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2. Revise the appropriate section by either making mind maps for the content (books that you’re studying) or using the writing 
frames to answer Language/Literature questions. 
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comfortable doing it without the sentence starters.. 

4. The key vocabulary in this booklet will help you with your assessment 
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Language Critical Skill: Paper 1, Question 2 (PEEDE) 

 

PEEDE What to 
include 

Which question can you answer? Sentence Starters 

Sentence 
1 

Point 1.     What is your opinion on the question? 

 

… is presented as… (or anything that is equally relevant) 

Evidence Which quote shows this? …through the word/phrase… (insert quote or reference) 

Sentence 
2 

Explain 1. What can you infer and why? 
2. What does the quote imply and why? 
3. What is the quote trying to show? 
4. Has the writer used a language feature in the quote – what is 
it used to show? 

1. Readers can infer that… BECAUSE… 
2. This suggests that… BECAUSE… 
3. This quote is the writer’s way of trying to show … BECAUSE 
4. The writer’s use of … is important BECAUSE… 

Sentence 
3 

Develop-
ment 

1.Is there a specific word that stands out? What is its impact? 
2.Does the quote have a different interpretation? 
3.Can you give an extra piece of analysis on the quote? 
4.Has the writer used this feature again in the extract and how 
does it compare? 

1.In addition, the word (insert example) suggests…. BECAUSE… 
2.On the other hand, this could refer to …. BECAUSE... 
3.Furthermore, it could show… BECAUSE… 
4. Similarly, when the writer uses (insert feature) through the phrase (insert example) 
this creates a similar/different effect BECAUSE… 

Sentence 
4 

Effect on 
the 
Reader 

1.How does this quote make readers feel and how does it do it? 
2.What images does it make the reader think of and why? 
3.What effect does it create and why does it? 
4.How does this make the tone or atmosphere seem at this 
point? 
5.Does it change the way that readers feel about a anything a 

1.This makes the readers feel... BECAUSE… 
2.This evokes images of…. BECAUSE… 
3.This creates an effect of… BECAUSE… 
4.For readers, this makes the atmosphere seem… BECAUSE… 

 
5.This changes the way that readers interpret … BECAUSE… 

Six Stage Critical Strategy 

1. Read what the question is asking and identify the relevant section of text 
(referred to in the question) 

2. Read the relevant section of the text  
3. Underline words/phrases in the text that link to the question 
4. Annotate what these words/phrases do (ie: how they make the reader feel, 

what they remind the reader of or the connotations that they have) 
5. Label the language feature for each annotated word/phrase. If you cannot 

find language features, find adjectives or verbs and annotate them 
6. Use the grid below to write one PEEDE paragraph that answers the ques-

tion clearly. Do this three times to answer the question in  detail 

Read this WAGOLL for further help: 

The writer creates a vivid description in the extract through the 
phrase ‘blows of a hammer on a length of rail’. This implies that condi-
tions were challenging for the prisoners. The verb ‘blows’ emphasises 
how abruptly and violently the prisoners are woken up in the morning. 
This is supported by the nouns ‘hammer’ and ‘rail’, which create a sense 
of danger, reinforcing the harsh and potentially threatening setting the 
prisoners are waking up to: as readers, this creates a degree of sympa-
thy for the prisoners because the lack of certainty and vivid imagery 
almost exaggerate the severity of the conditions. 

List of potential language features  

 Simile   Metaphor  Personification  List 

Rhetorical Question  Adjective  Verb   Adverb 

Exaggeration  Alliteration  Repetition   Triplet 

8 marks 

2 



 

 

  

1. Read what the question is asking and identify the   
relevant section of text (referred to in the question) 

2. Read the relevant section of the text  3. Underline words/phrases in the text that link to 
the question 

4. Annotate what these words/phrases do (ie: how 
they make the reader feel, what they remind the 
reader of or the connotations that they have) 

5. Label the language feature for each annotated 
word/phrase. If you cannot find language features, 
find adjectives or verbs and annotate them 

6. Use the grid below to write one PEEDE paragraph 
that answers the question clearly. Do this three 
times to answer the question in  detail 

Language Critical Skill: Paper 1, Question 2 (PEEDE) 
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Language Critical Skill: Paper 1, Question 3 (PEE and Effect) 

 Six Stage Critical Strategy 

1. Read what the question is asking and re-read the text 
2. Identify what the focus of each paragraph is and write it down next to 

each paragraph 
3. From each focus, split the text into three parts: beginning, middle and end 
4. Briefly annotate: what is established in the first section;  how this 

changes to the middle section and which structural features are used; how 
does the text end? (GET TWO THINGS FOR EACH SECTION) 

5. In your head, think of ideas as to why the writer has made these decisions 
within the different sections of the text 

6. Use the grid below to write 2 mini PEEE paragraphs about what has been 
used in each section (beginning, middle and end) and what the effect on the 
reader is 

Read this WAGOLL for further help: 

The writer begins the text with an exposition of the character’s home: ’the old wooden 

frame told a thousand tales’. The writer does this to  establish how the character is vulner-

able because he lives alone. In addition the long-winded sentences at the start, such as line 

2,  get the text off to a dreary pace.  To readers, this creates a slower, more relaxed  pace 

which is intentional from the writer because it contrasts with the chaos that follows as the 

text progresses. 

 

List of potential structural features  

Analepsis(flashback) Prolepsis(flashforward)  Repetition   Tone      

Pace  Focus (shift in focus),  Zoom in  Zoom out 

8 marks 

4 

Exposition  Rising Action Climax Falling Action Denouement 

  What to 
include 

Which question can you answer? Sentence Starters 

Opening of 
the text 
Paragraph 1 

PEE How does the text begin? 
What does the opening begin with? 
Does the opening sentence or paragraph foreshadow the rest of the text? 
Does the opening focus on a certain image, theme or tone? 
Whose perspective does the text begin with? 

1. The text deliberately opens with … (quote) … 
2. At the beginning of the text, the writer uses … (quote)…. 
3, The opening sentence/paragraph …(quote).. foreshadows the rest of the text. 
4. The opening of the text establishes a ….. tone/theme/image through the words .. (quote) … 
5. The beginning of the text intentionally begins from the character/narrator’s perspective to….. 

Effect on 
the 
reader 

What does this imply and why? 
How does this make readers feel and how does it do it? 
What can you infer and why? 
How does it answer the question? 
What images does it make you think of and why? 
What effect does it create and why does it? 

This suggests that… BECAUSE… 
This makes the readers feel... BECAUSE… 
Readers can infer that… BECAUSE… 
This relates to the idea of…. BECAUSE… 
This evokes images of…. BECAUSE… 
This creates an effect of… BECAUSE… 

The next 
stage of the 
text  Para-
graph 2 
  

PEE Does the text focus in on a particular character or area? 
What happens at this point of the text in relation to the first paragraph? 
Does the middle section of the text change from the opening section? 
Does the writer zoom in or zoom out (away from the initial focus)? 
Does the text cut or narrow to anything in particular? 

As the text progresses, the writer focuses on ….. shown through the word/phrase… 
At the middle point in the text, the writer changes focus to…. 
Within the middle section of text, the writer juxtaposes/contrasts/contradicts the opening paragraph through 
the phrase… 
Further on in the text, the writer zooms in/zooms out to focus on …. 
The writer elevates/diminishes the tension when he cuts to… 

Effect on 
the 
reader 

What does the quote imply and why? 
What can you infer and why? 
How does this quote make readers feel and how does it do it? 
How does it answer the question? 
What images does it make you think of and why? 
What effect does it create and why does it? 

1. This suggests that… BECAUSE… 
2. Readers can infer that… BECAUSE… 
3. This makes the readers feel... BECAUSE… 
4. This relates to the idea of…. BECAUSE… 
5. This evokes images of…. BECAUSE… 
6. This creates an effect of… BECAUSE… 

Conclusion 
Paragraph 3 

PEE How does the writer conclude the text? 
What idea does the ending remind you of? 
Does the ending relate back to the first paragraph in any way? 
Does the ending give any closure to the extract or leave it open? 

1.   Finally, the writer concludes the text by …. 
2.   The ending of the text reminds the reader of….. 
3.   The way in which the text reaches its crux relates back to the opening of the text because… 
4. At the ending point of the text, the writer deliberately gives/does not give a denouement because… 

Effect on 
the 
reader 

What does this imply and why? 
How does this make readers feel and how does it do it? 
What can you infer and why? 
How does it answer the question? 
What images does it make you think of and why? 
What effect does it create and why does it? 

1. This suggests that… BECAUSE… 
2. This makes the readers feel... BECAUSE… 
3. Readers can infer that… BECAUSE… 
4. This relates to the idea of…. BECAUSE… 
5. This evokes images of…. BECAUSE… 
6. This creates an effect of… BECAUSE… 



 

 

  

1. Read what the question is asking and re-read the text 2. Identify what the focus of each paragraph is and 
write it down next to each paragraph 

3. From each focus, split the text into three parts: 
beginning, middle and end 

4. Briefly annotate: what is established in the first section;  
how this changes to the middle section and which structural 
features are used; how does the text end? 

5. In your head, think of ideas as to why the writer 
has made these decisions within the different      
sections of the text—what is the effect on readers? 

6. Use the green grid to write a PEE, PEE effect para-
graph for the beginning, middle and end of the text: the 
more detail and examples you can put in, the better  

Language Critical Skill: Paper 1, Question 3 (PEE and Effect) 
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Language Critical Skill: Paper 1, Question 4 (PEEDE) 

 Six Stage Critical Strategy 

1. Read what the question is asking and read the relevant section of text 
2. Decide whether or not you agree with the statement and annotate the  

reasons why 
3. Identify the words or phrases that support your views for and annotate 

the features.  
4. Identify the word or phrase that support your views against and annotate 

the features 
5. For your opening evaluative sentences, choose from the list of evaluative 

words (on the right) and decide how well the writer conveys what the ques-
tion is asking 

6. Use the sentence starter grid below to construct 3 paragraphs 

Read this WAGOLL for further help: 

I agree that the writer purposefully conveys a miserable atmosphere in the 

text. The writer uses a metaphor in the phrase “the fog was hanging gloomi-

ly over the city” to show this. This suggest a deceptive atmosphere as ’fog’ is 

usually associated with a lack of transparency.  In addition, the writer con-

tinually creates a sense of depression as he uses repetition of the verb 

“looming” to constantly foreshadow the imminent threat hanging over 

them 

List of evaluative words (PECS) 
Purposefully Effectively  Continuously Successfully 
Subtly  Consciously  Intermittently Discreetly  
  

20 marks 

6 

PEEDE What to 
include 

Which question can you answer? Sentence Starters 

Sentence 
1 

Point 1.     What is your opinion on the statement? 
2.     How far do you agree with what the question is presenting 

I agree with the statement … because the writer (insert evaluative word)  …*reference 
what the question is asking here” 

Evidence Which quote shows this? …through the word/phrase… (insert quote or reference) 

Sentence 
2 

Explain 1. What can you infer and why? 
2. What does the quote imply and why? 
3. What is the quote trying to show? 
4. Has the writer used a language feature in the quote – what is 
it used to show? 

1. Readers can infer that… BECAUSE… 
2. This suggests that… BECAUSE… 
3. This quote is the writer’s way of trying to show … BECAUSE 
4. The writer’s use of … is important BECAUSE… 

Sentence 
3 

Develop-
ment 

1.Is there a specific word that stands out? What is its impact? 
2.Does the quote have a different interpretation? 
3.Can you give an extra piece of analysis on the quote? 
4.Has the writer used this feature again in the extract and how 
does it compare? 

1.In addition, the word (insert example) suggests…. BECAUSE… 
2.On the other hand, this could refer to …. BECAUSE... 
3.Furthermore, it could show… BECAUSE… 
4. Similarly, when the writer uses (insert feature) through the phrase (insert example) 
this creates a similar/different effect BECAUSE… 

Sentence 
4 

Effect on 
the 
Reader 

1.How does this quote make readers feel and how does it do it? 
2.What images does it make the reader think of and why? 
3.What effect does it create and why does it? 
4.How does this make the tone or atmosphere seem at this 
point? 
5.Does it change the way that readers feel about a anything a 

1.This makes the readers feel... BECAUSE… 
2.This evokes images of…. BECAUSE… 
3.This creates an effect of… BECAUSE… 
4.For readers, this makes the atmosphere seem… BECAUSE… 

 
5.This changes the way that readers interpret … BECAUSE… 



 

 

  

1. Read what the question is asking and read the 
relevant section of text 

2. Decide whether or not you agree with the state-
ment and annotate the reasons why 

3. Identify the words or phrases that support your 
views for and annotate the features.  

4. Identify the word or phrase that support your 
views against and annotate how the writer has 
made you form your opinion on the statement 

5. For your opening evaluative sentences, choose  from the 
list of evaluative words (on the right) and decide how well 
the writer conveys what the question is asking 

6. Use the sentence starter grid to construct 3 par-
agraphs 

Language Critical Skill: Paper 1, Question 4 (PEEDE) 
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Language Critical Skill: Paper 1 Question 5 - Creative Writing 

Six Stage Critical Strategy 

1. Read both the options (there will be two) and select which one you will complete. 

2. Plan (in  brief bullet points) the beginning, middle and end of your writing.  

3. Ensure that you are writing what is asked of you (E.G a description needs no plat!) 

4. Note down a checklist of language features, punctuation & sentence lengths   
which you will check off as you write: 

 E.G: metaphor, simile, personification, listing, repetition, exaggeration 

 E.G: one/two word sentence, adverb comma sentence, complex sentence 

 E.G: brackets, colon, semi-colon, ellipsis  

5. Write your creative writing, ensuring you stick to your plan & use paragraphs. 

6. Re-read every sentence in your writing and ensure that you haven’t missed out 
words/sentence reads properly; sentences aren’t too long; spelling is accurate. 

A story/opening to a story must contain… 

 Action or plot (something which happens)   

 A character or characters  

 Describing of the setting and or character(s) 

Sec-
tion 

What does in con-
tain? 

Example Question: Write the opening of a story about something which is lost/hidden in a library. 

Begin-
ning  

Establish the setting 
and the atmosphere. 

Language features 

Looming oak bookcases were lined on either side of the empty central aisle, with nothing but empty air hanging in the spaces between.  As 
I looked up, I could see more shadowy book stacks that rose grandly behind the gallery, up to which iron spiral staircases clawed up to at 
intervals. 

Middle  Change of focus e.g 
character focus, zoom in 
on the setting 

 

Variety of sentence 
structures 

 

Language features  

I  shuddered. I turned away. I began to walk softly between the bookcases, looking in awe to left and right, at the evidence of so much 
knowledge, so much learning, far beyond the level of school-age boys. Cautiously stopping to examine books on literature and the classics, 
the history of science, philosophy and theology, I came upon rows of leather-bound archives: magazines, journals, directories, lists. I wan-
dered on, with a growing and curious sense of being a queen in some abandoned queendom, with access to all the wisdom of the ages – such 
strange, grandiose thoughts flit into the mind under the influence of impressive surroundings, solitude, and the small hours. 

The gallery was dark, high and narrow, with only a foot or two of passage between the bookstacks, and the wooden rail. I switched off my 
torch in the hope that I could catch a glimpse of the item I was searching for... The air up here was colder, but at the same time oddly 
dead, and close as though the dust of years was packed tightly, excluding any freshness, except for a soft breathing amongst the aisle. 

End  Dramatic ending  

 

Language features  

 

High level punctuation  

The soft breathing came again, from a different place, in the darkness just ahead of me and I began to edge forwards, and then to stop, 
move and stop, but it was always just out of reach. I looked down into the great empty barrel of the room below. Every shadow seemed 
like a crouched, huddled figure, every corner concealed some dreadful shape. There was no one there. There was nothing. There was eve-
rything. ‘Who is there?’ I breathed. I wanted to run but could not and knew that this was what was intended, that I should be terrified 
by nothing, by my own fears; by soft breathing,; by the creak of a board; by the very atmosphere which threatened me. Whoever they 
were, they were searching for it, just like I was. 

A description must contain… 

 Describing of a setting and or a character(s) depending on 
the task you have selected 

 No action or plot  

Both must contain language features, a clear structure & SPaG. 

