
Year 7 
Critical 

Content & 
Skills:  

Language &  
Literature 

Contents: Page(s): 

 How to use the booklet  1 

Language Paper 1, Question 2  2, 3 

 Language Paper 1, Question 3  4, 5 

 Language Paper 1, Question 4  6, 7 

 Language Paper 1, Question 5  8 

 Language Paper 2, Question 2  9, 10 

 Language Paper 2, Question 3  11, 12 

 Language Paper 2, Question 4  13, 14 

 Language Paper 2, Question 5  15 

 Literature Writing  16 

 Boy in the Striped Pyjamas  17 

 Words that Burn Poetry  18 

 How to Annotate a Poem  19 

 Introduction to Shakespeare   20 

 Holes  21 

How to Approach a Literature 

Extract Question 

 22 



How to Use Critical Content Booklet: 

How to Use: 

1. Use the contents page to find the appropriate section (you can check which skills/content you will need to revise for your assess-
ment point on this page) 

2. Revise the appropriate section by either making mind maps for the content (books that you’re studying) or using the writing 
frames to answer Language/Literature questions. 

3. Some of the skills in this booklet require mastery. This means practicing answering the same style of questions until you feel  
comfortable doing it without the sentence starters.. 

4. The key vocabulary in this booklet will help you with your assessment 

1 

Year 7 

Language Paper 1: Spies 

Literature: Boy in the Striped Pyjamas 

Christmas 

Literature: Words than Burn Poetry 

Language: Writing to Argue 

Easter 

Literature: Introduction to Shakespeare 

Language Paper 1: Holes 



Language Critical Skill: Paper 1, Question 2 (PEEDE) 

 

PEEDE What to 
include 

Which question can you answer? Sentence Starters 

Sentence 
1 

Point 1.     What is your opinion on the question? 

 

… is presented as… (or anything that is equally relevant) 

Evidence Which quote shows this? …through the word/phrase… (insert quote or reference) 
Sentence 
2 

Explain 1. What can you infer and why? 

2. What does the quote imply and why? 

3. What is the quote trying to show? 

4. Has the writer used a language feature in the quote – what is 
it used to show? 

1. Readers can infer that… BECAUSE… 

2. This suggests that… BECAUSE… 

3. This quote is the writer’s way of trying to show … BECAUSE 

4. The writer’s use of … is important BECAUSE… 

Sentence 
3 

Develop-
ment 

1.Is there a specific word that stands out? What is its impact? 

2.Does the quote have a different interpretation? 

3.Can you give an extra piece of analysis on the quote? 

4.Has the writer used this feature again in the extract and 
how does it compare? 

1.In addition, the word (insert example) suggests…. BECAUSE… 

2.On the other hand, this could refer to …. BECAUSE... 

3.Furthermore, it could show… BECAUSE… 

4. Similarly, when the writer uses (insert feature) through the phrase (insert example) 
this creates a similar/different effect BECAUSE… 

Sentence 
4 

Effect 
on the 
Reader 

1.How does this quote make readers feel and how does it do it? 

2.What images does it make the reader think of and why? 

3.What effect does it create and why does it? 

4.How does this make the tone or atmosphere seem at this 
point? 

5.Does it change the way that readers feel about a anything a 
character or theme? 

1.This makes the readers feel... BECAUSE… 

2.This evokes images of…. BECAUSE… 

3.This creates an effect of… BECAUSE… 

4.For readers, this makes the atmosphere seem… BECAUSE… 

 

5.This changes the way that readers interpret … BECAUSE… 

Six Stage Critical Strategy 

1. Read what the question is asking and identify the relevant section of text 
(referred to in the question) 

2. Read the relevant section of the text  

3. Underline words/phrases in the text that link to the question 

4. Annotate what these words/phrases do (ie: how they make the reader feel, 
what they remind the reader of or the connotations that they have) 

5. Label the language feature for each annotated word/phrase. If you cannot 
find language features, find adjectives or verbs and annotate them 

6. Use the grid below to write one PEEDE paragraph that answers the ques-
tion clearly. Do this three times to answer the question in  detail 

Read this WAGOLL for further help: 

The writer creates a vivid description in the extract through the 
phrase ‘blows of a hammer on a length of rail’. This implies that condi-
tions were challenging for the prisoners. The verb ‘blows’ emphasises 
how abruptly and violently the prisoners are woken up in the morning. 
This is supported by the nouns ‘hammer’ and ‘rail’, which create a sense 
of danger, reinforcing the harsh and potentially threatening setting the 
prisoners are waking up to: as readers, this creates a degree of sympa-

List of potential language features  

 Simile   Metaphor  Personification  List 

Rhetorical Question  Adjective  Verb   Adverb 

Exaggeration  Alliteration  Repetition   Triplet 

8 marks 

2 



 

 

  

1. Read what the question is asking and identify the   
relevant section of text (referred to in the question) 

2. Read the relevant section of the text  3. Underline words/phrases in the text that link to 
the question 

4. Annotate what these words/phrases do (ie: how 
they make the reader feel, what they remind the 
reader of or the connotations that they have) 

5. Label the language feature for each annotated 
word/phrase. If you cannot find language features, 
find adjectives or verbs and annotate them 

6. Use the grid below to write one PEEDE paragraph 
that answers the question clearly. Do this three 
times to answer the question in  detail 

Language Critical Skill: Paper 1, Question 2 (PEEDE) 
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Language Critical Skill: Paper 1, Question 3 (PEE and Effect) 

 Six Stage Critical Strategy 

1. Read what the question is asking and re-read the text 

2. Identify what the focus of each paragraph is and write it down next to 
each paragraph 

3. From each focus, split the text into three parts: beginning, middle and end 

4. Briefly annotate: what is established in the first section;  how this 
changes to the middle section and which structural features are used; how 
does the text end? (GET TWO THINGS FOR EACH SECTION) 

5. In your head, think of ideas as to why the writer has made these decisions 

Read this WAGOLL for further help: 

The writer begins the text with an exposition of the character’s home: ’the old wooden 

frame told a thousand tales’. The writer does this to  establish how the character is vulner-

able because he lives alone. In addition the long-winded sentences at the start, such as line 

2,  get the text off to a dreary pace.  To readers, this creates a slower, more relaxed  pace 

which is intentional from the writer because it contrasts with the chaos that follows as the 

List of potential structural features  
Analepsis(flashback) Prolepsis(flashforward)  Repetition   Tone      
Pace  Focus (shift in focus),  Zoom in  Zoom out 

8 marks 

4 

Exposition  Rising Action Climax Falling Action Denouement 

  What to 
include 

Which question can you answer? Sentence Starters 

Opening of 
the text 

Paragraph 1 

PEE How does the text begin? 

What does the opening begin with? 

Does the opening sentence or paragraph foreshadow the rest of the text? 

Does the opening focus on a certain image, theme or tone? 

Whose perspective does the text begin with? 

1. The text deliberately opens with … (quote) … 

2. At the beginning of the text, the writer uses … (quote)…. 
3, The opening sentence/paragraph …(quote).. foreshadows the rest of the text. 
4. The opening of the text establishes a ….. tone/theme/image through the words .. (quote) … 

5. The beginning of the text intentionally begins from the character/narrator’s perspective to….. 

Effect 
on the 
reader 

What does this imply and why? 

