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English at Grace Academy Coventry: 

‘A person is a fool to become a writer. His only compensation is absolute freedom. He has no 

master except his own soul, and that, I am sure, is why he does it’ 

 

Roald Dahl 

 

English is the foundation from which all other academic success is dependent. It is all around us: 

from being able to read through terms and conditions in a contract; to the ability to write a formal 

letter expressing interest in a job; to having the confidence and speaking and listening skills to be 

able to succeed in an interview or working environment. English truly is the subject that reaches 

out to everyone and aligns all students with the Grace Vision: ‘to develop well-educated, 

considerate and caring citizens’ who can ‘contribute to modern society’. 

 

English is taught in two brackets that are aligned at Key Stage 3 and then disjoin in KS4: English 

Language and English Literature. At Grace Academy, we follow a bespoke 5 year plan that offers 

a skills-based curriculum so that students are equipped to achieve their potential, whatever their 

life choices. In year 7, students are introduced to the fundamental skills of the specification and 

the focus is on building a love, engagement and interest in the subject. As students develop, the 

complexity of set tasks and materials increases throughout Key Stage 3 so that everyone can 

challenge their own perceptions, regardless of ability. The curriculum covers a range of topics and 

themes in order to educate them about the world, relationships and our history as British citizens. 

Each skill and question type for the GCSE exam is practised and formally assessed in Assessment 

Points at KS3, from years 7-9. 

 

At Key Stage 4, English disaggregates into Language and Literature. In years 10 and 11, students 

apply the skills and contextual knowledge that they have obtained at KS3 level to the set texts for 

Literature. This culminates in 4 GCSE examinations: two English Language exams (both 1 hour, 30 

minutes) and two English Literature exams. Literature paper 1 is assesses knowledge of a 19th 

century Literature novel and a Shakespeare play, lasting 1 hour 45 minutes, whereas Literature 

paper 2 assesses a modern text, a cluster of poems and an unseen poem, lasting 2 hours 15 

minutes. 

 

At Key Stage 5, we offer students the opportunity to develop their love of English Literature and 

students are assessed at the end of Year 13. 

 
 

 

 

 

Teaching and Learning Vision for the English Department 

To create confident, critical and open-minded learners through a well-

differentiated, skills-led curriculum that enables every child to achieve the 

best possible outcomes to support their future ambitions and help them to 

succeed in the world outside of education. 

 

 

  



                                                                                              Curriculum Mapping       

 

At the end of Year 11 students in English will…. 

 

Know and understand 

Literature: 

 
3.1.1 Shakespeare (page 8, AQA GCSE Specification for English Literature) 

 The plot of the play ‘Romeo and Juliet’. 

 Who the key characters are and their relationships with other characters, being able 

to support with references (Romeo, Juliet, Capulet, Lady Capulet, Mercutio, Tybalt, 

Benvolio, The Nurse, Friar Lawrence). 

 The less significant characters in the play and recognise their role (Count Paris, 

Montague, Lady Montague, Prince Escalus, Balthasar, Samson & Gregory, Peter, 

Abram, The Chorus). 

 How the play is structured to signpost the audience to different ideas/feelings. 

 A range of critical quotations to support their interpretation. 

 The different themes that Shakespeare uses to draw attention to certain ideas and 

interpretations. 

 A socio-historic understanding the Elizabethan era.  

 How context affects the way that you interpret the play. 

 

3.1.2 19th Century Novel (page 8, AQA GCSE Specification for English Literature) 
 The plot of the play ‘Jekyll and Hyde’ including chapter names and a summary of 

what transpires in each chapter. 

 The impressions that Stevenson intends to give of the main characters (Jekyll, Hyde, 

Lanyon, Utterson) 

 The less significant characters in the text and recognise their role (Enfield, Guest, 

Poole, Carew). 

 How the play is structured to deliberately withhold information from the readers and 

the idea that critically evaluating the text requires the candidate to step back and 

interpret ideas based on what readers know at specific times 

 A range of critical quotations to support their interpretation. 

 The different themes that Stevenson uses to draw attention to certain ideas and 

interpretations. 

 A socio-historic understanding the Victorian era and how it shaped Stevenson’s 

writing. 

 How context affects the way that you interpret the play. 

 

3.2.1 Modern Drama or Prose (page 9, AQA GCSE Specification for English Literature) 
 The plot of the play ‘An Inspector Calls’. 

 How each of characters come across within the play (Arthur, Sybil, Inspector Goole, 

Gerald, Sheila, Eric). 

 The structure of the play and why it is important. 

 A range of critical quotations to support their interpretation. 

 The themes that Priestley uses within the play. 

 How and why stage directions are used within the play. 

 How the play is structured, understanding and recognising important parts within the 

three acts. 
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 A socio-historic understanding the Edwardian era, including important concepts 

(capitalism, socialism) 

 How context affects the way that you interpret the play. 

 

3.2.2 Poetry (page 9, AQA GCSE Specification for English Literature) 
 A summary of events and ideas of each poem in the ‘Power and Conflict’ Anthology 

cluster (15 poems in total). 

 A range of themes that each poem relates to. 

 How language is used in every poem to give off different views, feelings, opinions 

and ideas. 

 How each poem is structured and what the writer could intend to show through the 

structure/form. 

 A range of critical quotations from each poem to support their interpretation. 

 Contextual detail from each poem that helps readers to understand the writers’ 

intentions. 

 

3.2.2 Unseen Poetry (page 9, AQA GCSE Specification for English Literature) 
 What poetry is and what the purpose of unseen poetry is. 

 How writers can use language, structure and form to portray messages. 

 The way the content of a poem can be analysed and interpreted in different ways. 

 A range of ways in which poets can hide messages. 
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Know and understand 

 

Language: 
 

4.1. Aims and Outcomes (page 13, AQA GCSE Specification for English Language) 
 

• Strategies for a wide range of texts, being able to read fluently and with good 

understanding 

• How to read critically, and use knowledge gained from wider reading to inform and 

improve their own writing 

• What coherent and effective writing is and understand what constitutes using 

‘Standard English’ accurately. 

• How to use grammar correctly, punctuate and spell accurately 

• Why a wide and varied vocabulary is important, alongside a knowledge and 

understanding of grammatical terminology, and linguistic conventions for reading,  

• Spoken language, and use spoken Standard English effectively 

 

4.2. Explorations in Creative Reading and Writing: Language Paper 1 (page 14, AQA 

GCSE Specification for English Language) 
• What a ‘language analysis’ is, what it requires of candidates and the key terminology 

for the question (reference, quotation, inference, effect on readers, zooming on 

language, connotations, alternative interpretation). 

• Different structure types of texts, both extract and whole text. All the different 

denotations of ‘structure’ with regards to ‘structural analysis’ and the key terminology 

that underpins the question (establish, contextualise, beginning, progression, 

alteration, deliberate, pace, foreshadowing, conclusion, ambiguity, clarity). 

• What is required of candidates in an ‘evaluation’: what the word means, what 

constitutes a basic/more conceptual response to a stimulus and the key terminology 

that underpins the question (extent, methods, purposeful, conscious, effective, tone, 

subtly, explicitly, vagueness). 

• The difference between a description and narrative piece of writing. 

• What a clear piece of writing looks like in comparison to a more simplistic and more 

complex piece of extended creative writing. 

 

4.3. Writer’s Viewpoints and Perspectives: Language Paper 2 (page 14-15, AQA GCSE 

Specification for English Language) 
• The difference between a viewpoint and perspective. 

• What constitutes a concise and well-synthesised summary. A knowledge of key 

terminology for synthesising (suggests, relevance, infer, whereas, on the contrary, yet, 

viewpoint) 

• What a ‘language analysis’ is, what it requires of candidates and the key terminology 

for the question (reference, quotation, inference, effect on readers, zooming on 

language, connotations, alternative interpretation). 

• Students need to know how a non-fiction extract varies in comparison to a fiction 

extract and how this impacts the way in which it is analysed/appraised. 