40 marks 
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Language Critical Skill: Paper 2, Question 2 (DEI) 

 Six Stage Critical Strategy 

1. Read what the question is asking and read both texts 
2. Find a way that the texts are different, making sure it answers the ques-

tion 
3. Underline words/phrases that show this in each text 
4. Annotate what these words/phrases do (ie: how they make the reader feel, 

what they remind the reader of or the connotations that they have) 
5. Use the grid below to write a DEI paragraph that answers the question 

clearly (because the question is a summary question, try to keep your     
paragraph to two sentences) 

6. Do this three times in total to answer the question in  detail 

Read this WAGOLL for further help: 

 In Source A the weather is dangerous through the  phrase 
‘Death Zone’ whereas this is different in Source B as the weather 
is troublesome, but it isn’t a large scale problem shown through 
the phrase ‘layering up with warm clothes’. Therefore, the weath-
er in Source A is fatal and causes mass disruption and casualties, 
although it is a mere inconvenience in Source B. 

List comparison connectives  

However  whereas  on the other hand  conversely 

In contrast  yet   notwithstanding  unlike 

 DEI What to include What that means Sentence Starters 

Sentence 1 
  

View on Source A What does source A focus on? 1. Source A shows…. through the phrase…. 

Conjunction Have you found a way that the texts are similar? 
  
  
  
 
2.  Have you found a way that the texts are differ-
ent? 

1a) Similarly… 
b) Equally… 
c) In the same way… 
d) Likewise… 
e) As with… 
2a) However… 
b) By contrast… 
c) On the other hand… 
d) Alternatively… 
e) Whereas… 

View on Source B 1.  What does source B focus on? 1. Source B shows…. through the phrase…. 

Sentence 2 Inference 
  

1. What can you infer? 
2. What does this suggest to readers? 
3. What do the similarities/differences imply about 

the topic of the question? 
4. How is one text more ….. than the other? 

1. Readers can infer that… BECAUSE… 
2. This suggests that to readers that… BECAUSE… 
3. Overall, these similarities/differences imply that…. 
 
4.This suggests that Source A is more …. than Source B because…. 

8 marks 

9 



 

 

 

 

1. Read what the question is asking and read both 
texts 

2. Find a way that the texts are different, making 
sure it answers the question 3. Underline words/phrases that show this in each 

text 

4. Annotate what these words/phrases do (ie: how they 
make the reader feel, what they remind the reader of or 
the connotations that they have) 

5. Use the grid below to write a DEI paragraph that answers 
the question clearly (because the question is a summary 
question, try to keep your paragraph to two sentences) 

6. Do this three times in total to answer the ques-
tion in  detail 

Language Critical Skill: Paper 2, Question 2 (DEI) 
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Language Critical Skill: Paper 2, Question 3 (PEEDE) 

 

PEEDE What to 
include 

Which question can you answer? Sentence Starters 

Sentence 
1 

Point 1.     What is your opinion on the question? 

 

… is presented as… (or anything that is equally relevant) 

Evidence Which quote shows this? …through the word/phrase… (insert quote or reference) 

Sentence 
2 

Explain 1. What can you infer and why? 
2. What does the quote imply and why? 
3. What is the quote trying to show? 
4. Has the writer used a language feature in the quote – what is 
it used to show? 

1. Readers can infer that… BECAUSE… 
2. This suggests that… BECAUSE… 
3. This quote is the writer’s way of trying to show … BECAUSE 
4. The writer’s use of … is important BECAUSE… 

Sentence 
3 

Develop-
ment 

1.Is there a specific word that stands out? What is its impact? 
2.Does the quote have a different interpretation? 
3.Can you give an extra piece of analysis on the quote? 
4.Has the writer used this feature again in the extract and how 
does it compare? 

1.In addition, the word (insert example) suggests…. BECAUSE… 
2.On the other hand, this could refer to …. BECAUSE... 
3.Furthermore, it could show… BECAUSE… 
4. Similarly, when the writer uses (insert feature) through the phrase (insert example) 
this creates a similar/different effect BECAUSE… 

Sentence 
4 

Effect on 
the 
Reader 

1.How does this quote make readers feel and how does it do it? 
2.What images does it make the reader think of and why? 
3.What effect does it create and why does it? 
4.How does this make the tone or atmosphere seem at this 
point? 
5.Does it change the way that readers feel about a anything a 

1.This makes the readers feel... BECAUSE… 
2.This evokes images of…. BECAUSE… 
3.This creates an effect of… BECAUSE… 
4.For readers, this makes the atmosphere seem… BECAUSE… 

 
5.This changes the way that readers interpret … BECAUSE… 

Six Stage Critical Strategy 

1. Read what the question is asking and identify the relevant section of text 
(referred to in the question) 

2. Read the relevant section of the text  
3. Underline words/phrases in the text that link to the question 
4. Annotate what these words/phrases do (ie: how they make the reader feel, 

what they remind the reader of or the connotations that they have) 
5. Label the language feature for each annotated word/phrase. If you cannot 

find language features, find adjectives or verbs and annotate them 
6. Use the grid below to write one PEEDE paragraph that answers the ques-

tion clearly. Do this three times to answer the question in  detail 

Read this WAGOLL for further help: 

The writer uses onomatopoeia through the phrase ‘blows of a hammer on 
a length of rail’ to describe life in the prison. The word ‘blows’ emphasis-
es how abruptly and violently the prisoners are woken up in the morning. 
This is supported by the nouns ‘hammer’ and ‘rail’, which create a sense 
of danger, reinforcing the harsh and potentially threatening setting the 
prisoners are waking up to. 

List of potential language features  

 Facts    Statistics  Emotive language  List 

Rhetorical Question  Adjective  Verb   Adverb 

Exaggeration  Alliteration  Repetition   Triplet 

12 marks 

11 



 

 

  

1. Read what the question is asking and identify the   
relevant section of text (referred to in the question) 

2. Read the relevant section of the text  3. Underline words/phrases in the text that link to 
the question 

4. Annotate what these words/phrases do (ie: how 
they make the reader feel, what they remind the 
reader of or the connotations that they have) 

5. Label the language feature for each annotated 
word/phrase. If you cannot find language features, 
find adjectives or verbs and annotate them 

6. Use the grid below to write one PEEDE paragraph 
that answers the question clearly. Do this three 
times to answer the question in  detail 

12 

Language Critical Skill: Paper 2, Question 3 (PEEDE) 



Language Critical Skill: Paper 2, Question 4 (PEEDE C PEEDE) 

After you’ve written about Source A, use a COMPARISON/CONJUCTION to directly compare this to the writer’s viewpoints in Source B. In this question, 

the  quality of the COMPARISON is the most important aspect. DO NOT JUST WRITE ABOUT ONE SOURCE. IT MUST BE BOTH! 

Six Stage Critical Strategy 

1. Read what the question is asking and re-read both texts 
2. Find a way that the writer’s attitudes and opinions are different (or the 

same) making sure it answers the question 
3. Underline words/phrases that show this in each text and label which      

language features are used in each texts 
4. Annotate what these words/phrases do (ie: how they make the reader feel, 

what they remind the reader of or the connotations that they have) 
5. Use the grid below to write one PEEDE-C-PEEDE paragraph that answers 

the question clearly 
6. Do this three times in total to answer the question in  detail 

Read this WAGOLL for further help: 

Each source show opposite opinions of the weather as they act in direct 
contrast to one another. Source A uses onomatopoeias such as “scream 
[…] howl” which suggests that the weather is like an evil supernatural 
force, this emphasises how severe the weather conditions are. On the 
other hand, the writer of Source B uses a calmer tone through these 
adjectives: ‘exquisite [..] charming’ to describe the snowfall, this shows 
that the weather is pleasing and extremely enjoyable. 

List comparison connectives  

However  whereas  on the other hand  conversely 
In contrast  yet   notwithstanding  unlike 
Similarly  furthermore in addition   correspondingly 

16 marks 

13 

 What to 
include 

Which question can you answer? Sentence Starters 

Sentence 
1 

Point 1.     What are the writer’s attitudes in Source A? 

 

In Source A, the writer takes the view that... 

Evidence Which quote shows this? … shown through the word/phrase… (insert quote or reference) 

Sentence 
2 

Explain 1. What can you infer and why? 
2. What does the quote imply and why? 
3. What is the quote trying to show? 
4. Has the writer used a language feature in the quote – what is 
it used to show? 

1. Readers can infer that… BECAUSE… 
2. This suggests that… BECAUSE… 
3. This quote is the writer’s way of trying to show … BECAUSE 
4. The writer’s use of … is important BECAUSE… 

Sentence 
3 

Develop-
ment 

1.Is there a specific word that stands out? What is its impact? 
2.Does the quote have a different interpretation? 
3.Can you give an extra piece of analysis on the quote? 
4.Has the writer used this feature again in the extract and how 
does it compare? 

1.In addition, the word (insert example) suggests…. BECAUSE… 
2.On the other hand, this could refer to …. BECAUSE... 
3.Furthermore, it could show… BECAUSE… 
4. Similarly, when the writer uses (insert feature) through the phrase (insert example) 
this creates a similar/different effect BECAUSE… 

Sentence 
4 

Effect on 
the 
Reader 

1.How does this quote make readers feel and how does it do it? 
2.What images does it make the reader think of and why? 
3.What effect does it create and why does it? 
4.How does this make the tone or atmosphere seem at this 
point? 
5.Does it change the way that readers feel about a anything a 
character or theme? 

1.This makes the readers feel... BECAUSE… 
2.This evokes images of…. BECAUSE… 
3.This creates an effect of… BECAUSE… 
4.For readers, this makes the atmosphere seem… BECAUSE… 

 
5.This changes the way that readers interpret … BECAUSE… 



 

 

 

 

1. Read what the question is asking and read both 
texts 

2. Find a way that the writer’s attitudes and opinions are 
different (or the same) making sure it answers the question 

3. Underline words/phrases that show this in each text 
and label which language features are used in each texts 

4. Annotate what these words/phrases do (ie: how they 
make the reader feel, what they remind the reader of or 
the connotations that they have) 

5. Use the grid below to write one D-FEE=C=FEE    
paragraph that answers the question clearly 

6. Do this three times in total to answer the ques-
tion in  detail 

Language Critical Skill: Paper 2, Question 4 (PEEDE—C—PEEDE) 

14 



Language Critical Skill: Paper 2, Question 5 

 

Six Stage Critical Strategy 

1. Read the statement in quotation marks. Read the task underneath. 

2. Briefly note:  

 - the text type you are writing (e.g letter, article, speech) 

 - the audience of your writing (e.g school children, a member of parliament) 

 - the purpose of your writing (e.g to persuade someone to do something, to     
    explain your point of view) 

3. Make a plan  of 5 clear section using the layout below. 

4. Add when/where you will include persuasive language features into your plan (use 
 the help box below). 

5.  Write your answer, ensuring there are 5 clear sections.  

6. Check that your answer has strong technical accuracy (use the help box below). 

Different Text-Types & what to include: 

Letter - using an address on right hand side; the date; appropriate ad-
dress (e.g Sir/Madam; appropriate sign off (e.g yours faithfully) 

Section What does in contain? Example 

Intro.  Snappy/shocking/emotive fact or statistic 

 Unpick/ explain this fact/define the terms 

if needed/what does it mean?  

 State my opinion  

In the past 10 years, there’s been a 130% increase in cosmetic plastic surgery procedures. This means 
that more and more people are turning to the extreme measures of knives and needles to make them-

selves supposedly look better. -Making this procedure free to everyone is asking for trouble – because 
plastic surgery is not always pretty, in fact, it rarely ever is.  

Key Point 
1 

 Make a point which reinforces your opinion  

 Use features to persuade others/explain it  

Cosmetic plastic surgery is an extreme, life-changing and potentially dangerous procedure. It is a lengthy 
and serious process; it is not something which should be readily available which people help themselves to, 
as if it were from the bowl of communal mints in the hairdresser’s waiting area.  

Key Point 
2 

 Make a point which reinforces your opinion  

 Use features to persuade others/explain it  

Furthermore, the NHS simply could not cope with the financial pressure. The media is constantly report-
ing on catastrophic cuts and the blistering budget; our health service could not cope with any further 
stretches, especially ones which simply come down to vanity. Is a non-medical nose job really a noble use 
of the taxpayers hard-earned money?  

Counter 
& Refute 

 Make a point which others might say to 
disagree with you or to prove you wrong.  

 Then prove it wrong & undermine it  

Some might argue that cosmetic plastic surgery increases the self-esteem of people who are low in confi-
dence. However, psychologists at Oxford University have concluded that counselling and self-esteem 
therapy delivered by a qualified professional is significantly more effective in improving young people’s 
mental health and self-confidence.  

Conclude  Short & clear: why have you given this 
speech? 

Costly surgery is merely a quick fix. But, I need you to see that the real issues are on the inside, not the 
outside: young people need to talk about their insecurities and work on improving their mental health in a 
healthy, open and supportive way.  

Speeches - clear address to the audience;  an appropriate sign off;  
fluently linked  ideas. 

Article -  a clear/original headline;  a strapline;  subheadings;  an in-
troductory paragraph; fluently linked ideas. 

Leaflet Texts -  a clear/original title;  organisational devices such as 

Persuasive Language Features: DAFORREST: Direct address   
alliteration   facts   opinions   repetition         triplets
 rhetorical questions   emotive language         statistics  

40 marks 
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  What to 
include 

What do you need to answer to do PEEDEC 
well? 

Sentence Starters 

Sentence 
1 

Point 1.     What is your opinion on the question? 
2.     How far do you agree with what the question is 
presenting 

… is presented as… (or anything that is equally rele-
vant) 

Evidence 1. Which quote shows this? …through the word/phrase… (insert quote or refer-
ence) 

Sentence 
2 

Explain 1. What can you infer and why? 
2. What does the quote imply and why? 
3. What is the quote trying to show? 
4. Has the writer used a language feature in the quote – 
what is it used to show? 

1. Readers can infer that… BECAUSE… 
2. This suggests that… BECAUSE… 
3. This quote is the writer’s way of trying to show … 
BECAUSE 
4. The writer’s use of … is important BECAUSE… 

Sentence 
3 

Develop 1. Is there a specific word that stands out? What is its 
impact? 
2. Does the quote have a different interpretation? 
3. Can you give an extra piece of analysis on the quote? 
4. Has the writer used this feature again in the extract 
and how does it compare? 

1. In addition, the word (insert example) suggests…. 
BECAUSE… 
2. On the other hand, this could refer to …. BE-
CAUSE... 
3. Furthermore, it could show… BECAUSE… 
4. Similarly, when the writer uses (insert feature) 
through the phrase (insert example) this creates a 
similar/different effect BECAUSE… 

Sentence 
4 

Effect on 
the reader/
viewer 

1. How does this quote make readers feel and how does 
it do it? 
2. What images does it make the reader think of and 
why? 
3. What effect does it create and why does it? 
4. How does this make the tone or atmosphere seem at 
this point? 
5. Does it change the way that readers feel about a 
anything a character or theme? 

1.This makes the readers feel... BECAUSE… 
2.This evokes images of…. BECAUSE… 
  
3.This creates an effect of… BECAUSE… 
  
4. For readers, this makes the atmosphere seem… 
BECAUSE… 
5. This changes the way that readers interpret … 
BECAUSE… 

Sentence 
5 

Context 1. How has your idea been shaped by the historical era? 
2. Is there something relevant to context that you can 
link to your point? 
3. What might have inspired the writer to write like 
this? 
4. What do you know about context that might show us 
about the writer’s intentions? 
5. Does it link to a critical theory? 

1. (Writer’s name) has done this because in the era 
that the text was written… 
2. This idea links to…. BECAUSE 
3. The writer was inspired to do this by … 
4. The writer did this deliberately to reflect… 
5.This idea of … is subtly reminiscent of…. Whereby... 
  

Literature Critical Skill: Answering a Literature Question 

Literature Writing Frame 

How do I use this sheet? 

 

Read the question and plan the 
points that you want to make: 
fail to prepare; prepare to 
fail. 

 

A PEEDEC paragraph should 
be 5/6 sentences, this writing 
frame takes you through each 
skill that you need to show in 
order to succeed in Litera-
ture. 

  

For each sentence, read the 
list of questions in the yellow 
box. Choose one of the ques-
tions that you know how to 
answer and use the same num-
ber sentence starter in your 
writing.  