How does this make readers feel and how does it do it? 

What can you infer and why? 

How does it answer the question? 

What images does it make you think of and why? 

What effect does it create and why does it? 

This suggests that… BECAUSE… 

This makes the readers feel... BECAUSE… 

Readers can infer that… BECAUSE… 

This relates to the idea of…. BECAUSE… 

This evokes images of…. BECAUSE… 

This creates an effect of… BECAUSE… 

The next 
stage of 
the text  
Paragraph 2 

  

PEE Does the text focus in on a particular character or area? 

What happens at this point of the text in relation to the first paragraph? 

Does the middle section of the text change from the opening section? 

Does the writer zoom in or zoom out (away from the initial focus)? 

Does the text cut or narrow to anything in particular? 

As the text progresses, the writer focuses on ….. shown through the word/phrase… 

At the middle point in the text, the writer changes focus to…. 
Within the middle section of text, the writer juxtaposes/contrasts/contradicts the opening paragraph 
through the phrase… 

Further on in the text, the writer zooms in/zooms out to focus on …. 
The writer elevates/diminishes the tension when he cuts to… 

Effect 
on the 
reader 

What does the quote imply and why? 

What can you infer and why? 

How does this quote make readers feel and how does it do it? 

How does it answer the question? 

What images does it make you think of and why? 

What effect does it create and why does it? 

1. This suggests that… BECAUSE… 

2. Readers can infer that… BECAUSE… 

3. This makes the readers feel... BECAUSE… 

4. This relates to the idea of…. BECAUSE… 

5. This evokes images of…. BECAUSE… 

6. This creates an effect of… BECAUSE… 

Conclusion 

Paragraph 3 

PEE How does the writer conclude the text? 

What idea does the ending remind you of? 

Does the ending relate back to the first paragraph in any way? 

Does the ending give any closure to the extract or leave it open? 

1.   Finally, the writer concludes the text by …. 
2.   The ending of the text reminds the reader of….. 
3.   The way in which the text reaches its crux relates back to the opening of the text because… 

4. At the ending point of the text, the writer deliberately gives/does not give a denouement because… 

Effect 
on the 
reader 

What does this imply and why? 

How does this make readers feel and how does it do it? 

What can you infer and why? 

How does it answer the question? 

What images does it make you think of and why? 

What effect does it create and why does it? 

1. This suggests that… BECAUSE… 

2. This makes the readers feel... BECAUSE… 

3. Readers can infer that… BECAUSE… 

4. This relates to the idea of…. BECAUSE… 

5. This evokes images of…. BECAUSE… 

6. This creates an effect of… BECAUSE… 

4 



 

 

  

1. Read what the question is asking and re-read the text 2. Identify what the focus of each paragraph is and 
write it down next to each paragraph 

3. From each focus, split the text into three parts: 
beginning, middle and end 

4. Briefly annotate: what is established in the first section;  
how this changes to the middle section and which structural 
features are used; how does the text end? 

5. In your head, think of ideas as to why the writer 
has made these decisions within the different      
sections of the text—what is the effect on readers? 

6. Use the green grid to write a PEE, PEE effect para-
graph for the beginning, middle and end of the text: the 
more detail and examples you can put in, the better  

Language Critical Skill: Paper 1, Question 3 (PEE and Effect) 
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Language Critical Skill: Paper 1, Question 4 (PEEDE) 

 Six Stage Critical Strategy 

1. Read what the question is asking and read the relevant section of text 

2. Decide whether or not you agree with the statement and annotate the  
reasons why 

3. Identify the words or phrases that support your views for and annotate 
the features.  

4. Identify the word or phrase that support your views against and annotate 
the features 

5. For your opening evaluative sentences, choose from the list of evaluative 
words (on the right) and decide how well the writer conveys what the ques-
tion is asking 

6. Use the sentence starter grid below to construct 3 paragraphs 

Read this WAGOLL for further help: 

I agree that the writer purposefully conveys a miserable atmosphere in the 

text. The writer uses a metaphor in the phrase “the fog was hanging gloomi-

ly over the city” to show this. This suggest a deceptive atmosphere as ’fog’ is 

usually associated with a lack of transparency.  In addition, the writer con-

tinually creates a sense of depression as he uses repetition of the verb 

“looming” to constantly foreshadow the imminent threat hanging over 

them 

List of evaluative words (PECS) 

Purposefully Effectively  Continuously Successfully 

Subtly  Consciously  Intermittently Discreetly  

20 marks 

6 

PEEDE What to 
include 

Which question can you answer? Sentence Starters 

Sentence 
1 

Point 1.     What is your opinion on the statement? 
2.     How far do you agree with what the question is presenting 

I agree with the statement … because the writer (insert evaluative word)  …*reference 
what the question is asking here” 

Evidence Which quote shows this? …through the word/phrase… (insert quote or reference) 

Sentence 
2 

Explain 1. What can you infer and why? 
2. What does the quote imply and why? 
3. What is the quote trying to show? 
4. Has the writer used a language feature in the quote – what is 
it used to show? 

1. Readers can infer that… BECAUSE… 
2. This suggests that… BECAUSE… 
3. This quote is the writer’s way of trying to show … BECAUSE 
4. The writer’s use of … is important BECAUSE… 

Sentence 
3 

Develop-
ment 

1.Is there a specific word that stands out? What is its impact? 
2.Does the quote have a different interpretation? 
3.Can you give an extra piece of analysis on the quote? 
4.Has the writer used this feature again in the extract and how 
does it compare? 

1.In addition, the word (insert example) suggests…. BECAUSE… 
2.On the other hand, this could refer to …. BECAUSE... 
3.Furthermore, it could show… BECAUSE… 
4. Similarly, when the writer uses (insert feature) through the phrase (insert example) 
this creates a similar/different effect BECAUSE… 

Sentence 
4 

Effect on 
the 
Reader 

1.How does this quote make readers feel and how does it do it? 
2.What images does it make the reader think of and why? 
3.What effect does it create and why does it? 
4.How does this make the tone or atmosphere seem at this 
point? 
5.Does it change the way that readers feel about a anything a 
character or theme? 

1.This makes the readers feel... BECAUSE… 
2.This evokes images of…. BECAUSE… 
3.This creates an effect of… BECAUSE… 
4.For readers, this makes the atmosphere seem… BECAUSE… 

 
5.This changes the way that readers interpret … BECAUSE… 



 

 

  

1. Read what the question is asking and read the 
relevant section of text 

2. Decide whether or not you agree with the state-
ment and annotate the reasons why 

3. Identify the words or phrases that support your 
views for and annotate the features.  

4. Identify the word or phrase that support your 
views against and annotate how the writer has 
made you form your opinion on the statement 

5. For your opening evaluative sentences, choose  from the 
list of evaluative words (on the right) and decide how well 
the writer conveys what the question is asking 

6. Use the sentence starter grid to construct 3 par-
agraphs 

Language Critical Skill: Paper 1, Question 4 (PEEDE) 
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Language Critical Skill: Paper 1 Question 5 - Creative Writing 

Six Stage Critical Strategy 

1. Read both the options (there will be two) and select which one you will complete. 

2. Plan (in  brief bullet points) the beginning, middle and end of your writing.  

3. Ensure that you are writing what is asked of you (E.G a description needs no plat!) 

4. Note down a checklist of language features, punctuation & sentence lengths   
which you will check off as you write: 

 E.G: metaphor, simile, personification, listing, repetition, exaggeration 

 E.G: one/two word sentence, adverb comma sentence, complex sentence 

 E.G: brackets, colon, semi-colon, ellipsis  

5. Write your creative writing, ensuring you stick to your plan & use paragraphs. 

6. Re-read every sentence in your writing and ensure that you haven’t missed out 
words/sentence reads properly; sentences aren’t too long; spelling is accurate. 

