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Nottingham Preschool Partnership  

English as an additional language Policy   

 

We believe that all children are unique, and all our children are important, and this applies to 

every aspect of their education – their learning and development, their achievements, their 

attitudes and their self-esteem.  

We encourage, support and challenge all children to achieve their highest potential. We follow 

the Early Years Foundation Stage (EYFS, 2014) Principles which state the following:  

• A Unique Child - Every child is a unique child who is constantly learning and can be resilient, 

capable, confident and self-assured.  

• Positive Relationships - Children learn to be strong and independent through positive 

relationships. • Enabling Environments - Children learn and develop well in enabling 

environments, in which their experiences respond to their individual needs and there is a 

strong partnership between practitioners and parents and carers.  

• Learning and Development - Children develop and learn in different ways. The framework 

covers the education and care of all children in our early years provision, including children 

with special educational needs and disabilities. This also includes Children with English as an 

Additional Language. All teaching staff teach children by ensuring there are challenging, 

playful opportunities across the prime and specific areas of learning and development. They 

foster the characteristics of effective early learning:  

• Playing and exploring                      • Active learning                 • Creating and thinking 

critically  

About learning English as an additional language - Key principles 

• Supporting continued development of first language and promoting the use of first language 

for learning enables children to access learning opportunities within the EYFS and beyond 

through their full language repertoire.  

• Cognitive challenge can and should be kept appropriately high through the provision of 

linguistic and contextual support.  

• Language acquisition goes hand in hand with cognitive and academic development, with an 

inclusive curriculum as the context. Research over the past two decades into the language 

development of young bilingual learners has resulted in a number of theories and principles 

about children learning EAL in settings and schools.  

A number of our children have particular requirements with regard to learning and 

assessment and these are linked to their progress in acquiring English as an Additional 

Language.  

They will need support in:  

• Producing and understanding sounds that differ from their own language  
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• Distinguishing between different sounds in English  

• Understanding oral sets of instructions  

• Processing language at speed  

• Understanding and using appropriate intonation and stress  

• Following whole group interactions  

• Understanding and using statements, questions, offers and commands  

• Understanding oral texts when not supported by visual/concrete clues  

• Understanding technical vocabulary  

• Learning appropriate language for playing  

• Learning appropriate language to interact with peers and adults  

• Understanding lexical metaphors such as “I’m pulling your leg”  

 

Children  who are learning English as an Additional Language have linguistic skills similar to 

those of monolingual English-speaking children. Their ability to participate in the full 

curriculum may well be in advance of their current ability to communicate in English.  

According to Ofsted it takes: “On average five to seven years to become fully competent in a 

second language although individuals will vary in the speed that they acquire this 

competence” English as an Additional Language (Ofsted 2000) 

This implies that non-English speakers within the setting will need long term support. It is 

important to remember that just because a student is coping in the day to day life of the 

classroom it does not mean that they are reaching their full potential academically.  

Research suggests that being a speaker of more than one language is not a disadvantage to 

educational achievement; indeed, multilingualism is associated with success. We recognise 

the importance of community languages, and the ability of their speakers to acquire other 

languages.  

 

The aim of this policy is therefore to help ensure that we meet all the needs of those students 

who are learning English as an Additional Language. This is in line with the requirements of 

the Race Relations Act (1976). # 

This Policy is linked to the Special Educational Needs Policy and the Gifted and Talented 

Policy.  

 

Teaching and Learning Style 

Research on students learning English as an additional language shows that there are many 

ways to approach language learning and all can be effective. However, there is:  

“Broad agreement about an approach to language teaching and learning which 

stresses the importance of communication in the language-real language use- as a 

central component of learning as well as a desired outcome for that learning…….a 
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rich and varied input of the new language together with opportunities for learners 

to interact with the language.” 

Teacher’s knowledge about students’ abilities and their needs in English and other subjects is 

used in curriculum planning and assessment, teaching and grouping.  

We use various strategies to help students who are learning English as an Additional 

Language depending on age, ability and previous experience of English. Student’s spoken and 

written English is developed by:  

• Ensuring that vocabulary work covers the technical as well as the everyday meanings;  

• Explaining how spoken and written English have different usages for different purposes;  

• Providing them with a range of reading materials, to exemplify the different ways in which 

English is used; • Giving them appropriate opportunities for talking, and using talk to support 

writing;  

• Encouraging them to relate one language to another by using their native language 

knowledge to express themselves in English.  

• Using a visual and auditory approach to learning  

• Using a kinaesthetic approach and ensuring that over learning takes place at all stages  

 

We ensure pupil’s access to the curriculum by:  

• Using resources and materials that suit their ages and learning stages;  

• Providing support through visual aids, ICT technology, video and audio materials;  

• Using the home or first language where appropriate;  

• Learning and exploring near English speakers to act as role models;  

EAL and inclusion 

We strive hard to meet the needs of all pupils learning English as an Additional Language, 

and we take all reasonable steps to achieve this.  

All teaching staff encourage children with English as an Additional Language to participate in 

all activities, and they differentiate when planning, linking in with the main objectives. For 

students with no or very limited English, strategies are set up with partnership with parents, 

which promotes a positive and sensitive environment for the child to settle in and develop 

their English.  

 

 

 

Assessment for learning 

 As indicators of English as an additional language and bilingual children, our setting uses the 

ECAT Guidance tool, created by the governments National Strategies directive for children 

within the early year’s age range. Our setting uses the Language in Common (QCA) scales as 

a guideline to measure the English language competence of EAL children of 5 years and over. 

These levels are regularly reviewed to monitor expected progress across time in the 
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acquisition of English. (See Attachment, ECAT & QCA scales) If there is a concern about lack 

of progress in learning across time and it is evident that the difficulties go beyond the 

acquisition of the English language, then the SEN co-ordinator will be informed, and further 

enquiries and assessments will be carried out. 

 

  
All staff will have access to this policy and sign to the effect that they have read and 

understood its contents following induction. 
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