 

Do this for each sentence to 
make a well-constructed para-
graph 
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Plot 
Chapter 1 – Story of the Door: Mr Utterson and his friend Mr Enfield 
are out for their weekly Sunday walk when they come across a strange door 
on a side street. Mr Enfield tells a story of seeing a strange man trample a 
small girl. A crowd gather and make him pay compensation. This story worries 
Mr Utterson as the compensation was paid for by his friend Dr Jekyll. 
Chapter 2 – Search for Mr Hyde: Mr Utterson continues to be con-
cerned about the story told to him by Mr Enfield. He takes out the will en-
trusted to him by his close friend Dr Jekyll which leaves all Dr Jekyll ’s money 
to a man named Hyde. He questions an old friend of his and Jekyll’s (Lanyon) 
who says he has not spoken to Jekyll for years. Utterson vows to meet this 
Mr Hyde and waits by the strange door until he arrives. He is surprised by 
the sense of evil that seems to come from him. Utterson is worried that Hyde 
will murder Jekyll in order to benefit from the will. 
Chapter 3 – Dr Jekyll was quite at ease: Mr Utterson waits behind 
after a dinner held by Jekyll. He questions him about the will and Lanyon. It 
becomes clear that he and Lanyon fell out over scientific differences and 
that Jekyll feels there is nothing to worry about with Hyde. He says he can 
be rid of Hyde at a moment’s notice. 
Chapter 4 – The Carew Murder Case: Nearly a year later a man of 
high society (Sir Danvers Carew) is clubbed to death by Hyde. This is wit-
nessed by a young maid. A letter to Utterson is in Carew’s pocket and when 
contacted he recognises the walking stick used by Hyde actually belongs to 
Jekyll. On visiting Hyde’s house it is clear he has tried to destroy evidence 
and made a quick exit. 
Chapter 5 – Incident of the Letter: Utterson visits Jekyll to enquire 
if he is hiding Hyde following the murder. Jekyll looks very ill and pale but 
says that he is not. He says that Hyde is quite safe and that they will never 
hear from him again as he received a letter saying as much. Utterson later 
asks his clerk to look at the letter, Guest (the clerk) notices the handwriting 
is very similar to Jekyll’s. 
Chapter 6 – Remarkable Incident of Dr Lanyon: Hyde appears to 
have disappeared and for two months Jekyll is his old sociable self. Suddenly 
this changes and he refuses to see Utterson. Utterson visits Lanyon to find 
out why Jekyll has changed and finds Lanyon on his death-bed, refusing to 
mention Jekyll at all. Lanyon dies, leaving a letter to be opened on the death 
or disappearance of Jekyll. Utterson continues to be refused entrance to 
Jekyll’s. 
Chapter 7 – Incident at the Window: On one of their weekly walks 
Enfield and Utterson spot Jekyll through his window. They call to him and he 
replies but suddenly looks terrified and slams the window shut. The two are 
concerned and leave in silence. 
Chapter 8 – The Last Night: Poole (Jekyll’s servant) arrives at Utter-
son’s house and insists he come over. A voice which is not Jekyll’s is coming 
from the laboratory. The voice has been calling out for a particular chemical 
which cannot be found as it is ‘not pure’. They decide to break in and confront 
the person who they believe to be Hyde. Once inside they find a body twitch-
ing inside Jekyll’s clothes. The body is much smaller than Jekyll and is holding 
a test-tube. A will is on the table dated today which leaves everything to 
Utterson. There is also a packet containing Jekyll’s ‘confession’. Utterson says 
he will read it and return. 
Chapter 9 – Dr Lanyon’s Narrative: This is the contents of the letter 
from Lanyon. Lanyon received a letter from Jekyll asking him to collect a 
drawer containing a chemical and to take it to his home, where it will be col-
lected by someone at midnight. Lanyon does this and at midnight is greeted by 
a small and hideous man. The man says he can either take the potion there or 
take it away. Lanyon says to take it and is horrified to see the man turn in to 
Jekyll. He becomes terminally ill upon seeing this. 
Chapter 10 – Henry Jekyll’s Full Statement of the Case: Jekyll 
details exactly what happened over the course of the events in the novel. His 
experiment started off as a scientific curiosity where he wanted to see if he 
could split his personality in to its good side and its bad side. He became 
addicted to these two sides and eventually lost control of when he turned into 
Hyde. Unable to obtain the right version of the chemical he is unable to keep 
turning back into Jekyll. We do not return to Utterson at the end of the 
novel.  

Jekyll and Hyde: Plot, Structure, Form and Context 

Context Explanation 

1. Fin-de-
siècle fears 
(end of 
century 
fears): 

At the end of the 19th century (known as the fin de 
siècle), there were growing fears and anxiety in socie-
ty about: the threats of disease; sexuality and prom-
iscuity; moral degeneration and over-indulgence. 
 Some might argue that Hyde is an embodiment of 
these threats which society was anxious about. 

2. Victorian 
values : 

From the 1850s to the turn of the century, British 
society outwardly displayed values of sexual restraint, 
low tolerance of crime, religious morality and a strict 
social code of conduct. 
Jekyll is said to be a respectable gentleman who 
upholds these values. However, the fact that Jek-
yll is also the hedonistic Hyde conveys a message 
that undermines traditional Victorian values of 
restraint and morality. 
On the other hand, in the final chapter, Stevenson 
presents Jekyll as feeling trapped by the con-
straints put on him by his reputation and the ex-
pectation that society had of him. He views Hyde 
as a means of escaping this. 
 

3.  
Darwinism 
and  
Evolution: 

The implications of Darwinism and evolution haunted 
Victorian society. The idea that humans evolved from 
apes and amphibians led to worries about our lineage 
and about humanity’s reversion to these primitive 
states. 
 Hyde is often described as animal-like (“ape-like 
fury”) – Stevenson would have been inspired by 
Darwin’s theories. 
  

4.  
Physiognomy: 

Italian criminologist Cesare Lombroso (1835-1909) 
theorised that the ‘born criminal’ could be recognised 
by physical characteristics, such as asymmetrical 
facial features, long arms or a sloping forehead. 
This branch of so-called scientific theory influ-
enced Stevenson’s physical descriptions of Hyde, 
who is physically described as looking evil and crim-
inal, as well as being evil: “evil was broadly and 
plainly written across the face of [Hyde]” (chapter 
10). 
  

5. Urban 
terror: 

As London grew wealthy during the industrial revolu-
tion, the poverty in the city also grew. The overcrowd-
ed city became rife with crime. 
The crowd as something that could hide sinister 
individuals became a convention of Gothic and de-
tective fiction, the dingy by-streets of Soho (a 
real London area) is the perfect setting for Ste-
venson to home the villain of the novella. 
  

6. Robert 
Louis  
Stevenson: 

The writer of the novella was born and raised in Edin-
burgh, giving him the dual identity of being both Scot-
tish and British. Edinburgh was a city of two sides - he 
was raised in the wealthy New Town area, with rich 
yet restrictive parents, but spent his youth exploring 
the darker, more sinister side of town when he went 
to university. 
 It can be argued that Stevenson himself provided 
the inspiration for his protagonist in the novella, 
and his craving for a life in which he could live an 
unrestricted lifestyle. 
  

Structure of the Novella 

The novella is structured with lots of ‘interpolated’ narratives – 
which means that the novella is structured with short bits of mini 
story-telling mixed in with a longer story: 
  
Chapter 1 – Chapter 8 
Third person narrative, but with the limited perspective of Mr Ut-
terson. 
  
Chapter 9 
Epistolary style narrative (in the style of a letter) from Dr Lanyon, 
addressed to Mr Utterson. 
  
Chapter 10 
Dr Jekyll’s first person narrative form, in the style of a full state-
ment of his version of events. 
  
This structure helps to tell the story whilst creating a sense of 
mystery, as other character’s points of view are kept hidden from 
the reader. 
  
Dr Jekyll is not introduced until chapter 3 – this creates a sense of 
the unknown around Dr Jekyll. 
  
Chapter 8 is arguably the climax of the novella when Utterson breaks 
into the office and finds Jekyll’s dead body. 
  
Some would argue that chapter 9 is the climax of the novella, when 
the audience can witness the supernatural metamorphosis of Hyde 
into Jekyll. 
  
The entire novella is not written in chronological order. Stevenson 
does this in order to heighten the tension surrounding the unan-
swered questions which the reader has. 

Form of the Novella 

The Gothic Form: 
Gothic novels always deal with extremes of emotion, insani-
ty. This is shown through Jekyll’s utter obsession with med-
dling with science, his deep depression after he realises 
that he cannot control the transformations (evident in 
chapter 7: The Incident at the Window). 
  
Gothic novels are known for conveying horrifying, violent 
and supernatural events – the ferocious criminal acts of 
Hyde against the young girl and Carew convey this. Also, 
when Lanyon’s letter details Hyde’s terrifying transfor-
mation into Jekyll after taking the potion, the supernatural 
theme becomes explicit. 
  
Detective Fiction Form: 
Detective novels always start with a crime which is then 
solved throughout the novel (known as a ‘whodunnit.) This is 
reinforced through the opening anecdote from Enfield 
about Hyde trampling the girl as well as Carew’s murder in 
Chapter 4. 
 
Detective novels often have a twist or an element of revela-
tion which the reader does not expect – in chapters 9 & 10, 
we discover what really happened, why and the true timeline 
of events which create a revelatory feel. 
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Point Quote Writer’s 
method 

Jekyll’s form of 
science is contro-
versial and Lanyon 
shows abhorrence 
to Jekyll’s experi-
ments. 

‘unscientific balderdash’ 
  
Dr Lanyon about Dr 
Jekyll – Chapter 2 

Exaggera-
tion 
  
Scornful 
tone 

Jekyll claims to in 
control of Hyde, 
yet in the next 
chapter he commits 
murder. Jekyll is in 
denial about his 
lack of control over 
Hyde, and or is 
disloyal and deceit-
ful to his friend. 

"The moment I choose, 
I can be rid of Mr. 
Hyde." 
  
 Dr Jekyll to Mr Ut-
terson – Chapter 3 

Declarative 
  
Irony 
  
  

Jekyll’s actions are 
so disturbing that 
his servants seek 
help from others, 
defying the code of 
conduct of servants 
to defy their mas-
ter. 

“master's made away 
with; he was made away 
with eight days ago, 
when we heard him cry 
out upon the name of 
God” 
 Poole (Jekyll’s Butler) 
- Chapter 8 

Repetition 
  
Frantic tone 
  

Jekyll is presented 
as villainous and the 
true originator of 
the evil within the 
novella. 

“As for the moral turpi-
tude that man has un-
veiled to me … I cannot 
dwell on it without a 
start of horror.” 
 Dr Lanyon about Dr 
Jekyll –chapter 9 

Emotive 
language 
  
exaggera-
tion 

Jekyll has true 
belief in his strange 
and controversial 
strain of science. 
  

‘man is not truly one, 
but truly two’ 
  
Dr Jekyll – Chapter 10 

Declarative 
  
Confident 
tone 

Jekyll repressed 
his desires for a 
long time, then 
turned hedonistic & 
indulgent – and he 
is potentially the 
true villain of the 
novella. 

‘My devil had long been 
caged,  he came out 
roaring’ 
“…licking the chops of 
memory” 
 
Dr Jekyll – Chapter 10 

Metaphor 
  
zoomor-
phism 

Jekyll is proud of 
his production of 
Hyde and his scien-
tific experiment 
which reduces the 
reader’s sympathy 
for him. 

‘All human beings, as we 
meet them, are commin-
gled out of good and 
evil: and Edward Hyde, 
alone, in the ranks of 
mankind, was pure evil.’ 
Dr Jekyll – Chapter 10 

Sinister 
proud tone 
  
Hyperbole 

Point Quote Writer’s 
method 

Hyde is somewhat 
of a degenerate, 
and severely of-
fends the upper-
middle class gen-
try. 

"There is something 
wrong with his ap-
pearance; something 
displeasing, some-
thing downright 
detestable." 
  
Mr Enfield –  
Chapter 1 

Repetition 
  
Tricolon/
triplet 

Hyde is malevo-
lent and doubly 
sinful as he shows 
no remorse 

‘…the man trampled 
calmly over the 
child's body and 
left her screaming’ 
  
 Mr Enfield – 
Chapter 1 

Oxymoron 
  
Emotive lan-
guage 

There is an air of 
ambiguity as what 
specifically is 
wrong with him – 
he cannot be clas-
sified because he 
is so abnormal. 

‘I never saw a man I 
so disliked, and yet 
I scarce know why. 
He must be de-
formed somewhere;  
he gives a strong 
feeling of deformi-
ty’ 
 
 Mr Enfield – 
Chapter 1 

Connotations 
of 
“deformity” 
  
Tone of hesi-
tancy 

Shock and horror 
that Hyde’s ap-
pearance and sin-
ful actions cause 
upon those that 
meet him 

‘God bless me, the 
man seems hardly 
human! Something 
troglodytic,  shall 
we say?’ 
  
Mr Utterson – 
Chapter 2 

Exclamatory 
phrases 
Connotations 
of 
“troglodytic” 

Hyde is more akin 
to animals than 
humans. 

‘ape-like fury’ 
  
Narrator   - 
Chapter 4 

Connotations 
of the phrase 
Zoomorphism 

Hyde’s metamor-
phosis into Jekyll 
was startling and 
disconcerting to 
Lanyon. 
The metamorpho-
sis seemed excru-
ciating. 

“A cry followed; he 
reeled, staggered, 
clutched at the 
table and held on, 
staring” 
  
Dr Lanyon -  
Chapter 9 

Verbs which 
demonstrate 
pain 

Point Quote Writer’s 
method 

The city of London 
itself reinforces the 
theme of duality 

‘a certain sinister block of 
building thrust forward its 
gable on the street’ 
‘“discoloured […] with the 
marks of sordid and prolonged 
negligence” 
  
Narrator – Chapter 1 

Symbolic 
setting 
  
Personifica-
tion 

Hyde is associated 
with the devil, so is 
damned in the strict-
ly religious society. 

‘If ever I read Satan’s signa-
ture upon a face,  it is on 
that of your new friend!’ 
  
 Mr Utterson about Mr Hyde 
- Chapter 2 

Alliteration 
for empha-
sis 
Metaphor – 
suggests he 
is the dev-
il’s property 

Hyde’s heinous crimes 
have caused the char-
acters and the city 
itself to appear panic
-stricken. Hyde chal-
lenges the order and 
values of Victorian 
London. 

“a district of some city in a 
nightmare.” 
  
Narrator – chapter 4 
(travelling to find Hyde in 
Soho after they realise he’s 
killed Carew) 

Personifica-
tion 
  
Connota-
tions of 
‘nightmare’ 

The reader feels 
some degree of sym-
pathy for Jekyll & 
Utterson’s lost 
friendship, to which 
he showed loyalty and 
dedication. 
  

“Turn to the confession of 
your unworthy and unhappy 
friend, Henry Jekyll” 
  
From a note found in chapter 
8, indicating to Utterson to 
read the full statement of 
the case (ch.10) 

Emotive 
language 
  
Pleading 
imperative 

Duality of 
man 

The idea that man has two sides: one good, one bad. Jekyll 
separates himself in to this two sides and enjoys the freedom 
of being Hyde so much that he struggles to turn his back on 
it. 

Science vs  
Religion 

Jekyll is fascinated with ideas more traditionally associated 
with psychology and religion than medicine. Both men are 
defeated by their beliefs – Lanyon in his refusal to see be-
yond science and Jekyll in the way he chooses to play God. 

Evolution 
&  
Regression 

This idea can be seen through the character of Hyde, he is 
often seen as primitive and inspires fear and disgust in every-
one he meets. Darwin’s Theory of Evolution had made people 
question their previous beliefs on how man was created. Hyde 
could represent these fears on our evolution and the possibil-
ity of regression to ab-human..  

Good vs. 
evil 
  

This is a recurring theme and can be seen through the en-
counters that Hyde has with the world e.g. the girl he tram-
ples & murdering Carew. This can also be seen in chapter ten 
when Jekyll documents his struggle to control Hyde reap-
pearances. 

Reputation 
& Repres-
sion 

Jekyll battles with the constraints put on him by society, and 
the facade he has to keep up in order to fit in with this. Hyde 
goes against these ideas, giving Jekyll the freedom to ex-
press the side that society makes him repress, whilst Hyde 
undermines Victorian values and morality. 
  