A story/opening to a story must contain… 

 Action or plot (something which happens)   

 A character or characters  

 Describing of the setting and or character(s) 

Sec-
tion 

What does in con-
tain? 

Example Question: Write the opening of a story about something which is lost/hidden in a library. 

Begin-
ning  

Establish the setting 
and the atmosphere. 

Language features 

Looming oak bookcases were lined on either side of the empty central aisle, with nothing but empty air hanging in the spaces between.  As 
I looked up, I could see more shadowy book stacks that rose grandly behind the gallery, up to which iron spiral staircases clawed up to at 
intervals. 

Middle  Change of focus e.g 
character focus, zoom in 
on the setting 

 

Variety of sentence 
structures 

 

Language features  

I  shuddered. I turned away. I began to walk softly between the bookcases, looking in awe to left and right, at the evidence of so much 
knowledge, so much learning, far beyond the level of school-age boys. Cautiously stopping to examine books on literature and the classics, 
the history of science, philosophy and theology, I came upon rows of leather-bound archives: magazines, journals, directories, lists. I wan-
dered on, with a growing and curious sense of being a queen in some abandoned queendom, with access to all the wisdom of the ages – such 
strange, grandiose thoughts flit into the mind under the influence of impressive surroundings, solitude, and the small hours. 

The gallery was dark, high and narrow, with only a foot or two of passage between the bookstacks, and the wooden rail. I switched off my 
torch in the hope that I could catch a glimpse of the item I was searching for... The air up here was colder, but at the same time oddly 
dead, and close as though the dust of years was packed tightly, excluding any freshness, except for a soft breathing amongst the aisle. 

End  Dramatic ending  

 

Language features  

 

High level punctuation  

The soft breathing came again, from a different place, in the darkness just ahead of me and I began to edge forwards, and then to stop, 
move and stop, but it was always just out of reach. I looked down into the great empty barrel of the room below. Every shadow seemed 
like a crouched, huddled figure, every corner concealed some dreadful shape. There was no one there. There was nothing. There was eve-
rything. ‘Who is there?’ I breathed. I wanted to run but could not and knew that this was what was intended, that I should be terrified 
by nothing, by my own fears; by soft breathing,; by the creak of a board; by the very atmosphere which threatened me. Whoever they 
were, they were searching for it, just like I was. 

A description must contain… 

 Describing of a setting and or a character(s) depending on 
the task you have selected 

 No action or plot  

Both must contain language features, a clear structure & SPaG. 

40 marks 
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Language Critical Skill: Paper 2, Question 2 (DEI) 

 Six Stage Critical Strategy 

1. Read what the question is asking and read both texts 

2. Find a way that the texts are different, making sure it answers the ques-
tion 

3. Underline words/phrases that show this in each text 

4. Annotate what these words/phrases do (ie: how they make the reader feel, 
what they remind the reader of or the connotations that they have) 

5. Use the grid below to write a DEI paragraph that answers the question 
clearly (because the question is a summary question, try to keep your     
paragraph to two sentences) 

6. Do this three times in total to answer the question in  detail 

Read this WAGOLL for further help: 

 In Source A the weather is dangerous through the  phrase 
‘Death Zone’ whereas this is different in Source B as the weather 
is troublesome, but it isn’t a large scale problem shown through 
the phrase ‘layering up with warm clothes’. Therefore, the weath-
er in Source A is fatal and causes mass disruption and casualties, 
although it is a mere inconvenience in Source B. 

List comparison connectives  

However  whereas  on the other hand  conversely 

In contrast  yet   notwithstanding  unlike 

 DEI What to include What that means Sentence Starters 

Sentence 1 
  

View on Source A What does source A focus on? 1. Source A shows…. through the phrase…. 

Conjunction Have you found a way that the texts are similar? 
  
  
  

 
2.  Have you found a way that the texts are differ-
ent? 

1a) Similarly… 
b) Equally… 
c) In the same way… 
d) Likewise… 
e) As with… 
2a) However… 
b) By contrast… 
c) On the other hand… 
d) Alternatively… 
e) Whereas… 

View on Source B 1.  What does source B focus on? 1. Source B shows…. through the phrase…. 

Sentence 2 Inference 
  

1. What can you infer? 
2. What does this suggest to readers? 
3. What do the similarities/differences imply about 

the topic of the question? 
4. How is one text more ….. than the other? 

1. Readers can infer that… BECAUSE… 
2. This suggests that to readers that… BECAUSE… 
3. Overall, these similarities/differences imply that…. 
 
4.This suggests that Source A is more …. than Source B because…. 

8 marks 

9 



 

 

 

 

1. Read what the question is asking and read both 
texts 

2. Find a way that the texts are different, making 
sure it answers the question 3. Underline words/phrases that show this in each 

text 

4. Annotate what these words/phrases do (ie: how they 
make the reader feel, what they remind the reader of or 
the connotations that they have) 

5. Use the grid below to write a DEI paragraph that answers 
the question clearly (because the question is a summary 
question, try to keep your paragraph to two sentences) 

6. Do this three times in total to answer the ques-
tion in  detail 

Language Critical Skill: Paper 2, Question 2 (DEI) 

10 



Language Critical Skill: Paper 2, Question 3 (PEEDE) 

 

PEEDE What to 
include 

Which question can you answer? Sentence Starters 

Sentence 
1 

Point 1.     What is your opinion on the question? 

 

… is presented as… (or anything that is equally relevant) 

Evidence Which quote shows this? …through the word/phrase… (insert quote or reference) 

Sentence 
2 

Explain 1. What can you infer and why? 
2. What does the quote imply and why? 
3. What is the quote trying to show? 
4. Has the writer used a language feature in the quote – what is 
it used to show? 

1. Readers can infer that… BECAUSE… 
2. This suggests that… BECAUSE… 
3. This quote is the writer’s way of trying to show … BECAUSE 
4. The writer’s use of … is important BECAUSE… 

Sentence 
3 

Develop-
ment 

1.Is there a specific word that stands out? What is its impact? 
2.Does the quote have a different interpretation? 
3.Can you give an extra piece of analysis on the quote? 
4.Has the writer used this feature again in the extract and how 
does it compare? 

1.In addition, the word (insert example) suggests…. BECAUSE… 
2.On the other hand, this could refer to …. BECAUSE... 
3.Furthermore, it could show… BECAUSE… 
4. Similarly, when the writer uses (insert feature) through the phrase (insert example) 
this creates a similar/different effect BECAUSE… 

Sentence 
4 

Effect on 
the 
Reader 

1.How does this quote make readers feel and how does it do it? 
2.What images does it make the reader think of and why? 
3.What effect does it create and why does it? 
4.How does this make the tone or atmosphere seem at this 
point? 
5.Does it change the way that readers feel about a anything a 
character or theme? 

