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Your setting 

In this section describe the main characteristics of your setting and the culture and backgrounds of the 
children who attend, including those who have special educational needs and/or disabilities, or speak English 

as an additional language. 

A community development led to the formation in 1998 of the charity organisation, Grimsbury Family Association (GFA) and 
a separate pre-school. Moving forward, Grimsbury Family association took over the pre-school and developing 
neighbourhood nursery provision, merging Daycare and pre-school. Grimsbury Family Association is run by a Management 
Committee made up of parents, friends of the charity and representatives from different professional groups. We were 
created to meet local community needs in the Grimsbury and Castle Ward of Banbury and with the County Council are 
regarded as a valued local resource and hub of information. This area has been ranked in the 20% most deprived on a 
national scale. The area is defined by the M40, a mainline London to Birmingham railway line and part of the town’s bypass. 
Geographically this lends itself to being a very separate area to the adjacent main town.  
 
The area is of a very mixed economy made up of old terraced style housing, some of which is divided into flats which are 
either privately owned or managed by housing associations, and large new estates consisting of flats and larger family 
houses. In the last few years the mix of population within the area has changed from being predominately young childless 
couples, to families and older people.  
 
The population is extremely mixed in terms of age, ethnicity and economic status. The ethnic makeup is mainly white British 
and also quite a high proportion being of white European origin, with other minority groups being Asian Pakistani, mixed 
white and black African. 
 
The setting is based in the East Street Centre and operates alongside the family Solutions Children & family centre, Adult 
Learning, Banbury Bus Project, Health Visitors/Midwives from Woodlands Surgery. The Early Years provision is situated in a 
purpose built, ground floor building, which meets the requirements of the Disability Discrimination Act. The premises is all 
on one level with full disabled access. The setting is managed on a daily basis by the Early Years Manager and Assistant 
Manager and provides Early Years care from 0-11 years. The setting is open from 8am-6pm, all year round with the 
exception of an annual shutdown in December, offering a variety of session options.  
 
The Early Years setting has approximately 102 children on roll, with 90 children attending at any one point. We offer a 
number of flexible sessions to meet the needs of the community. The care and education of the children takes place in the 3 
rooms which are categorised by age although this is flexible to take into account the needs of the individual child.  
 
We are open 51 weeks of the year, excluding bank holidays and we operate within the hours of 8.00am-6.00pm 
 
The setting is on one level and all areas are accessible to all abilities having disabled toilets, wide doorways and ramps 
(where appropriate). All of the Early Years provision is accessed through security doors which are coded, fob access or 
controlled by a practitioner in line with our site security policy.  
 
Star Room 
 
Children can enter our Star room at 3 months and normally remain in this room until they are 2 years old or 
developmentally ready to move on to the next room. This room has a very homely feel with its own separate sleep area and 
changing room facilities.  
 
There is a team of 6 staff. A Younger Children’s Co-ordinator (qualified to Level 5) oversees the running of the room. Each 
child within the room has a key person and the children are planned for each week with different child focussed activities for 
their own personal development in relation to the ages and stages of the EYFS. Transitions are discussed with parents and 
visits take place to the Sparkler Room (2-3 years) on a regular basis until the child is settled and confident. Existing key 
person's will complete a transition form with all relevant information required for new key person. Our aim is to provide a 
homely environment, offering children choice and rich mental stimulation through sensory experiences such as the use of 
treasure baskets, and a wide range of other activities. This helps the growth of their brain and gives them a satisfying 
experience. 
After monitoring the garden we decided to create a 'baby focus' area in the garden, with age appropriate equipment. 
however at times in the day the smaller children will visit their peers in the main garden and spend valuable learning time 
with them.  



 
Sparkler Room 
 
This room runs in much the same format as the Star Room, offering continuous provision such as role play/home 
corner/blocks and construction/book corner/cosy area, influenced by a recent audit in August 17 ECCERS focussing on the 
environment and staff interactions. This room is facilitated with its own area for changing, sleeping and fully fitted kitchen 
area. Learning Journey’s (observations) are carried out weekly and this informs planning and the child’s next steps, in 
September 17 we introduced Tapestry, the online interactive learning journal that parents & carers can access. The children 
access ‘free flow’ into the garden. 
 
This room offers the 2 year old NEF funding for the most disadvantaged children in our catchment and support for parents. 
Introductory sessions have taken place in the past during the summer holidays over 3-4 weeks that enables parents to think 
about their child’s learning and development. Pie Corbett activities and group times have been implemented to offer children 
the rich environment of story telling when the children turn 3 years of age.  
At present we have 18 children on 2 year NEF funding on roll.  
 
Comet Room 
 
Our Comet Room offers government funding for children aged 3 until they attend school. The Comet Room is equipped with 
a small kitchen area and bathroom with changing unit. We offer children’s choices with our continuous provision and the 
room is influenced by ECCERS with different zoned areas. Children are encouraged to become more independent in this 
room by accessing a wider variety of resources for themselves, providing a more stimulating environment for children. 
Learning journeys which are the main form of observation we use, are carried out weekly on key person’s individual children 
which then inform planning and the children’s next steps. Children access the garden through free flow play. 
 
Some of the staff of staff are trained in Pie Corbett (story mapping) and each individual child takes part in a group time 
focussing on all areas of development. over the last year our main focus has been on mathematical development, which 
was identified as an area for improvement during our last Ofsted inspection. The room leader and Educational Lead linked 
activity boxes to all statements of the EYFS and now group times take place twice daily. The leaders have also attended 
training on 'Everyday mathematics'.  
 
In the comet room we have 61 Nef funded children this term.  
 
All the rooms have access to a large, integrated, outdoor space which has been continually worked on and developed with 
the help of the project ‘Without Walls’ run by the Earth Trust. With their support we have a ‘bug hotel’ in our garden and 
also a fire pit which allows children and families to participate in outdoor cooking. Weekly planning takes place for the 
garden. It offers a stimulating environment with a vast amount of space which is continuously being developed, future 
empathies will be around forest school. we commissioned a local freelance Bushcraft Worker to design and implement a 
mud kitchen which is now fully utilised by the children daily. a garden committee has been set up to plan the garden use. it 
is currently made up of staff from each room, their proposals have been taken to committee. also a new area has been set 
up as a cosy 'story' area within the tree's, with small quite cubby holes for children to relax and enjoy books. we have a 
separate action plan for the garden development.  
 
we have also invested in Forest School training and now have a qualified Forest School Leader and Assistant. This enables 
us to offer our children the opportunity to participate in stimulating and adventurous outdoor activities previously in a local 
woodland, but during Autumn 17 we will be housing it within our own garden, this is important to their development and 
understanding of their environment and also encourages risk taking, within safe limits. Forest School takes place during 
term-time for our Early Years children, and we are planning to offer this as part holiday play scheme for the older children.  
 
In March 2016 we reinstated Play schemes for older children ages 5-11 years. the scheme is accessible to all families 
including the most disadvantaged as the sessions are allocated for 'respite' or subsidised by the project, which incorporates 
our community charitable aims therefore they are an affordable price. Over the period of 2017 the play scheme has been 
growing in strength in terms of children attending and we hope for that to remain for 2018.  
 
The setting was part of the Oxfordshire pilot to offer funded two year old places. This is now well established and we work 
closely with the health team and Outreach Workers to enable families to access the funding. This has been reflected in the 
increase in the number of children accessing the entitlement, which now stands at 17children. 
 