Jekyll and Hyde: Key Character Quotes and Themes 

Language: Jekyll Language: Hyde Language: Utterson 

Themes and Colour Key 
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Plot 
Act 1 
Act 1: Sc1. Fight between Montagues and Capulets—
Romeo loves Rosaline. 
Act 1: Sc2. Paris encourages Capulet to let him mar-
ry Juliet— Romeo  and Benvolio learn about the 
Capulets’ masquerade ball. 
Act 1: Sc3. Nurse and Lady Capulet tell Juliet about 
Paris’ proposal. 
Act 1: Sc4. Romeo, Benvolio and Mercutio arrive at 
the ball. 
Act 1: Sc5. Romeo falls for Juliet, Capulet stops 
Tybalt fighting him. 
Act 2 
Act 2: Sc1. Romeo and Juliet leave the ball togeth-
er. 
Act 2: Sc2. Romeo talks to Juliet at her balcony: 
they agree to marry 
Act 2: Sc3. Friar Lawrence agrees to marry them to 
stop fighting. 
Act 2: Sc4. Benvolio and Mercutio joke about Ro-
meo’s love. Romeo gives the Nurse a message to 
Juliet: they will be wed that afternoon 
Act 2: Sc5. Nurse tells Juliet the news about the 
wedding. 
Act 2: Sc6. Romeo and Juliet are married by the 
Friar.  
Act 3 
Act 3: Sc1. Tybalt kills Mercutio and Romeo kills 
Tybalt. 
Act 3: Sc2. Juliet learns of Tybalt’s death and longs 
for Romeo. 
Act 3: Sc3. Romeo is hiding with the Friar. Romeo 
agrees to run away. 
Act 3: Sc4. Capulet decides to make Juliet marry 
Paris. 
Act 3: Sc5. Romeo and Juliet wake up together and 
Romeo leaves. Juliet refuses to marry Paris, defying 
her parents and the Nurse. 
Act 4 
Act 4: Sc1. Friar Lawrence gives Juliet the potion 
Act 4: Sc2. Juliet apologises and promises her fa-
ther that she’ll marry Paris, knowing that she will 
wake up in the morning looking ‘dead’. 
Act 4: Sc3. Juliet drinks the potion 
Act 4: Sc4. Capulet sends the Nurse to wake Juliet 
up 
Act 4: Sc5. The Nurse finds Juliet dead and every-
one grieves for her. 
Act 5 
Act 5: Sc1. Romeo hears that Juliet is dead and 
tries to buy poison. 
Act 5: Sc2. Friar Lawrence learns that Romeo isn’t 
aware of Juliet’s ‘fake’ potion and he plans to hide 
Juliet himself. 
Act 5: Sc3. Romeo kills Paris in the crypt, drinks 
poison and dies. Juliet wakes up and Friar Lawrence 
begs her to come with him but she refuses. She 
tries to drink the poison from his lips and stabs 
herself. The friar explains what has happened and 
the Capulets and Montagues agree to end the war. 

Context Explanation 

Queen  
Elizabeth I 

Queen Elizabeth was a pioneer. She was known as the ‘Virgin Queen’ 
because she never married and never produced an heir. Her support of 
the arts meant that there was a special relationship between her and 
Shakespeare. A lot of Juliet’s strong character traits are modelled on 
the progressive attitudes for women that Elizabeth modelled at the 
time 

Shake-
speare’s 
Inspiration  

It is generally believed that the play was based on Arthur Brooke’s poem 
from 1562. Shakespeare wrote his version of the play in 1594. The play 
is based on a real Italian love story from  the 3rd century.  The irony 
here is that Shakespeare’s play is a  tragedy: he uses a real life love 
story to create a more sobering effect on the audience. It shows how 
love and hate work hand in hand and when something appears perfect, 
fate can work in a cruel way. 

Religion Queen Elizabeth was outwardly a Catholic, but secretly she was a 
protestant. This made her a very popular Queen because she believed 
that Catholics and Protestants could live together peacefully. It is this 
idea that underpins the ending of the play: the Montagues and Capulets 
both have to witness tragedy to understand the importance of toler-
ance. Elizabeth’s views were notably respected: her successor (King 
James) was outwardly a Protestant and had several attempts on his life. 

The role of 
women 

Society was ‘patriarchal’ (led by men). Women were said to be lower than 
men. A woman’s role in Elizabethan times was clearly defined. They were 
expected to marry, to bear children and be subservient to men. Women 
who challenged this concept were sometimes labelled as witches and 
ostracised from society. Women were known to be at the mercy of men 
and when wives were of no use or defiled, they were outcast. 

The 
Humors 

Greek philosopher Hipocrates believed that humans were controlled by 
the four  seasons.: a happy person needs to find a balance between 
them.  
1) Phlegmatic (winter—blue) represents the calm and reliable (Benvolio 
or Juliet when she is calm and obedient when her parents want her to 
marry) 
2) Sanguine (Spring—red) represents listening to the heart and making 
decisions ( Romeo and Juliet are committed to each other) 
3) Choleric (Summer—yellow)  represents risk takers/impulsiveness 
(Mercutio is rash when he fights Tybalt—Romeo becomes this) 
4) Melancholy (Autumn—green/earth)  represents shyness or anxiety 
(Romeo is like this at the start and becomes this way when he is ban-
ished to Mantua) 
When these colour are mentioned in the play, it is usually a sign that 
Shakespeare is foreshadowing the character’s feelings 

Great chain 
of being 
and ‘The 
Divine 
Right’ 

In Jacobean times, people believed that all life was part of a strict 
hierarchy, with God at the top. Kings were thought to have been ap-
pointed by ‘divine right’ (selected by God) and therefore higher than the 
rest of mankind. To challenge one’s position – and to challenge the King – 
was an affront to God and would create great chaos. 

The Globe 
Theatre 

The lower class citizens or servants would stand in the yard or ‘pit’ in 
front of the stage. Those with more money could sit in galleries or 
‘gentleman’s rooms’ but every member of the audience needed to be 
satisfied: violence for the poor, subtle allusions for the wealthy and 
religious references for everyone to relate to. The witches are an ex-
ception to Shakespeare plays as the plays typically began with minor 
characters (the chorus), but such are their presence, an audience would 
have been silenced. 

Family and 
Love 

Love was driven by rules in this era. Marriages were arranged by parents 
and based on status and children (like Juliet) were chaperoned at all 
times. Children didn’t have the freedom to marry who they want but 
would have been considered unruly if they didn’t obey their parents’ 
wishes.  The father was the ruler of the house and children could have 
been married at aged 12. They were deemed mature enough. 

Structure of the Play 

 
The play has a twofold structure following Romeo and 
Juliet’s romance then, the tragic fall and character 
deaths. This helps the audience to see the contrast 
in fortunes, the importance of fate and it emphasises 
the message of the play. 
 
Shakespeare uses a circular structure. The play 
starts and ends with the notion of a grudge between 
the Montagues and Capulets. Albeit, by the end of 
the play, the grudge has been ended 
 
Iambic Pentameter and Blank verse:(1 0 beats per 
line, the 2nd, 4th, 6th, 8th and 10th beats are stressed: 
no rhyme) underlines the power and is used by main 
characters & nobility 
Prose: (no pattern or set rules – just normal speech) 
used for minor characters to make them seem ordi-
nary 
 
Soliloquy: (a speech from a character where other 
characters do not hear him but the audience do) used 
by Romeo to show the audience his inner-most 
thoughts and feelings. 

Form of the Play 

Romeo and Juliet is a Aristotelian tragedy (a trag-
edy that  follows Aristotle’s model for a play): the 
tragic hero’ Romeo is made to seem even more 
tragic because of his age and naivety. There are a 
number of components that Shakespeare uses 
within this tragedy: 
Hamartia (tragic flaw) Romeo’s hamartia is his 
naivety: he makes rash decisions because he’s im-
mature 
Hubris (excessive pride and confidence) Mercu-
tio demonstrates his pride in the Queen Mab 
speech 
Peripeteia (a turning point) When Romeo kills 
Tybalt and is banished to Mantua. 
Anagnorisis (crucial discovery) Romeo’s anagnori-
sis is in Act 3, Sc 1 when he realizes he is 
‘fortune’s fool’ - he realizes that he is at the mer-
cy of fate. 
Catharsis (a cleansing of anxiety) This occurs 
for the audience at the end of the play when the 
two families bury their ‘ancient grudge’. 

Romeo and Juliet: Plot, Context, Structure and Form 
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Romeo and Juliet: Key Character Quotes and Themes 

Family Love Violence Fate 
‘I’ll look to like if looking liking move’  
Juliet (A1 , S3) ‘l’ sounds - alliteration 
(she’ll marry Paris if her dad wants her to) 

 
Tradition – girls did as their dads said 
Love –she has for her dad – Paris? 
Pride – she’s swallowing her pride for her 
dad 
The Humours—Juliet is passive and ac-
cepting (the phlegmatic) 

‘o brawling love, o loving hate’ Romeo 
(A1,S1) juxtaposition of ‘brawling love’  
Contrasts— oxymoron  of ‘loving hate’ 
shows confusion 
Violence and pain—’brawling’ and ‘hate’ 
foreshadow the violence to follow later 
Fate—he was destined to be with Juliet 
Naivety of youth—Romeo is  melancholy 
here but becomes sanguine as the play 
goes on 

‘civil blood makes civil hands un-
clean’  (Prologue) Juxtaposition between 
‘blood’ and ‘civil’ – implication is that 
‘feud’ actively turns good people violent 
Chaos, disorder, tradition, 
Family— the term ‘civil’ symbolises the 
families that are torn apart by violence 
Fate— the word ‘unclean’ suggests that 
the relationship has tainted the natural 
order—violence will occur because fate 
needs to be rebalanced 

‘Fatal loins’ (Prologue) 
Juxtaposition – ‘loins’ connotes the na-
ivety of youth, ‘fatal’ implies finality 
Death- fatal’ implies finality—people 
will die 
Family/Fate—’loins’ are something ge-
netic so it was almost written in the 
stars that this would happen 
Consequences—when you go against 
fate, bad thing happen. 
 

‘Hang thee, young baggage!’ Capulet 
(A3,S5)  exclamatories possessive word 
and implies she weighs him down 
Love – as a tool for ownership 
Hate – the fine line between love and hate 
Fear—father’s ruled by fear 
Consequences—the actions that Juliet 
once thought were right have a knock on 
Betrayal—Capulet feels betrayed, but 
ironically so does Juliet 
Selfishness—Capulet is selfish but for the 
era, so is Juliet because she won’t give in 
Male dominance—Capulet expectations of 
Juliet to give in to him 
Pride—neither will swallow their pride 

‘It seems she hangs upon the cheek of 
night Like a rich jewel in an Ethiope's ear’ 
Romeo (A1 , S5);  simile of light and dark 
imagery  shows how Juliet stands out to 
him 
Light and dark,  
Fate, ‘hangs’ means suspended, as if the 
two are in limbo/he senses danger 
Foolishness—he sees too much in the rela-
tionship too early. He overcommits.  

Light and Dark -Shakespeare uses Juliet 
and Romeo alternately for day and night. 
To show they’re opposites but also to imply 
they’re not meant for each other as night 
and day can’t be around at the same time. 

‘thou art a villain’ Tybalt (A3,  S1 ) 
Irony as at this point in the play, Romeo 
has only shown his altruistic qualities. 
Strong declarative and slander ‘villain’ 
  
Romeo—Tybalt’s views on Romeo are the 
start of his downfall as a character 
Family—The irony is that Romeo would be 
part of his family if it wasn’t for the war 
Honour—Tybalt only hates Romeo because 
he is a Montague: his sense of honour and 
pride as a Capulet make his rash and vio-
lent. 
 

‘black fate’  Romeo (A3,  S1 ) 
  
Light and dark—symbolises the con-
trasting fortunes of Romeo/families 
within the play 
Fear—black connotes ambiguity and the 
unknown 
Consequences—Shakespeare foreshad-
ows the downfall of the relationship just 
after the climax of the play 
Foolishness—Romeo’s failure to see how 
fate doomed their love shows his naive-
ty. It is ironic that he only sees the im-
pact of their love after people have died 

‘She is the hopeful lady of my Earth’  
Capulet (A1 , S2)] lady – signifies respect 
and the word ‘Earth’  connotes all encom-
passing which shows the size of their love 
- metaphor 
Love, protection –he doesn’t want her to 
be hurt 
Gender and Change in Capulet— contrast 
this loving tone with how he acts later on/ 
his relationship with Juliet 
Subversion – dad’s usually keen to marry 
children off 

 

‘my only love sprung from my only hate’ 
Juliet (A1 ,  S5) 
‘Only love’ is ironic because it will be her 
first and last ‘sprung’ energy and life – like 
a flower growing – usually is transient 
Conflict—foreshadows the conflict  
Family and Tradition—Romeo understands 
the impact that his love has on his family: 
he uses the word ‘hate’ to symbolise the 
Capulets 
betrayal, fate, contrasts, 

‘A plague on both your houses! They have 
made worms meat of me’ Mercutio (A3,  
S1) Irony of Mercutio’s humour con-
trasting with the exclamatory.  

 
Fate—Mercutio refers to the ‘houses’ and 
not individuals to suggest that violence 
was destined to occur after 
Honour—he fought for the honour of the 
Montagues 
Religion- The religious connotations of 
‘plague’ show there is a higher power that 
people turn to near death 
Death 

‘Thus with a kiss, I die’  Romeo (A5,  S3) 
  
Honour—Romeo’s fate is sealed by his 
hubris: his pride in himself 
Love—’kiss’ is a semantic of love: the 
kiss represents the love between the 
two and it contrasts with the word ‘die’ 
to show the impact of fate 
Consequences—when you ignore fate, 
you face the wrath of the Gods. At this 
point in the play, we see Romeo as his 
most childish—it is a cruel reminder of 
the consequences to ignorance 
Sacrifice/ Death 

‘women will fall where there’s no strength 
in men’ Friar Laurence (A2,S3) 

 
‘Fall’ – belittles women  and implies that 
they only contribute towards negativity 
‘strength’ associated with men and domi-
nance 
Fate, gender, foreshadowing, male dom-
inance, pride, Foolishness, contrasts 

‘prettiest babe that e’er I nursed’ Nurse 
(A1, S3) Superlative ‘prettiest’  
‘I e’er nursed’ is in the past tense to fore-
shadow her death 
‘nurse’ - shows ownership over Juliet 
Almost implies that the Nurse isn’t still 
nursing Juliet, whereas she is still giving 
her counsel – experience 
Family, betrayal, tradition, 

‘mad blood is stirring’  Benvolio (A3,  S1 ) 
Pathetic fallacy: the heat reflects and 
foreshadows the violence to come. When it 
is hot, people are aggressive 
Honour—the ‘mad blood’ symbolises how 
people will go ‘mad’ for their honour/pride 
Conflict ‘stirring’ is a more relaxed word 
for conflict (mixing two things that 
shouldn’t be together) shows Benvolio’s 
wisdom: he sees violence before it oc-
curs 

‘Hanging in the stars’  Romeo (A1 ,  S5) 
 
Fate  -relates to the Three Fates and 
her Shakespeare’s influence of the Re-
naissance underpins the play 
Light and Dark—contrast of ‘stars’ and 
sky to symbolise Romeo and Juliet and 
their differences 
Consequences—their love goes against 
fate and they pay the price in the end. 
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Plot 
Act 1: 
The Birling family and Gerald Croft are cele-
brating Sheila Birling's engagement to Gerald 
with a dinner.  Mr Arthur Birling, Sheila's fa-
ther, is particular pleased since the marriage 
means closer links with Crofts Limited which is 
run by Gerald's father. Crofts Limited is a rival 
company to Mr Birling's company, Birling and 
Company, Mr Birling hopes that these family 
links will  bring the two competitors together..  
Edna Maid  (the maid) announces that an inspec-
tor has arrived. Inspector Goole says that he is 
investigating the death of a young woman who 
committed suicide, Eva Smith. Mr Birling is 
shown a photograph of Eva, after initially deny-
ing recognising the woman in the photo, he re-
members firing her in 1910 for organising a 
strike over workers ’  pay. Sheila recalls also 
having Eva sacked about her manner  when 
served by her in an upmarket department 
store  (Eva smirked to another shop assistant 
about the dress Sheila tried). Sheila  regrets 
her actions and feels hugely guilty and responsi-
ble for Eva's death. The Inspector reveals that 
Eva Smith changed her name to Daisy Renton. 
Gerald acts guilty and Sheila notices his worry, 
she confronts Gerald when the Inspector leaves 
the room. Gerald reveals to Sheila he had an 
affair with Daisy Renton.  
Act 2: 
Gerald explains to The Inspector that he had an 
affair with Eva, but hasn't seen her since he 
ended their relationship .Sheila gives her en-
gagement ring back to Gerald. The Inspector 
turns his attention to Mrs Sybil Birling , she 
confesses that she also had contact with Eva, 
but Eva gave herself a different name to Mrs 
Birling. Eva approached a charity chaired by Mrs 
Birling to ask for help. Eva was desperate and 
pregnant but help was refused by Mrs Birling 
because she was offended by the girl  calling 
herself 'Mrs Birl ing'. She tells Eva that the 
baby's father should be made entirely responsi-
ble. She also tells Inspector Goole that the 
father should be held entirely responsible and 
should be made an example of.  
Act 3: 
Eric is revealed as the father. He stole money 
from Mr Birl ing's office to provide money to 
Eva. Eric is angry at his mother when he learns 
that she has refused to help Eva. The Inspector 
tells them that they are all  partly to blame for 
Eva's death and warns them of the consequenc-
es of people not being responsible for each oth-
er, "If men will not learn that lesson, when they 
will be taught it in  fire and blood and anguish".  
After Inspector Goole leaves, the family begin 
to suspect that he was not a genuine police in-
spector. A phone call  to the Chief Constable 
confirms this. Next, they phone the infirmary 
to be informed that no suicide case has been 
brought in. Mr Birl ing, Mrs Birl ing and Gerald 
congratulate themselves that it was all a  hoax. 
This attitude upsets Sheila and Eric . The phone 
rings. Mr Birl ing announces to the family that a 
girl  has just died on her way to the infirmary, a 
police inspector is coming to question them.  

