
                          

Facilitator Handbook

Did you know that the cost of the FEA classes is Rs. 22,800 per student? Donors give their 
hard-earned money to pay the rent, salaries and other expenses to make FEA classes possible 
for you. Will you show your gratitude by not missing classes and by completing the program?

Will you use your share or waste it?

Level I
Lesson 93 to 134

Level II



2

Lesson # Topic Page Lesson # Topic Page
Week 16 Week 20

93 This, That, These, Those 13 115 Talking About Past 2 85

94 Short Messages 17 116 Power of Words 88
95 Consolidation (MBL) 21 117 Vocabulary 92
96 Hygiene 2 23 118 Sentences 96

Week 17 119 Happy days (Mock Test) 99
97 Safety 2 27 120 Singular & Plural 1 101
98 Learning for Life 30 Week 21
99 Articles 1 34 121 Singular & Plural  2 104

100 Articles 2 37 122 Problem Solving 2 107
101 Consolidation (J) 39 123 Collocations 111
102 Holding Discussions 43 124 Diversity 1 114

Week 18 125 Consolidation (J) 117
103 Phrases 47 126 Email Writing 120
104 Letter Writing 50 Week 22
105 Power of Beliefs 54 127 Digital Media 1 123
106 Jobs and Occupations 3 57 128 Digital Media 2 126
107 Learning Contract 3 60 129 Making Inferences 129
108 Community 1 63 130 Self Control 2 132

Week 19 131 Consolidation 135
109 Community 1 66 132 Constructing Arguments 139
110 Community 3 69 Week 23
111 Mindset 2 72 133 Spending & Saving 143
112 Summarizing 76 134 Travel 1 147
113 Consolidation (MBL) 80 135 Travel 2 151
114 Talking about Past 1 82 136 Take a Quiz 153

137 Review Lesson 155
138 Let’s Talk 156
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F.E.A. Good Practices

As capable and committed facilitators, many F.E.A. facilitators adopt practices and strategies to 
help students learn and perform better. These are some of the good practices shared by them: 
✦  The student cops take an oath to fulfil their duties vigilantly at the beginning of each day. 
✦  Before the students go for listening, the facilitator gives clear instructions to: 

✦  Look for the keywords 
✦ Prepare 1 question they want to ask to the rest of the class after the AV. If a question is 

 already asked by someone else,  they should think of a different question quickly.   
✦ Gallery walk- Students walk around the class and observe for- what they see, what they  

       think about and what they wonder about. 
✦  Proof Reading checklist- Students assess their writings using the proof reading checklist given 

        at the end of the book. (We have included this concept in RWK- Reading, Writing, KB 
        Workshop) 
✦  Check out monitor- Carries out the learning for the day in the last few minutes of the class.       
✦  Listening- Using mobile apps like - PODCAST (British Council), Johnny English 

       (British Council), and Grammar (British Council) to improve listening, writing (online) and 
        other skills. 
✦  Musical Chairs (Story Making)- students walk around the circle and the moment the music 

       stops, everyone has to find a chair and sit. The one remaining will go and write a line to 
       create a story on the white board. Till the time the student writes his line on the board, others 
       continue the game. Each one who is unable to find a chair goes to the white board to write a 
       line and extends the story. The last one remaining gives it the title. Once everyone has written 
       it, the class as a whole finds the errors and corrects the story, keeping the B1 benchmark for 
      writing in mind. 
✦  Divide the class in four teams- Each team is given a letter writing topic to be keyboarded. Once 

       completed, each team proof-reads the writings of the other teams and gives a score as a team. 
✦  Keyboarding- Time the students for 1, 2, or 3 minutes. Have them type as many words as they  

       can think of beginning with A, B, C and so on, the condition being that they need to get the 
       words  from their SWB. 
✦  Keyboarding - Type a sentence without looking at the keyboard or screen. If someone does, 

       he/she starts over. Type short lines over until correctly typed.  
✦  Chairs will be arranged in a circle. On every chair there will be a paper and a pen. The students 

        are to keep moving until the music /beat stops. They are to pick the paper from chair and within 
        30 seconds draw one object of their choice on the paper and continue to move and stop with the 
        music.  After few rounds every participant will take their original place. The students 
        write a story individually. It should include all the objects drawn on their sheets. To 
        make it more exciting, each student will get two specific genre to choose from - romance, 
        adventure, mystery etc. They are to write a story of their chosen genre. 
✦  The books are counted at the beginning and at the end of each reading session by the Library 

