the men of 
the play need to be more honest—to themselves, to 
women and to their own personal feelings when it 
comes to love. This contrasts with earlier on in the 
play when the men want to appear strong as opposed 
to happy. 

Benedick A5 “…get thee a wife, get thee 
a wife: there is no staff more 
reverent than one tipped with 
horn.” 

Benedick’s attitude to marriage has completely 
changed: the reference to ‘horn’ is contrasted to how 
they are used at the start (as a masculine symbol like 
a bull( 
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Characters 

Don Pedro The Prince of Aragon. He is always involved in 
the affairs of the other characters. Don Ped-
ro woos Hero for Claudio. 

Leonato Governor of Messina and father to Hero. 
Claudio A young Florentine soldier who fights for Don 

Pedro, and a friend of Benedick. 
Hero Leonato’s daughter, Beatrice’s cousin, and the 

beloved of Claudio. 
Beatrice Leonato’s niece, an extremely witty and 

strong-willed young woman. Beatrice has a 
“merry war,” of wits and insults with Ben-
edick, whom she hates. 

Benedick A witty young Lord of Padua and a soldier. He 
is extraordinarily successful with women, but 
is fanatically committed to a bachelor’s life. 

Antonio  Leonato’s brother. 
Don John When the play begins, Don John has just been 

defeated by his brother in battle. Out of 
desire for revenge and a general bad attitude, 
Don John schemes to destroy the marriage of 
Hero and Claudio. 

Themes and Context 
Love and Masquerade-  Every step in romance takes place by 
way of masquerade. Hero is won for Claudio by Don Pedro in 
disguise. Benedick and Beatrice are brought together through 
an elaborate prank. Claudio can be reconciled with Hero only 
after her faked death. 
Courtship, wit and warfare- The social world—masquerade 
balls, witty banter, romance and courtship—with the military 
world. War of wit and love are compared to real wars in a meta-
phor that extends through every part of the play. 
Language, perception and reality- Tricks of language alone 
repeatedly change the entire situation of the play. Overheard 
conversations cause Benedick and Beatrice to fall in love, and 
the sonnets they have written one another stop them from sep-
arating once the prank behind their romance has been revealed. 

Marriage, shame and freedom- For the characters of Much 
Ado About Nothing, romantic experiences are always connected 
to issues of freedom and shame. If dignity comes from having a 
strong and free will, then love, desire and marriage are a threat 
to it. Beatrice’s character is based on Queen Elizabeth: a 
strong, independent female who speaks her mind. 

Attitudes to Marriage  

Quote Explanation 

BENEDICK 
But I hope you have no intent to turn hus-
band, have you? 
CLAUDIO 
I would scarce trust myself, though I had  
sworn the contrary, if Hero would be my wife. 
(1.1.189-192) 

Benedick epitomises the negative male view towards marriage within the play when 
he poses the question to Claudio:’ But I hope you have no intent to turn husband, 
have you?’. In turn, Claudio ‘scarcely trusting himself’ implies how promiscuous and 
unfaithful marriages were in this era. He does however, make exception for Hero 
as he sees her as a ‘wife’ candidate. 

BENEDICK 
The savage bull may; but if ever the sensible  
Benedick bear it, pluck off the bull's horns 
and set  
them in my forehead, and let me be vilely 
painted 

Benedick equates marriage with being whipped, tamed, and cuckolded through the 
symbol of a ‘bull’. Moreover, the adjective ‘savage’ masculinizes men and shows their 
animalistic and natural aggression, implying that marriage tempers this. Benedick’s 
use of ‘horns’ could be polysemous; either the ‘horns’ of the ‘savage bull’ or of the 
devil could be painting an overwhelming negative depiction of marriage. He further 
shows marriage to be humiliated through ‘vilely painted’. 

LEONATO [to Hero] 
Daughter, remember what I told  
you. If the Prince do solicit you in that kind, 
you  
know your answer. (2.1.66-67) 
  

Essentially, Leonato is saying, "You’ll know your answer because I told you your an-
swer." Thus we add one more facet to the presentation of marriage in the play: it’s 
not necessarily an arrangement made out of love, but more like a transaction that 
can be worked upon and influenced by outside forces. 

BENEDICK 
I would not marry  
her though she were endowed with all 
that Adam  
had left him before he transgressed. (2.1.247
-249) 

It’s notable that Benedick brings up marrying Beatrice, though no one else has even 
mentioned it. Stating so passionately that it’s not on his mind shows that, actually, 
it’s on his mind. Moreover, Shakespeare’s allusion to the bible and ‘Adam’ suggests 
that marriage is almost a temptation that should not be taken , much as the apple 
was the downfall of Eve. 