• Comparative writing, understanding how to structure an answer for question 4 and all 

of the key terminology and discourse markers that underpin the question (a range of 

contrasting connectives, methods, suggestion, difference, similarity, connotation, 

tone, pace, perspective). 
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• The difference between and variations between different forms of genre for non-

fiction writing. The choice of genre will include: high quality journalism, articles, 

reports, essays, travel writing, accounts, letters, diaries, autobiography and 

biographical passages or other appropriate non-fiction and literary non-fiction forms. 

• A range of different forms of persuasive language devices and ways in which writers 

can tailor their writing to be informal or formal. 

• How an article is structured/written to give viewpoints, not give facts and information. 

• The difference between text type, audience and purpose and how writing style can 

be adjusted cater for different demands. 
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Be able to 
 

Literature: 
 

Literature Overview (page 12, AQA GCSE Specification for English Literature) 
 Read a wide range of classic literature fluently and with good understanding, and 

make connections across their reading 

 Read in depth, critically and evaluatively, so that they are able to discuss and 

explain their understanding and ideas 

 Develop the habit of reading widely and often 

 Appreciate the depth and power of the English literary heritage 

 Write accurately, effectively and analytically about their reading, using Standard 

English 

 Acquire and use a wide vocabulary, including the grammatical terminology and 

other literary and linguistic terms they need to criticise and analyse what they read. 

 

3.3 Specification Skills Descriptors (page 11, AQA GCSE Specification for English 

Literature) 

 

Literature: Reading 
 Use literal and inferential comprehension: understanding a word, phrase or sentence 

in context; exploring aspects of plot, characterisation, events and settings; 

distinguishing between what is stated explicitly and what is implied; explaining 

motivation, sequence of events, and the relationship between actions or events. (A1) 

 Critically read: identifying the theme and distinguishing between themes; supporting 

a point of view by referring to evidence in the text; recognising the possibility of and 

evaluating different responses to a text; using understanding of writers’ social, 

historical and cultural contexts to inform evaluation; making an informed personal 

response that derives from analysis and evaluation of the text. (A2) 

 Evaluate of a writer’s choice of vocabulary, grammatical and structural features: 

analysing and evaluating how language, structure, form and presentation contribute 

to quality and impact; using linguistic and literary terminology for such evaluation. 

(A3) 

 Compare texts: comparing and contrasting texts studied, referring where relevant to 

theme, characterisation, context (where known), style and literary quality; comparing 

two texts critically with respect to the above. (A4) 

  

Literature: Writing 
• Produce clear and coherent text: writing effectively about literature for a range of 

purposes such as: to describe, explain, summarise, argue, analyse and evaluate; 

discussing and maintaining a point of view; selecting and emphasising key points; 

using relevant quotation and using detailed textual references. (A5) 

• Use accurate Standard English: accurate spelling, punctuation and grammar. (A6) 
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Be able to 

 

Language: 

 
3.1.1 Critical reading and comprehension (page 11, AQA GCSE Specification for 

English Language) 
 

• Critically read and comprehend a range of texts: 

a) Identify and interpret themes, ideas and information in a range of literature and 

other high-quality writing. (B1) 

b) Read in different ways for different purposes, and compare and evaluate the 

usefulness, relevance and presentation of content for these purposes. (B2) 

c) Draw inferences and justify these with evidence. (B3) 

d) Support a point of view by referring to evidence within the text. (B4) 

e) Identify bias and misuse of evidence, including distinguishing between statements 

that are supported by evidence and those that are not. (B5) 

f) Reflect critically and evaluatively on a text, using the context of the text and 

drawing on knowledge and skills gained from wider reading. (B6) 

g) Recognise the possibility of different responses to a text. (B7) 

 

• Summary and synthesis: 

a) Identify the main theme or themes of a text. (B8) 

b) Summarise ideas and information from a single text. (B9) 

c) Synthesise from more than one text. (B10) 

 

• Evaluate a writer’s choice of vocabulary, form, grammatical and structural features: 

a) Explain and illustrate how vocabulary and grammar contribute to effectiveness 

and impact, using linguistic and literary terminology accurately to do so and 

paying attention to detail. (B11) 

b) Analyse and evaluate how form and structure contribute to the effectiveness and 

impact of a text (B12) 

• Compare texts: 

a) Compare two or more texts critically with respect to the above. (B13) 

 

3.1.2  Writing (page 12, AQA GCSE Specification for English Language) 

 

 Produce clear and coherent texts: 

a) Write effectively for different purposes and audiences: to describe, narrate, 

explain, instruct, give and respond to information, and argue. (C1) 

b) Select vocabulary, grammar, form, and structural and organisational features 

judiciously to reflect audience, purpose and context. (C2) 

c) Use language imaginatively and creatively. (C3) 

d) Use information provided by others to write in different forms. (C4) 

e) Maintain a consistent point of view and maintain coherence and consistency 

across a text. (C5) 

 Write for impact: 

a) Select, organise and emphasise facts, ideas and key points. (C6) 

b) Cite evidence and quotations effectively and pertinently to support views. (C7) 
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c) Create emotional impact and tone through writing. (C8) 

d) Use language creatively, imaginatively and persuasively, including rhetorical 

devices (such as rhetorical questions, antithesis, parenthesis). (C9) 

 

3.1.3 Spoken language (page 12, AQA GCSE Specification for English Language) 

 Present information and ideas: 

a) Select and organise information and ideas effectively and persuasively for 

prepared spoken presentations. (D1) 

b) Plan effectively for different purposes and audiences. (D2) 

c) Create presentations and speeches (D3) 

 Respond to spoken language: 

a) Listen to and respond appropriately to any questions and feedback (D4) 

 Speak Standard English: 

a) Express ideas using Standard English whenever and wherever appropriate (D5) 
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5 Year Curriculum Map 

Year 11 English at Grace Academy Coventry from 2020-21 
In year 11 pupils will have already learnt much of what they will need to know and understand for their GCSE examinations in the summer term. Some of this 

academic year will be used to consolidate their learning (particularly Language Paper 1) and further develop their understanding of how to respond to 

GCSE assessment questions. As a department, we deliberately delay some of the GCSE content for two reasons: a) to enable all students to feel secure in 

Literature Paper 1 before they progress to Literature Paper 2, and b) to keep using Language as a respite from heavy content and knowledge of the 

Literature GCSE. 

 

By the end of this academic year, students will feel confident in their English knowledge and understanding of assessments and will be ready to perform 

exceptionally well in their English examinations. 

 

‘An Inspector Calls’ is delivered first because it is an engaging start and one of the texts that our students have the potential to be most successful at. The 

poetry clusters that follow are purposefully split over 2 terms, because it helps make the content easier to digest. The last planned unit of work is language 

paper 1 & 2: over the course of the 5 years, students will have gained the skill and understanding enough to practice by year 11. Teachers can use their 

knowledge of the students and most recent language data to address the way in which this is approached. 

Year 11 Units of Study Assessment 

point 

Length of unit 

Term 1.1 

 
PP/SEN: 
Use of video to consolidate plot. Class reading 

of the text. Higher emphasis on character as 

opposed to theme, as they will have a choice of 

questions in the exam and some of the themes 

are more complicated. 

 

MA: 

Critical theorists and how their work can be 

applied: Jung, Freud, Aristotle, Nietzsche. 

More complex terminology that is used in a 

subtle way: ie: aposiopesis. 

 

An Inspector Calls (Literature 

3.2.1/3.3) 

AP1, AP2, AP3 

28 lessons +7 

(RATIONALE: this is 

a necessary 

amount of time to 

ensure that it is 

covered 

sufficiently) 

 Reading of the whole play (A1)  (B2) 

 Study of contextual factors (A2) (B6) 

 Analysis of key themes and characters (A2, A3) (B1, 

B3, B6, B11, B12) 

 Structure and form of the play (A2, A3) (B11) 

 Plot consolidation and writer’s intentions/symbolism 

(A2, A3) (B1) 

 Key quote/ideas retrieval and knowledge check 

(A1) 

 Extended essay writing (A5, A6)  

 

Term 1.2 Poetry (cluster 1) (Literature 3.2.2/3.3) AP2, AP3 32 lessons + 8 
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PP/SEN: 
Use images to help students remember parts of 

the poem. Put less emphasis on learning quotes 

to analyse, more emphasis on students having a 

good understanding of the poems without the 

need for such a depth of subject terminology. 