        Monitor. 
✦  During revision, refer to the mapping which covers the grammar topics covered within different 

         lessons. 
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Lesson 92: Pronunciation 

Language:

L.LM.4, L.LLA.3, L.C.3, L.AI.7

W.MR.3

R.RC.4, R.RIA.5, R.RO.7, R.RO.7, 

R.RI.4

All benchmarks of range, 

fluency, accuracy, interaction 

and coherence.

Cognitive: 

OS.2, OS.3.a, OS.6

A.2

Ex.3, 

Ev.2.a, Ev.2.c

Non-cognitive:

SfA.4

SM.6, SM.9, SM.2, 
SM.6, SM.8

ScA.3

SR.2

Others: 

Key vocabulary: 

• symbols

• accent

• pronunciation

• pronounce

Materials required:

Appendix 1 (FHB)

PROCEDURE:

Steps Facilitator’s action(s) Students’ 
action(s)

Discuss the QOD, ensuring that the students understand the question. (10 
minutes)

Understand and 
respond. 

Step 1 - 
Introduce 

(15 minutes) 


Welcomes students to Intermediate Level of FEA 
program. 

Asks students to share how their thinking, behaviour and 
language have changed over the course of the 2 books 
(Beginner Level).

Pays a genuine compliment to each student about his/
her journey of learning at FEA. 

Shares the main reading, writing, speaking and listening 
outcomes of Book 3.

Shares key personality development outcomes of Book 3.

Explains the transition from Book 2 to Book 3 with 
regard to:


• language development

• personality development

• keyboarding

• library program


Shares new components of Book 3 - MOOC, email.

Speaks sensitively to guide/motivate students who have 
not cleared FTS 2 and need more language learning 
before they can be ready for Book 3, using growth 
mindset.

Shared the plan for supporting their learning needs 
during the next week or two.

Asks students to think, write (in Part D) and share - 


• the most memorable moment of Book 2.

• their hopes/expectations from Book 3. 

Reflect and share 
the changes.

Listen actively to 
others.


Ask questions, if 
any. 


Listen actively. 


Reflect, write and 
share. 
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Step 2 - 
Model/Demo 
(15 minutes)

Asks students to watch AV - 93 and make notes while 
watching.

After all students have watched it, discusses:

1. What's the first piece of advice given by the 

speaker?

2. What did the speaker say about letters and symbols?

3. Did you find this video useful? Why?

4. How do you plan to use this learning to improve your 

spoken English/pronunciation on your own?

OR

Moves to Step 3 if AV - 93 is not available at this time.

Watch AV - 93 
and make notes.


Reflect, recall 
and respond 
appropriately. 


Listen actively. 


Step 3 - 
Guided 
Practice 

(15 minutes)

If not already discussed, asks students to share how 
their pronunciation has changed during Book 1 and Book 
2 (Beginner Level).

With the help of students and examples, recaps me/my/
mine, he/she/we/it/they, his/her/their, who/what/when/
why.

Asks students to independently complete Part A. 

Walks around to guide, assist and correct, as required. 

Makes a mental note of students who may not have 
completely understood the instructions and need help.

After 5-7 minutes asks students to share their responses 
ensuring that all students participate. 

Uses peer correction as much as possible. 

Asks a few students to share what the article was about 
and what they learnt from it.

Reflect and 
share.

Listen actively.

Share examples 
to recap.

Complete Part A 
independently. 

Ask for 
assistance, if 
required.

Share responses. 

Listen actively.

Peer correct 
appropriately.  

Respond 
appropriately.

Step 4 - 
Adjust 
Instruction (15 
minutes)

Asks students to pair up with a partner who does not 
make the same pronunciation errors as them.

Asks students to discuss and complete Part B & C with 
their partners.