BEATRICE 
Good Lord for alliance! Thus goes everyone  
to the world but I, and I am sunburnt. I may 
sit in a corner and cry 'Heigh-ho for a hus-
band!' (2.1.311-313) 

Beatrice jokes sarcastically that she is unattractive and will never get a husband. 
(As though this were the sole reason she is still unmarried.) It’s also interesting to 
note that her "Good Lord, for alliance!" mirrors Benedick’s concern that he’ll never 
see another old bachelor—both of them seem to be sensitive to the fact that eve-
ryone is getting married, except for them. The metaphor ‘I am sunburnt’ suggests 
that without marriage she would stand out; a tanned skinned Italian is unlikely to be 
‘burnt’. 
  

PEDRO 
She cannot endure to hear tell of a husband. 
LEON 
O, by no means. She mocks all her wooers  
out of suit. 
PEDRO 
She were an excellent wife for Benedick. 
(2.1.340-343) 

As Beatrice tosses out Don Pedro’s marriage proposal, he realizes that the girl 
hasn’t married because she hasn’t found her equal in mockery and wit. As he won-
ders who could possibly stand up to her (and maybe by doing so, win her love), Ben-
edick comes up as a natural choice. We’ve got to wonder whether he chooses Ben-
edick because he really believes they could fall in love, or because he’d like to put 
Beatrice through a little suffering for not seriously considering him as a potential 
husband. 

BENEDICK 
No! The world must be peopled.  
When I said I would die a bachelor, I did not 
think I should live till I were married. 
(2.3.244-246) 

Benedick provides his first reason that marriage is actually quite necessary. Not 
for love or honor, but because it’s our duty to procreate. 

Key Vocabulary 

Cuckolded:  you are cuckolded when another man 
has sex with your wife 
Disdainful:  showing a lack of respect 
Malicious:  trying to do harm to people 

Naïve:  unaware of everything that is going on  
Flippant:  having a disrespectful attitude 
Independence: freedom to so what you want 

Much Ado About Nothing 
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Chapter Vocabulary to 
Define 

Plot Summary 

1 Schoolboys have crash landed on a deserted island. The reader meets Ralph 
and Piggy. Piggy has asthma. They find a conch and use it to summon any other 
survivors including twins SamnEric, Jack and Simon.  

efflorescence, enmity, deco-
rous, chorister, bastion, hia-
tus  

2 The boys focus on short term pleasure and fun. Ralph suggests building a fire 
to be rescued. Jack just wants to hunt. A boy with a birth mark tells of ‘the 
beast.’ He goes missing after the fire and the boys are ashamed.  

Ebullience, recrimination, tu-
mult, tirade  

3 Ralph wants to build shelters but only Simon helps whilst the others play and 
Jack hunts. The fire has been allowed to go out. Simon slips away to meditate.  

oppressive, inscrutable, vicis-
situdes, declivities, tacit  

4 Island life gets a rhythm. Mornings are pleasant because it is cool but evening 
is not because people worry about the beast. A boat goes past but there is no 
fire to attract it. Piggy is laughed at for sundials. Jack pants his face and 
hunts and kills a pig chanting “Kill the Pig. Cut her throat. Spill her blood.” 
Ralph walks away.  

blatant, taboo, malevolently, 
sinewy  

5 Ralph calls a meeting to get people to follow the rules, but he and Jack are 
more apart than ever. There is talk of the beast, a little un suggesting it 
comes from the ocean at night. Jack just wants to hunt and won't listen to 
the rules of the conch. Ralph wishes for adults.  

ludicrous, ineffectual, jeer, 
inarticulate  

6 A dead parachutist floats on to the Island. No one sees because the fire is 
out. When they awake, SamnEric light the fire and see him but they think it 
is a beast. Jack finds a rock and some boulders.  

leviathan, clamour, mutinously  

7 Jack and Ralph continue to clash as they search for the beast. Ralph kills a 
boar and is flushed with excitement. Robert is almost killed in the re-
enactment. Later they head up the mountain and see the beast and are terri-
fied.  

crestfallen, impervious, enter-
prise  

8 Jack declares himself chief of his own group. Simon meditates alone and leans 
what the beast is. Piggy tries to cheer Ralph up with talk of a new fire. The 
savages dance around as they kill a sow with Roger being very brutal.  

glowered, rebuke, demure, 
fervour  

9 A storm comes and they have no shelter. Simon emerges from the forest and 
is killed by the other boys who think he is the beast. Ralph acts like a king.  

corpulent, sauntered  

10 Jack's gang have moved to castle rock. Ralph, Piggy and SamnEric remain but 
cant keep the fire going alone. Jack steals Piggy's glasses whilst the others 
protect the conch.  