 

MA: 

Push for more unique, perceptive links between 

different poems. Look to stray from the 

traditional power and conflict themes like 

‘memory’ and push students to find the nuances 

in more subtle themes like ‘nostalgia’ or 

‘wistfulness’ 

 

 Reading of the first 8 poems (Bayonet Charge, War 

Photographer, Exposure, Remains, Storm on the 

Island, Charge of the Light Brigade, Poppies, 

Kamikaze) 

 Understanding how language is used (A1) (B2) (D2, 

D5) 

 How prevalent themes and intentions are shown 

within each poem (A2, A3)  (B7) 

 How structure and form are used within the poems 

(A2, A3) (B11) 

 Contextual information that underpins each poem 

(A1, A2) (B6) 

 How to write a comparison (A4) (B13) 

 Knowledge retrieval and critical content revision/ 

Plot consolidation (A1) 

 Extended essay planning/writing – which poems 

compare with which? (A2, A3, A4, A5, A6) 

  

(RATIONALE: this is 

a necessary 

amount of time to 

ensure language, 

structure and form 

are all covered) 

Term 2.1 

 
PP/SEN: 
Use images to help students remember parts of 

the poem. Put less emphasis on learning quotes 

to analyse, more emphasis on students having a 

good understanding of the poems without the 

need for such a depth of subject terminology. 

 

MA: 

Push for more unique, perceptive links between 

different poems. Look to stray from the 

traditional power and conflict themes like 

‘memory’ and push students to find the nuances 

in more subtle themes like ‘nostalgia’ or 

‘wistfulness’ 

 

Poetry (cluster 2) (Literature 3.2.2/3.3) 

AP2, AP3 

28 lessons + 7 

(RATIONALE: this is 

a necessary 

amount of time to 

ensure language, 

structure and form 

are all covered) 

 Reading of the last 7 poems (Ozymandias, My Last 

Duchess, London, Prelude, Tissue, Emigree, Checking 

out me History) (A1)   

 Understanding how language is used(A2, A3) (B2, 

B3, B4, B6, B7) 

 How prevalent themes and intentions are shown 

within each poem(A2, A3) (B1) 

 How structure and form are used within the poems 

(A2, A3) (B11, B12) 

 Contextual information that underpins each poem 

(A1) (B6) 

 How to write a comparison (A4) 

 Knowledge retrieval and critical content revision/ 

Plot consolidation (A1) (B8, B9, B10, B13) 

 Extended essay planning/writing – which poems 

compare with which? (A2, A3, A4, A5, A6) (B11) 
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Term 2.2 

 
PP/SEN: 
Use departmental scaffolds to help students 

build key terms into their writing. Change the 

texts from the more complex to the more 

accessible in order for students to practice the 

skills involved in more detail: this will be more 

important to them in the examination. 

 
MA: 

Use 19th century extracts that require a higher 

reading age to access. Alter the set extracts in 

the scheme so that the questions are less 

general (ie: from ‘how does the writer use 

language to describe the old man?’ to ‘how 

does the writer’s use of language perpetuate 

the idea of degradation, reflected in both 

setting and character?’) 

 

English Language (Combination of 

Paper 1 and 2) (3.1.1/ 

3.1.2/4.1/4.2/4.3) 

AP1, AP2, AP3 

24 lessons + 6 

(RATIONALE: the 

time that this unit 

takes could vary 

with the class, 

hence the extra 6 

lessons available: 

different classes will 

work at different 

paces) 

 Reading engaging articles/fiction texts. (B1) 

 Refining/stretching/challenging approaches to 

questions (B6, B7) 

 Extended writing approaches for each (C6, C7) 

 (*for lower ability – teaching to remember creative 

writing/transactional writing) (C3) (D5) 

 Students will consolidate each exam questions 

multiple times based (data from past assessments will 

prompt what is taught) (B2, B3, B4, B11, B12) 
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Year 10 English at Grace Academy Coventry  from 2019-2020 
In year 10, pupils at Grace Academy Coventry will continue their in-depth studies of the GCSE English Literature and Language specifications, revisiting the 

core skills and using it as a strong base for developing a coherent and thorough knowledge of the GCSE texts. Some of the content covered during this year 

is 

 

During this academic year, pupils will continue to apply their knowledge to contextual examples and examination questions, developing their confidence in 

preparation for year 11. Students will be expected to retain and develop knowledge of each text, going into year 11. 

 

Students begin year 10 with Jekyll and Hyde: this is the most complex text in terms of structure, therefore it sets the tone for the year. Language and literature 

are intertwined throughout the year so that students get a varied diet of reading and writing. Moreover, it ensures that if early entry students are not coping 

during HT1, they can be moved around without falling behind. The speaking and listening endorsement is deliberately conducted in the shortest half term of 

the academic year because that time of year can often be lost, therefore, we have placed something meaningful and challenging in a short space of time 

to keep the high standards that have been set. The last half term of the year is ‘bespoke consolidation’. This time is used for teachers to reflect on the 

position of their students. The rationale behind this is to make sure that in year 11, students can all be at the same point so it is more structured and organized. 

For classes that are confident in all other areas, they have the option of moving onto a poetry unit and replacing that unit in year 11 with a language unit. 

 

Year 10 Units of Study Assessment 

point 

Length of unit 

Term 1.1 

 
PP/SEN: 
Class reading of the text. Higher emphasis on 

character as opposed to theme. There will be a more 

measured focus on use of extracts to teach key 

scenes so that it replicates the exam, but also so that 

the plot is drilled into students. Starters or plenaries 

focused on ‘who said it’ or low stakes quizzes are likely 

to help with retention 

 

MA: 

Critical theorists and how their work can be applied: 

Jung, Freud, Aristotle, Nietzsche. 

More complex terminology that is used in a subtle 

way: ie: allegorical writing and satirical language. 

 

Jekyll and Hyde (Literature 

3.2.1/3.3) 

AP1, AP2,  AP3, 

AP4 

24  + 4 

(RATIONALE: this 

is a necessary 

amount of time 

to ensure that it is 

covered 

sufficiently 

because of the 

complexity of the 

text/structure) 

 Reading of the whole novel (A1) (B2) 

 Study of contextual factors ( A2) (B6) 

 Analysis of key themes and characters (A2, A3) 

(B1, B3, B6, B11, B12) 

 Structure and form of the play (A2, A3) (B7, B12) 

 Plot consolidation and writer’s 

intentions/symbolism (A1, A2) 

 Key quote/ideas retrieval and knowledge check 

(A1, A3) (B4) (D4, D5) 

 Extended essay writing and answer planning 

(A5, A6) (C1, C3) 
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Term 1.2 

 
PP/SEN: 
Use departmental scaffolds to help students build key 

terms into their writing. Change the texts from the 

more complex to the more accessible in order for 

students to practice the skills involved in more detail: 

this will be more important to them in the examination. 

As opposed to doing several different writing 

questions, give students time to reflect upon and 

improve 1 example of their creative writing. This helps 

students to achieve a very high level answer and see 

the processes involved in editing and re-drafting. 

 
MA: 

Use 19th century extracts that require a higher reading 

age to access. Historically as a school, in language 

paper 2 and 1, question 4 has proved a shortcoming 

focus students on these questions with exam timings. 