Asks partners to give each other practice 4 - 5 times 
and rate their partners’ attempts. For example, if 
Student A struggles with the ‘a’ and ‘e’ sound then along 
with Student B, he/she creates the tongue twister and 
practices it 4 - 5 times rating how well he/she recited 
those tongue twister using the ‘a' and ‘e' sound words.

Based on the ratings, discusses whether or not they got 
better at those sounds. 

Pair up, as 
instructed.

Discuss and 
complete Part B 
& C.

Help partner 
create and 
practice tongue 
twisters.

Rate partner's 
error correction. 

Listen actively. 
Share and receive 
feedback 
appropriately.  

Step 5 - 
Independent 
Practice 

(15 minutes)

Gives strand-specific work to students for FTS 2 re-
evaluation. 

Asks other students to re-read the article in Part A 
softly (not silently) and write the words that they/their 
partners mispronounced. 

Asks students to give each other practice drill of these 
words, first, and, then, ask them to use in sentences.

Students practice 
strand-specific 
work for re-
evaluation. 

Practice speaking 
difficult words of 
article in Part A. 
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For Facilitator’s Reference:

Activities to Teach Perfect Pronunciation and Get Mouths Moving


The purpose of these activities is to focus on the particular sounds your students are having 
problems with using appropriate minimal pairs of words.


1. Odd One Out

Put similar words into groups of three—two with one sound, and one with a different (although 
similar) sound. Or you could have groups of four or five that contain the same sound, but only 
one that’s different. For example:


meet, seat, sit (for vowels)

plays, pace, space (for consonants)


The selection of the odd word can be a reading exercise—where students read the words to 
themselves out loud and identify the sounds in the written words—or a listening exercise—where 
the teacher reads the words and the students respond to the “odd” word.

Likewise, selected students could try reading the words aloud for others to identify the odd 
word, or they could work in pairs or small groups with one person pronouncing the words and 
the others indicating which is odd.

There are a number of different activities you could run with these groups of words—
depending on the ages and abilities of your class, and your classroom arrangement.

2. Run and Grab

You could have your minimal pairs on flashcards or you could simply write two (or more) words 
at a time on the board.


Step 6 - 
Extension (15 
minutes)

Asks students to watch AV - 93 and make notes while 
watching.

After all students have watched it, discusses:

1. What's the first piece of advise given by the 

speaker?

2. What did the speaker say about letters and symbols?

3. Did you find this video useful? Why?

4. How do you plan to use this learning to improve your 

spoken English/pronunciation on your own?

OR

Moves to Step 7 if AV - 93 is already done in Step 2.

Watch AV - 93 
and make notes.


Reflect, recall 
and respond 
appropriately. 


Listen actively.


Step 7 -
Assessment (5 
minutes)

Mispronounces some of the words discussed during the 
lesson or misuses them in a sentence and asks students 
to catch the mispronunciation and repeat the word/
sentence correctly.

Listen actively to 
the sounds. 
Reflect and 
correct the 
mispronunciation.

Step 8 - 
Closure 

(5 minutes)

Asks students to speak one word each from the list in 
Appendix 1 (FHB) and use them in sentence.

Informs students that in Lesson 95 they will create 
email ids for themselves(only those above the age of 13) 
and for that they will need a mobile number. (This can 
be their own or their parents’ number which will be 
required as the OTP for creation of email id will be sent 
to this number.)

Speak, as 
instructed. 


Listen actively.

Reflections: How has FEA improved your pronunciation? Share the journey of your 

              learning and language improvement at FEA with your peers during the PLC. 
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• Create two teams and then pair students up with a member of the opposite team. In turn, 
each pair goes to stand at the back of the room, looking at the board.

• When you call one of the minimal pairs out, the pair races to the front to touch the 
correct word (the odd word out) on the board or grab the appropriate flashcard.

• Students from the winning team could have a turn at calling the words for other teams.


3. Basketball

If your students are keen on playing basketball then there are a couple of ways you can use 
this to inspire them to practice their minimal pairs.


• Board Basketball—Set questions using minimal pairs such as choosing the “odd one out” (see 
above) or asking students to choose the correct word as in Run and Grab (see above). When 
students give the correct answer, they (or their team) score “baskets” (points) on the board.