compelled  

11 The boys go to castle rock to confront Jack. Piggy is killed by a boulder 
pushed by Roger. Jack attempts to kill Ralph with a spear. He flees. Jack’s 
group torture SamnEric to join them.  

luminous, myopia, snivelling, 
quavered, talisman  

12 SamnEric are tortured into revealing Ralph’s hiding place. Jack vows to burn 
down the forest to find him. The smoke attracts a boat. The officer finds the 
boys and asks if they are playing at war. All of the boys cry whilst the officer 
looks back at his ship.  

acrid, cordoned, elephantine, 
epaulettes  

Lord of the Flies 

Context 

Golding’s experiences in WW2 showed him the evils of human 
nature. He was on the British ship that sunk the famous German 
Warship ‘The Bismarck’. 

In school, Golding described himself as a bully. He would prey on 
the weaker students and this encouraged him to write about the 
dynamic between children. 

During the cold war fears of nuclear annihilation gripped society: 
people were worried that Russia could launch a nuclear attack 
large enough to end the world. 

British public schools emphasized civility and ‘stiff upper lip’.  
The idea that was even in the face of challenges, people would 
remain civil and keep formal and polite. 

Totalitarian governments such as Nazi Germany and Stalinist 
Russia controlled people through fear: this is how Jack uses the 
Beast to make people scared. 

Themes 

HUMAN NATURE:  the book is an allegory for human nature 
and society.  It shows how humans have an understanding of 
basic survival, but also shows how without guidance, rules and 
structures, they can be barbaric. In the novel, they are at the 
mercy of nature. 

CIVILIZATION and SAVAGERY:  the boys descend into bru-
tality as they become further removed from civilization. It is 
almost as if they have become more like cavemen. 

LOSS OF INNOCENCE:  usually a symbol of naivety and inno-
cence, the boys become increasingly brutal. Golding makes the 
novel only focus on children so that the idea of innocence is clear 
for readers. 

THE WEAK & THE STRONG: The big ‘uns prey on the little 
‘uns as the island becomes survival of the fittest.  

SPIRITUALITY & RELIGION: Simon is a Christ like figure 
who sacrifices himself so the boys can know the truth. Golding 
hints how humans need religion, even if they don’t respect it. 
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Piggy 

Piggy is the intellectual with poor eyesight, a 
weight problem, and asthma. He is the most 
physically vulnerable of all the boys, despite his 
greater intelligence. Piggy represents the ra-
tional world. By frequently quoting his aunt, he 
also provides the only female voice. 

Piggy's intellect benefits the group only 
through Ralph; he acts as Ralph's advisor. He 
cannot be the leader himself because he lacks 
leadership qualities and has no rapport with the 
other boys. Piggy also relies too heavily on the 
power of social understanding. He believes that 
holding the conch gives him the right to be 
heard. He believes that upholding social discus-
sions get results. 

As the brainy representative of civilization, 
Piggy says that "Life . . . is scientific." Ever the 
pragmatist, Piggy complains, "What good're your 
doing talking like that?" when Ralph brings up 
the highly charged issue of Simon's death at 
their hands. Piggy tries to keep life scientific 
despite the incident, "searching for a formula" 
to explain the death. He asserts that the as-
sault on Simon was justifiable because Simon 
asked for it by inexplicably crawling out of the 
forest into the ring. 

Piggy is so intent on preserving some remnant of 
civilization on the island that he assumes im-
probably enough that Jack's raiders have at-
tacked Ralph's group so that they can get the 
conch when of course they have come for fire. 
Even up to the moment of his death, Piggy's 
mindset does not change in response to the real-
ity of their situation. He can't think as others 
think or value what they value. Because his intel-
lectual approach to life is modelled on the atti-
tudes and rules of the adult world, he thinks 
everyone should share his values and attitudes 
as a matter of course. Speaking of the deaths 
of Simon and the littlun with the birthmark, he 
asks "What's grownups goin' to think?" as if he 
is not so much mourning the boys' deaths as he 
is mourning the loss of values, ethics, discipline, 
and decorum that caused those deaths. 

Jack 

Jack represents evil and violence, the dark 
side of human nature. A former choirmas-
ter and "head boy" at his school, he arrived 
on the island having experienced some suc-
cess in exerting control over others by 
dominating the choir with his militaristic 
attitude. He is eager to make rules and 
punish those who break them, although he 
consistently breaks them himself when he 
needs to further his own interests. His 
main interest is hunting, an endeavor that 
begins with the desire for meat and builds 
to the overwhelming urge to master and kill 
other living creatures. Hunting develops 
the savagery that already ran close to his 
surface, making him "ape-like" as he prowls 
through the jungle. His domain is the emo-
tions, which rule and fuel his animal nature. 