Give students a list of stretch vocabulary to apply to 

each answer (Eg: ‘Answer the following question and 

utilise the following words: parenthesis, foreboding, 

juxtaposed, nonchalance, irk’) 

 

Language Paper 1 (Language 

3.1.1/ 3.1.2/ 4.2) 

AP1, AP2, AP3, 

AP4 

26 + 6 

(RATIONALE: the 

time that this unit 

takes could vary 

with the class, 

hence the extra 

6 lessons 

available: 

different classes 

will work at 

different paces) 

 Reading engaging fiction texts.  (B2) 

 Refining/stretching/challenging approaches to 

questions  (B1, B3, B6, B11, B12) 

 Extended writing approaches for each (B1, B3, 

B6, B11, B12) 

 Students will consolidate each exam questions 

multiple times based (data from past 

assessments will prompt what is taught) 

 Reading and writing sections of the AQA exam 

(B4) (C1, C2, C3, C5, C7, C9) 

 

Term 2.1 

 
PP/SEN: 
Class reading of the text. Higher emphasis on 

character as opposed to theme. There will be a more 

measured focus on use of extracts to teach key 

scenes so that it replicates the exam, but also so that 

the plot is drilled into students. Starters or plenaries 

focused on ‘who said it’ or low stakes quizzes are likely 

to help with retention. Pre-plan shorter parts of the 

play to be read in lessons and use some the more 

unfamiliar but relevant vocabulary as a focus of the 

Romeo and Juliet (Literature 

3.1.1/3.3) 

AP2, AP3, AP4 

24  + 4 

(RATIONALE: this 

is a necessary 

amount of time 

to ensure that it is 

covered 

sufficiently. It 

allows extra time 

for PP/SEN who 

are struggling 

with 

Shakespearean 

 Reading of the whole play(A1) (B2) 

 Study of contextual factors (A2) (B6) 

 Analysis of key themes and characters (A2, A3) 

(B1, B3, B6, B11, B12) 

 Structure and form of the play(A2, A3) (B7, B12) 

 Plot consolidation and writer’s 

intentions/symbolism (A1, A2) 

 Key quote/ideas retrieval and knowledge 

check(A1, A3) (B4) (D4, D5) 

 Extended essay writing (A5, A6) (C1, C3) 
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lesson. Develop use of oracy to encourage students to 

openly discuss ideas within groups. They may use an 

extra 4 lessons to cover this text. Spend less time on 

context, more time on reading and comprehending 

the play. 

 

MA: 

Critical theorists and how their work can be applied: 

Jung, Freud, Aristotle, Nietzsche. 

Focus on the more obscure characters: Samson, 

Balthasar, Lady Montague in order to challenge 

students’ perception of the play. 

 

 language and 

will avoid the 

topic having to 

be repeated) 

Term 2.2 

 
PP/SEN: 
Use less of the extracts: as opposed to 5 different sets 

of sources, focus on two and cover them in more 

detail. Spend more time working on fully 

comprehending the sources (as a number of these 

students are likely to have lower reading ages). Use 

departmental scaffolds to help students build key 

terms into their writing. Change the texts from the 

more complex to the more accessible in order for 

students to practice the skills involved in more detail: 

this will be more important to them in the examination. 

As opposed to doing several different writing 

questions, give students time to reflect upon and 

improve 1 example of their creative writing. This helps 

students to achieve a very high level answer and see 

the processes involved in editing and re-drafting. 

 
MA: 

Use 19th century extracts that require a higher reading 

age to access. Historically as a school, in language 

paper 2 and 1, question 4 has proved a shortcoming 

focus students on these questions with exam timings. 

Crime: Language Paper 2 

(Language 3.1.1/ 3.1.2/ 4.3) 

AP2, AP3, AP4 

24 

(RATIONALE: the 

time that this unit 

takes could vary 

with the class, 

but there is no 

content to 

remember, so 

classes and 

students should 

use all the time 

available to 

maximise the 

resources as they 

see fit for their 

class.) 

 Reading of thematical non-fiction articles on a 

range of crimes (past and present)  (B2, B3) 

 Refining/stretching/challenging approaches to 

questions (B8, B9, B10, B13) 

 Extended writing approaches for each (C6) (B1, 

B4, B6) 

 Students will consolidate each exam questions 

multiple times based (data from past 

assessments will prompt what is taught) (C1, C2, 

C3, C5) 

 Generating points of view and opinions to 

support Speaking and Listening Endorsement 

(3.1.3) (D1, D2, D4, D5) 

 Practice writing a range of forms of texts (C1) 
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Give students a list of stretch vocabulary to apply to 

each answer (Eg: ‘Answer the following question and 

utilise the following words: parenthesis, foreboding, 

juxtaposed, nonchalance, irk’) 

 

Term 3.1 

 
PP/SEN: 
Break the task down into manageable chunks of 

homework or classwork (Eg: by lesson 2, have your 

idea and topic, by lesson 4, have written your 

introduction etc). Allow students to make 

appointments with their teacher in their own time to 

practice, edit and re-draft their speech. 

MA: 
Give students more independence to complete the 

endorsement. As a side research project, they could 

complete a portfolio on their most inspirational 

speaker of the last 50 years, and analyse a variety of 

different factors that contribute to effective practice. 

The complexity/maturity of their topic can be adjusted 

so that that level of challenge is evident to the 

examiner. Students could also apply a critical lens to 

their speech (Eg: a Neo-Marxist or feminist perspective 

lens) 

 

Speaking and Listening 

Endorsement (Language 

3.1.3/4.1/4.2) 

 

(Separate to APs: 

GCSE 

assessment) 

16 

(RATIONALE: 

usually a lost half 

term, but by 

putting on a 

meaningful unit 

with a GCSE 

certificate at 

stake, this will 

ensure that 

students will 

continue to be 

challenged by 

topic and time 

constraints) 

 Examining examples of good speeches and 

presentations (C4) 

 Writing an effective speech (C1, C2. C3, C5) 

 Researching topics to fulfil the criteria (B1) 

 Designing their speech/presentation (D1, D2, D3) 

 Effective questioning within the endorsement 

(D4, D5) 

 Undertaking the assessment 

 

Term 3.2 

 
PP/SEN: 
Teachers may wish to revise and consolidate literature 

texts that have already been covered, or conversely, 

get more content covered and teach ahead with 

poetry.  

 

MA: 

Bespoke Consolidation  

 

28 

(RATIONALE: It is 

paramount that 

we have a clear 

picture of where 

students are 

going into year 

11. This unit allows 

the timings for 

year 10 and 11 to 

 This unit is designed to act as a preparation for 

year 11. Teachers may choose different 

pathways (lower ability sets who are likely to 

struggle with content can begin the poetry. 

Higher ability sets may be more likely  to benefit 

from revision of Jekyll & Hyde, Romeo &  Juliet or 

language paper 1 & 2)  (B1, B2, B3) 
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Students could conduct a self-audit/focus on 

academic writing/vocabulary to draw upon going 

into year 11. This could be used to focus on the critical 

theorists that are important to know in order to access 

level 9. 

 

 Assessments undertaken at this point will focus 

on Language Paper 1 & 2 as well as a Literature 

Paper 1 assessment. 

 

be stuck to, 

because 

teachers will 

have this time 

available to 

them.) 
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Year 9 English at Grace Academy Coventry from 2019-2020 

In year 9, students study texts endorsed by the GCSE specification or past GCSE papers: how students cope with these texts give an indication as to the 

intervention that can be put in place to support the transition to KS4.  

 

In year 9 pupils will begin to study the full depth and breadth of the GCSE English specification, revisiting and applying previously mastered knowledge to 

gain an understanding of English above and beyond the requirements for their GCSE studies. 

 

The year begins with ‘Of Mice and Men’: it is a thought-provoking,  former GCSE text and is one of the most engaging texts that we have so it will be done in 

the first half-term. As per the whole curriculum map, students do both language and literature each term.  

In term 1.2, students study ‘Animal Farm’ and focus on both language and literature. It is a current GCSE text and will show students the level of depth 

needed at that level. Through the text, they will use extracts practice approaches to language style questions: it has more continuity and longevity than 

using a number of extracts to teach language. 

In term 2.1, students have a creative writing unit. This encourages students to explore the nuances around creative writing in more detail than a ‘reading 

focused’ unit does. Considering that it is a quarter of their GCSE marks, it is important to focus on. 

In term 2.2 students will study Macbeth – another GCSE text on the AQA specification. This is one of the most engaging Shakespeare texts because of the 

violence and betrayal within the play. Studying Shakespeare each year at KS3 in a government requirement, but it helps  students’ understanding of Romeo 

and Juliet in year 11. 

Term 3.1 is the shortest half term, and students complete a politics Language Paper 2 unit. They will go through 2 sources focused on politics and practice 

questions relevant to the exam, but the focus is on writing. Students will take part in a mock election and use the skills that they have acquired to see how 

persuasive they are. This has been deliberately place at this point because it requires students to do more than just read and write: they require teamwork, 

communication, presentational/organisational skills. It therefore acts as a more kinaesthetic unit at a time when students can be disengaged. We end the 

year studying Blood Brothers (another GCSE play). Ideally, this would be done before the politics unit, however, term 3.1 doesn’t offer enough lessons to 

complete the play.  