The setting has a good reputation with the local authority for providing care and education for children with specific needs. 
we have trained 6 members of staff as SENCO practitioners in the last year to enable us to be self-sufficient. 
In September 2016 we appointed a full time SENCO.  
 
 



We have a well-established practitioner team, all are qualified to a level 2 and above. We are committed to continued 
professional development and new practitioners are supported and expected to complete level 2 and level 3. We have a 
group of staff who have achieved Level 5. We have had practitioners undertake maths qualifications and other work based 
qualifications including Management Level 5. 

 

Views of those who use your setting and those who work with you 

This section should record: 

 the views of the children who attend your setting and those of their parents or carers 

 the views of any professionals who work with you, especially the local authority, your local children's 
centre or any health professionals 

 details of any quality assurance scheme you participate in. 

Include examples of the ways in which you seek views and any action you have taken to improve as a result of 
those views. 

The views of our children 
 
To enable our children to have a voice, we have a key person system. They key persons are in close daily contact with the 
child and their parents/carers and foster a strong relationship, primarily by home visiting, being consistent, communicating 
and in really listening to the child. This key worker ensures the child’s preferences, interests and views are sought and 
catered for, this is particularly in evidence in planning and the strength of the relationships they build with the children and 
their families. The initial home visits offered provide useful indicators to practitioners of a child’s interests and preferences. 
Through listening to the children and continued observation, when we see or don’t see children are showing high levels of 
involvement and well-being we are able to plan for their particular interests. Through identifying emerging ideas, looking at 
children’s interests and holding conversations and providing experiences through planning. All children are encouraged to 
express their opinions through choices. Children are encouraged to share their interests with their key person through 
contributing to their online learning journals which generates discussion. Children are also encouraged to express 
themselves during activities for example through art, music, dance, children can express their emotions. Giving them 
choices and self-selecting books, toys and resources.  
 
we carry out a children's questionnaire which is issued along with parent questionnaires to every child attending the setting 
on an annual basis. the questionnaire gives the parents and children the opportunity to discuss their time at the setting and 
children were then encourages to draw pictures of their favourite things. for the older children attending play scheme we 
hold during the Summer holidays a children forum, giving the children time to input to planning and purchasing of 
resources.  
 
 
Planning is undertaken each week by key persons, supported by the Assistant Early Years Manager. Listening to children is 
something we build our entire curriculum around. Practitioners use their observations to plan for children’s individual needs 
and interests. Every week focus children are selected and planning is structured around them using pedalogical strategies. 
Through this approach children are given choices i.e. what they choose to play with. Children are involved in the end of day 
planning (4-6pm) they would like to experience/take part in. 
children who are eligible for pupil premium have individual outcome plans and activities set around these which are carried 
out by their key person's.  
 
The views of our parents 
 
We work at an outstanding level to gain the views of parents, carers, children and external professionals. Our management 
team offer an open door policy to both parents, carers and practitioners and make themselves accessible to answer queries, 
deal with personal/confidential issues and offer support. Both the Early Years Manager and Assistant Early Years Manager 
can also be contacted by telephone, e-mail or through the early years e-mail. the questionnaire was sent out at the end of 
October 17. 
 
In our Star room each child has a communication book which gives practitioners and parents the opportunity to share 
information about the child's daily routine and learning. This is available to all children in the other two rooms upon the 
parent's request. All children who take part in Taking Time To Talk (communication and Language group) have their group 
times reflected on the children through tapestry.  
 



Communication books are also included in the ‘book bags’ that the older children take home to share stories with their 
parents/carers. 
 
We offer spontaneous show rounds for new parents, demonstrating our confidence that our practitioners are professional 
and able to show the high quality of our provision at all times. 
 
We offer a range of options for childcare to support parents, and have introduced Flexi 15 to the setting and holiday care 
for older children.  
 
Shortly before attending the setting, we offer a home visit from their key person. This gives new parents and the key person 
the opportunity to exchange relevant information and also gives the child the chance to familiarise themselves with their key 
worker in their home environment and start to build relationships. We believe that children’s first educators are their parents 
and value their views. It helps to establish a bond between both the child and their key person and the parent. At the time 
of registration a letter is sent to the child from the key person with their photo on so that the child can see who their key 
person will be. We have found that this makes their entry into the setting smoother. We also offer settling in sessions for 
children, where they can be left for short periods (i.e. an hour or two) to enable them to familiarize themselves with the 
setting. Parents are able to stay for these sessions if they wish.The manager will also meet with new parents as part of the 
registration process.  
 
Parents are instrumental in making things happen within the setting and their views are acted upon i.e. changes are 
made/services offered. the results from the parent questionnaires are collated and the data then feeds into our Early Years 
Action Plan. we have continued offering opportunities for parental involvement including parent and carer events . we 
recognise that this needs to be extended further by offering other sessions which reflects the different cultures of our 
setting. This is currently being reviewed by the trustees. we have also introduced a parent Rota in the Comet room, where 
parents are able to come in to share stories. We have added a section to our electronic newsletter which gives parents ideas 
of how they may support their child's learning at home. these newsletters are issued regularly to parents and keep them 
informed of what their children will be focussing on at the setting. A management newsletter is also produced every other 
month for parents with any setting updates, notes or events. a new website has been produced in November 17, where 
relevant information can also be obtained.  
 
 
we also offered an information session during our annual general meeting to all parents primarily to provide them with 
information on the EYFS and how we plan. We also gave parents the opportunity to ask any questions that they have and to 
give information about specific policies i.e. allergies.In response to feedback on our parent questionnaires, we have 
improved our parent information booklet and now include information on planning and the EYFS, this was updated 
September 17.  
 
Parents are encouraged to attend a consultation meeting with their child’s key person three times a year. This gives them 
the opportunity to discuss their child’s learning, express their opinions on their child’s progress and also have an input into 
planning. We are flexible around times to allow for flexibility for working parents. 
 
As well as the consultation we encourage constant communication with parents. communications books are offered to 
parents which enables messages, either about a child or to be given to parents, to be communicated between practitioners 
on different shifts. Children are met at the door at the start of their session and at the end parents are given feedback on 
what their child has been doing during the day and given the opportunity to discuss any issues they may have. Key persons 
work closely with families, who are encouraged to participate in their children’s learning through observations, news from 
home, 2 years checks and transition reviews. Managers undertake ‘peer observations’ to record interactions between staff, 
parents and carers. These assist in the improvement of practice where staff have feedback on their interactions. To 
encourage all staff to reflect on the effectiveness of their own practice and identify their development needs. 
 
Parents are well represented on the Grimsbury Family Association Committee and contribute to our sustainable 
development.  
 
The views of our practitioners 
 
Practitioner views are offered through daily conversations and more formally through team meetings which are held 
regularly and enable them to raise issues, give views on policy, reflect on practice and also provides an opportunity for 
training. Individual practitioners receive supervision approximately every 6 weeks and appraisals take place annually. These 
appraisals and supervisions are documented and kept in staff's personal files. performance indicators are highlighted with 
staff throughout the process.  
 
Staff are encouraged to give feedback on all aspects of their role. Training evaluation forms and the annual staff 
questionnaire give them the opportunity to share their opinions anonymously. In response to staff feedback there have 



been changes to our procedures, increased number of staff meetings, identification of staff training opportunities and a 
'staff rep' has been appointed to sit on the Grimsbury family Association Committee. 
 