The conflict on the island begins with Jack 
attempting to dominate the group rather 
than working with Ralph to benefit it. He 
frequently impugns the power of the conch, 
declaring that the conch rule does not mat-
ter on certain parts of the island. Yet he 
uses the conch to his advantage when pos-
sible, such as when he calls his own assem-
bly to impeach Ralph. For him, the conch 
represents the rules and boundaries that 
have kept him from acting on the impulses 
to dominate others. Their entire lives in 
the other world, the boys had been moder-
ated by rules set by society against physi-
cal aggression. On the island, however, that 
social conditioning fades rapidly from 
Jack's character. He quickly loses interest 
in that world of politeness and boundaries, 
which is why he feels no compunction to 
keep the fire going or attend to any of the 
other responsibilities for the betterment 
or survival of the group. 

Ralph 

Ralph represents leadership, the properly 
socialized and civilized young man. He is at-
tractive, charismatic, and decently intelli-
gent. He demonstrates obvious common 
sense. Ralph is the one who conceives the 
meeting place, the fire, and the huts. He syn-
thesizes and applies Piggy's intellectualism, 
and he recognizes the false fears and super-
stitions as barriers to their survival. He is a 
diplomat and a natural leader. 

Ralph's capacity for leadership is evident 
from the very beginning (he is the only elect-
ed leader of the boys). During the crisis 
caused by the sight of the dead paratrooper 
on the mountain, Ralph is able to proceed with 
both sense and caution. He works vigilantly to 
keep the group's focus on the hope for res-
cue. When the time comes to investigate the 
castle rock, Ralph takes the lead alone, de-
spite his fear of the so-called beast. Even in 
this tense moment, politeness is his default. 
When Simon mumbles that he doesn't believe 
in the beast, Ralph "answered him politely, as 
if agreeing about the weather." British cul-
ture is famed for civilized reserve in emo-
tional times. By the standards of the society 
he's left behind, Ralph is a gentleman. 

Having started with a schoolboy's romantic 
attitude toward anticipated "adventures" on 
the island, Ralph eventually loses his excite-
ment about their independence and longs for 
the comfort of the familiar. He indulges in 
images of home, recollections of the peaceful 
life of cereal and cream and children's books 
he had once known. He fantasizes about bath-
ing and grooming. Ralph's earlier life had 
been civilized, and he brought to the island 
innocent expectations and confidence until 
certain experiences informed his naiveté and 
destroyed his innocence. As he gains experi-
ence with the assemblies, the forum for civi-
lized discourse, he loses faith in them. "Don't 
we love meetings?" Ralph says bitterly, frus-
trated that only a few of the boys actually 
follow through on their plans. 

Key Vocabulary 

Scar: a steep cliff of rock 

Conch: a type of seashell  

Allegory: a book with a moral 
message or hidden meaning 

Irony: where the opposite of 
what we expect to happen hap-
pens 

Foreshadowing: hinting that 
something will happen later on 

Symbolism: where something 
represents something else 

Garden of Eden: the paradise 
where God made Adam and Eve 

Savage: violent or uncontrolled 

Civilised: being more understand-
ing of acceptable behaviours 

Temptation: the desire to do 
something wrong or unwise 

Symbols 

The Conch represents the laws 
and rules that make the world 
work. 

The Lord of the Flies:  the pig’s 
head symbolises Satan and the 
flies represent his followers—
this represents the evil in us all. 

Piggy’s glasses represent the 
importance of science and tech-
nology. It contrasts with religion 
(Simon) but the two can work 
together. 

The Beast represents the cave-
man instinct that everyone has 
deep down. 

Fire is an important symbol 
because it represents two things: 
hope and warmth, but also 
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How to Approach a Literature Extract Question 

In some Literature assessments, you are giv-
en an extract  to help you to answer the ques-
tion. 

Use the following steps to  ensure that you 
are able to  maximise the extract as much as 
you can:  

 

1) Read the question at least twice.  

2) There are always two parts to a litera-
ture question: a subject (in red) and 
specifics (in green). 

3) Make sure you are focusing on both 
subject and specifics—not just subject. 
Eg: just focusing on social class (in the 
example question above) isn’t enough. 

4) Read the extract twice, highlight or 
underline evidence of how the subject 
is shown.  

5) In the question, you don’t have to sup-
port the specifics: you can disagree. 

6) Write down next to the highlighted 
text,  what this shows and how it re-
lates to the specifics (ie; does it sup-
port or contrast with the method? 
Why?) 

Subject = the topic of the question 

Specifics = how the subject is shown 
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