1.This makes the readers feel... BECAUSE… 
2.This evokes images of…. BECAUSE… 
3.This creates an effect of… BECAUSE… 
4.For readers, this makes the atmosphere seem… BECAUSE… 

 
5.This changes the way that readers interpret … BECAUSE… 

Six Stage Critical Strategy 

1. Read what the question is asking and identify the relevant section of text 
(referred to in the question) 

2. Read the relevant section of the text  

3. Underline words/phrases in the text that link to the question 

4. Annotate what these words/phrases do (ie: how they make the reader feel, 
what they remind the reader of or the connotations that they have) 

5. Label the language feature for each annotated word/phrase. If you cannot 
find language features, find adjectives or verbs and annotate them 

6. Use the grid below to write one PEEDE paragraph that answers the ques-
tion clearly. Do this three times to answer the question in  detail 

Read this WAGOLL for further help: 

The writer uses onomatopoeia through the phrase ‘blows of a hammer on 
a length of rail’ to describe life in the prison. The word ‘blows’ emphasis-
es how abruptly and violently the prisoners are woken up in the morning. 
This is supported by the nouns ‘hammer’ and ‘rail’, which create a sense 
of danger, reinforcing the harsh and potentially threatening setting the 
prisoners are waking up to. 

List of potential language features  

 Facts    Statistics  Emotive language  List 

Rhetorical Question  Adjective  Verb   Adverb 

Exaggeration  Alliteration  Repetition   Triplet 

12 marks 

11 



 

 

  

1. Read what the question is asking and identify the   
relevant section of text (referred to in the question) 

2. Read the relevant section of the text  3. Underline words/phrases in the text that link to 
the question 

4. Annotate what these words/phrases do (ie: how 
they make the reader feel, what they remind the 
reader of or the connotations that they have) 

5. Label the language feature for each annotated 
word/phrase. If you cannot find language features, 
find adjectives or verbs and annotate them 

6. Use the grid below to write one PEEDE paragraph 
that answers the question clearly. Do this three 
times to answer the question in  detail 

12 

Language Critical Skill: Paper 2, Question 3 (PEEDE) 



Language Critical Skill: Paper 2, Question 4 (PEEDE C PEEDE) 

After you’ve written about Source A, use a COMPARISON/CONJUCTION to directly compare this to the writer’s viewpoints in Source B. In this question, 

the  quality of the COMPARISON is the most important aspect. DO NOT JUST WRITE ABOUT ONE SOURCE. IT MUST BE BOTH! 

Six Stage Critical Strategy 

1. Read what the question is asking and re-read both texts 

2. Find a way that the writer’s attitudes and opinions are different (or the 
same) making sure it answers the question 

3. Underline words/phrases that show this in each text and label which      
language features are used in each texts 

4. Annotate what these words/phrases do (ie: how they make the reader feel, 
what they remind the reader of or the connotations that they have) 

5. Use the grid below to write one PEEDE-C-PEEDE paragraph that answers 
the question clearly 

6. Do this three times in total to answer the question in  detail 

Read this WAGOLL for further help: 

Each source show opposite opinions of the weather as they act in direct 
contrast to one another. Source A uses onomatopoeias such as “scream 
[…] howl” which suggests that the weather is like an evil supernatural 
force, this emphasises how severe the weather conditions are. On the 
other hand, the writer of Source B uses a calmer tone through these 
adjectives: ‘exquisite [..] charming’ to describe the snowfall, this shows 
that the weather is pleasing and extremely enjoyable. 

List comparison connectives  

However  whereas  on the other hand  conversely 

In contrast  yet   notwithstanding  unlike 

16 marks 

13 

 What to 
include 

Which question can you answer? Sentence Starters 

Sentence 
1 

Point 1.     What are the writer’s attitudes in Source A? 

 

In Source A, the writer takes the view that... 

Evidence Which quote shows this? … shown through the word/phrase… (insert quote or reference) 
Sentence 
2 

Explain 1. What can you infer and why? 
2. What does the quote imply and why? 
3. What is the quote trying to show? 
4. Has the writer used a language feature in the quote – what is 
it used to show? 

1. Readers can infer that… BECAUSE… 
2. This suggests that… BECAUSE… 
3. This quote is the writer’s way of trying to show … BECAUSE 
4. The writer’s use of … is important BECAUSE… 

Sentence 
3 

Develop-
ment 

1.Is there a specific word that stands out? What is its impact? 
2.Does the quote have a different interpretation? 
3.Can you give an extra piece of analysis on the quote? 
4.Has the writer used this feature again in the extract and how 
does it compare? 

1.In addition, the word (insert example) suggests…. BECAUSE… 
2.On the other hand, this could refer to …. BECAUSE... 
3.Furthermore, it could show… BECAUSE… 
4. Similarly, when the writer uses (insert feature) through the phrase (insert example) 
this creates a similar/different effect BECAUSE… 

Sentence 
4 

Effect on 
the 
Reader 

1.How does this quote make readers feel and how does it do it? 
2.What images does it make the reader think of and why? 
3.What effect does it create and why does it? 
4.How does this make the tone or atmosphere seem at this 
point? 
5.Does it change the way that readers feel about a anything a 
character or theme? 

1.This makes the readers feel... BECAUSE… 
2.This evokes images of…. BECAUSE… 
3.This creates an effect of… BECAUSE… 
4.For readers, this makes the atmosphere seem… BECAUSE… 

 
5.This changes the way that readers interpret … BECAUSE… 



 

 

 

 

1. Read what the question is asking and read both 
texts 

2. Find a way that the writer’s attitudes and opinions are 
different (or the same) making sure it answers the question 

3. Underline words/phrases that show this in each text 
and label which language features are used in each texts 

4. Annotate what these words/phrases do (ie: how they 
make the reader feel, what they remind the reader of or 
the connotations that they have) 

5. Use the grid below to write one D-FEE=C=FEE    
paragraph that answers the question clearly 

6. Do this three times in total to answer the ques-
tion in  detail 

Language Critical Skill: Paper 2, Question 3 (PEEDE C PEEDE) 
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Language Critical Skill: Paper 2, Question 5 

 Six Stage Critical Strategy 

1. Read the statement in quotation marks. Read the task underneath. 

2. Briefly note:  

 - the text type you are writing (e.g letter, article, speech) 

 - the audience of your writing (e.g school children, a member of parliament) 

 - the purpose of your writing (e.g to persuade someone to do something, to     
    explain your point of view) 

3. Make a plan  of 5 clear section using the layout below. 

4. Add when/where you will include persuasive language features into your plan (use 
 the help box below). 

5.  Write your answer, ensuring there are 5 clear sections.  

6. Check that your answer has strong technical accuracy (use the help box below). 

Different Text-Types & what to include: 

Letter - using an address on right hand side; the date; appropriate ad-
dress (e.g Sir/Madam; appropriate sign off (e.g yours faithfully) 

Section What does in contain? Example 

Intro.  Snappy/shocking/emotive fact or statistic 

 Unpick/ explain this fact/define the terms 

if needed/what does it mean?  