Room Leader meetings are held weekly to discuss practice and any areas for further development.  
 
 
A member of the staff group is nominated annually in September to sit on the Grimsbury Family Association Committee as a 
staff representative. They raise issues and share the views of the staff group with the Committee and ensure the staff are 
informed of anything that affects them which is discussed at Committee meetings. We meet with health visitors to discuss 
any families we have concerns in common with, with parental authorisation to ensure we are taking the best approach with 
families. 
 
Our effective partnership work with other agencies and professionals to support families accessing our services. Where we 
have a child who has specific needs we work particularly hard at linking with other services and managing the child’s 
transition sensitively. Also, where circumstances allow, over the summer holidays by offering vulnerable children extra 
sessions through our 'respite' budget.  
 
We recognise that parenting can be demanding and exhausting with no guidelines to direct them on their journey through 
parenthood. Therefore we help parents to access outreach and parenting courses such as ‘Family Links’ through the Early 
Help Assessments to offer comprehensive support to parents. 
 
The Early Years Manager and Assistant Early Years Manager work together with Room Leaders to evaluate, assess and plan 
for outstanding learning and teaching, through ECCERS evaluations. the pursuit of excellence is what drives our vision to 
improve high levels of achievement for children. 
 
we have continued to develop our partnerships with the two local primary schools. The Principal of Dashwood Banbury 
Academy sits on our Board of Trustees. in October 17 both the manager and assistant manger became Governors of 
Dashwood Academy.  
 
 
Working in partnership is an core part of our approach to quality experiences for children. This partnership work includes 
working with Social care. Through inter-agency collaboration and joint working in relation to children and families we are 
able to tackle cross-cutting issues such as social exclusion that contribute to poorer outcomes for children. We at East Street 
work as an integrated service in the community, bringing together a range of services under one roof, and day care and the 
ethos we have is very much entwined in this. 
 
The Committee Chairperson and vice chairperson meets regularly with senior managers to support and monitor any issues 
or concerns. Each member of the Committee has different skills and experiences. They have specific responsibilities as 
trustees and work from a set constitution, attending meetings termly, however to deal with policy review and employment 
law we have buy in HR support. we also buy in a financial consultant, whose role include ensuring financial sustainability, 
forecasting, business planning and policy development. 
 
Our Early years work is underpinned by a strong community development ethos as outlined in our constitution. 
 
As an organisation we aim to be inclusive to all people within the community. We therefore offer volunteer placements to 
those wishing to gain work experience. We currently have a volunteer that is undertaking the Bronze Duke Of Edinburgh 
award.  
We also offer respite support to many families through the year and through our home visits, flexible hours, communication 
with parents and links with our partners, we offer a holistic experience for the child and their family. For instance, where the 
family are experiencing great difficulties e.g. domestic abuse or child protection, we work with the family in an appropriately 
supportive manner, alongside our partners or if a non-English speaking family need support to complete the admissions 
process for school/citizenship/benefits advice. 

 

Effectiveness of leadership and management 

This section is about the effectiveness of your leadership and management; or if you are a childminder how 
well you organise your service. It covers: 

 meeting the requirements of the Early Years Foundation Stage and other government requirements 

 self-evaluation and improvement planning 

 performance management and professional development 



 safeguarding 

 the curriculum 

 your vision for the setting 

 partnership working. 

Over the last few years the centre as a whole has evolved, different issues have emerged. Prior to October 1st 2012 the 
whole of the centre staff was employed via Grimsbury Family Association, apart from 3 workers that were employed by the 
local authority. A service level agreement between Oxfordshire County Council and Grimsbury Family Association had been 
in place since 2006. Following advice from OCC commissioning and legal services and discussions with GFA officers a 
Governance model was implemented where GFA would continue to manage the Early years and the staff would remain paid 
via GFA except for 5 staff that were TUPE’d to OCC. This replicated a governance model used in another Children’s centre 
which had been very successful and attained an Outstanding OFSTED grading. The GFA contract with OCC was terminated 
at the end of September 2012. The GFA Early Years is self-financing therefore there was no need for a further contract with 
OCC but there were written agreements in place which outline some practical working arrangements. Throughout this 
process staff and parents all voiced the importance of the centre continuing to work as a holistic service and that 
management should be integrated. the transfer period ran smoothly. 
 
unfortunately Children's Centers closed in March 2017, the Family Solution Partnership took over the work at East Street.  
 
 
Our concentration still was focusing on raising quality and having a cohesiveness of service. To achieve this, ensuring ‘buy 
in’ to the vision for the centre was key. The vision was, and still is, to offer the best provision we possibly can in response to 
the needs of our local children and families. Our aim as a settingis to concentrate on encouraging all staff to have a voice 
and a shared understanding and realise the important role each of them play in ensuring children access the highest quality 
provision they can. To do this effectively, we also take full account of the voice of each child and parent, this manifests in 
terms of planning, a supportive environment, responding to requests, questionnaires and ideas and in having commitment 
from parents in decision making. Effective management and deployment of staff are important within our Early Years. We 
have made changes where necessary and concentrate on working with people’s strengths and in effectively addressing 
issues as they arise. We have a strong supervision system and are proud of staff undertaking training enthusiastically. This 
has particularly shown in the fact that we have 5 staff completed the Foundation Degree in early years and both managers 
have completed their leadership and Management level 5 training. These measures have led to us having the right people, 
with the right skills, doing the right jobs, and in our having a stable workforce, with minimal sick leave. Our success shows 
in our capacity to run the setting smoothly, implementing, a robust Early Years Action Plan, we have previously undertook a 
SWOT analysis to help us develop a strong business strategy by making sure we have considered all of our business 
strengths, weaknesses and external environments, also creating audits of SEN, Safeguarding which is at the heart of our 
setting. Working in an integrated way with our partners, by supporting families in need in a cohesive way, following and 
reviewing statutory policies and procedures, having a good understanding and responsibility to ensure the safeguarding, 
welfare and learning development is embedded into practice, by responding to challenge in a positive way, two instances 
illustrate this, are response to the delivery of Flexi 15, its seamless introduction and a devastating flood, where all staff 
worked well together in ensuring continuity of service. We have also seen our numbers attending our setting raise, 
particularly those from our hard to reach community. 
 