Year 9 Units of Study Assess

ment 

point 

Length of unit 
(lessons + extra available) 

Term 1.1 

 
PP/SEN: 
Class reading of the text. Higher emphasis on 

character as opposed to theme. There will be a more 

measured focus on use of extracts to teach key 

scenes so that it replicates the exam, but also so that 

the plot is drilled into students. Starters or plenaries 

focused on ‘who said it’ or low stakes quizzes are likely 

to help with retention. Pre-plan shorter parts of the 

Of Mice and Men (Literature 3.2.1/3.3)  

AP1 

26  + 2 

 

(RATIONALE: this is 

a necessary 

amount of time to 

ensure that it is 

covered 

sufficiently) 

 Reading of the whole text(A1) (B2) 

 Study of contextual factors including the Great 

Depression and the Dust Bowl periods in 1930s 

America(A2)  (B6) 

 Analysis of key themes and characters (A2, A3) (B1, B3, 

B6, B11, B12) 
((Lennie/George/Curley/Candy/Crooks/Curley’s Wife)  

 Structure and form of the text (A2, A3) (B7, B12) 
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play to be read in lessons and use some the more 

unfamiliar but relevant vocabulary as a focus of the 

lesson. Develop use of oracy to encourage students to 

openly discuss ideas within groups. They may use an 

extra 4 lessons to cover this text. Spend less time on 

context, more time on reading and comprehending 

the text. 

 

MA: 

Use a more perceptive contextual factors (Eg: 

Economic hardships) to elicit better inferences from 

students. Allow students to compare the style of 

literature from Steinbeck to that of a British author from 

the same period. 

 

 Plot consolidation and writer’s intentions/symbolism(A1, 

A2) 

 Key quote/ideas retrieval and knowledge check (A1, 

A3) (B4) (D4, D5) 

 Extended essay writing (A5, A6) (C4, C5) 

 

Term 1.2 

 
PP/SEN: 
Use of departmental scaffolds. Class reading of the 

text. Higher emphasis on character as opposed to 

theme. Try to detach students from the idea of the 

novel as a ‘book’. Each lesson, give students a talking 

point with one of the stem language questions (2-4). 

Pre-plan shorter parts of the play to be read in lessons 

and use some the more unfamiliar but relevant 

vocabulary as a focus of the lesson. Develop use of 

oracy to encourage students to openly discuss ideas 

within groups. They may use an extra 4 lessons to 

cover this text. Spend less time on context, more time 

on reading and comprehending the text. 

 

MA: 

Give students statements about the novel to discuss 

(helps students to challenge perceptions which helps 

with language paper 1, question 2). Explore the 

allegorical nature of the novel and the messages that 

Orwell wants to portray. Contrast the epoch of the text 

Animal Farm (Literature 3.3) (Language 

3.1.1/4.2) 

AP1 

28 + 4 

 

(RATIONALE: this is 

the suggested 

amount of time to 

read the novel and 

practice the 

language stem 

questions at least 

once and be given 

feedback on) 

 Reading of the whole text (A1) (B2) 

 Variety of different types of language reading questions 

using set extracts/pages of the novel (comprehension, 

analysis, structure and evaluation) (B11, B12) 

 Study of contextual factors including the allegorical 

nature of the text and the political infrastructures within 

society that underpin the novel (A2) (B6) 

 Analysis of key themes and characters (Old Major, 

Napoleon, Squealer, Snowball, Molly, Clover, Mr. Jones) 

(A2, A3) (B1, B3, B6, B11, B12) 

 Structure and form of the novel (A2, A3) (B7, B12) 

 Plot consolidation and writer’s intentions/symbolism (A2, 

A3) 

 Key quote/ideas retrieval and knowledge check (A1, 

A3) B4) (D4, D5) 

 Extended essay writing (A5, A6) (C4, C5) 
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to the modern era. How are they similar/different and 

what does it show? 

 

Term 2.1 

 
PP/SEN: 
Use departmental scaffolds to help students build key 

terms into their writing.. As opposed to doing several 

different writing questions, give students time to reflect 

upon and improve 1 example of their creative writing. 

This helps students to achieve a very high level answer 

and see the processes involved in editing and re-

drafting. 

 
MA: 

Give students more abstract pictures to describe. 

Encourage students to apply more complex features 

to their writing (Eg: cyclical structure, foreshadowing). 

Give students a complex emotion or situation to 

describe (Eg: craving desire) 

 

Magic and Mystery: Language Paper 1 

(Language 3.1.1/ 3.1.2/4.2) 

AP1, AP2 

22  + 6 

(RATIONALE: 

because this is 

language, 

teachers can 

adjust what they 

teach by using 

different stimuli, but 

keeping to the 

plan in terms of 

skills) 

 Reading engaging fiction extracts to evaluate the 

quality of creative/narrative writing (A1)(B1, B2. B4, B5) 

 Refining/stretching/challenging approaches to 

Language Paper 1, question 5 

 Extended writing approaches for each ( A6) (B3, B6)  

(C5) 

 Breaking down specific parts of a short narrative and 

understanding how to structure them in a clear and 

inventive way (A2, A3) (B7, B12) (C1, C2, C3, C4) 

 Changing and varying the tone of writing (ie: writing for 

impact/effect) (C6, C8) (D2, D5) 

 

Term 2.2 

 
PP/SEN: 
Class reading of the text. Higher emphasis on 

character as opposed to theme. There will be a more 

measured focus on use of extracts to teach key 

scenes so that it replicates the exam, but also so that 

the plot is drilled into students. Starters or plenaries 

focused on ‘who said it’ or low stakes quizzes are likely 

to help with retention. Pre-plan shorter parts of the 

play to be read in lessons and use some the more 

unfamiliar but relevant vocabulary as a focus of the 

lesson. Develop use of oracy to encourage students to 

openly discuss ideas within groups. They may use an 

Macbeth (Literature 3.1.1/3.3) 

AP2 

20 + 4 

(RATIONALE: this is 

a necessary 

amount of time to 

ensure that it is 

covered 

sufficiently. It allows 

extra time for 

PP/SEN who are 

struggling with 

Shakespearean 

language) 

 Reading of the whole play(A1) (B2) 

 Study of contextual factors (difference between how 

men and women were treated, nobility, social 

hierarchy, honour, historical context of the Jacobean 

era) (A2) (B6) 

 Analysis of key themes and characters (Macbeth, Lady 

Macbeth, Banquo, Macduff) (A2, A3)  (B1, B3, B6, B11, 

B12) 

 Structure and form of the play (A2, A3) (B7, B12) 

 Plot consolidation and writer’s intentions/symbolism (A2, 

A3) 

 Key quote/ideas retrieval and knowledge check (A1, 

A3) (B4) 
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extra 4 lessons to cover this text. Spend less time on 

context, more time on reading and comprehending 

the play. 

 

MA: 

Critical theorists and how their work can be applied: 

Jung, Freud, Aristotle, Nietzsche. 

Focus on the more obscure characters: Fleance, 

Siward, the Porter, in order to challenge students’ 

perception of the play. 

 

 Extended essay writing(A5, A6)   

 

Term 3.1 

 
PP/SEN: 
Break the task down into manageable chunks of 

homework or classwork (Eg: by lesson 2, have your 

idea and topic, by lesson 4, have written your 

introduction etc). Allow students to make 

appointments with their teacher in their own time to 

practice, edit and re-draft their speech. 