 State my opinion  

In the past 10 years, there’s been a 130% increase in cosmetic plastic surgery procedures. This means 
that more and more people are turning to the extreme measures of knives and needles to make them-

selves supposedly look better. -Making this procedure free to everyone is asking for trouble – because 
plastic surgery is not always pretty, in fact, it rarely ever is.  

Key Point 
1 

 Make a point which reinforces your opinion  

 Use features to persuade others/explain it  

Cosmetic plastic surgery is an extreme, life-changing and potentially dangerous procedure. It is a lengthy 
and serious process; it is not something which should be readily available which people help themselves to, 
as if it were from the bowl of communal mints in the hairdresser’s waiting area.  

Key Point 
2 

 Make a point which reinforces your opinion  

 Use features to persuade others/explain it  

Furthermore, the NHS simply could not cope with the financial pressure. The media is constantly report-
ing on catastrophic cuts and the blistering budget; our health service could not cope with any further 
stretches, especially ones which simply come down to vanity. Is a non-medical nose job really a noble use 
of the taxpayers hard-earned money?  

Counter 
& Refute 

 Make a point which others might say to 
disagree with you or to prove you wrong.  

 Then prove it wrong & undermine it  

Some might argue that cosmetic plastic surgery increases the self-esteem of people who are low in confi-
dence. However, psychologists at Oxford University have concluded that counselling and self-esteem 
therapy delivered by a qualified professional is significantly more effective in improving young people’s 
mental health and self-confidence.  

Conclude  Short & clear: why have you given this 
speech? 

Costly surgery is merely a quick fix. But, I need you to see that the real issues are on the inside, not the 
outside: young people need to talk about their insecurities and work on improving their mental health in a 
healthy, open and supportive way.  

Speeches - clear address to the audience;  an appropriate sign off;  
fluently linked  ideas. 

Article -  a clear/original headline;  a strapline;  subheadings;  an in-
troductory paragraph; fluently linked ideas. 

Leaflet Texts -  a clear/original title;  organisational devices such as 

Persuasive Language Features: DAFORREST: Direct address   
alliteration   facts   opinions   repetition         triplets
 rhetorical questions   emotive language         statistics  

40 marks 
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  What to include What do you need to answer to do 
PEEDEC well? 

Sentence Starters 

Sentence 
1 

Point 1.     What is your opinion on the question? 
2.     How far do you agree with what the 
question is presenting 

… is presented as… (or anything that is equally 
relevant) 

Evidence Which quote shows this? …through the word/phrase… (insert quote or 
reference) 

Sentence 
2 

Explain What can you infer and why? 
What does the quote imply and why? 
What is the quote trying to show? 
  
Has the writer used a language feature in 

the quote – what is it used to show? 

Readers can infer that… BECAUSE… 
This suggests that… BECAUSE… 
This quote is the writer’s way of trying to show 

… BECAUSE 
The writer’s use of … is important BECAUSE… 

Sentence 
3 

Develop Is there a specific word that stands out? 
What is its impact? 

Does the quote have a different interpreta-
tion? 

Can you give an extra piece of analysis on 
the quote? 

Has the writer used this feature again in 
the extract and how does it compare? 

In addition, the word (insert example) sug-
gests…. BECAUSE… 

On the other hand, this could refer to …. BE-
CAUSE... 

Furthermore, it could show… BECAUSE… 
Similarly, when the writer uses (insert feature) 

through the phrase (insert example) this 
creates a similar/different effect BE-
CAUSE… 

Sentence 
4 

Effect on the 
reader/viewer 

How does this quote make readers feel and 
how does it do it? 

What images does it make the reader think 
of and why? 

What effect does it create and why does 
it? 

How does this make the tone or atmosphere 
seem at this point? 

Does it change the way that readers feel 
about a anything a character or theme? 

This makes the readers feel... BECAUSE… 
  
This evokes images of…. BECAUSE… 
  
This creates an effect of… BECAUSE… 
  
For readers, this makes the atmosphere seem… 

BECAUSE… 
This changes the way that readers interpret … 

BECAUSE… 

Sentence 
5 

Context How has your idea been shaped by the his-
torical era? 

Is there something relevant to context 
that you can link to your point? 

What might have inspired the writer to 
write like this? 

What do you know about context that might 
show us about the writer’s intentions? 

Does it link to a critical theory? 

(Writer’s name) has done this because in the era 
that the text was written… 

This idea links to…. BECAUSE 
  
  
The writer was inspired to do this by … 
  
The writer did this deliberately to reflect… 

  
This idea of … is subtly reminiscent of…. Where-

by... 
  

Literature Critical Skill: Answering a Literature Question 

Literature Writing Frame 
How do I use this sheet? 
 
Read the question and plan the 
points that you want to make: 
fail to prepare; prepare to 
fail. 
 
A PEEDEC paragraph should be 
5/6 sentences, this writing 
frame takes you through each 
skill that you need to show in 
order to succeed in Litera-
ture. 
  
For each sentence, read the 
list of questions in the yellow 
box. Choose one of the ques-
tions that you know how to an-
swer and use the same number 
sentence starter in your writ-
ing.  
 
Do this for each sentence to 
make a well-constructed para-
graph 
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Boy in the Striped Pyjamas 

Chap-
ters 

Plot Summary Key Quotations 

1-4 Bruno comes home one day to be told by his mother 
that they are moving house. He is extremely disgrun-
tled by this, but she explains that it is a necessity to 
move far away due to his Father’s job in the army. 
Bruno hates the new house, which has none of the 
features of the old house, which he loves. Bruno and 
Gretel learn that the new place is called ‘Out-With.’ 
From a window, they can see all of the people in the 
camp wearing striped pyjamas. 

- “‘We don’t have the luxury of 
thinking,’ said Mother. 
‘…Some people make all the deci-
sions for us.’” 
- “‘That’s the name of the house,’ 
said Gretel. ‘Out-With.’” 

  5-8 Bruno decides to speak to his father about his dis-
pleasure. He recalls how The Fury once came to dinner. 
He also remembers seeing a train crammed with people 
heading to Out-With. After a few weeks at Out-With, 
Bruno decides to construct a swing. He asks Kotler for 
help – Kotler barks at an old man who now waits on the 
family (Pavel) to get him a tyre. Bruno soon falls off 
and scrapes his knee. Pavel helps him, and reveals that 
he was a doctor before he came to Out-With. Bruno’s 
mother returns, and looks uncomfortable. She says to 
Pavel that she will claim to have bandaged Bruno up. 