Character portrayal Quote Writer’s method 
Greedy and the source of 
conflict 

‘heavy’ 
‘portentous’ 
‘50s’ 

Stage direction 
before the play, 
Polysemous adjective 

Conceited and self-
obsessed/ disingenuous. 
More obsessed with busi-
ness opportunities 

“one of the happiest 
nights of my life” 

declarative 

Ignorant, dismissive and ill
-informed 

‘unsinkable Titanic’ 
‘“The Germans don’t want 
war. Nobody wants war’ 

Dramatic irony 

Recalcitrant, obstinate 
and reluctant 

“Still, I can’t accept any 
responsibility. 

Recurring theme of 
social responsibility 
within the play 

Conceited, boastful and 
pompous 

‘Giving us the port Edna?’ Interrogative Verbs 

Deluded – sees himself as 
a suitable role model 

‘You’ve got a lot to learn 
yet’ (to Eric) 

Declarative, self-
assured tone 

Supernatural, somewhat un-
clear and the audience are 
suspicious of his role, initially 

‘Goole’ Foreshadowing, 
charactonym 
  

Not intimidated by Birling’s 
power and social status; he is 
undeterred to seek justice 

‘(cutting through, mas-
sively)’ 
  
(dryly) 

Stage direc-
tion, aposiope-
sis 

Intense and intimidating (coolly, looking hard at 
him) to Gerald 
  
(moves a few steps to-
ward Sheila) 

Stage direc-
tions, manner-
isms, demean-
our 

A man with a supernatural 
insight into the future, as his 
message to the Birlings is a 
severe warning of reality 

‘fire and blood and an-
guish’ 
  
‘millions and millions of 
Eva Smiths and John 
Smiths’ 
‘one body’ 
‘we don’t live alone’ 

Syndetic list, 
foreshadowing, 
dramatic irony 
Repetition 
Foreshadowing 
Repetition 

Aloof, distant and de-
tached from her family 

‘a rather cold woman’ Stage direction, 

Sentient and cognisant 
of the importance of 
social etiquette 

‘(reproachfully) Arthur, 
you’re not supposed to 
say such things’ 

Stage direction, 
Declaratives, 
Patronising tone 

Cool and superficial ex-
terior for the Inspector 
so that she feels in con-
trol 

‘I'm Mrs Birling, y'know.' 
(same, easy tone) 

Casual sociolect, 
Stage direction 

Dismissive, snobby, 
haughty 

‘as if a girl of that sort 
would refuse money’ 

Disdainful tone 
  
‘that’ distances her-
self 

Defensive,  supercilious ‘I was the only one who 
didn’t give in to him’ 

Emphasis on personal 
pronoun ‘I’ 

Uncertain, exposes her 
lack of parental responsi-
bility: poor judgement 
  

‘No – Eric – please – I 
didn’t understand’ 

Aposiopeses 
  
Situational irony 

Mrs. Sybil Birling 

Inspector Goole 

Mr. Arthur Birling:  
He appears more stereo-
typically ‘manly’ than Eric 
as he is presented as 
strong, confident 

Eric is ‘half-assured/
half-nervous’ 
  
Gerald is a ‘port con-
noisseur’ 

Stage direction be-
fore the play, 
High-brow language 

Cold – tries to shy away 
from the blame 

‘I don’t come into this 
suicide business.’ 

Emphasis on the use 
of personal pronouns 

Showing elements of 
regret, especially towards 
the start of the play, 

‘I’m rather more – 
upset – by this business 
than I probably appear 
to be – ‘. 

Dashes around the 
adjective  ‘upset’ to 
show contemplation 

An aristocrat, coming 
from highly respected 
stock that makes readers 
consider him as ostenta-
tious 

‘feels [he] might have 
done better for 
[himself] socially.’ 
  
‘well-bred man about 
town’ 

Allusion to his power 
within society 
  
Metaphorical play-on-
words – harmless 
connotations 

Capitalistic and keen to 
absolve himself of blame: 
he cares more for his 
reputation, not about the 
pain he’s caused 

“increasing prosperity 
  
“You couldn’t have done 
anything else” 

Reassuring tone to 
Birling 
 Similar attitudes 
between him and 
Birling 

Interfering, intrusive, 
self-interested 

(coming father in) Stage direction 

Acting histrionically , 
attention seeking and 
feeling vulnerable 

(recognizes it with a 
little cry, gives a half-
stifled sob) 

Stage direction,  
emotive verb ‘stifled’ 

Obnoxious, demeaning 
and malicious 

‘lucky to get taken on at 
Milwards’ 

Patronising tone 

Putting on a concerned 
exterior 

‘What was she like? 
Quite young? Pretty?’ 

Use of interrogatives 

Contemplative and self-
critical of the mistakes 
she has made 

‘I knew they'd been 
right. It just didn't suit 
me at all. I looked silly 
in the thing.’ 

Personal pronouns 
(showing how she has 
taken responsibility) 

Full of regret and sym-
pathy for Eva 

‘It's the only time I’ve 
ever done anything like 
that, and I’ll never, 
never do it again.’ 

Long-winded sentence 
to show her passion 

Critical of her father 
and willing to challenge 
his authority 

‘But these girls aren’t 
cheap labour – they’re 
people. 

The dash emphasises 
the second part of the 
sentence 

Uncomfortable, unnerv-
ing 

‘not quite at ease, half 
shy, half assertive’. 

Stage directions 

Justifies his negligent 
attitude to Eva through 
his upper class morality 

‘I was in that state when a 
chap easily turns nasty.’ 

Juxtaposition 
Verbal Irony 

Lacking approval from 
his father; somewhat of 
a black-sheep 

'You're not the kind of 
father a chap can go to 
when he's in trouble.' 

Emphasis of the 
pronoun ‘you’ to 
proportion blame 

A changed man, begin-
ning to show considera-
tion and compassion for 
Eva 

'You're beginning to pre-
tend as if nothing's really 
happened at all. And I 
can't see it like that. The 
girl's still dead, isn't 
she?' 

Interrogative 

Incensed at the warped 
idea of injustice, feels 
sense of ownership 

'You killed her- and the 
child she'd have had too- 
my child!' 

Accusatory language, 
Exclamatories, Em-
phasis on personal 
pronoun ‘my’ 

Eric Birling 

Sheila Birling 

Gerald Croft 
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Structure of the Play 

1. Cyclical structure  Begins with an inspector arriv-
ing, ends with an inspector arriving. The word 
‘cyclical’ is taken from ‘cycle’ and is used to create an 
ambiguity to the audience. They are left wondering 
whether the Inspector ever existed or whether the 
cycle will continue indefinitely until they all accept 
responsibility 
2. Coup de theatre  A sudden or spectacular turn of 
events in the plot of the play (Priestley uses it twice: 
when the Inspector leaves and is presumed a fake 
and the ending scene where Birling receives a phone 
call). This twist adds an eeriness that would have 
engaged the audience and left them contemplative 
the repercussions of the Birlings’ actions. 
3. Build-up of tension throughout the play  use of 
exposition to reveal secrets, absence of certain char-
acters from the stage at certain points. This helps to 
give the audience relevant information to form opin-
ions on characters within a short space of time. 
4. Follows a chronological order  happens in real-
time without flashbacks and uses cliff-hangers at the 
end of Acts 1 & 2. 
5. The use of dramatic irony & foreshadowing  
throughout the play these give subtle hints that the 
happy atmosphere is being forced at the beginning of 
the play. Eg: If an engagement dinner is being held 
for Gerald Croft and Sheila Birling, where are 
Gerald's parents Lord and Lady Croft? 

Form of the Play 

1. Well-made play  focused on one main plot, events 
linked by cause and effect, a revelation about someone 
or something where letters or documents are im-
portant, there are backstories (expositions) that hap-
pened before the play begins, conflict is resolved with 
a return to normality (Priestley does not follow this to 
make a hard-hitting point about the consequences of 
failing to be responsible) 
2. Follows the ‘three unities’ of theatre  unity of 
action (one main plot), unity of time (action takes place 
over a short period of time), unity of place (the play 
takes place in a single location). Priestley was adamant 
that this would make the best play, so that’s why 
there are so many entrances and exits; pace and ten-
sion vary throughout to lure the audience into a false 
sense of security. Eg: at the start of Act Two, we 
expect to hear Gerald’s confession, but instead we are 
pulled towards Sheila and Sybil. Priestley controls the 
amount of information that Inspector releases which 
builds a hierarchical order where the Inspector is the 
dramatic function  chain of events 
3. Morality play  play has a moral or principle/a les-
son to teach the audience, concerned with behaviour 
of people, has characters that represent ideas like 
‘pride’, ‘justice’ and ‘hope.’ Birling -the old, Sybil - the 
wealthy, Gerald-pride, Eric- justice, Sheila – hope, Eva 
– the doomed 

Context Explanation 
1912:  
Edwardian 
Britain 

England had grown from the industrial revolution, but lots of rich 
businessmen had become more powerful. Their influence stretched 
beyond industry, as their status saw them become influential lead-
ers in Britain. There was a rigid class system and they were very 
much old-fashioned. Led the country to a world war (1914-18). 

Priestley’s 
influence 

JB Priestley was born in Yorkshire in 1894. Deciding against univer-
sity, he thought he could learn more about the world for his writing 
by working in it. Priestley was a theatre critic after he left univer-
sity. In 1942 Priestley and others set up a new political party, the 
Common Wealth Party, which argued for public ownership of land, 
greater democracy, and a new 'morality' in politics. The party 
merged with the Labour Party in 1945, but Priestley was influential 
in developing the idea of the Welfare State which began to be put 
into place at the end of the war. Both wars had deeply affected 
Priestley. 

1945  
Britain 

Britain had just emerged from war and the play voiced Priestley’s 
vision for the future: despite all the hardships, people were positive 
and adamant that they would never see another war. Class system 
was less rigid, women were allowed to vote and socialism was recog-
nised. 

Socialism v  
Capitalism 

In the 1940s, Britain was a capitalist country; this meant that the 
rich got richer and the poor got poorer. It created inequalities 
within the lives of the British people. However, socialism is the view 
that the rich have a responsibility to look after the poor: socialists 
want to see the collapse of the class system so people aren’t judged 
by background or money. 

Sinking of 
the  
Titanic 

The evening that the play is set is the same night that the Titanic 
sunk. It was the greatest feat of architecture ever made yet hit an 
iceberg and sunk of its maiden voyage. Ironically and sadly, the 
majority of the wealthy on board were rescued on boats and the 
poorest (who would have been unable to get to the deck) accepted 
their fate and sunk with the ship. 

Formation 
of the 
Labour 
Party 

The Labour Party was created in 1900: a new party for a new centu-
ry. Its formation was the result of many years of struggle by work-
ing class people, trade unionists and socialists, united by the goal of 
working class voices represented in British Parliament. Ramsay 
MacDonald was Labour’s first prime minister yet resigned as party 
leader in opposition to the war (1914). 

Welfare 
State 

After the war, which highlighted that so many people were deprived 
and poor, the Liberal politician William Beveridge identified five 
issues that needed to be tackled to make a better Britain. To 
achieve his aims, Beveridge proposed the introduction of a welfare 
state. (social security, NHS, free education, council housing) 

Suffra-
gettes and 
Gender 
Inequalities 

Women started to become more fashionable and started to wear 
clothes that they wanted to wear, not what the man wanted them 
to wear. "Superficial Appearance." - "Trophy Wife". The suffra-
gette movement, started in 1903, was gathering momentum at the 
time the play and women were becoming more independent, espe-
cially the typically disengaged working classes 

Social 
inequalties 

‘An Inspector Calls’ tried to raise awareness about social inequality. 
In 1904: 1 in 41 people had to rely upon charity for food. In 1906, 
out of a population of 33 million, 10 million were living in chronic 
destitution. 500,000 British children were ill-fed and diseased.  
Priestly wanted people to think about the changes that the war had 
brought about – for the better. 

Employers 
and  
Employees 

Workers were subservient, they worked long hours for little money. 
Employers wanted to make as much money as they could – at the 
sacrifice of their workers. There were little to no rights for work-
ers, and due to the lack of union presence, they could be dismissed 
without an appropriate reason and were at the mercy of businesses. 

Setting 
and Place 

Brumley is an industrial town, based on many of the northern towns 
and cities such as: Sheffield, Derby and Birmingham. Deliberately 
away from the capital, London, to emphasise problems around the 
UK. The bourgeois drawing room in which the play is set would have 
been a strange sight to many of the audience as they were only 
common to the rich. 

Character portrayal Quote 

Sheila begins the play as a spoilt, 
entrepreneur’s daughter but guilt 
and realisation changes her atti-
tude to become more responsible: 
she is Priestley’s archetype of how 
the youth provide hope for the 
future. 

Birling -‘child’. ‘‘I do protest 
against the way in which my 
daughter, a young unmarried 
girl, is being dragged into this.’ 
  
Sheila - "I felt rotten about it 
at the time and now I feel a lot 
worse." 

Eric’s withdrawn view on the world 
is a result of his over-protective 
parents. He has made mistakes 
that we learn about over the course 
of the play, yet feels wracked with 
his own personal guilt: not neces-
sarily the epiphany for change like 
Sheila, but remorse and compas-
sion. 

Eric - "You'd think a girl had 
any clothes before she gets 
married." 
  
  
Eric to Mrs. Birling ‘(almost 
threatening her) You don’t 
understand anything. You never 
did. You never even tried’. 

Gerald’s attitude from the begin-
ning to the end goes in a cycle. He 
moves from being an aristocratic 
snob, to a concerned and genuine 
about Daisy’s death but soon ab-
solves himself of blame when he 
gets the opportunity to clear his 
name. Priestley uses him to show 
that not all of the youth are re-
sponsible 

Gerald - "I'm rather more 
upset by this business." 
  
‘I had some affection for her 
and made her happy for a time.’ 

Sybil refuses to accept any respon-
sibility for her part in Eva’s death. 
She seems irresponsible (despite 
protecting Eric) especially as a role 
model to her children. Her lack of 
empathy is consistent with Priest-
ley’s views on the social elite of 
1900s Britain. 

Mrs Birling – ‘‘I did nothing I’m 
ashamed of’ 
  
‘You’re quite wrong to suppose 
I shall regret what I did.’ 

He holds the traditional, selfish 
attitudes (held by the wealthier 
classes, particularly the older gen-
eration) that Priestley challenged. 
By the end of the play, he has lost 
practically everything and has 
refused responsibility: Priestley’s 
warning for the older generations 
is to risk following Birling’s demise. 

Mr Birling - "...well, a sort of 
sign or token of their self-
respect." 
  
‘I can’t accept any responsibil-
ity’, ‘obviously it has nothing to 
do with the wretched girl’s 
suicide’’ 

Younger & Older Generations:  

Attitudes to Responsibility 

An Inspector Calls: Structure, Form, Context, Younger and Older Generations 
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Remains by Simon Armitage Exposure by Wilfred Owen Poppies by Jane Weir 
Themes: Conflict, Suffering, Reality of War Tones: Tragic, Haunting, Anecdotal Themes: Conflict, Suffering, Nature, War’s Reality, Patriotism Tones: Tragic, Haunting, Dreamy Themes: Bravery, Reality of War, Suffering, Childhood Tones: Tender, Tragic, Dreamy, Bitter 

Content, Meaning and Purpose 
-Written to coincide with a TV documen-
tary about those returning from war with 
PTSD. Based on Guardsman Tromans, who 
fought in Iraq in 2003. 
-Speaker describes shooting a looter dead 
in Iraq and how it has affected him. 
-To show the reader that mental suffering 
can persist long after physical conflict is 
over. 
  