MA: 
Give students more independence to prioritise their 

own manifestos. As a side research project, they could 

complete a portfolio on the most successful politicans 

in their lifetimes and analyse a variety of different 

factors that contribute to effective practice. Give 

students a list of more obscure factors for voters to be 

swayed on (as opposed to obvious ‘NHS, taxes and 

wages’ focus on ‘sustainability, waste-disposal and 

safeguarding’) 

Language Paper 2: Politics (Language 

3.1.1/ 3.1.2/4.3) 

AP3 

16 

(RATIONALE: There 

are enough lessons 

to practice each 

language paper 2 

question once and 

complete the 

politics manifesto 

project) 

 Reading of thematical non-fiction articles on politics 

(B1) 

 Understanding how politics works in this country (B6) 

 How politicians influence us and how party’s symbolize 

certain ideas (A2) 

 Refining/stretching/challenging approaches to 

transactional writing (A5, A6) (C6, C7, C8, C9) 

 Extended writing approaches for each (A5, A6) (C1, C2, 

C3) (B8, B9, B10, B13) 

 How persuasive language is used to  influence an 

audience (A3) (C9) 

 Generating points of view and opinions to support 

Speaking and Listening Endorsement (3.1.3) (D5) 

 Practice writing a range of forms of texts (A4) (C4) 

 Design own political party in groups and conduct a 

vote amongst the year: encourages students to apply 

the knowledge and skills that they have ascertained 

(D1, D2, D3, D4)  

  

Term 3.2 

 
PP/SEN: 

Blood Brothers (Literature 3.2.1/3.3) 

(Language 3.1.1) AP3 

 

 

26 + 2 

  Reading of the whole play (A1) (B2) 
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Class reading of the text. Higher emphasis on 

character as opposed to theme. There will be a more 

measured focus on use of extracts to teach key 

scenes so that it replicates the exam, but also so that 

the plot is drilled into students. Starters or plenaries 

focused on ‘who said it’ or low stakes quizzes are likely 

to help with retention. Pre-plan shorter parts of the 

play to be read in lessons and use some the more 

unfamiliar but relevant vocabulary as a focus of the 

lesson. Develop use of oracy to encourage students to 

openly discuss ideas within groups. They may use an 

extra 6 lessons to cover this text. Spend less time on 

context, more time on reading and comprehending 

the play. 

 

MA: 

Examine the influences that are exhibited to Russell 

within the play: think about the political situation and 

Thatcher’s influence, not only on Russell but on other 

characters within the play 

Critical theorists and how their work can be applied: 

Jung, Freud, Aristotle, Nietzsche. 

Focus on the more obscure characters in order to 

challenge students’ perception of the play. 

 

 Examining extracts to ascertain structure and language 

over a short piece of time as opposed to a whole text 

(A2, A3) (B7, B10) 

 Study of contextual factors (poverty in the 1980s, 

Liverpool’s historical perception, social class and 

mobility, education past and present, unemployment 

across Britain, class and crime) (A2) (B6) (D3) 

 Analysis of key themes and characters (Edward, 

Mickey, Mrs. Johnstone, Mrs. Lyons, the narrator, Linda, 

Sammy) (A2, A3) (B1, B3, B6, B11) 

 Structure and form of the play(A2, A3) (B12) 

 Plot consolidation and writer’s intentions/symbolism (A2, 

A3)  

 Key quote/ideas retrieval and knowledge check (A1, 

A3) (B4) 

 Extended essay writing(A5, A6)  

 

(RATIONALE: this is 

a necessary 

amount of time to 

ensure that it is 

covered 

sufficiently) 
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Year 8 English at Grace Academy Coventry – from 2019-2020 

In year 8, pupils at Grace Academy Coventry will continue to develop their knowledge of fundamental and over-arching concepts in English, whilst 

beginning to apply some of the knowledge that they have mastered during the previous academic year.  The complexity of the texts that they read are 

more challenging which gives students aspirational, but feasible curriculum opportunities to develop thinking skills and literacy skills. 

Year 8 Units of Study Assessment 

point 

Length of unit 

Term 1.1 
PP/SEN: 
Class reading of the text. Higher emphasis on character as 

opposed to theme. There will be a more measured focus 

on use of extracts to teach key scenes so that it replicates 

the exam, but also so that the plot is drilled into students. 

Starters or plenaries focused on ‘who said it’ or low stakes 

quizzes are likely to help with retention 

 

MA: 

Critical theorists and how their work can be applied: Jung, 

Freud, Aristotle, Nietzsche. 

More complex terminology that is used in a subtle way: ie: 

narrative structure, analepsis etc. 

 

Heroes (Literature 3.2.1/3.3) 

AP1 

 

 

28 

 

(RATIONALE: this is 

a necessary 

amount of time to 

ensure that it is 

covered 

sufficiently, 

partially because 

of the structure) 

  Reading of the whole play(A1) (B2) 

 Study of contextual factors (World War 2, 

attitudes to women) (A2)  

 Analysis of key themes and characters (Francis, 

Nicole, Larry) (A2, A3) 

 Structure and form of the play (This is significant 

as it mimics the structure of Jekyll and Hyde – a 

key reason why is was chosen): students are 

expected to understand how the changing 

narrative perspective influences us as readers 

as well as discussing why that structure is used 

and what is elicits from readers at set times (A2, 

A3) (B7, B12) 

 Plot consolidation and writer’s 

intentions/symbolism (A2, A3) 

 Key quote/ideas retrieval and knowledge 

check (A1, A3) (B4) 

 Extended essay writing (A5, A6) 

 

Term 1.2 

 
PP/SEN: 
Use of departmental scaffolds. Class reading of the text. 

Higher emphasis on character as opposed to theme. Try to 

detach students from the idea of the novel as a ‘book’. 

Each lesson, give students a talking point with one of the 

The Hunger Games (Literature 

3.2.1/3.3) (Language 3.1.1/ 

3.1.2/4.2) AP1 

 

30+ 2 

(RATIONALE: this is 

a necessary 

amount of time to 

ensure that it is 

covered 

 Reading of the whole text(A1) (B2) 

 Variety of different types of language reading 

questions using set extracts/pages of the novel 
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stem language questions (2-4). Pre-plan shorter parts of the 

play to be read in lessons and use some the more 

unfamiliar but relevant vocabulary as a focus of the lesson. 

Develop use of oracy to encourage students to openly 

discuss ideas within groups. They may use an extra 4 lessons 

to cover this text. Spend less time on context, more time on 

reading and comprehending the text. 

 

MA: 

Give students statements about the novel to discuss (helps 

students to challenge perceptions which helps with 

language paper 1, question 2). Explore the allegorical 

nature of the novel and the messages that Collins wants to 

portray. Contrast the moral messages of the novel to 

modern sociert. How are they similar/different and what 

does it show? 

 

(comprehension, analysis, structure and 

evaluation) (A1, A2, A3)  (B1, B3, B6, B11, 

B12) 

 Analysis of key themes and characters (Katniss, 

Peeta, Cato, Primrose) (A2, A3) (B1, B3, B6, 

B11, B12) 

 Structure and form of the novel (A2, A3) (B7, 

B12) 

 Plot consolidation and writer’s 

intentions/symbolism (A2, A3) 

 Key quote/ideas retrieval and knowledge 

check (A1, A3) (B4) 

 Extended essay writing (A5, A6) (B10) 

 

sufficiently 

because of the 

length of the 

novel and the 

amount of skills 

that need to be 

covered) 

Term 2.1 

 
PP/SEN: 
Class reading of the text. Higher emphasis on character as 

opposed to theme. There will be a more measured focus 

on use of extracts to teach key scenes so that it replicates 

the exam, but also so that the plot is drilled into students. 

Starters or plenaries focused on ‘who said it’ or low stakes 

quizzes are likely to help with retention. Pre-plan shorter 

parts of the play to be read in lessons and use some the 

more unfamiliar but relevant vocabulary as a focus of the 

lesson. Develop use of oracy to encourage students to 

openly discuss ideas within groups. They may use an extra 

4 lessons to cover this text. Spend less time on context, 

more time on reading and comprehending the play. 

 

MA: 

Critical theorists and how their work can be applied: Jung, 

Freud, Aristotle, Nietzsche. 

Much Ado About Nothing 

(Literature 3.1.1/3.3) 

AP2 

28 

 

(RATIONALE: this is 

a necessary 

amount of time to 

ensure that it is 

covered 

sufficiently. It 

allows extra time 

for PP/SEN who 

are struggling 

with 

Shakespearean 

language) 

 Reading of the whole play (A1) (B2) 

 Study of contextual factors (Elizabethan 

England, attitudes to women, class divide, 

parental expectations) (A2) 

 Analysis of key themes and characters 

(Benedick, Beatrice, Claudio, Hero, Don John, 

Dogberry) (A2, A3) (B3, B4) 

 Structure and form of the play(A2, A3) (B7, B12) 

 Plot consolidation and writer’s 

intentions/symbolism(A2, A3) 

 Key quote/ideas retrieval and knowledge 

check(A1, A3) 

 Extended essay writing(A5, A6) 
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Focus on the more obscure characters: Leonato, 

Margaret, Borachio in order to challenge students’ 

perception of the play. 