The settings philosophy is dependent on encouraging all staff, parents, children and partners to have a voice and for our 
work to be integrated, thus allowing for a holistic approach across the setting. The management Board of Trustees take 
their accountability role seriously.They have the ultimate responsibility for directing the strategic direction of the 
organisation, ensuring it is run well and fulfilling the delivery of outcomes for children. Focus takes place on well-written 
policies leading to regular reviews. Decision making involves Trustees to make choices about the organisation's vision, 
mission and strategies. The Board of Trustees accepts or modifies the strategic plan and supports management to set the 
direction. Financial controls are closely monitored by the board and they ensure that funds are prudently invested and 
budgets set across the setting. A three year budget plan is in place. Their goal is to protect the assets, looking at risk 
management in addition to continuous quality improvement. They are actively involved in the setting and the chairperson 
meets with the Early Year’s manager and Assistant manager on a regular basis. The committee are not afraid to ask 
questions and make tough decisions. We hold meetings, monitoring and questions raised at meetings indicates that the 
trustees monitoring is embedded within the setting, e.g.: finance, budget setting, safer recruitment and selection. The 
committee has employed a financial consultant to oversee all aspects of the finance to ensure the budget is managed 
effectively. This has enabled money to be set aside for ‘respite’ for vunerable families and new resources. For staff this has 
meant their being involved in proffering ideas and those ideas, in the main, being followed through. The committee has 
implemented the growth of a new website in October 17 and also invested in the input from an HR consultant. We have a 
commitment from both staff and committee members to see the setting thrive and achieve an outstanding. We have 
produced an employee questionnaire providing staff the opportunity to communicate their opinions about the organisation 
and their job. Through distributed leadership, staff have ownership of their key children’s learning and progress, curriculum, 
provision and their own learning, this includes PEER observations and reflection. We also ensure this through regular 



supervision using our internally developed system, staff meetings, managers having a collaborative approach, staff being 
involved in major decision making, across the setting. Staff also has the opportunity to be part of the recruitment process 
where feeding into recruitment decisions, and all staff having the opportunities to attend training, and opportunities for 
professional development. We are fortunate being near Oxford that research is often reported on locally and a mix of staff 
have taken the opportunity to be further informed on research into areas such as baby brain development, language 
acquisition and outdoor learning. All staff have been extremely active in accessing training both internally and in 
contributing to internal training opportunities, an example being, staff have taken on Taking Time to talk, some staff acting 
as taking time to talk ‘ambassadors’ within the setting. Alongside this they have also actively engaged in the ‘Pie Corbett’ 
programme.  
 
One really pleasing aspect in terms of workforce development is that we have had, two members of staff complete level 5 
management training, 1 Forest school Leader award, 1 Forest School leader assistant, 6 NVQ level 3. We presently have 3 
members of staff taking the Level 2 leadership training. Staff has had opportunities to work on their professional 
development (see staffing folder), many have attended various courses relating to the EYFS. 
 
An independent HR review took place and as a result roles have been re-evaluated and processes streamlined which has 
been welcomed by the workforce. 
 
East Street Early years identify it’s self as having played a key role within the Children’s Centre, unfortunately this closed in 
March 2017. . We are committed to working in partnership with the local community to promote the well-being of children 
and what partnership brings. When working in partnership with staff from other agencies, we make sure those individuals 
are welcomed in the setting and that their roles are respected. We have close links with the two primary partnership 
schools, St’ Leonard’s and Dashwood Schools. We work hard to ensure that there is a smooth transition process from pre-
school to reception. We visit the partnership schools reception classes. The Foundation stage teachers will visit us to meet 
the individual children starting with them to gather as much information as possible before they start. The children attend a 
‘taster’ day and staggered start times are implemented. Our Assistant manager offers to attend St. Leonard’s school the first 
week of the Autumn term to help support the children to settle into their new environment upon request from the school.  
 
Sharing expertise develops consistency amongst providers, we therefore work as closely as we can with our partner 
organisations. this is an area that we are continually trying to build on, although we have been faced with loosing this due 
to Children Centre closures, but hope to continue working with the Family Solutions Service.  
 
 
All of the resources within the setting are and can be easily accessed by the children, clear boxes are used so the children 
can see the variety of toys they can choose from. Areas are structured into ‘zones’ effectively and resources are appropriate 
to the age and stage of the children within the rooms. Furniture and equipment are to a excellent standard and daily risk 
assessments are in place to ensure the safety and upkeep of them. Children are able to explore and experiment. resources 
and activities reflect and value the diversity of children's experiences. 
 
Staff utilise themselves as a resource and encourage children to ask questions they know their children well and this is 
reflected in the children’s progress trackers. Staff through discussions, settling in, home visits build up knowledge of the 
child and support their needs accordingly. Festivals and cultures are celebrated through the promotion of equality, diversity 
and British values is embedded throughout our setting.  
 
Policies and procedures are in place to promote equality and diversity and a audit took place in June 2017 across all three 
rooms. The setting has a wide diversity of heritage within both the staff team and the community. All members of these 
groups are treated equally; differences are discussed openly when brought to the fore. A wide representation of visual 
media is embedded throughout the centre. The setting has a equality and inclusion policy, ensuring that practice reflects 
policy. All people have rights whether SEN or a disability, as well as those from minority groups. Both children and adults 
are supported and encouraged to develop their independence and confidence in a safe, secure and inviting environment. 
Staff are aware of who to contact if they have a concern regarding unfair discrimination and are encouraged to challenge 
children, parents and other staff members.  
 
Planning and provision is based on children’s individual needs and abilities, learning opportunities and the organisation of 
the space are adapted to enable children to access all activities and achieve their potential. When required specific 
equipment is accessed from other agencies e.g. from the Occupational Therapist and practitioners receive training from 
other agencies to fit aids e.g. gaiters, eye patches, hearing aids. Other strategies used include visual time tables, sign 
language, 1:1 support where appropriate. Practitioners are supported by the settings SENCO, SEN reviews are held where 
necessary including CAF’s and TAC’s these involve parents, the SENCO, key person and outside professionals when 
appropriate. the five staff trained as SENCO'S meet termly. Since September 2016 we have been lucky as a project to be 
able to fund a full time SENCO.  
 
The setting is very aware of the diversity of the community within which it lies and has consciously reflected this in the staff 



team in age, gender and ethnic origin. The setting has developed the range of non-stereotypical resources ensuring a 
diversity e.g. in the home corner, images displayed in the setting, musical instruments. Children who have EAL are 
supported through a range of strategies including, e.g. Taking Time to talk, visual clues (sign language, pictorial and written 
labels on resources), repetition of group times e.g. stories and rhymes.  
 
The setting has a commitment to early intervention and provides groups with a high staff ratio to facilitate this data related 
to children’s progress demonstrates that these have been effective. The Manager and SENCO has attended Equality and 
Diversity training which has then been used to provide support and training for all practitioners leading to an increased 
knowledge and understanding in this area.  
 
The setting has an established complaints procedure and regularly evaluates staffs practice through observations and 
supervisions.  
As the building is on one level and is relatively newly built it is easily accessible for all users, the car park provides 
designated spaces for disabled users, where necessary ramps are in place, there are disabled toilets and the outside areas 
are accessible. Practitioners are aware of the need to ensure that the provision is accessible for all users as previously 
mentioned. 

 

Your priorities for improvement. 
Also see early years action plan) 
 
• Staff video observations (reflective practice, build on pedagogical strategies. 
• Joint observation between Early years Manager and Assistant Manager/educational Lead to identify strengths and areas of 
development within the setting e.g. arrival and departure times for children and parents/carers. 
Middle managers- room leader observations. 

 
My practice is: Good 

 

Quality of teaching, learning and assessment 

This section is about the effectiveness of your assessment and teaching mechanisms to ensure that children 

are showing characteristics of effective learning. 

We have high expectations, not only for our children and parents but also for our practitioners. We believe that we offer a 
high quality environment and experiences for the children who attend the setting. 
 