  

Context 
-“These are poems of survivors – the 
damaged, exhausted men who return from 
war in body but never, wholly, in mind.” 
Simon Armitage 
-Poem coincided with increased awareness 
of PTSD amongst the military, and aroused 
sympathy amongst the public – many of 
whom were opposed to the war. 
  

Content, Meaning and Purpose 
-Speaker describes war as a battle against 
the weather and conditions. 
-Imagery of cold and warm reflect the 
delusional mind of a man dying from 
hypothermia. 
-Owen wanted to draw attention to the 
suffering, monotony and futility of war. 
  

Context 
-Written in 1917 before Owen went on to 
win the Military Cross for bravery, and was 
then killed in battle in 1918: the poem has 
authenticity as it is written by an actual 
soldier. 
- Of his work, Owen said: “My theme is war 
and the pity of war”. 
-Despite highlighting the tragedy of war 
and mistakes of senior commanders, he 
had a deep sense of duty: “not loath, we lie 
out here” shows that he was not bitter 
about his suffering. 

Content, Meaning and Purpose 
-A modern poem that offers an alternative 
interpretation of bravery in conflict: it does 
not focus on a soldier in battle but on the 
mother who is left behind and must cope 
with his death. 
-The narration covers her visit to a war 
memorial, interspersed with images of the 
soldier’s childhood and his departure for 
war. 

Context 
-Set around the time of the Iraq and Af-
ghan wars, but the conflict is deliberately 
ambiguous to give the poem a timeless 
relevance to all mothers and families. 
-There are hints of a critical tone; about 
how soldiers can become intoxicated by 
the glamour or the military: “a blockade of 
yellow bias” and “intoxicated”. 

Language 
-“Remains” - the images and suffering 
remain. 
-“Legs it up the road” - colloquial language 
= authentic voice 
-“Then he's carted off in the back of a 
lorry” – reduction of humanity to waste or 
cattle 
-“he’s here in my head when I close my 
eyes / dug in behind enemy lines” – 
metaphor for a war in his head; the PTSD is 
entrenched. 
-“his bloody life in my bloody hands” – 
alludes to Macbeth: Macbeth the warrior 
with PTSD and Lady Macbeth’s bloody 
hands and guilt. 

Form and Structure 
-Monologue, told in the present tense to 
convey a flashback (a symptom of PTSD). 
-First four stanzas are set in Iraq; last three 
are at home, showing the aftermath. 
-Enjambment between lines and stanzas 
conveys his conversational tone and gives it 
a fast pace, especially when conveying the 
horror of the killing 
-Repetition of ‘Probably armed, Possibly 
not” conveys guilt and bitterness. 

Language 
-“Our brains ache” physical (cold) suffering 
and mental (PTSD or shell shock) suffering. 
-Semantic field of weather: weather is the 
enemy. 
-“the merciless iced east winds that knive 
us…” – personification (cruel and murder-
ous wind); sibilance (cutting/slicing sound 
of wind); ellipsis (never-ending). 
-Repetition of pronouns ‘we’ and ‘our’ – 
conveys togetherness and collective suffer-
ing of soldiers. 
-‘mad gusts tugging on the wire’ – personi-
fication 

Form and Structure 
-Contrast of Cold>Warm>Cold imagery 
coveys Suffering>Delusions>Death of the 
hypothermic soldier. 
-Repetition of “but nothing happens” 
creates circular structure implying never 
ending suffering 
-Rhyme scheme ABBA and hexameter gives 
the poem structure and emphasises the 
monotony. 
-Pararhymes (half rhymes) (“nervous / 
knife us”) only barely hold the poem 
together, like the men. 
  

Language 
-Contrasting semantic fields of home/
childhood (“cat hairs”, “play at being 
Eskimos”, “bedroom”) with war/injury 
(“blockade”, bandaged”, 
“reinforcements”) 
-Aural (sound) imagery: “All my words 
flattened, rolled, turned into felt” shows 
pain and inability to speak, and “I listened, 
hoping to hear 
your playground voice catching on the 
wind” shows longing for dead son. 
-“I was brave, as I walked with you, to the 
front door”: different perspective of brav-
ery in conflict. 

Form and Structure 
-This is an Elegy, a poem of mourning. 
-Strong sense of form despite the free 
verse, stream of consciousness addressing 
her son directly – poignant 
-No rhyme scheme makes it melancholic 
-Enjambment gives it an anecdotal tone. 
-Nearly half the lines have caesura – she is 
trying to hold it together, but can’t speak 
fluently as she is breaking inside. 
-Rich texture of time shifts, and visual, 
aural and touch imagery. 

Charge of the Light Brigade by Alfred, Lord Tennyson Bayonet Charge by Ted Hughes War Photographer 

Themes: Conflict, Suffering, Reality of War, 
Patriotism 

Tones: Energetic, Tragic, Haunting Themes: Conflict, Power, Reality of War, Nature, 
Bravery, Patriotism 

Tones: Bewildered, Desperate, 
Dreamy 

Themes: Conflict, Suffering, Reality of War Tones: Painful, Detached, Angry 

Content, Meaning and Purpose 
- Published six weeks after a disastrous 
battle against the Russians in the 
(unpopular) Crimean War 
-Describes a cavalry charge against Rus-
sians who shoot at the lightly-armed British 
with cannon from three sides of a long 
valley. 
-Of the 600 hundred who started the 
charge, over half were killed, injured or 
taken prisoner. 
-It is a celebration of the men’s courage 
and devotion to their country, symbols of 
the might of the British Empire. 

Context 
-As Poet Laureate, he had a responsibility 
to inspire the nation and portray the war in 
a positive light: propaganda. 
 -Although Tennyson glorifies the soldiers 
who took part, he also draws attention to 
the fact that a commander had made a 
mistake: “Someone had blunder’d”. 
-This was a controversial point to make in 
Victorian times when blind devotion to 
power was expected. 

Content, Meaning and Purpose 
-Describes the terrifying experience of 
‘going over the top’: fixing bayonets (long 
knives) to the end of rifles and leaving a 
trench to charge directly at the enemy. 
-Steps inside the body and mind of the 
speaker to show how this act transforms a 
soldier from a living thinking person into a 
dangerous weapon of war. 
-Hughes dramatises the struggle between a 
man's thoughts and actions. 

Context 
-Published in 1957, but most-likely set in 
World War 1. 
-Hughes’ father had survived the battle of 
Gallipoli in World War 1, and so he may 
have wished to draw attention to the 
hardships of trench warfare. 
-He draws a contrast between the idealism 
of patriotism and the reality of fighting and 
killing. (“King, honour, human dignity, 
etcetera”) 

Content, Meaning and Purpose 
-Tells the story of a war photographer 
developing photos at home in England: as a 
photo develops he begins to remember the 
horrors of war – painting a contrast to the 
safety of his dark room. 
-He appears to be returning to a warzone at 
the end of the poem. 
-Duffy conveys both the brutality of war 
and the indifference of those who might 
view the photos in newspapers and maga-
zines: those who live in comfort and are 
unaffected by war. 

Context 
-Like Tennyson and Ted Hughes, Duffy was 
the Poet Laureate. 
-Duffy was inspired to write this poem by 
her friendship with a war photographer. 
She was intrigued by the challenge faced 
by these people whose job requires them 
to record terrible, horrific events without 
being able to directly help their subjects. 
-The location is ambiguous and therefore 
universal: (“Belfast. Beirut. Phnom Penh.”) 

Language 
-“Into the valley of Death”: this Biblical 
imagery portrays war as a supremely 
powerful, or even spiritual, experience. 
-“jaws of Death” and “mouth of Hell”: 
presents war as an animal that consumes 
its victims. 
-“Honour the Light Brigade/Noble six 
hundred”: language glorifies the soldiers, 
even in death. The ‘six hundred’ become a 
celebrated and prestigious group. 
-“shot and shell”: sibilance creates 
whooshing sounds of battle. 
  

Form and Structure 
-This is a ballad, a form of poetry to re-
member historical events – we should 
remember their courage. 
-6 verses, each representing 100 men who 
took part. 
-First stanza tightly structured, mirroring 
the cavalry formation. Structure becomes 
awkward to reflect the chaos of battle and 
the fewer men returning alive. 
-Dactylic dimeter (HALF-a leaugue / DUM-
de-de) mirrors the sound of horses gallop-
ing and increases the poem’s pace. 
-Repetition of ‘the six hundred’ at the end 
of each stanza (epistrophe) emphasises 
huge loss. 

Language 
 “The patriotic tear that brimmed in his 
eye Sweating like molten iron”: his sense 
of duty (tear) has now turned into the hot 
sweat of fear and pain. 
“cold clockwork of the stars and nations”: 
the soldiers are part of a cold and uncaring 
machine of war. 
“his foot hung like statuary in midstride.”: 
he is frozen with fear/bewilderment. The 
caesura (full stop) jolts him back to reality. 
“a yellow hare that rolled like a flame And 
crawled in a threshing circle”: impact of 
war on nature – the hare is distressed, just 
like the soldiers 

Form and Structure 
-The poem starts ‘in medias res’: in the 
middle of the action, to convey shock and 
pace. 
-Enjambment maintains the momentum of 
the charge. 
-Time stands still in the second stanza to 
convey the soldier’s bewilderment and 
reflective thoughts. 
-Contrasts the visual and aural imagery of 
battle with the internal thoughts of the 
soldier  = adds to the confusion. 

Language 
“All flesh is grass”: Biblical reference that 
means all human life is temporary – we all 
die eventually. 
“He has a job to do”: like a soldier, the 
photographer has a sense of duty. 
“running children in a nightmare heat”: 
emotive imagery with connotations of hell. 
“blood stained into a foreign dust”: lasting 
impact of war – links to Remains and ‘blood 
shadow’. 
“he earns a living and they do not care”: 
‘they’ is ambiguous – it could refer to 
readers or the wider world. 

Form and Structure 
-Enjambment – reinforces the sense that 
the world is out of order and confused. 
-Rhyme reinforces the idea that he is trying 
to bring order to a chaotic world – to 
create an understanding. 
-Contrasts: imagery of rural England and 
nightmare war zones. 
-Third stanza: A specific image – and a 
memory – appears before him. 
  
  

Power and Conflict Poetry: Language, Structure, Form Context and Meaning 
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Kamikaze by Beatrice Garland The Emigree by Carol Rumens Checking Out Me History by John Agard 

Themes: Conflict, Power, Patriotism, Shame, 
Nature, Childhood 

Tones: Sorrowful, Pitiful Themes: Conflict, Power, Identity, Protest, Bravery, 
Childhood 

Tones: Mournful, Defiant, 
Nostalgic 

Themes: Power, Protest, Identity, Childhood Tones: Defiant, Angry, Rebellious, 
Cynical 

Content, Meaning and Purpose 
-In World War 2, Japanese Kamikaze pilots 
would fly manned missiles into targets such 
as ships. 
-This poem explores a kamikaze pilot’s 
journey towards battle, his decision to 
return, and how he is shunned when he 
returns home. 
-As he looks down at the sea, the beauty of 
nature and memories of childhood make 
him decide to turn back. 

Context 
-Cowardice or surrender was a great shame 
in wartime Japan. 
-To surrender meant shame for you and your 
family, and rejection by society: “he must 
have wondered which had been the better 
way to die”. 

Content , Meaning and Purpose 
-‘Emigree’ – a female who is forced to leave 
their county for political or social reasons. 
-The speaker describes her memories of a 
home city that she was forced to flee. The 
city is now “sick with tyrants”. 
-Despite the cities problems, her positive 
memories of the place cannot be extin-
guished. 
  

Context 
-Emigree was published in 1993. The home 
country of the speaker is not revealed – this 
ambiguity gives the poem a timeless rele-
vance. 
-Increasingly relevant to many people in 
current world climate 
  

Content, Meaning and Purpose 
-Represents the voice of a man from the 
Caribbean colony of British Guiana, who was 
frustrated by the Eurocentric history curricu-
lum that he was taught at school – which 
paid little attention to black history. 
-Black history is in italics to emphasise its 
separateness and to stress its importance. 
  

Context 
-John Agard was born in the Caribbean in 
1949 and moved to the UK in the 1970s. 
-His poetry challenge racism and prejudice. 
-This poem may, to some extent, have 
achieved its purpose: in 2016, a statue was 
erected in London in honour of Mary Sea-
cole, one of the subjects of the poem. 
  

Language 
-The Japanese word ‘kamikaze’ means 
‘divine wind’ or ‘heavenly wind’, and has its 
origin in a heaven-sent storm that scattered 
an invading fleet in 1250. 
-“dark shoals of fish flashing silver”: image 
links to a Samurai sword – conveys the 
conflict between his love for nature/life and 
his sense of duty. Also has sibilance. 
- “they treated him as though he no longer 
existed”: cruel irony – he chose to live but 
now must live as though he is dead. 
-“was no longer the father we loved”: the 
pilot was forever affected by his decision. 

Form and Structure 
-Narrative and speaker is third person, 
representing the distance between her and 
her father, and his rejection by society. 
-The first five stanzas are ordered (whilst he 
is flying on his set mission). 
-Only full stop is at the end of Stanza Five: he 
has made his decision to turn back. 
-The final two are in italics and have longer 
line to represent the fallout of his decision: 
his life has shifted and will no longer be the 
same. 
-Direct speech (“My mother never spoke 
again”) gives the poem a personal tone. 

Language 
-“I left it as a child”: ambiguous meaning – 
either she left when she was a child or the 
city was a child (it was vulnerable and she 
feels a responsibility towards it). 
-“I am branded by an impression of sun-
light”: imagery of light - it will stay with her 
forever. 
-Personification of the city: “I comb its hair 
and love its shining eyes” (she has a mater-
nal love for the city) and “My city takes me 
dancing” (it is romantic and passionate 
lover) 
-“My city hides behind me”: it is vulnerable 
and – despite the fact that she had to flee – 
she is strong. 
-Semantic field of conflict: “Tyrant, tanks, 
frontiers” 

Form and Structure 
-First person. 
-The last line of each stanza is the same 
(epistrophe): “sunlight”: reinforces the 
overriding positivity of the city and of the 
poem. 
-The first two stanzas have lots of enjamb-
ment – conveys freedom. The final stanza 
has lots of full-stops – conveys that fact that 
she is now trapped. 

Language 
-Imagery of fire and light used in all three 
stanzas regarding black historic figures: 
“Toussaint de beacon”, “Fire-woman”, 
“yellow sunrise”. 
-Uses non-standard phonetic spelling (“Dem 
tell me wha dem want”,  to represent his 
own powerful accent and mixes Caribbean 
Creole dialect with standard English. 
-“I carving out me identity”: metaphor for 
the painful struggle to be heard, and to find 
his identity. 
  

Form 
-Dramatic monologue, with a dual structure. 
-Stanzas concerning Eurocentric history 
(normal font) are interspersed with stanzas 
on black history (in italics to represent 
separateness and rebellion). 
- Black history sections arranged as serious 
lessons to be learned; traditional history as 
nursery rhymes, mixed with fairytales 
(mocking of traditional history). 
- The lack of punctuation, the stanzas in free 
verse, the irregular rhyme scheme and the 
use of Creole could represent the narrator’s 
rejection of the rules. 
-Repetition of “Dem tell me”: frustration. 
  

Power and Conflict Poetry: Language, Structure, Form Context and Meaning 

Ozymandias by Percy Bysshe Shelley My Last Duchess by Robert Browning Tissue by Imtiaz Dharker 

Themes: Power of Nature, Decay, Pride Tones: Ironic, rebellious Themes: Power, Pride, Control, Jealousy, Status Tones: Sinister, Bitter, Angry Themes: Power of Nature, Control, Identity Tones: Gentle, Flowing, Ethereal 

Content, Meaning and Purpose 
-The narrator meets a traveller who tells him 
about a decayed stature that he saw in a 
desert. 
-The statue was of a long forgotten ancient 
King: the arrogant Ozymandias, ‘king of 
kings.’ 
-The poem is ironic and one big metaphor: 
Human power is only temporary – the 
statue now lays crumbled in the sand, and 
even the most powerful human creations 
cannot resist the power of nature. 
  