- “‘Ah, those people … well, 
they’re not people at all’” 
- “Heil Hitler” 
- “There was an atmosphere 
around him [Kotler] that made 
Bruno feel very cold and want 
to put a jumper on” 
- “He doesn’t understand you. 
He’s only nine” 
- “[Kotler] was just plain nasty 

9-11 Father decides that Bruno and Gretel should resume 
their studies, and calls on a man named Harr Liszt to 
act as their private tutor. One day, Bruno goes out 
exploring beyond the garden. He meets Shmuel sitting 
at the other side of the fence. The boy is wearing the 
striped pyjamas. The two begin to talk more about 
each other’s’ lives, and strike up a friendship. The Fury 
comes over for dinner and is very rude and forceful 
around the family 

Bruno was sure that he had 
never seen a skinnier or 
sadder boy in his life” 
- “Poland … That’s not as good 
as Germany, is it?” 
- “We’re superior” 
- “What a horrible man” said 
Bruno of the Fury 

12-15 Shmuel tells Bruno more about how he came to live in 
the camp. At dinner that evening, Father realises that 
Kotler’s father deserted Germany at the start of the 
war. Kotler beats Pavel after he spills wine. Bruno is 
shocked to find Shmuel in the house cleaning glasses 
one day. He gives Shmuel food, but Kotler catches him 
eating it. Bruno then lies by stating that he did not 
give Shmuel the food. 

- “What happened then was … 
unexpected and extremely 
unpleasant. Lieutenant Kotler 
grew very angry with Pavel and 
no one … stepped in to stop him 
doing what he did, even though 
none of them could watch. Even 
though it made Bruno cry and 
Gretel grow pale” 

16-17 Bruno’s grandmother dies. Kotler is relocated. Bruno 
and Shmuel meet again and Bruno apologises. Bruno 
contracts lice and has to have his head shaven. Bruno’s 
father and mother argue more, until it is agreed that 
the family (except Father) should be moved back 
home. 

- “‘When I think about it, 
perhaps she is right. Perhaps this 
is not a place for children.’” 

18-20 Shmuel reveals that he has lost his father. Bruno 
dresses in striped pyjamas and goes under the fence 
to help. They are marched into a room and everything 
goes black. 

- “Of course all this happened a 
long time ago and nothing like that 
could ever happen again. Not in this 
day and age.” 

Key Context 

Boyne was born in Ireland and studied English Literature and Creative Writing at university. He published 
The Boy in the Striped Pyjamas in 2006 

Adolf Hitler was the leader of Nazi Germany between 1934-1945. He was a dictator and known in Germany 
as ‘Der Fuhrer’. His aggressive actions towards Jews and Untermenschen (undesirables) led to the deaths 
of millions of people across Europe. 

The Holocaust is the genocide committed in World War 2. Approximately 6 million Jews were systemati-
cally murdered in Extermination Camps, such as Auschwitz in Poland. These camps were designed for the 
mass-murder of Jews during Hitler’s ‘Final Solution’. 

Key Vocabulary 

Prejudice: a negative opinion about someone which is not based on fact or reason 

Anti-Semitism:  hostility or prejudice towards Jews 

Discrimination: the unfair treatment of people based purely on religion,  race,  age or gender 

Propaganda: information used to promote a political cause.  It may be misleading 

Holocaust: destruction or slaughter on a mass scale 

Final Solution: Hitler’s final plan to exterminate the Jewish population by killing them in extermination camps 

Auschwitz: the biggest concentration camp in Poland,  where millions of Jews were sent to work and die 

Naïve:  a character who is innocent and doesn’t know or understand what is going on around them 

Key Themes/Symbols 

Innocence and Ignorance:  the story is told from the viewpoint of Bruno,  who is young and naïve.  As a result,  he 
is unaware of the true extent of the events taking place around him. He is oblivious to a number of important factors in 
the war, for example ‘The Fury’ (his mispronunciation of Fuhrer) and ‘Out-With’ (Auschwitz). The reader is forced to 
infer a number of the more horrific images from the story. 
Following the Crows:  although a few of the characters are explicitly mentioned as supporters of the Nazi party,  
most of them end up complying with the regimes, goals and ideals – primarily through a sense of duty, fear or apathy. 
Through these characters, Boyne demonstrates how ordinary, otherwise kind, people became compliant with the hor-
rors of the Holocaust. 

Relationships 

Bruno and Shmuel:  The friendship between both boys can be described as real.  Their friendship is one that 
cuts through social distinctions, religious distinctions, and historical conditions.  Both boys fill a need for companion-
ship in the other. It is for this reason that their friendship is real and valid.  In one respect, their friendship is real 
because both boys mirror one another.  This is seen in the most literal of senses when Bruno has to have his head shav-
en because of lice.  This can also be seen  when he accompanies Shmuel on their "adventure" as Bruno crosses the 
fence.   Symbolically, their friendship is real as they both confess to the other that neither of them "like" Auschwitz.  
 
Bruno and Shmuel recognize at that moment that their friendship is the only thing sustaining them through the horror 
of Auschwitz.  When they are herded into the gas chamber together, the midst of terror is where their friendship 
achieves their greatest significance.  When Bruno tells Shmuel that he is his "best friend for life," when fear and 
terror grip both of them, it is a reminder as to how real their friendship actually is.  In the end, this becomes the word 
to describe their friendship.  Both boys actually die in one another's arms, with only the comfort of the other to off-
set the terror of death in the gas chamber.  Their friendship carries both boys beyond the fear of a lonely death in 
the Holocaust.  This indicates how real their friendship was.  
Bruno and Shmuel are herded into a gas chamber to their deaths. The irony is that Bruno forms a friendship to ease 
his loneliness. Ultimately, this friendship leads to the boys' nonexistence. When Bruno is killed by the Nazis, it is ironic 
that Bruno's father loses his own son due to the evil system he is working to support. Only a fence separated Bruno and 
Shmuel. Due to their great friendship, Bruno and Shmuel break down the barriers that separate them. Both boys are 
innocent of the evils surrounding them during war. 
 
Bruno and Gretel: Just like any other sibling relationship, Bruno and Gretel had a challenging relationship as they had 
to go through a phase when they fight or argue all the time. It was due to their very different character and discrimi-
nation against each other. Bruno calls Gretel " a Hopeless Case" and thinks that she is "Trouble From Day One";while 
Gretel calls Bruno "stupid" and "too young" all the time. This shows that Bruno had given up on trying to understand 
Gretel, and assumed that she is a hopeless elder sister, while Gretel had given up on Bruno's innocence and lack of 
knowledge, assuming he is unquestionably stupid. 
Bruno and his Parents: Bruno has a distant,  relatively strained relationship with his parents,  which is one reason 
he does not disclose his meaningful friendship with Shmuel to his mother or father. Bruno's father is depicted as an 
authoritative man who prefers to give Bruno directives and expects complete obedience. Bruno's father essentially 
treats Bruno like one of his soldiers and creates various rules around the home that Bruno is required to follow. He is 
also preoccupied with his job and the need to  
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‘Words That Burn’: Unseen Poetry 

Annotating is the act of marking up a text to bring attention to words, phrases, 
and structure that may have some importance to the overall mood or theme of a 
poem. 
 

Steps to Annotate a Poem 
 

1. Initial reading of the poem. Write any questions that pop into your head 

while doing the initial reading. 

2. Identify any words that you do not understand and look them up. Write the 

definitions on the poem. 

3. Discover and mark rhyme scheme using a new letter for each end rhyme 

within the poem. 

4. Count the amount of syllables in each line and mark the number at the end 

of the line. 

5. Identify figurative language (metaphors/personification) used within the 

poem. Think about the literal meaning of each figurative device. 