Our planning reflects the OAP cycle (Observation, Assessment, Planning), ensuring that we work very much to each 
individual child’s developmental needs. Each key person plans for the children in their group, planning is the result of 
observations of individual children and their identified next steps. Planning takes place in a supportive way where 
practitioners are able to share ideas and expertise ensuring that opportunities for play and exploration are of a high quality 
both indoors and outdoors, based on the individual children’s next steps and interests and ensuring that there are 
opportunities in all areas of learning and development. There is a balance between adult led and child initiated activities, 
this enables the children to have the confidence to experiment with things and extend their own learning experience by 
responding to what they do and see. Children generally show high levels of involvement and enthusiasm in their play. We 
know this from conducting observations that inform planning. We have developed our interactions with children, using skills 
of asking open ended questions and posing problems for the children enabling them to challenge themselves and to take 
risks. Through this approach we have developed the number of opportunities for children to become engaged in sustained 
shared thinking. Practitioners also have high expectations for their children's learning.  
 
In the early years we offer the children to take part in Forest School. This is primarily for the Comet Room children, but if 
they have all been offered the chance to attend, then it can be opened up to the Sparkler Room children. However, as we 
have a large garden with a purpose build fire pit, we encourage children to take part in Forest School type activities in the 
space allowing them the experience in our own environment. 
 
Forest School runs for six consecutive sessions for a group of twelve children. The sessions take place in our newly adapted 
garden space.  
 
To provide consistency for the children, the sessions are held on the same day and time each week, with the same staff and 
key persons involved as far as possible. Two members of staff have taken forest school leader and assistant qualifications. 
All children attending Forest School receive a pack explaining the structure, expected behaviours and how to prepare. 
Parents/carers are also encouraged to attend sessions and a volunteer handbook is issued with the children’s information 
packs. 



 
Forest School provides the children with opportunities to develop their own ideas and explore the environment within safe 
boundaries. Children are given the opportunity to develop their ideas and to problem solve without having the constraints of 
the classroom environment whilst still encompassing all the areas of children’s learning and development. The Forest School 
approach allows learning to become creative, active and personal to the child. If we are able to ensure that activities 
interest and involve children, they will become more disposed to learn. 
 
Our Forest School handbook and Forest School Leader’s folder are freely accessible to all. 
 
some Practitioners have attended in house specific training on the Characteristics of Effective Learning and these are very 
much at the heart of everything we do. They consider how to enable children to think critically, play and explore and be 
active and creative learners when planning opportunities. Many resources are open ended and practitioners use their skills 
of interactions ( self-evaluation process) with the children to consider which Characteristics of Effective Learning individual 
children are demonstrating and how they can support the children further. New staff are encouraged to attend 
Characteristics of Effective Learning training. 
 
Supporting Evidence: Planning, individual children’s online journals, EYFS and observations, Key Person and Attachment). 
 
All practitioners have a consistency of expectations within the setting which are appropriate for the age and stage of 
development of the children in each room. Practitioners use positive behaviour strategies with all children and work in 
partnership with individual parents to develop a consistency of approach where needed. Practitioners also liaise with our 
SENCO, and other outside agencies if appropriate.  
 
Supporting Evidence: SENCO training for Room Leaders, Positive Behaviour training for all practitioners 
 
Children take part in group times focussing on CLL, Literacy (e.g. Letters and Sounds phase 1) and Mathematical Skills as 
they become older ensuring that these focus on the next steps of the children in the group. Targeted maths groups were 
introduced after our last inspection due to mathematics being our weakness area and a prime area to be focusing on.  
 
Children have book bags containing an appropriate level of book and communication books for parents to note any 
achievements at home. This has helped with school readiness, developing their pre-literacy skills and showing parents the 
importance of reading to their child and building the number of vocabulary words through sharing stories. Also creating a 
long lasting value of learning and literacy when parents read to children.  
 
Key person group times take place each day focussing on Communication and language, Physical Development and 
Mathematics with contextual content from other areas of Development matters. 
 
Children who need additional support with speech and language take part in targeted groups based on Taking Time to talk. 
Focussing on listening and Attention, Understanding and Speaking.  
 
Focused stories and rhymes are used to support children’s literacy skills and to enthuse and motivate the children often 
leading to child initiated activities based on the story or rhyme (PIE Corbet – story maps). 
 
Newsletters are produced and shared with parents electronically on a fortnightly basis identifying the key learning for each 
key person group and ideas for parents to support children’s learning at home. a management newsletter also goes out half 
termly.  
 
We have adopted the system of having key person boards. These are representative of the children’s learning. The older 
children will often select items to go onto their board in the form of photos or creations which demonstrate pride in their 
achievements by communicating these to the key person and/or adding them to the key board. Parents are able to send 
photos of their children in home activities through a dedicated e-mail address, or via tapestry.  
 
We identify what each child knows and can do initially through offering each family and child a home visit before the child 
starts in the setting. This helps to build a relationship with the main carers and child, eases transition into the setting and 
enables the key person to listen to the parent in a familiar and comfortable place. During the visit information is gained 
about the likes and dislikes of the child and their age and stage of development. Practitioners also liaise with Outside 
agencies such as health visitors, ensuring that information about the progress and attainment for focus children provides a 
base line on entry to the early year’s provision. 
 
The setting has an open door policy, parents and practitioners share information about children’s attainment informally. 
Observations are shared with parents/carers and comments from them added to the observation. Child online journals are 
available for parents/carers to access their child’s at any time. Consultations are held three times a year for parents/carers 
and information from these informs planning. The statutory Two Year Check is produced in liaison with parents/carers when 



children are aged between 2 ½ and 3. Children’s progress is monitored three times a year through the Children’s Progress 
Tracker (which is shared with parents/carers). These are analysed to ensure that all children are making good progress in 
all areas of learning relevant to their starting points. On transition to a new setting or to school, information is provided in 
the form of a transition report, information from parents/carers and the Progress Tracker, clearly identifying children’s 
attainment. Many of our feeder schools have reported that this information is then used as a baseline for their assessments. 
This information is then used to identify training needs and identify areas of development e.g. letters and sounds (literacy), 
mathematics groups. Where children need extra support to achieve as much as they can, interventions such as Taking Time 
to talk support, 1:1 activities or support (if appropriate) are put in place. 
 
On transition we also offer support children through one member of staff attending the main school our children go to for 
the initial week. The schools do not always take up this offer and prefer a meeting beforehand instead. We also have staff 
attend with the more vulnerable children on familiarisation visits prior to moving up. We enable those more vulnerable 
children to continue to attend the Centre throughout the long summer holidays if it is felt it is beneficial to do so and 
staffing rations allow it. 

 

Your priorities for improvement. 
Your priorities for improvement 
• continue to use reflective practice for practitioners through the use of videos and observations.  
•To monitor and review group times around literacy and mathematics. 
•Although the outdoor environment has improved remarkably and is now planned for providing opportunities for the 
children in all 6 areas of learning from the EYFS, it has been recognised that this is an area which needs further 
enhancement (see early years action plan). 
•We are continuing to develop involving parents in the setting and as a result of parent’s views to provide opportunities for 
them to become involved in their children’s learning and to develop their understanding of the way in which they can 
support their children (weekly newsletter, book bags, open days etc.) 

 
My practice is: Good 

 

Personal development, behaviour and welfare 

This section is about helping children feel emotionally secure and ensuring children are physically, mentally and 
emotionally healthy. It is also about ensuring that children are prepared for learning, they attend regularly, and 

become self-aware, confident learners. 

Evaluation : We make an outstanding contribution to children’s well-being 
 
Early Years Environment 
 
Our Early Year’s provision offers an inviting, calm, homely, stimulating, safe, friendly and unhurried atmosphere with 
effective consistent deployment of staff. Our team are caring and supportive, demonstrating passion and commitment 
toward their jobs, which contributes to children feeling safe and secure and forming trusting relationships. Our practice 
expresses our ethos; ‘playing together, learning together and exploring together’. Safeguarding the well-being of children is 
the responsibility of all staff working in our early years. 
 