 

Term 2.2 

 
PP/SEN: 
Use less of the extracts: as opposed to 5 different sets of 

sources, focus on two and cover them in more detail. 

Spend more time working on fully comprehending the 

sources (as a number of these students are likely to have 

lower reading ages). Use departmental scaffolds to help 

students build key terms into their writing. Change the texts 

from the more complex to the more accessible in order for 

students to practice the skills involved in more detail: this 

will be more important to them in the examination. As 

opposed to doing several different writing questions, give 

students time to reflect upon and improve 1 example of 

their creative writing. This helps students to achieve a very 

high level answer and see the processes involved in editing 

and re-drafting. 

 
MA: 

Use 19th century extracts that require a higher reading age 

to access. Historically as a school, in language paper 2 

and 1, question 4 has proved a shortcoming focus students 

on these questions with exam timings. Give students a list of 

stretch vocabulary to apply to each answer (Eg: ‘Answer 

the following question and utilise the following words: 

parenthesis, foreboding, juxtaposed, nonchalance, irk’) 

 

19th Century Extracts (Language 

3.1.1/ 3.1.2/4.2/4.3) 

AP1, AP2 

24 

 

(RATIONALE: 

because this is 

language, 

teachers can 

adjust what they 

teach by using 

different stimuli, 

but keeping to 

the plan in terms 

of skills) 

 Reading engaging articles/fiction texts. (A1) 

 Analysing how language is used in individual 

extracts (A2, A3) (B3, B4, B5) 

 Comparing texts and how they are 

similar/different based on writer viewpoints (A4) 

 Refining/stretching/challenging approaches to 

questions (A1, A3)  

 Extended writing approaches for each(A5, A6) 

(B7, B10, B11, B12) 

 

Term 3.1 

 
PP/SEN: 

Dystopic Fiction (Language 

3.1.1/4.2/4.3) AP3 

 

 

16 

  Reading engaging fiction texts. (A1) (B2) 
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Use departmental scaffolds to help students build key 

terms into their writing.. As opposed to doing several 

different writing questions, give students time to reflect 

upon and improve 1 example of their creative writing. This 

helps students to achieve a very high level answer and see 

the processes involved in editing and re-drafting. 

 
MA: 

Give students more abstract pictures to describe. 

Encourage students to apply more complex features to 

their writing (Eg: cyclical structure, foreshadowing). Give 

students a complex emotion or situation to describe (Eg: 

craving desire) 

 

 Refining/stretching/challenging approaches to 

questions (A2, A3) (B1, B3, B6, B11, B12) 

 Extended writing approaches for each(A5, A6) 

 Students will consolidate each exam questions 

multiple times based (data from past 

assessments will prompt what is taught) (A1) 

 Understanding and developing a clear idea of 

the features of dystopian fiction (A1, A2) (C1, 

C2, C3) 

 Writing short narratives that coincide with 

dystopic fiction (A6) (C5, C6) 

 Reading and writing sections of the AQA exam 

(B3) ( D2, D5) 

 

(RATIONALE: 

because this is 

language, 

teachers can 

adjust what they 

teach by using 

different stimuli, 

but keeping to 

the plan in terms 

of skills) 

Term 3.2 

 
PP/SEN: 
If the text is too heavy/arduous/complex, SEN or bottom 

set classes can read ‘Skellig’, ‘Stone Cold’ or ‘Boy’. 

Class reading of the text. Higher emphasis on character as 

opposed to theme. There will be a more measured focus 

on use of extracts to teach key scenes so that it replicates 

the exam, but also so that the plot is drilled into students. 

Starters or plenaries focused on ‘who said it’ or low stakes 

quizzes are likely to help with retention 

 

MA: 

Critical theorists and how their work can be applied: Jung, 

Freud, Aristotle, Nietzsche. 

More complex terminology that is used in a subtle way: ie: 

allegorical writing and satirical language. 

 

Lord of the Flies (Literature 

3.2.1/3.3) (Language 3.1.1/ 

3.1.2/4.2) 

AP3 

28 

 

(RATIONALE: the 

text is long, 

therefore it makes 

sense to cover it 

at this point in the 

year where 

teachers of 

higher ability 

classes can cover 

some of the 

language skills as 

well as the 

literature skills) 

 Reading of the whole play (A1) (B2) 

 Variety of different types of language reading 

questions using set extracts/pages of the novel 

(comprehension, analysis, structure and 

evaluation) (A2, A3)  (B7) 

 Study of contextual factors (Golding’s life, 

ideas/messages about power, fiction of that 

era and what that suggests) (A2) 

 Analysis of key themes and characters (Ralph, 

Jack, Piggy, Simon, the choir boys) 

 Plot consolidation and writer’s 

intentions/symbolism (A2, A3) (B1, B3, B6, B11, 

B12) 

 Key quote/ideas retrieval and knowledge 

check(A1, A3) 

 Extended essay writing(A5, A6) 
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Year 7 English at Grace Academy Coventry  from 2019-2020 
In year 7 pupils are introduced to the fundamental skills required for success in English: reading, writing and oracy. These topics form the foundations on 

which the next 5 years of English at Grace Academy are built. As a department, we believe that literacy plays a key role in the transition from primary to 

secondary school and there will be inductions into the library to initiate the culture of ‘reading for pleasure’ that is paramount to the success of students’ 

success. 

The Literature texts covered in year 7 allow students to use both reading and writing components to develop skills that can then be improved and applied 

throughout their time at the school. Language units are designed to  introduce students to individual questions without overloading them; this is often then 

applied through the Literature skills, hence, students can begin to apply the contextual knowledge that they have to different types of challenging 

questions. 

In term 1,1, the Spies unit is used to introduce students to the skills required for language. It is a topic that I expect students to enjoy as spy novels/films are 

likely to have been encountered before. Boy in the Striped Pyjamas is a resource recommended by AQA for KS3 and they have released a pack of work for 

the unit that helps with skills: we have a full set of texts. It is used before Christmas because it will keep students engaged and it is relevant to Armistice Day in 

November. 

In term 2.1, students begin to cover language paper 2. There is a side project about debating that encourages students to physically practice the skills and 

content in the lesson – it will create a buzz from students about the subject. In term 2.2, ‘Words that Burn’ will be used to cover literature paper 2’s unseen 

poetry. It is used at this point to coincide with Human Rights Day on 21st of March and give the unit more context. 

In term 3.1, students are introduced to Shakespeare. This is done in the shortest half term because it is likely to be the most challenging unit in year 7. It is 

introduced in a short dose so that we as a department can see which play students are most receptive to, and potentially invest in copies next year. The 

end of the year focuses on Holes. It is an engaging text that a) can be taught across an 8 week half term; b) can be easily manipulated to cover both 

language and literature; and c) will ensure that students have an interesting topic at a time of year that mimics the setting in the novel.  

Year 7 Units of Study Assessment 

point 

Length of unit 
(lessons + extra available) 

Term 1.1 

 
PP/SEN: 
Rely more on the Use departmental scaffolds to help 

students build key terms into their writing. Change 

the texts from the more complex to the more 

Spies (Language 3.1.1/ 3.1.2/ 4.2) 
AP1 24  + 4 

 

(RATIONALE: This 

unit of work is 24 

lessons long, but 

because students 

 Introduction into Language Paper 1 & 2 (B1) 

 Using the thematical concept of ‘Spies’ to act as 

a project for students by which they use inference 

and detective skills to solve problems from clues. 

The idea of inference, justification and analysis 
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accessible in order for students to practice the skills 

involved in more detail: this will be more important to 

them in the examination. 