6. Identify sound devices such as alliteration, assonance, and consonance. How 

does it impact the text? 

7. Identify text that is repeated. Is there any reason the author would repeat 

the text? 

8. Look closely at punctuation. Does it reveal anything about the speaker of 

the poem? (Example: Does it make them seem rambling, confident, nervous?) 

9. Circle any words that are impactful or interesting. Determine connotative 

meaning. Are there any patterns? What does it reveal about the speaker’s atti-

tude towards the topic? 

Reread the poem. If you are still having a hard time understanding the poem, 
repeat the annotation process! 
 

Questions you should be able to answer after annotating a poem: 
 

1. What is the theme of the poem? 

2. What kind of strategies does the author use to point out the theme? 

3. What is the mood of the poem? 

4. What kind of strategies does the author use to make the mood clear? 

5. How does the figurative language impact the poem as a whole? 

6. How does the punctuation/number of syllables/ rhyme scheme impact the 

poem as a whole? 

Poetic Devices/Features key to this Unit 

Metaphor - a de-
scriptive technique 
that names a per-
son, thing or action 
as something else. 

The circus was a 
magnet for the 
children. 
 
At his back was 
death 

Using appropriate metaphors appeals directly to the 
senses of listeners or readers, sharpening their imagina-
tions to comprehend what is being communicated to 
them. Moreover, it gives a life-like quality to our conver-
sations and to the characters of the fiction or poetry. 
Metaphors are also ways of thinking, offering the listen-
ers and the readers fresh ways of examining ideas and 
viewing the world. 

Personification - a 
metaphor attrib-
uting human feel-
ings to an object. 

The sun smiled at 
the hills, ready to 
begin a new day. 
 
Winter crept 

Personification is not merely a decorative device but it 
serves the purpose of giving deeper meanings to literary 
texts. It adds vividness to expressions as we always look 
at the world from a human perspective. Writers and po-
ets rely on personification to bring inanimate things to 
life, so that their nature and actions are understood in a 
better way. Because it is easier for us to relate to some-
thing that is human or that possesses human traits. Its 
use encourages us to develop a perspective that is new 
as well as creative. 

Pathetic fallacy - 
a type of personi-
fication where 
emotions are given 
to a setting, an 
object or the 
weather. 

The clouds crowded 
together suspicious-
ly overhead as the 
sky darkened. 
 
Winter raced down 
the frozen stream 

Writers try to bring the weather to life so that the na-
ture of emotions they want to convey are understood in 
a better way; it is easier for the readers to relate to 
the abstract emotions when they observe it in their nat-
ural surroundings.  

Alliteration – the 
repetition of cer-
tain sounds at the 
beginning of words 

But a better butter 
makes a batter bet-
ter. 
 
A big bully beats a 
baby boy. 
 
Whispering wood 

It creates a musical effect in the text that enhances 
the pleasure of reading a literary piece. It makes read-
ing of the poem attractive and appealing; therefore, 
making them easier to learn by heart. Furthermore, it 
creates flow and beauty to a piece of writing. It is used 
to bring our attention to certain words/lines. 

Key Vocabulary 

Limpet:  a living sea shell that clings tightly 
to other things 

Icicles:  cold,  sharp piece of ice.  It can be 
beautiful but dangerous  

Hushing:  quieting something down Nipped:  to move sharply or quickly 

Prowl:  moving around in search of prey Whispering:  a soft,  calming sound 
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‘Words That Burn’: Unseen Poetry - Example Annotations 
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Introduction to Shakespeare 

Key Vocabulary 

Infection:  a disease,  something that 
people don’t want or people don’t want to 
be around. It creates loneliness. 

Fen:  a swamp— a place where someone 
might stay alone, out of the way of other 
people 

Firebrand:  a person who is very pas-
sionate about something and who things 
something is very important. 

Urchin:  a young child who is poorly 
dressed. They would be looked down upon 
by people and everyone would think that 
they are trouble and not worthy of know-
ing. 

Prick:  the sharp point of something Trifle:  something that isn’t important. 

Hiss:  the letter ‘s’ sound—reminds us of 
a snake, so if someone ‘hisses’, it is usual-
ly a negative comment 

Mow:  to cut something down.  

Mire:  a difficult situation to get out 
of. 

Footfall:  the sound of footsteps.  

Key terms for writing about Shakespeare 

Tragedy - a play dealing with tragic events and having an 
unhappy ending, especially one concerning the downfall of 
the main character. 

Protagonist - the leading character or one of the major 
characters in the play. 

Antagonist - a person who actively apposes or is hostile to 
someone or something. 

Prologue - a separate introductory section of a play.  

Monologue - long speech by one actor in a play.  

Soliloquy - an act of speaking one's thoughts aloud when 
by oneself or regardless of any hearers, especially by a char-
acter in a play. 

Dramatic irony - a literary technique,  originally used in 
Greek tragedy, by which the full significance of a charac-
ter's words or actions is clear to the audience or reader alt-
hough unknown to the character. 

Foreshadowing - a warning or indication of (a future 
event). 

Juxtaposition - two things being seen or placed Close to-
gether with contrasting effect. 

Metaphor - a figure of speech in which a word or phrase 
is applied to an object or action to which it is not literally 
applicable. 

Simile - a figure of speech involving the comparison of 
one thing with another thing of a different kind, used to 
make a description more emphatic or vivid 

Key Context about Shakespeare and the era 

Shakespeare chose the characters of his plays to be different: he would often 
choose outsiders in society to base his plays about (For example: Caliban). 

Shakespeare used monologues and soliloquys within his plays. This helps the audi-
ence understand how the characters feel and creates dramatic irony, because the 
audience often know more than the characters in his plays. 

The characters in his plays were dressed up in a way to provoke a reaction from 
the audience. For example, In ‘The Tempest’, Caliban is disfigured and almost inhu-
man, so his very appearance would have disgusted the audience and made them 
feel sympathy for him. 

Shakespeare had seven siblings: Joan (b 1558, only lived 2 months); Margaret (b 
1562); Gilbert (b 1566); another Joan (b 1569); Anne (b 1571); Richard (b 1574) 
and Edmund (b 1580). 

Shakespeare and Anne Hathaway had three children together – a son, Hamnet, 
who died in 1596, and two daughters, Susanna and Judith. His only granddaughter 
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PLOT 

Camp Green Lake is a boys’ juvenile detention centre in Texas. There is 
no lake there. The boys spend each day digging five-foot holes in the 
dried up lakebed. Stanley Yelnats, a boy who always seems to be in the 
wrong place at the wrong time, is sent there for stealing a pair of used 
sneakers that had belonged to a famous baseball player. The sneakers 
had actually fallen from an overpass and landed on top of Stanley’s 
head. 
 
Stanley believes his bad luck is because of a curse placed on his family 
after his great-great-grandfather, Elya Yelnats, stole a pig from a 
gypsy, Madame Zeroni. 
 
One hundred years before, Green Lake was a beautiful place where 
Katherine Barlow taught at a school. She fell in love with Sam, the 
onion man. Sam fixed up the schoolhouse for Katherine in exchange for 
jars of her famous spiced peaches. Because Sam was black and Kathe-
rine was white, when they were seen kissing, the townspeople were 
outraged. A stupid, arrogant man, Trout Walker, led a riot and burned 
down the schoolhouse, then killed Sam. 
 