We recognise every child’s individuality, efforts and achievements and believe that relationships between adults and children 
are crucial for the child’s happiness and security. As children are learning and growing all the time, we also believe that staff 
are on a continuous ‘learning curve’. If staff are enthusiastic learners, the children will be too, with help and guidance from 
open and honest staff. 
 
Children are able to move freely within the room they are based in and can access a beautiful garden with a vast area to 
explore where there is space to be exuberant in their movements and enjoy energetic outdoor play each day. Children 
choose whether they wish to play indoors or outdoors. All resources are stored in low level furniture which is child accessible 
and therefore encourages children to investigate and make their own choices about what they play with; approaching their 
play with confidence, but with the knowledge that an adult is nearby should they need help or reassurance. 
 
Key person/Home visiting approach 
 
We believe a key concern regarding a child feeling safe is that of their emotional security and the emotional intelligence of 
the staff recognising the needs of individuals. The setting has been enhanced by a well-established and highly effective key 
person approach which provides valuable links between the setting and home. some staff have received training in 
Attachment Theory and the importance of those links. All children have a key person with whom they build a close 



relationship which helps to promote the child’s development and encourage their sense of belonging within the setting. We 
ensure we have consistency of staff across all rooms as far as it is possible and we are fortunate in have a stable staff team 
with a low turnover. Where we do have staff leave, we manage the child’s transition to a new staff member. During the 
transition stage children and families may need extra support. Practitioners and key persons are sensitive to this and will 
work closely with families to meet each child’s unique needs. Key persons plan visits to other rooms so their children can 
become familiar with the daily routines. The existing key person and the child’s new key person will both spend time with 
the child in the new learning environment. Key information and child and parent views will be passed onto the new key 
person. Profiles and progress trackers will also be passed on. 
 
The key persons make themselves known to the family before entry to the setting via a home visit where possible, and a 
letter sent to each family, with the key person’s photo included. The key person acts as a key point of contact and will make 
a home visit before the child starts and organise settling in sessions. At the home visit the process begins to help form the 
relationship between parents, practitioners and children; and starts the process of sharing information. There are real 
benefits to visiting children in their homes more often. It can be particularly useful in reaching families who, for a variety of 
reasons, find it hard to engage in opportunities offered within the setting. Home visits help to break down stereotypes as 
practitioners and gain knowledge about diverse family practices, cultures and histories; they learn that all families are very 
different. Having a greater knowledge about a child’s home and family also enables a practitioner to ‘tune in’ to the child 
and have more meaningful conversations. This is particularly useful for children who have speech and language needs or 
who are in the very early stages of learning English as an additional language. Our early years will offer home visits 
throughout a child’s time with us, on average they receive 2 visits. 
 
Many children have already attended the Children’s Centre activities such as stay and play groups, so have already become 
familiar with the centre. On entry each family is welcomed by their key person and given extra support and attention when 
they first begin to attend, ensuring that they quickly become familiar with the routines and environment. Children often 
make references to family events and things that have happened at home and these are used as the basis for planning for 
that child, and where appropriate, included on the key person board. Information is sent via parents/carers through our e-
mail, especially responding to the weekly newsletter or events that have taken place at home. 
 
The key person board within each room displays children’s work from activities carried out at home and within the setting, 
this means that children feel valued as unique individuals and they become confident and self-assured in the setting. This is 
reflected in the children’s decision making. They are able to choose what they want to do through their interactions with 
adults. 
 
Children and carers feel safe and secure with a familiar adult, building secure emotional attachments and sharing 
information on a daily basis. Each key person knows their children well and can demonstrate a profound understanding and 
sensitivity towards their individual needs (this is evidenced in the children’s progress trackers). The key person’s for the 
babies provide strong support developing their curiosity and exploration. For example babies are encouraged to use the 
space inside and outside each day and with support can negotiate their environment, learning about the wonders of the 
natural environment. Everything is a first experience for a baby!  
 
Children from our Early Years move onto many different schools. Links are made with partner schools and a transitional 
meeting is set up for parents and schools to come together to share relevant information in preparation for starting school. 
The manager and Assistant manager have visited the local schools as part of this transition process and as a result of this 
partner schools come into the setting to visit the children and read them familiar stories.  
 
Examples of how children learn to behave well and develop good relationships with their peers through Positive Behaviour: 
 
The children play well together and receive effective support from their room workers to understand the consistent 
expectations of behaviour. We talk regularly to the children about how they should behave towards one another. The focus 
is on celebrating achievements and recognising the positives. Children are aware of expectations of behaviour in the 
different areas of the environment, for example; walking near the water tray as the floor may be wet or slippery. Staff can 
use encouraging and positive words to tell the child what to do instead of what not to do.  
 
Building positive relationships with young children is essential and a fundamental component of good practice. All children 
grow and thrive within close and dependable relationships that provide love and nurturance, security and responsive 
interactions. A positive adult-child relationship built on trust, understanding and care will foster children’s cooperation and 
motivation. 
 
Our staff are positive demonstrators of acceptable behaviour; they show sensitivity and consistency in their approach to 
managing any difficult behaviour. Children are inclusive and show politeness and tolerance towards each other. Children are 
encouraged, with staff support, to recognise and show their emotions through acknowledging, empathising and reading 
other’s emotions and social cues. It is important for validation of their own feelings and giving labels, setting limits through 
positive behaviour strategies and helping children to solve problems for themselves. we have initiated time for a individual 



child with a 'play Therapist' when they were really struggling to deal with their emotions.  
 
Through trusting relationships with adults, young children are able to learn about the world and their place in it. They learn 
the world is safe and responsive to their needs. They learn to form satisfying relationships with others, to communicate, to 
face challenges and to experience and regulate their emotions. A number of staff have completed ‘Emotion Coaching’ 
training which has enabled practitioners to support children’s emotional well-being and resilience by becoming an emotional 
buffer zone where practitioners help to encourage children to understand the different emotions that they experience, why 
they happen and how to handle them. Practitioners are able to support children’s capacity for pro-social behaviour and 
emotional self-regulation by teaching children about the world of emotion in the moment by giving children strategies to 
deal with situations and by accepting all emotions are normal. By using moments of inappropriate behaviour as a teaching 
opportunity. This can be created through building trusting and respectful relationships with children. The focus is on 
celebrating achievements and recognising the positive. Previous FSP results show that all children have made good progress 
in the area of communication, language and literacy relative to their starting points – this has been an area of development 
with the introduction of Taking time to talk and Pie Corbett activities. Our books have been categorised so that the text that 
is shared with the children is matched to their needs, for example stories with repetitive text. Group times have been 
developed and are supported by the Taking Time to talk lead practitioner, through modelling, supporting planning and 
encouraging other staff. Children with EAL (English as an Additional Language) are supported by practitioners (where 
possible) who are able to speak to them in their mother tongue so developing their confidence in the setting and ensuring 
that their needs are met. we have used an interpreter in the past when it has not been possible to freely communicate with 
parents.  
 