Context 
-Shelley was a poet of the ‘Romantic peri-
od’ (late 1700s and early 1800s). Romantic 
poets were interested in emotion and the 
power of nature. 
-Shelley also disliked the concept of a mon-
archy and the oppression of ordinary people. 
-He had been inspired by the French revolu-
tion – when the French monarchy was 
overthrown. 

Content, Meaning and Purpose 
-The Duke is showing a visitor around his large 
art collection and proudly points out a portrait 
of his last wife, who is now dead. He reveals 
that he was annoyed by her over-friendly and 
flirtatious behaviour. 
-He can finally control her by objectifying her 
and showing her portrait to visitors when he 
chooses. 
- He is now alone as a result of his need for 
control. 
-The visitor has come to arrange the Duke’s 
next marriage, and the Duke’s story is a subtle 
warning about how he expects his next wife to 
behave. 

Context 
-Browning was a British poet, and lived in 
Italy. The poem was published in 1842. 
-Browning may have been inspired by the 
story of an Italian Duke (Duke of Ferrara): his 
wife died in suspicious circumstances and it 
was rumoured that she had been poisoned. 

Content, Meaning and Purpose 
-Two different meanings of 
‘Tissue’ (homonyms) are explored: firstly, the 
various pieces of paper that control our lives 
(holy books, maps, grocery receipts); second-
ly, the tissue of a human body. 
-The poet explores the paradox that alt-
hough paper is fragile, temporary and 
ultimately not important, we allow it to 
control our lives. 
-Also, although human life is much more 
precious, it is also fragile and temporary. 
  

Context 
-Imtiaz Dharker was born in Pakistan and 
grew up in Glasgow. ‘Tissue’ is taken from a 
2006 collection of poems entitles ‘The 
Terrorist at My Table’: the collection ques-
tions how well we know people around us. 
-This particular poem also questions how 
well we understand ourselves and the 
fragility of humanity. 

Language 
-‘sneer of cold command’: the king was 
arrogant, this has been recognised by the 
sculptor, the traveller and then the narrator. 
-‘Look on my works, ye Mighty, and des-
pair.’: ‘Look’ = imperative, stressed syllable 
highlights commanding tone; 
ironic – he is telling other ‘mighty’ kings to 
admire the size of his statue and ‘despair’, 
however they should really despair because 
power is only temporary. 
‘The lone and level sands stretch far away.’: 
the desert is vast, lonely, and lasts far longer 
than a statue. 

Form and Structure 
-A sonnet (14 lines) but with an unconven-
tional structure… the structure is normal 
until a turning point (a volta) at Line 9 
(..these words appear). This reflects how 
human structures can be destroyed or decay. 
-The iambic pentameter rhyme scheme is 
also disrupted or decayed. 
-First eight lines (the octave) of the sonnet: 
the statue is described in parts to show its 
destruction. 
-Final two lines: the huge and immortal 
desert is described to emphasise the insig-
nificance of human power and pride. 

Language 
-‘Looking as if she was alive’: sets a sinister 
tone. 
-‘Will’t please you sit and look at her?’ rhetori-
cal question to his visitor shows obsession with 
power. 
-‘she liked whate’er / She looked on, and her 
looks went everywhere.’: hints that his wife 
was a flirt. 
-‘as if she ranked  / My gift of a nine-hundred-
years-old name / With anybody’s gift’: she 
was beneath him in status, and yet dared to 
rebel against his authority. 
-‘I gave commands; Then all smiles stopped 
together’: euphemism for his wife’s murder. 
-‘Notice Neptune, though / Taming a sea-
horse’: he points out another painting, also 
about control. 

Form and Structure 
-Dramatic Monologue, in iambic pentameter. 
-It is a speech, pretending to be a conversa-
tion – he doesn’t allow the other person to 
speak! 
-Enjambment: rambling tone, he’s getting 
carried away with his anger. He is a little 
unstable. 
-Heavy use of caesura (commas and dashes): 
stuttering effect shows his frustration and 
anger: ‘She thanked men, – good! but 
thanked / Somehow – I know not how’ 
-Dramatic Irony: the reader can read be-
tween the lines and see that the Duke’s 
comments have a much more sinister under-
tone. 

Language 
-Semantic field of light: (‘Paper that lets light 
shine through’, ‘The sun shines through 
their borderlines’, ‘let the daylight break 
through capitals and monoliths’) emphasis-
es that light is central to life, a positive and 
powerful force that can break through 
‘tissue’ and even monoliths (stone statues). 
-‘pages smoothed and stroked and turned’: 
gentle verbs convey how important docu-
ments such as the Koran are treated with 
respect. 
-‘Fine slips […] might fly our lives like paper 
kites’: this simile suggests that we allow 
ourselves to be controlled by paper. 

Form and Structure 
-The short stanzas create many layers, which 
is a key theme of the poem (layers of paper 
and the creation of human life through 
layers) 
-The lack of rhythm or rhyme creates an 
effect of freedom and openness. 
-All stanzas have four lines, except the final 
stanza which has one line (‘turned into your 
skin’): this line focuses on humans, and 
addresses the reader directly to remind us 
that we are all fragile and temporary. 
-Enjambment between lines and stanzas 
creates an effect of freedom and flowing 
movement. 
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Extract from The Prelude: Stealing the Boat by William Wordsworth Storm on the Island by Seamus Heaney London by William Blake 

Themes: Power of Nature, Fear, Childhood Tones: Confident > Dark / Fearful > 
Reflective 

Themes: Power of Nature, Fear Tones: Dark, Violent, Anecdotal Themes: Power, Inequality, Loss, Anger Tones: Angry, Dark, Rebellious 

Content, Meaning and Purpose 
-The story of a boy’s love of nature and a 
night-time adventure in a rowing boat that 
instils a deeper and fearful respect for the 
power of nature. 
-At first, the boy is calm and confident, but 
the sight of a huge mountain that comes 
into view scares the boy and he flees back 
to the shore. 
-He is now in awe of the mountain and 
now fearful of the power of nature which 
are described as ‘huge and mighty forms, 
that do not live like living men.’ 
-We should respect nature and not take it 
for granted. 

Context 
-Published shortly after his death, The 
Prelude was a very long poem (14 books) 
that told the story of William Wordsworth’s 
life. 
-This extract is the first part of a book 
entitled ‘Introduction – Childhood and 
School-Time’. 
-Like Percy Shelley, Wordsworth was a 
romantic poet and so his poetry explores 
themes of nature, human emotion and how 
humans are shaped by their interaction 
with nature. 

Content, Meaning and Purpose 
-The narrator describes how a rural island 
community prepared for a coming storm, 
and how they were confident in their 
preparations. 
-When the storm hits, they are shocked by 
its power: its violent sights and sounds are 
described, using the metaphor of war. 
-The final line of the poem reveals their 
fear of nature’s power 

Context 
-Seamus Heaney was Northern Irish, he 
died in 2013. 
-This poem was published in 1966 at the 
start of ‘The Troubles’ in Northern Ireland: 
a period of deep unrest and violence 
between those who wanted to remain part 
of the UK and those who wanted to be-
come part of Ireland. 
-The first eight letters of the title spell 
‘Stormont’: this is the name of Northern 
Ireland’s parliament. The poem might be a 
metaphor for the political storm that was 
building in the country at the time. 

Content, Meaning and Purpose 
-The narrator is describing a walk around 
London and how he is saddened by the 
sights and sounds of poverty. 
-The poem also addresses the loss of 
innocence and the determinism of inequali-
ty: how new-born infants are born into 
poverty. 
-The poem uses rhetoric (persuasive tech-
niques) to convince the reader that the 
people in power (landowners, Church, 
Government) are to blame for this inequali-
ty. 

Context 
-The poem was published in 1794, and 
time of great poverty is many parts of 
London. 
-William Blake was an English poet and 
artist. Much of his work was influenced by 
his radical political views: he believed in 
social and racial equality. 
-This poem is part of the ‘Songs of Experi-
ence’ collection, which focuses on how 
innocence is lost and society is corrupt. 
-He also questioned the teachings of the 
Church and the decisions of Government. 

Language 
-‘One summer evening (led by her)’: ‘her’ 
might be nature personified – this shows 
his love for nature. 
-‘an act of stealth / And troubled pleas-
ure’: confident, but the oxymoron suggests 
he knows it’s wrong; forebodes the trou-
bling events that follow. 
-‘nothing but the stars and grey sky’: 
emptiness of sky. 
-‘the horizon’s bound, a huge peak, black 
and huge’: the image of the mountain is 
more shocking (contrast). 
-‘Upreared its head’ and ‘measured mo-
tion like a living thing’: the mountain is 
personified as a powerful beast, but calm – 
contrasts with his own inferior panic. 
-‘There hung a darkness’: lasting effects of 
mountain. 

Form and Structure 
-First person narrative – creates a sense 
that it is a personal poem. 
-The regular rhythm and enjambment add 
to the effect of natural speech and a per-
sonal voice. 
-The extract can be split into three sections, 
each with a different tone to reflect his 
shifting mood: 
   Lines 1-20: (rowing) carefree and confi-
dent 
   Lines 21-31: (the mountain appears) dark 
and fearful 
   Lines 32-44: (following days) reflective 
and troubled 
-Contrasts in tone: ‘lustily I dipped my oars 
into the silent lake’ versus ‘I struck and 
struck again’ and ‘with trembling oars I 
turned’. 

Language 
-‘Nor are there trees which might prove 
company’: the island is a lonely, barren 
place. 
-Violent verbs are used to describe the 
storm: ‘pummels’, ‘exploding’, ‘spits’. 
-Semantic field of war: ‘Exploding comfort-
ably’ (also an oxymoron to contrast fear/
safety); ‘wind dives and strafes invisi-
bly’ (the wind is a fighter plane); ‘We are 
bombarded by the empty air’ (under 
ceaseless attack). 
-This also reinforces the metaphor of war / 
troubles. 
-‘spits like a tame cat turned savage’: 
simile compares the nature to an animal 
that has turned on its owner. 

Form and Structure 
-Written in blank verse and with lots of 
enjambment: this creates a conversational 
and anecdotal tone. 
-‘We’ (first person plural) creates a sense of 
community, and ‘You’ (direct address) 
makes the reader feel immersed in the 
experience. 
-The poem can split into three sections: 
   Confidence: ‘We are prepared:’ (ironic) 
   The violence of the storm: ‘It pummels 
your house’ 
   Fear: ‘it is a huge nothing that we fear.’ 
-There is a turning point (a volta) in Line 14: 
‘But no:’. This monosyllabic phrase, and the 
caesura, reflects the final calm before the 
storm. 

Language 
-Sensory language creates an immersive 
effect: visual imagery (‘Marks of weakness, 
marks of woe’) and aural imagery (‘cry of 
every man’) 
-‘mind-forged manacles’: they are trapped 
in poverty. 
-Rhetorical devices to persuade: repetition 
(‘In every..’); emotive language (‘infant’s 
cry of fear’). 
-Criticises the powerful: ‘each chartered 
street’ – everything is owned by the rich; 
‘Every black’ning church appals’ - the 
church is corrupt; ‘the hapless soldier’s 
sigh  / Runs in blood down palace walls’ – 
soldier’s suffer and die due to the decisions 
of those in power, who themselves live in 
palaces. 

Form and Structure 
-A dramatic monologue, there is a first-
person narrator (‘I) who speaks passionate-
ly about what he sees. 
-Simple ABAB rhyme scheme: reflects the 
unrelenting misery of the city, and perhaps 
the rhythm of his feet as he trudges 
around the city. 
-First two stanzas focus on people; third 
stanza focuses on the institutions he holds 
responsible; fourth stanza returns to the 
people – they are the central focus. 

Key themes and connections: poems that you might choose to 
compare 

Language for comparison Assessment Objectives Poetic Techniques 

 
  

  
When poems have similarities 
Similarly, … 
Both poems convey / address… 
Both poets explore / present… 
This idea is also explored in… 
In a similar way, … 
Likewise, … 
  
When poems have differences 
Although… 
Whereas… 
Whilst… 
In contrast, … 
Conversely, … 
On the other hand, … 
On the contrary, … 
Unlike… 
  

Ensure that your answer covers all of these areas: 
AO1 
Write a response relevant to the question 
Discussing complex similarities/differences 
Use a range of evidence to support your response 

and to show the meaning of the poems. 
AO2 
Comment on the effect of the language in your 

evidence, including individual words. 
Identify any use of poetic techniques and explain 

their effects. 
Discussing the writer’s intentions 
AO3 
Comment on the historical context – when was 

the poem published 
How do the poems compare? Even if they’re 

similar, how are they used for slightly 
different reasons/effects 

LANGUAGE 
Metaphor – comparing one thing to another 
Simile – comparing two things with ‘like’ or ‘as’ 
Personification – giving human qualities to the 
non-human 
Imagery – language that makes us imagine a sight 
(visual), sound (aural), touch (tactile), smell or 
taste. 
Tone – the mood or feeling created in a poem. 
Pathetic Fallacy – giving emotion to weather in 
order to create a mood within a text. 
Irony – language that says one thing but implies 
the opposite eg. sarcasm. 
Colloquial Language – informal language, usually 
creates a conversational tone or authentic voice. 
Onomatopoeia – language that sounds like its 
meaning. 
Alliteration – words that are close together start 
with the same letter or sound. 
Sibilance – the repetition of s or sh sounds. 
Assonance – the repetition of similar vowel 
sounds 
Consonance – repetition of consonant sounds. 
Plosives – short burst of sound: t, k, p, d, g, or b 
sound. 
  

STRUCTURE 
Stanza – a group of lines in a poem. 
Repetition – repeated words or phrases 
Enjambment – a sentence or phrase that runs 
onto the next line. 
Caesura – using punctuation to create pauses or 
stops. 
Contrast – opposite concepts/feelings in a poem. 
Juxtaposition – contrasting things placed side by 
side. 
Oxymoron – a phrase that contradicts itself. 
Anaphora – when the first word of a stanza is the 
same across different stanzas. 
Epistrophe – when the final word of a stanza is 
the same across different stanzas. 
Volta – a turning point in a poem. 

FORM 
Speaker – the narrator, or person in the poem. 
Free verse – poetry that doesn’t rhyme. 
Blank verse – poem in iambic pentameter, but 
with no rhyme. 
Sonnet – poem of 14 lines with clear rhyme 
scheme. 
Rhyming couplet – a pair of rhyming lines next to 
each other. 
Meter – arrangement of stressed/unstressed 
syllables. 
Monologue – one person speaking for a long 
time. 

Power and Conflict Poetry: Language, Structure, Form Context and Meaning 
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Jacques Derrida  Key ideas: 

Language is a system of signs; words only have meaning because of the 
contrast between these signs. In other words, a concept can only be 
understood in relation to its opposite e.g. man/woman, white/ black.  
Within these binary opposites there is hierarchy with one being seen 
as more important.  
A deconstructive reading of a text will try to expose the way these 
oppositions work and undermine the binary notion of meaning.  

Key vocabulary 
Binary pair 
Commonality 
Conflict 
Deconstruction 
Hierarchy 
Notion & Oppo-
site 

‘Romeo and Juliet’ ‘An Inspector Calls’ ‘Dr. Jekyll and Mr. Hyde 

A deconstructive reading would highlight that… 

…Shakespeare presents the Cap-
ulets and Montagues as a binary 
pair in order to generate conflict. 
However, the fact that from the 
outset the Houses are portrayed 
as ‘alike in dignity’ demonstrates 
their commonality,  undermining 
any notion of difference and fore-
shadowing their eventual union.  

...within An Inspector Calls we are of-
fered a set of dichotomy with the 
young set against the old, Eric and 
Sheila embrace socialist beliefs, 
whereas their parents and Gerald re-
tain their capitalist beliefs. In this 
way, Priestly could be suggesting to his 
audience that for some, change will be 
impossible, but for the young, they will 
be able to change the world.  

...Dr. Jekyll and Mr. Hyde act as a binary 
pair- they emphasise and amplify the 
different attitude embodied by each 
character.  

...Dr. Jekyll conceals Mr. Hyde. This 
juxtaposition of the good Jekyll and the 
baleful appearance of Mr. Hyde empha-
sises the secret nature of society at 
that time and the duality of man.  

John Locke 

 
Key ideas: 

 Locke argued strongly against the idea that people were 
born sinful or that some people are innately evil.  

 Instead, he suggested human beings are born with an 
‘empty mind’ or tabula rasa which is then shaped by our 
experiences.  

 He believed that the way children are brought up has a 
powerful impact on the adults they become.  