Grief stricken, Katherine became the outlaw, Kissin’ Kate Barlow. On 
the day Sam was killed, rain stopped falling on Green Lake forever. 
Years later, Trout Walker and his wife tried to force Kate to tell them 
where in the dried up lakebed she had buried her treasure. Kate re-
fused and died from being bitten by the fatal yellow-spotted lizard 
before any treasure was found. 
 
The Warden at Camp Green Lake is a descendant of Trout Walker. She 
tells people that the boys there dig holes to build character. In reality, 
she is continuing the search for Kate Barlow’s treasure. 
 
Stanley continues to walk across the lakebed and finds Zero under the 
remains of a boat. Zero survives by eating the remains of preserved 
peaches that had sunk with the boat. Stanley convinces Zero to head 
toward “God’s thumb” with him. Zero is weak and sick. They make it to 
the mountain, but Zero is too weak to climb so Stanley carries him up. 
They find wild onions and water that seems to have run uphill at the 
top of the rock formation. 
 
After a few days the boys have regained their strength and decide to 
go back to the camp to try and dig up Kate Barlow’s treasure. Under 
cover of night, the boys return to the hole where Stanley had found 
the lipstick tube. Stanley digs and unearths a suitcase, just as the 
Warden arrives. In the light of flashlights, the boys see that they are 
covered with yellow-spotted lizards. They stay completely still until 
the sun rises and the lizards go down into the shade, off of the boys. 
 
By then the State Attorney General and a lawyer hired by Stanley’s 
father arrive. The Warden tries to claim the suitcase as her own, but 
Zero, using his newly acquired reading skills, deciphers the name Stan-
ley Yelnats on the side if the suitcase. The Attorney General and the 
lawyer take Stanley away. Stanley refuses to leave without Zero. 
There are no longer any records to keep him there, so Zero is released 
with Stanley. It turns out that Zero’s real name is Hector Zeroni. He is 
the great-great-great-grandson of Madame Zeroni, the gypsy that had 
cursed Stanley’s great-great-grandfather. By carrying Zero up the 
mountain, Stanley had broken the curse. 

CHARACTERS 

Stanley 
Yelnats 

The fifteen-year-old main character, pro-
tagonist of the novel. His family has a 
history of bad luck, and accordingly, Stan-
ley is wrongfully convicted of stealing, and 
is sent to the detention center, Camp 
Green Lake. He arrives there an over-
weight boy with low self-esteem, but after 
befriending Zero and surviving the ordeals 
in and around Camp Green Lake, he leaves 
with tremendous physical and emotional 
strength.   

Zero A quiet, strong willed boy who is at the 
detention center with Stanley. The other 
campers and the counselors think he is too 
stupid to do anything else. In reality, Zero 
is smart and very quick with numbers, but 
he is uneducated due to homelessness. 
Stanley teaches Zero to read and the two 
boys become best friends. 

Mr Sir The mean, antagonistic counselor at Camp 
Green Lake. He is cruel and sarcastic, 
always reminding the boys that they are 
not at a “Girl Scout Camp.” 

Mr 
Pedanski 

He seems the nicer of the counselors at 
first, but he turns out to be mean spirit-
ed. He regularly taunts and berates Zero,. 

The 
Warden 

She is the embodiment of cruel authority. 
She runs Camp Green Lake with rewards 
and threats, showing no concern for the 
suffering of others. She says the boys are 
digging to “build character”, they are real-
ly digging for the treasure that her ances-
tors never found. 

Madame 
Zeroni 

The one-footed gypsy who gave Elya 
Yelnats a pig with which to win the hand of 
his love. When Elya broke his promise to 
carry her up the mountain to drink where 
the “water runs uphill”, Madame Zeroni 
cursed the Yelnats family. The curse is 
broken because of the friendship between 
Stanley and Madame Zeroni’s descendant, 
Hector Zeroni (Zero). 

Kate 
Barlow 

The schoolteacher in the town of Green 
Lake one hundred ten years ago. She was a 
kind woman, famous for her spiced peach-
es. She kissed Sam, a black man, causing 
the townspeople to burn down the school 
and murder her love. She then became the 
outlaw, Kissin’ Kate Barlow, who robbed 
Stanley’s great-grandfather. Her pre-
served peaches lasted until Zero found 
them under the remains of Sam’s boat. 

KEY QUOTES 

Narrator “A lot of people don't believe in curses. A lot of 
people don't believe in yellow-spotted lizards 
either, but if one bites you, it doesn't make a 
difference whether you believe in it or not.” 
 

Stanley “His muscles and hands weren't the only parts 
of his body that had toughened over the past 
several weeks. His heart had hardened as well.” 

Madame 
Zeronii 

"If only, if only," the woodpecker sighs, "The 
bark on the tree was just a little bit softer." 
While the wolf waits below, hungry and lonely, 
He cries to the moo-oo-oon, "If only, if only.” 

Warden 
to Stan-
ley 

“He’s not going to die,” the Warden said, 
“Unfortunately for you.” 

Stanley “Nearly everything in the room was broken; the 
TV, the pinball machine, the furniture. Even the 
people looked broken, with their worn out bod-
ies sprawled over the various chairs and sofas.” 

Narrator “There is no lake at Camp Green Lake.” 

THEMES 

Fate  and history-  From the moment “destiny’s shoes” land 
on Stanley we are shown that situations and events have been 
falling into place for over one hundred years, ultimately put-
ting Stanley in the right place at the right time. 

Friendship- The system of threats and rewards at Camp 
Green Lake accomplishes nothing, but the bond between 
Stanley and Zero earns them freedom and fortune. 

Social injustice-  Compassion for victims of social injus-
tice who have been misjudged. Characters who are at first 
presented as bad people seem not so bad once the reader 
knows their stories. 

Hardship and confusion-  Stanley does not know where 
the sneakers came from or what will happen to him at Camp 
Green Lake, but he must endure that miscarriage of justice. 
Zero submits to taunting and cruelty from people who do not 
know how smart he is or why he is so quiet. Elya Yelnats does 
not realize how empty headed the girl he fell for is and it 
devastates him. Katherine Barlow does not know how severely 
the townspeople will react to the kiss, but the results are 
disastrous. 

Holes 
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How to Approach a Literature Extract Question 

In some Literature assessments, you are giv-
en an extract  to help you to answer the ques-
tion. 

Use the following steps to  ensure that you 
are able to  maximise the extract as much as 
you can:  

 

1) Read the question at least twice.  

2) There are always two parts to a litera-
ture question: a subject (in red) and 
specifics (in green). 

3) Make sure you are focusing on both 
subject and specifics—not just subject. 
Eg: just focusing on social class (in the 
example question above) isn’t enough. 

4) Read the extract twice, highlight or 
underline evidence of how the subject 
is shown.  

5) In the question, you don’t have to sup-
port the specifics: you can disagree. 

6) Write down next to the highlighted 
text,  what this shows and how it re-
lates to the specifics (ie; does it sup-
port or contrast with the method? 
Why?) 

Subject = the topic of the question 

Specifics = how the subject is shown 
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