Managing risks 
 
Children are encouraged to take risks and to challenge themselves. Our Forest School environment and ethos enables 
children to take those risks in a suitable and safe environment. Risk assessments are carried out on the areas and resources 
such as tools that they may be using, to detect and record what will be growing in that area and any potential risks and 
hazards. It is important to always safeguard the children, but to ensure they still carry out risks safely; risks need to be 
managed rather than avoided. Children that attend forest school have demonstrated through their behaviour more varied 
risk taking. In a controlled, safe environment of Forest School, children take part naturally learning to assess risk and are 
encouraged to make sensible and informed decisions and how to deal with unfamiliar situations such as climbing trees, 
using tools to build shelters and dens. This is an important part of children’s learning and development in order for them to 
become confident explorers and taking physical risks is important as it is the starting point from which they will take risks in 
emotional, social and intellectual areas.  
 
Children develop the ability to keep themselves safe, staff will talk to them about any possible risk factors and how to keep 
themselves safe, for example when using tools for a purpose such as scissors, knives or garden equipment. However, 
children are supported and encouraged to take calculated risks such as climbing trees, balancing on obstacle courses and 
large pieces of equipment. 
 
Healthy lifestyles 
 
Our setting has an ethos of healthy eating, it starts with weaning and healthy lifestyles of the families. physical development 
is an important area for children to explore their bodies and the impact of exercise has on their bodies. When planning for 
food provision, our setting operates a healthy eating policy, by promoting health eating in the early years, parents are 
assured that their children’s nutritional wellbeing is being taken care of. we have reviewed review our menus and ask 
parents/carers for suggestions. This is in line with regulations around ‘Allergen Law’.Children’s early experiences of food play 
an important part in shaping later eating habits, and good eating habits support healthy growth and development. We also 
make special considerations of food preferences and allergies. All premises where food is handled must comply with food 
safety legislation and it is a legal requirement to have an appropriately documented food safety management system in 
place. Our staff have completed Food Hygiene training, which all staff have updated or in the process of doing so and we 
have been awarded 5 stars under the Oxfordshire Food Hygiene rating system. When parents and carers bring food in from 
home we always ensure that the food is labelled with the child’s details, appropriately stored until it is needed, reheated 
safely and recorded on a log. Staff encourage and support children to be independent in undertaking personal hygiene 
routines, such as hand washing and toileting and also discuss with children why it is important. Pictorial timelines are in the 
rooms to support children to understand. 
 
Staff are continuously supporting children to develop their self-help skills and independence. Children have a drive to be 
independent and do things on their own. Within the younger children’s room (babies-2 years), children are given the 
opportunity to begin to feed themselves e.g. with finger foods, such as pieces of soft fruit. Feeding themselves, even if they 
struggle, helps to build their confidence. The younger children have their snacks with each other as a small group. Water is 
available at all times in individual cups labelled with the child’s photo and name. Older children are encouraged to practice 
self-help skills such as feeding and dressing themselves, they practice gross and fine motor skills, gain confidence in their 
ability to try new things and build their self-esteem and pride in their independence. A system of ‘café’ snacks is available to 



the older children, allowing them to have their snack at a time when there is a natural break in their play. A choice of 
healthy options are available to choose from. These age appropriate experiences can be developed over time with staff 
modelling to enable children to watch and learn from observed activity. 
 
The setting is open over the lunch period and the environment offers the children the opportunity to sit together where it is 
nice and calm. The children enjoy the social aspect of eating together. In accordance with the healthy eating philosophy 
children are encouraged to eat their lunch items in order of nutritional importance. Children are given the time to eat at 
their own pace, allowing those who need less time the freedom to leave the table when they have finished eating. At 
teatime the children are provided with a balanced cooked tea and menus are reviewed regularly. As part of the planned 
opportunities, children become involved in cooking activities developing their knowledge of ingredients and their early 
involvement in the process of learning to prepare food and an interest in cooking. Dietary and cultural dietary requirements 
are kept available at all times and fully understood and are taken into account whenever food is offered to children. 
 
Children’s health is promoted daily through opportunities for fresh air and physical activities. Effective management systems 
are in place to support individual children with medical needs. An individual health care plan can help staff identify the 
necessary safety measures to support children with medical needs and ensure that they and others are not put at risk. 
Medicines are only administered with signed permission from the parent or carer. All medicines are clearly marked with the 
child’s name and clear instructions. Prescription medicines must always have a pharmacy label with full details. Written 
records are completed before staff administer the medication. All medicines are signed off by a senior member of staff. 
 
We are helping children to become independent with their toileting and encourage older children to use the toilet by 
themselves. Our care practices and routines such as nappy changing are used to support children’s all round well-being and 
comfort. We liaise with parents and carer’s to discuss procedures so they are consistent with home and the setting. Children 
are taught personal hygiene, for example washing hands before eating in order to prevent the spread of diseases; pictorial 
prompts are provided at the children’s height to support this. 
 
Safeguarding 
 
Our setting has a robust safeguarding attitude and our safeguarding policy has recently been reviewed and practice 
ensuring that the environment is safe for both children and adults. Practitioners have attended Generalist Safeguarding and 
all Room Leaders and managers have attending Designated lead Safeguarding training. The majority of practitioners have 
also attended first aid and food hygiene, attachment, domestic abuse, Brief encounters and bereavement training which has 
raised standards in these areas. The manager has attended training on supporting parents with alcohol misuse. Continual 
professional development is regularly reviewed for each member of staff and training pathways identified. 
 
The setting has a designated person that staff can go to if they have concerns about a child or family and all staff are aware 
who this person is and the processes involved. The manager undertakes staff safeguarding audits to question staff around 
their knowledge of safeguarding and procedures in place.Parent notification forms are completed for children that are 
identified with any unexplained bruising or marks. 
 
Risk assessments are carried out on the environment both indoor and outdoor daily, equipment is continually assessed to 
ensure that it is in good condition and is suitable for the age and stage of development of children using it, and any hazards 
are removed. Other checks such as fridge temperatures, food temperatures, probe tests etc. routine checks are also carried 
for the younger children e.g. changing times and sleep times. These are readily accessible to parents. Practitioners ensure 
that there is adequate supervision of the children at all times whilst encouraging them to challenge, to take risks and solve 
problems for themselves. 
 
All confidential records are kept in a locked filing cabinet in the Early Years Office. Key persons are responsible for ensuring 
that the children go with a named responsible adult and a password system is in place for each child. An electronic door 
system is in place in order to access areas of the building that are used for childcare, members of staff wear ID badges and 
visitors will need identification and a DBS check in order to access the childcare areas unsupervised. All members of staff 
hold a current DBS check and have had their identity confirmed. As the setting works closely with families through its 
outreach work and has close links with the health visitors, social workers, EYESENIT and other agencies, families are 
confident to share issues and concerns with members of the staff. We are able to signpost people to the appropriate 
support or to facilitate actions necessary e.g. contacting social care. At present (October 2017) we have the following 
numbers of children on plans: 
 
Category of Local Authority Support No of children 
Looked after care children 1 
Child In need plan 2 
Team around the child 2 
Mash referral 1 
Pupil premium funding 4 



SEND children 10 
 
TAC/CAF 
 
Our Early Years setting works closely with outside agencies with the implementation of a CAF. The CAF promotes more 
effective, earlier identification of additional needs, particularly in universal services. It is intended to provide a simple 
process for a holistic assessment of a child’s needs and strengths, taking account of the role of parents, carers and 
environmental factors which impact on their development. Practitioners will then be better placed to agree, with the child 
and family, about what support is appropriate. The CAF will also help to improve integrated working by promoting co-
ordinated service provision. The TAC is then a multi-disciplinary team of practitioners established on a case-by-case basis to 
support a child, young person or family. We are currently involved in 0. 
 