 
MA: 

Use 19th century extracts or extracts from an older 

spy/murder mystery novel that requires a higher 

reading age to access. Alter the set extracts in the 

scheme so that the questions are less general (ie: 

from ‘how does the writer use language to describe 

the old man?’ to ‘how does the writer’s use of 

language perpetuate the idea of degradation, 

reflected in both setting and character?’) 

 

are paramount here to underpin the rest of their 

journey. (B3, B4) 

 Use of video clips to improve awareness of implicit 

and explicit content 

 Creative writing to mimic the quality of writing 

seen in the extracts. Using stimuli to act as an 

inspiration (B1, B3, B6, B11, B12) 

 Reading and writing exercises  (A5) (C1, C5, C7) 

 

will have less 

understanding of 

the specification, 

there are extra 

lessons from which 

to catch up) 

Term 1.2 

 
PP/SEN: 
Class reading of the text. Higher emphasis on 

character as opposed to theme. There will be a 

more measured focus on use of extracts to teach 

key scenes so that it replicates the exam, but also so 

that the plot is drilled into students. Starters or 

plenaries focused on ‘who said it’ or low stakes 

quizzes are likely to help with retention. Pre-plan 

shorter parts of the play to be read in lessons and use 

some the more unfamiliar but relevant vocabulary as 

a focus of the lesson. Develop use of oracy to 

encourage students to openly discuss ideas within 

groups. They may use an extra 4 lessons to cover this 

text. Spend less time on context, more time on 

reading and comprehending the text. 

 

MA: 

Use a more perceptive contextual factors (Eg: the 

allegorical purpose of the text) to elicit better 

inferences from students.  

Boy in the Striped Pyjamas 

(Literature 3.2.1/3.3) (Language 

3.1.1/ 3.1.2/4.2) 

AP1 

30 + 2 

 

(RATIONALE: this is a 

necessary amount 

of time to ensure 

that it is covered 

sufficiently) 

 Reading of the whole text(A1) (B2) 

 Variety of different types of language reading 

questions using set extracts/pages of the novel 

(comprehension, analysis, structure and 

evaluation) (A2, A3) 

 Analysis of key themes and characters (Bruno, 

Shmuel, Father) (A2, A3) (B3, B6, B11, B12) 

 Structure and form of the novel(A2, A3) (B7) 

 Plot consolidation and writer’s 

intentions/symbolism(A2, A3) 

 Key quote/ideas retrieval and knowledge check 

(A1, A3) (B4) 

 Extended essay writing(A5, A6) 

 



                                                   Curriculum Mapping  
 

Term 2.1 

 
PP/SEN: 
Focus only on articles as opposed to a wide range of 

different texts. 

MA: 
Give students more independence to complete the 

endorsement. As a side research project, they could 

complete a portfolio on their most inspirational 

speaker of the last 50 years, and analyse a variety of 

different factors that contribute to effective practice. 

The complexity/maturity of their topic can be 

adjusted so that that level of challenge is evident to 

the examiner. Students could also apply a critical 

lens to their speech (Eg: a Neo-Marxist or feminist 

perspective lens) 

 

Writing to Argue (Language 3.1.2/ 

4.3) 

AP2 

20  + 8 

 

(RATIONALE: this is a 

necessary amount 

of time to ensure 

that it is covered 

sufficiently) 

 Reading of famous speeches (past and present) 

(A1) (B1) 

 Refining/stretching/challenging approaches to 

questions (B3, B6, B11, B12) 

 Tied into a side project of a ‘debate’ on 

homelessness 

 Extended writing approaches for each (A6) (B6) 

 Students will consolidate each exam questions 

multiple times based on past performance (D4, 

D5) 

 Generating points of view and opinions to support 

Speaking and Listening Endorsement (3.1.3) (D1, 

D2, D3) (C7) 

 Understanding the difference between type, 

audience and purpose 

 Practice writing a range of forms of texts (C1, C2, 

C3, C4, C5, C6) 

 

Term 2.2 

 
PP/SEN: 
Cover half of the poems in the anthology (or the 

lower ability selection of poems), spending more 

time understanding the process behind analysing 

and annotating a poem. 

Role model annotating using a visualizer. Encourage 

students to think of each line as a picture and use 

this to help them break down writer’s intentions. 

 

MA: 
Challenge students with poems from the love and 

relationships AQA GCSE 

 

Words that Burn (Literature 3.2.2/3.3) 
AP2 

24 

 

(RATIONALE: there 

are enough poems 

to cover 28-30 

lessons, but 

because the 

assessment is 

unseen poetry 

(requiring no 

content 

knowledge) it is not 

essential that they 

are all covered) 

 Grasping conventions of poetry and why it is 

used/its importance (B1) 

 Examining how figurative language is used in 

poetry (A2, A3) 

 Underpinning the British Values that are present in 

the Human Rights Laws we have (A2) 

 Looking at examples of prejudice/discrimination 

and understanding how writers convey this 

through poetry (A2, A3) 

 Understanding the difference between structure 

and form and why they are used to show different 

messages(A2, A3) (B7, B12) 

 Critiquing and analyzing poems to deduce how 

effective different poets have been in presenting 

ideologies(A2, A3) (B3, B4) 

 Comparing poems and how they can be similar 

but show different perceptions  (A4) (B8, B9. B10) 
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 Formulating opinions on different topics and 

generating points (A1, A3) (D1, D2, D3) 

 Writing poetry to convey a message(A5, A6) 

Term 3.1 

 
PP/SEN: 
Use translated versions of Shakespeare to help 

understand Shakespearean language. 

Read ‘A Midsummer Night’s Dream’ or the ‘Tempest’ 

as a class read as opposed to doing extract focus 

 

MA: 
Choose the more complex extracts (Twelfth Night) 

and focus on the relationships between Shakespeare 

and the monarchs 

Introduction to Shakespeare 

(Literature 3.1.1/3.3) 

AP3  

 

16 

 

(RATIONALE: this is a 

necessary amount 

of time to ensure 

that it is covered 

sufficiently. It allows 

extra time for 

PP/SEN who are 

struggling with 

Shakespearean 

language) 

 Decoding Shakespearean language(A1) (D4) 

 Understanding the Shakespearean era (A2,) (B6) 

 Analysis of key themes and characters in a range 

of extracts (The Tempest, A Midsummer Night’s 

Dream, Twelfth Night) (A2, A3)  (B3) 

 Structure and form of Shakespeare plays (A2, A3) 

(B7, B12) 

 Extended essay writing based on extracts(A5, A6) 

 

Term 3.2 

 
PP/SEN: 
Class reading of the text. Higher emphasis on 

character as opposed to theme. There will be a 

more measured focus on use of extracts to teach 

key scenes so that it replicates the exam, but also so 

that the plot is drilled into students. Starters or 

plenaries focused on ‘who said it’ or low stakes 

quizzes are likely to help with retention. Pre-plan 

shorter parts of the play to be read in lessons and use 

some the more unfamiliar but relevant vocabulary as 

a focus of the lesson. Develop use of oracy to 

encourage students to openly discuss ideas within 

groups. They may use an extra 4 lessons to cover this 

text. Spend less time on context, more time on 

reading and comprehending the text. 

 

MA: 

Holes (Literature 3.3) (Language 

3.1.1/ 3.1.2/4.2) 

AP3 

26 + 2 

 

(RATIONALE: this is a 

necessary amount 

of time to ensure 

that it is covered 

sufficiently) 

 Reading of the whole text(A1) (B1) 

 Variety of different types of language reading 

questions using set extracts/pages of the novel 

(comprehension, analysis, structure and 

evaluation)(A2, A3) (B4) 

 Understanding of how the writer creates effective 

narratives/descriptions(A2, A3) (B3, B6, B11, B12) 

 Applying the writer’s use of language to build 

effective creative writing (C2, C3, C4, C9)  

 Analysis of key themes and characters(A2, A3) 

 Structure and form of the novel(A2, A3) (B7,B12) 

 Plot consolidation and writer’s 

intentions/symbolism (A2, A3) 

 Key quote/ideas retrieval and knowledge 

check(A1, A3) (D1, D3) 

 Extended essay writing(A5, A6) 
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Use a more perceptive contextual factors (Eg: the 

allegorical purpose of the text) to elicit better 

inferences from students. 