Key vocabulary 
Moral 
Immoral 
Innate 
Tabula Rasa 
Nurture 
Nature 

‘Romeo and Juliet’ ‘An Inspector Calls’ ‘Dr. Jekyll and Mr. Hyde 

The philosopher John Locke theorised that nurture has a more significant influence on human 
behaviour that inherent nature. Therefore, it could be argued…  

…the fact that the young  
Romeo and Juliet to not 
share Montague and Cap-
ulet’s prejudice against 
the others’ family could 
suggest they have re-
tained elements of their 
‘tabula rasa’ as they allow 
their love of one another 
to overcome the hatred 
they have been brought 
up to feel.  

...Sheila and Eric's egotistical outlook 
can be directly attributed to their 
upbringing, and the role models their 
parents offered. However, when The 
Inspector provides them with an alter-
native, they are capable of change, and 
unlike their parents resolve to be bet-
ter people. Therefore, they shed their 
old values, proving that their poor 
behaviour is not innate to them as 
people.  

...when Dr. Jekyll gives his full account, he alludes 
to the seeds of his evil being sown at a young age; 
therefore, not being innate. He became annoyed by 
people perceiving him as ‘light hearted’. Jekyll 
decides to  
‘conceal’ all of his ‘pleasures’. There are numerous 
references to his past actions and the consequenc-
es of these throughout the novel.   …Jekyll speaks 
of evil being a small part of man (hence Hyde’s size) 
and that there are many qualities that make man 
whole. It is the repression of Jekyll’s desire that 
leads to Hyde. Jekyll was thus not born sinful but 
shaped by his experiences.   

What are Critical Perspectives? 

Critical perspectives are a way of analysing a text. 
Normally, you would analyse a text by giving your 
opinion and analysing what the writer has done to 
make you feel that way. Using a critical perspective/
theory is a way of looking at literature with an idea 
or lens that has already been suggested by a    liter-
ary theorist. 

 

Why use them? 
Using critical perspectives shows a higher depth of 
literature knowledge; not only do you need to know 
about the different perspectives, but you need to 
know how and when to use them. It can be a great 
way of upskilling your essay writing because it shows 
the examiner that you have a wider knowledge, not 
only of the text itself, but with other literary theo-
rists. It is an A-level skill. 

 

How can you use them in the critical content? 

Familiarise yourself with the critical theorists and 
their main ideas. Get an understanding of the key 
vocabulary associated with each one. Use the exam-
ples of how each theory applies to each text and 
then begin to apply your own understanding of the 
ideas to each of the literature texts. 

Critical Perspectives 
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Karl Marx Key ideas: 

 Society is capitalist as it is 
based on making profit, rather 
than by the interests of all 
people. 

 The proletariat (working class) 
make money for the bourgeoi-
sie (upper class) who control 
the means of production. 

 These two social classes are in 
conflict which will lead to 
social unrest until it culminates 
in social revolution. 

Key vocabulary 
bourgeoisie 
capitalism 
Conflict 
Division 
Hierarchy 
Inequality 
Profit 
proletariat 

‘Romeo and Juliet’ ‘An Inspector Calls’ ‘Dr. Jekyll and Mr. 
Hyde’ 

Marxist critics would highlight that… 

…the Capulet and Monta-
gue’s social status is 
derived from their posi-
tion as members of the 
ruling Italian bourgeoi-
sie. 
…the Apothecary’s pov-
erty and desperation is 
symbolic of the gulf 
between the social clas-
ses. This could have been 
seen as a pre-Marxist 
critique of social inequal-
ity by Shakespeare. 

…Eva Smith represents 
the proletariat, who 
has been exploited by 
the bourgeoisie. 
...The Inspector hints 
at social revolution 
when he speaks of "fire 
and blood and anguish" 
if the bourgeoisie do 
not change their be-
haviour. 

... Dr. Jekyll is a wealthy 
man and considered a 
gentleman- he’s part of 
the bourgeoisie. 
…There’s a clear divide in 
class with Jekyll and his 
friends and then the serv-
ants and poor that sur-
round Hyde’s entrance- 
they are part of the prole-
tariat. 
 
…Example: When Utter-
son arrives at Jekyll’s 
mansion the servants are 
huddled together and 
trembling in terror. Peo-
ple of the lower class are 
incapable of taking action 
without the help of peo-
ple with higher social 
standing. … Utterson 
states that Jekyll would 
be very disappointed in 
the state of his help- the 
lower class is not sup-
posed to let their emo-
tions interfere with their 
work. 
 
…Utterson and Poole then 
work together, which rep-
resents the idea that 
more can be achieved if 
the classes come together. 
…Could Hyde be a meta-
phor for the threat to the 
upper classes from the 
working classes? 

Carl Jung

 

Key ideas: 

 All people share a ‘collective unconscious’ i.e. a part of our psyche we 
are not aware of that operates on an instinctual level. 

 Part of this is symbolic character types – or archetypes. 

 As we are not directly aware of them, these archetypes can only be 
deduced indirectly by examining human behaviour, images, art, myths, 
religions, or dreams. 

 His theory on personality states that one must embrace oneself to be 
a whole person. He claims that we all have a ‘shadow’ a darker side. 

Key vocabulary 
Archetype 
character type 
Instinctual 
Psyche 
Symbolic 
Unconscious 
Universal 

‘Romeo and Juliet’ ‘An Inspector Calls’ ‘Dr. Jekyll and Mr. Hyde 

Jung’s theory of archetypes would categorise… 

…Capulet as ‘The father’ as 
he is stern, powerful, and 
controlling. 
…Romeo as ‘The hero’ as 
tries to ‘rescue’ Juliet from 
her unhappy match to Paris. 
…Juliet as ‘The maiden’ as 
she symbolises purity, virgin-
ity, and desire. 

...The Inspector takes on a 'father' role for Eva, as he 
protects her and attempts to keep her safe from the 
Birlings by keeping her photograph in his pocket, and 
defends her in her memory. 

...Mr and Mrs Birling as the cruel 'villains' whose behav-
iour exploits and hurts others for their own benefit. 

...Sheila as the 'regular girl' who the audience identifies 
with and accompanies her on her journey of enlighten-
ment. 

…Hyde is the villain who gives into his dark 
side/ urges and is devoid of sympathy. 

...Jekyll gives into his dark side and embraces 
it to become Hyde 

…Hyde is Jekyll’s ‘shadow’ that is controlling 
him. 

Simone de Beauvoir 

 
Key ideas: 

 Gender is different from one’s biological sex and is a social construc-
tion. Society expects each gender to behave in a distinct way. 

 Women are oppressed as they are only valued for their looks and 
their societal function as wives and mothers. This is a restrictive 
gender role. 

 Women are ‘the second sex’ as they are seen as less powerful and 
important to men. Society is therefore patriarchal (male-dominated).  

Key vocabulary 
Autonomy 
dominant ideologies 
dominant/ submis-
sive 
Equality 
gender role 
Liberation 
objectification 
patriarchy 
reinforce/subvert 
stereotypical  

‘Romeo and Juliet’ ‘An Inspector Calls’ ‘Dr. Jekyll and Mr. Hyde 

Feminist literary critics might argue... 

…Juliet is the victim of a 
patriarchal society. She dies 
because of the restrictive 
gender norms of Elizabethan 
England as she is unable to 
make autonomous choices 
about her life. …Juliet sub-
verts the dominant ideolo-
gies associated with feminin-
ity in Elizabethan England as 
she defies her father by 
marrying Romeo. She rebels 
from the confines of her 
gender role.  

...Mr Birling expresses shallow and patronising opinions 
of women, claiming that clothes are a "token of their 
self respect", and refers to the women who work for him 
as "girls", believing that they would not have the resolve 
to keep their strike.  
 
...Gerald and Eric both express a mixture of disdain and 
attraction to the prostitutes who work in the bar, and 
objectify them in their descriptions of the older women.  
 
...when Gerald keeps Eva in his friends "rooms", she 
stays for the six months that it is convenient for him, 
treating Eva as if she is a commodity, dismissing her 
when it is no longer easy for him to do so.  

...the Victorian society that Dr. Jekyll 
inhabits is inherently sexist, and the lack 
of women reflects this: the only female 
character is Jekyll’s maid. In Victorian 
society, women of the lower classes com-
plete back breaking work, and even the 
children are sent out to work; women of 
the higher classes are not allowed to 
work, and all skilled jobs are fulfilled by 
men.  

Critical Perspectives 
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Sigmund 
Freud 

Key ideas: 

Freud’s theory of Psychoanalysis suggests 
that the human psyche (personality) has three 
parts.  

The id is with us from birth. This part wishes 
to satisfy every urge it has immediately, re-
gardless of the consequences. This is why 
babies cry to be fed, will snatch toys etc.  

The ego develops next. It is the decision-
making part of our psyche and works by reason 
and strategy.  

The superego develops last. It reflects the 
values and morals of society which are learned 
from our parents and others. It is our con-
science and means that we experience guilt.  

Key  
Vocabulary 
Conscience 
ego 
Freudian 
Id 
Infantile 
Morals 
Psyche 
Reason 
Strategy 
Superego 
Values  

‘Romeo and Juliet’ ‘An Inspector Calls’ ‘Dr. Jekyll and Mr. Hyde’ 

A Freudian reading would emphasise that… 

…Romeo’s haste is the 
result of his id. His 
sexual and romantic 
desire to be with Juli-
et overrides his com-
mon sense and reason.  

...Eric's character experiences 
all three stages: his initial 
treatment of Eva is the result 
of his id, he wishes to satisfy 
his sexual urges without any 
consideration to Eva's feel-
ings; when faced with the di-
lemma of unplanned father-
hood, Eric's ego uses logic to 
steal from his father's work in 
an attempt to resolve his prob-
lems; in the end, when he hears 
of Eva's death, Eric's supere-
go experiences deep and sin-
cere guilt- unlike that of Ger-
ald or Mrs Birling.  

…Dr. Jekyll's id and superego 
split the novel: Hyde is ruled 
by his id and his desire to 
satisfy his darkest desires. 
Dr Jekyll is outwardly ruled 
by his superego as he is well 
respected and a pillar of the 
community. The repression of 
his id leads to Dr. Jekyll’s 
demise. … Hyde has an air of 
familiarity about him, which 
links to ‘The Uncanny’  

Aristotle Key ideas: 

 A tragedy must have: 
• a change of fortune from good to bad (peripeteia) 
• suffering that creates sympathy (pathos) in the audience leading 
to an emotional release (catharsis)  
• a realisation of the cause of the misery (anagnorisis) 

 The main tragic hero should: 
• be morally good 
• have excessive pride (hubris) 
• make a tragic mistake (hamartia)  

Key vocabulary 
Anagnorisis 
Chorus 
Hamartia 
Hubris 
Misery 
Pathos 
Peripeteia 
Tragic hero 

‘Romeo and Juliet’ ‘An Inspector Calls’ ‘Dr. Jekyll and Mr. Hyde 

The writer has drawn on conventions of Aristotelian tragedy as… 

…in Romeo and Juliet, 
Shakespeare creates two 
virtuous, tragic heroes 
who suffer a reversal of 
fortune that ultimately 
leads to their untimely 
death. …the climactic Act 
3 Scene 1 marks the 
peripeteia as Tybalt’s 
murder of Mercutio 
marks the change in 
fortune for the newlywed 
couple. …the moment of 
anagnorisis, when Juliet 
awakes to discover Ro-
meo’s mistaken belief she 
is dead creates in the 
audience and a cathartic 
release in the final Act 
of the play  

...The Inspector takes on a 'father' role for 
Eva, as he protects her and attempts to 
keep her safe from the Birlings by keeping 
her photograph in his pocket, and defends 
her in her memory. 

...Mr and Mrs Birling as the cruel 'villains' 
whose behaviour exploits and hurts others 
for their own benefit. 

...Sheila as the 'regular girl' who the audi-
ence identifies with and accompanies her on 
her journey of enlightenment. 

…Hyde is the villain who 
gives into his dark side/ 
urges and is devoid of sym-
pathy. 

...Jekyll gives into his dark 
side and embraces it to 
become Hyde 

…Hyde is Jekyll’s ‘shadow’ 
that is controlling him. 

Critical Perspectives 

Nietzsche Key ideas: 

 Life is without objective meaning, purpose, or value. There is no God. This belief is called nihilism.  

 In the absence of a God, superhumans (the ubermensch) who are willing to risk all to improve society will take his place.   

 The ubermensch will be able to establish their own values as the way in which others live their lives.  

Key vocabulary 
Atheism 
Nihilism 
Recklessness 
Ubermensch 

                              ‘Romeo and Juliet’ ‘An Inspector Calls’ ‘Dr. Jekyll and Mr. Hyde 

In light of Nietzschean philosophy…  

…it might be argued that Romeo’s fatalistic belief in fortune could 
be seen as an excuse for his own inner drives rather than reli-
gious devotion. ...the Friar’s marriage of Romeo and Juliet could 
be seen as a cynical attempt to improve his own circumstances 
through reconciliation of the two families rather than as an act of 
devotion by a man of God.  

...Eric's nihilistic behaviour can be justified by the absence of god and 
therefore no moral guidelines for him to follow. Eric's adoption of this 
nihilism is a direct rejection of his father's expectations of him, and 
the oppressive rules of etiquette that prevailed in Edwardian society.   

...The Inspector rails against this nihilism, and speaks using religious 
imagery to remind the Birlings of their moral obligations to the poor  

...Darwin’s theory of evolution had scared Victorian society. Hyde’s 
animalistic features clearing link to this theory.   
…Hyde is reckless and challenged societies values at that time- he 
risks everything but for his own satisfaction rather than for the 
good of society.   
… Utterson show signs of being a superhuman by trying to solve the 
mystery of  
Jekyll and Hyde.  
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How to Approach a Literature Extract Question 

In some Literature assessments, you are giv-
en an extract  to help you to answer the ques-
tion. 

Use the following steps to  ensure that you 
are able to  maximise the extract as much as 
you can:  

 

1) Read the question at least twice.  

2) There are always two parts to a litera-
ture question: a subject (in red) and 
specifics (in green). 

3) Make sure you are focusing on both 
subject and specifics—not just subject. 
Eg: just focusing on social class (in the 
example question above) isn’t enough. 

4) Read the extract twice, highlight or 
underline evidence of how the subject 
is shown.  

5) In the question, you don’t have to sup-
port the specifics: you can disagree. 

6) Write down next to the highlighted 
text,  what this shows and how it re-
lates to the specifics (ie; does it sup-
port or contrast with the method? 
Why?) 

Subject = the topic of the question 

Specifics = how the subject is shown 
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Lines of Argument 

The following lines of argument are quick easy wins to help transform your literature essay responses. 
Your sense of argument and personal response is key to achieving top grades in Literature. Use them 
to support and guide you in your lessons and revision. An appropriate argument should be outlined in 
your introduction and referred to throughout.  

Dr Jekyll and Hyde 

1. Stevenson exposes the hypocrisy of 
Victorian society. 

2. Stevenson argues against repression 
of mankind. 

3. Stevenson reveals conditions of 
working class London. 

4. Stevenson uses fog to create a goth-
ic atmosphere and to symbolise all 
that is concealed. 

5. Stevenson depicts the Victorian 
sense of urban terror. 

6. Stevenson employs light and dark to 
convey struggle between good and 
evil. 

7. Stevenson reveals the struggle that 
emerged between religion and sci-
ence. 

8. Stevenson reflects on the role of 
privilege, indulgence and ego in self 
destruction. 

9. Stevenson highlights public anxieties 
about science and the ethics of dis-
covery. 

10. Stevenson uses motifs of conceal-
ment to symbolise repression.  

Romeo and Juliet 

1. Shakespeare highlights the reli-
gious/ political turbulence of the 
Elizabethan Era.  

2. Shakespeare depicts the oppressed 
woman.  

3. Shakespeare uses light and dark im-
agery to convey good and evil.  

4. Shakespeare questions the im-
portance of fate in the Elizabethan 
Era.  

5. Romeo and Juliet is an experimental 
play.  

6. Shakespeare conforms to the con-
ventions of a Tragedy.  

An Inspector Calls 

1. Priestley wishes to communicate 
his socialist views.  

2. An Inspector Calls is an example 
of propaganda. 

3. Priestley exposes the Patriarchal 
society.  

4. Priestley explores the oppressed 
female voice.  

5. An Inspector Calls is a critique on 
society.  

6. Priestley depicts the struggle of 
the working class.  

7. Priestley highlights that there are 
two forms of responsibility- indi-
vidual and collective.  

8. Priestley conveys how reputation 
can destroy parental relationships.  
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