Fire drills 
 
Regular fire drills are carried out to ensure that children are familiar with the routines and the sound of the alarm. Every 
member of staff and any students will receive instructions in fire precaution during induction. The training will be recorded 
in the induction pack. All members of staff will receive refresher training as and when necessary. 
 
All fire exits are wide enough to enable wheelchair users to leave the building easily and safely. Children and adults with 
hearing difficulties would be identified in advance and supported during an evacuation. Risk assessments will be carried out 
on all people with impairments to ensure safe evacuation and a Personal Evacuation Plan adhered to. The emergency 
lighting is tested by Carillion and recorded in the logbook on reception.  
 
During trips in the local environment children on foot are aware that they are required to hold hands in pairs and aware of 
safety around roads. 
 
Enjoy and achieve 
 
We work within the EYFS Statutory Guidance and the experiences offered to the children are balanced between adult led 
and child initiated activities. Learning opportunities are planned for in ‘room’ teams. Each key person plans opportunities 
that will follow their key children’s interests and next steps. Learning opportunities are planned to be open ended, providing 
the children with choices so that they can access them regardless of their stage and development and learning style, for 
example, the creative area in the older children’s room or the treasure baskets in the younger children’s rooms. With the 
support of adults (if needed) can extend the children’s learning and provides opportunities for sustained shared thinking. 
Resources are clearly labelled (photo and text included) and accessible to the children, where possible to allow them 
freedom of choice, for example a variety of small world equipment which can be added to the bricks to enhance their play, 
other resources are rotated on a regular basis and we would like to introduce a children’s choice board where children can 
indicate what they would like to play with in future sessions. Children are encouraged to take turns and to share 
experiences often extending each other’s learning. 
 
The outdoor area is shared by all age groups providing children with opportunities to mix with siblings and friends for other 
age groups. This provides an opportunity for children to become familiar with all other adults in the setting and eases the 
transitions within the provision. 
 
The setting values parents and recognises the important role they play in their children’s development and learning. We 
have implemented, as a result of responses from our parent questionnaire, a home-setting communication book for 
individual children when requested by parents but for all babies/toddlers in our Star room. Parents are encouraged to 
communicate children’s interests and achievements to their key person informally or through our Early Years e-mail where 
photos/correspondence can be sent to add to the key person boards and child profiles. Observations are shared with 
parents and the children’s profiles are available at all times. These can also be shared on specific open days or parent 
consultations. Where appropriate children with Special Educational Needs are supported 1:1 (at present 21 children) and 
practitioners use sign language to support their communication skills. 
 
Diversity 
 
Inclusion is the process by which we value all individuals, recognising their unique attributes, qualities and ways of being. 
Our Early Years ethos is committed to promoting equal opportunities through positive attitudes to diversity and difference 
and aims to challenge discrimination in all aspects of society. We believe that all children, families and staff should be free 
from discrimination and victimisation and to treat their needs and views with respect. In seeking to achieve this vision we 
strive to encourage equality of opportunity for all people and actively promote good relationships. Our management 
committee and staff reflect the community. The premises are accessible to all members of the community. 
 
Any language or behaviour offensive to any persons will be challenged. We will also regularly review the image and work of 



the setting to ensure its accessibility to all its members of the community equally. To achieve this end we will promote work 
in consultation with other groups to make the setting more relevant to those facing disadvantage. At present our focus is on 
the Two Year Entitlement, and we have 23 children on our register accessing this, and pupil premium, which 4 of our 
children this term are eligible for.  
 
Consideration will be given to equal opportunities when planning all activities and resources. 
 
Children that have English as an additional language are supported through our Taking Time to talk programme, accessed 
by 54 children. 
 
We aim to work with parents and carers because they are central to their children’s lives, they are the key educator and 
know their child best. Parents need to feel included and it is essential to the child’s learning. Our close working partnerships 
which start from the home visits allows for information to be shared between home and the setting. Children are 
encouraged to be part of this process too. Where possible, children are encouraged to be actively involved in making 
decisions about their own learning. 
 
Characteristics of Effective Learning 
 
The Characteristics of Effective Learning and the Prime and Specific Areas of Learning and Development are all 
interconnected. 
 
‘The ways in which the child engages with other people and their environment – playing and exploring, active learning, and 
creating and thinking critically – underpin learning and development across all areas and support the child to remain and 
effective and motivated learner’. 
 
The Characteristics of Effective learning support the development of the Unique Child in how children are learning. 
 
3 Characteristics of Effective Learning 
 
Playing and exploring – engagement 
• Finding out and exploring 
• Playing with what they know 
• Being willing to ‘have a go’. 
 
Active learning – motivation 
• Being involved and concentrating 
• Keep trying 
• Enjoying achieving what they set out to do 
 
Creating and thinking critically – thinking 
• Having their own ideas 
• Making links 
• Choosing ways to do things 

 

Your priorities for improvement. 
• On-going ethos and encouraging children to contribute to their own decision making. 
• To introduce a children’s choice board and reinstate children self-registration. 
• Monitoring menus and update in accordance to the new guidance around allergens. 

 
My practice is: Outstanding 

 

Outcomes for children 

This section is about the progress of different groups of children from their starting points. 

Children that attend our Early Years make good or better progress from the starting point. Due to high quality teaching we 
are able to narrow the gap for children. Rigorous and accurate assessing through progress trackers and observations are in 
place to track children's attainment and progress. we use the OCC Data system for tracking progress. Data is shared with 
key pesons to ensure they have a understanding of children's individual needs.  
Individual work, group times, TTFT, SEN and Pupil premium outcome targets are all intervention groups to taget the most 
vunerable children. The SENCO produces a tracking system and graphs to monitor progression of children of TTFT (taking 



Time For talk) 
group times are streamlined and changed to also address children's needs. Moderation takes place between room leaders 
and the Educational Lead.  
progress trackers are used to identify areas to plan for indiviudaual children's needs. 

 

Your priorities for improvement. 
Effective outcome plans to ensure the children are making progress. 
Targeted meetings alongside outside agencies and parents 

 
My practice is: Good 

 

Overall Effectiveness 

This section brings together the evaluation of all aspects of your practice, including teaching and safeguarding, 

your identified priorities for improvement and the grades you have awarded yourself. 

Any further comments you wish to include 
The setting is continually evaluating its effectiveness, ability to offer quality for all children and to narrow the gap. Our 
influence has been based on ITTER’s, ECCER’s, EEL and BEEL and evaluating children’s progress through data. Action plans 
including SEN and Pupil premium are made and training needs identified (see action plan, safeguarding audit, equality and 
diversity audit). 
 
Key strengths across the setting: 
* Good local knowledge of the community 
* parental involvement and engagement 
* robust safeguarding procedures 
* excellent partnership working 
* Excellent transition process 
* Home visits and All About Me 
* Excellent committee involvement 
* children at the core of planning cycle 
* excellent SEND reputation in the community 

 
The overall quality and standards of my early years provision (is): Outstanding 

 

 
Print this  

 

https://online.ofsted.gov.uk/OnlineOfsted/SEF/SubmittedFormPopup.aspx?TransformEvaluation=True&intSubmittedFormInstanceID=203491