• Crumple and Shoot Basketball—The minimal pair words are written on pieces of (scrap) 
paper. Students are lined up in two teams. In turn, the front student picks up the paper 
and reads the word. If it’s read correctly they then crumple it up and throw it into a 
basket/bin a set distance away. (Getting it into the basket wins another point.)


4. Dictation

Getting your students to write down what you say is good listening practice for them, and 
when you’re dictating minimal pairs they need to listen especially carefully. There are a few 
different dictation activities you can use.


• Minimal Pairs Dictation—The teacher reads out minimal pairs in a particular order and the 
students write them down.

• Running Dictation—The students work in pairs. One student runs to read the words or 
sentences from somewhere farther away, like on the wall outside the classroom. They then 
dictate to the other student who writes them down.

• Fast Dictation—This is where the dictation is read in one continuous stream instead of a 
few words at a time with breaks. The students listen and write any words or phrases they 
notice (without panicking!) In this situation, the dictation should include some target words 
(in minimal pairs) which the students should listen for specifically and write down in the 
order they hear them.

• Picture Dictation—The students have a picture, background or series of pictures containing 
objects that represent the minimal pair words. They speak the word and write it.


Adapted from https://www.fluentu.com/
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Lesson 93: This, These, That, Those 

Language:

W.RE.5, W.MR. 3 

S.A.3

L.LLA.3, L.LM.4, L.AI.7

R.RI.4, R.RO.6

All benchmarks of range, 

fluency, accuracy, interaction 

and coherence.

Cognitive: 

Ex.3, Ex.5, 

OS.2, OS.6

Non-cognitive:

SfA.4

SM.3, SM.1

ScA.1, Sc.A.3

Others: 

-

Key vocabulary: 

• This/These

• That/Those Materials required:

- 

Error alert: Thees Vs. This, Thees Vs. Theese (These); sound of ‘th’.

PROCEDURE:

Steps Facilitator’s action(s) Students’ 
action(s)

Discuss the QOD, ensuring that the students understand the question. (10 
minutes)

Understand and 
respond. 

Step 1 - 
Introduce 

(10 minutes) 


Welcomes students to class and asks them to share how 
they have been polite that day.

Introduces the lesson of the day.

Asks students questions that they have about the topic 
and writes them in a corner of the white board.

Reflect and 
respond. 

Listen actively 
and ask 
questions, if any. 

Step 2 - 
Model/Demo 
(15 minutes)

With the help of Part A, explains the use of 'this' and 
‘that’.

Asks students to complete Part A.2 and A.3 
independently. 

After 5 minutes, asks students to share their responses.

Uses peer correction to correct mistakes.

Listen actively 
and ask 
questions, if any. 

Complete Parts A.
2 and A.3

Share responses. 
Listen actively. 
Peer correct 
appropriately.

Step 3 - 
Guided 
Practice 

(15 minutes)

With the help of Part B.1, explains the use of 'these' and 
‘those’.

Asks students to complete Part B.2 & B.3 independently. 

After 5 minutes, asks students to share their responses.

Uses peer correction to correct mistakes.

Listen actively 
and ask 
questions, if any. 

Complete Part B.2 
and B.3

Share responses. 
Listen actively. 
Peer correct 
appropriately.
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Step 4 - 
Adjust 
Instruction (15 
minutes)

Asks students to watch AV - 94 and make notes while 
watching.

After all students have watched it, discusses:

1. “Reading is to the mind what exercise is to the 

body" - explain.

2. What is your reason for reading?

3. Did you find anything in the video disagreeable? 

What and why?

4. Did you understand the accent of this non-native 

speaker of English?

OR

Moves to Step 5 if AV - 94 is not available at this time.

Watch AV - 94 
and make notes. 

Participate in 
discussion.

Listen actively. 

Step 5 - 
Independent 
Practice 

(15 minutes)

Gives strand-specific work to students for FTS 2 re-
evaluation. 

Asks other students to complete Part C independently.

After 5-7 minutes, asks students to exchange notebooks 
to peer correct the work.

Asks a few students to share the response of their 
peers and justify why it is correct or incorrect.

Students practice 
strand-specific 
work for re-
evaluation or 
complete Part C.

Exchange 
notebooks and 
peer correct. 

Share responses, 
as instructed.

Step 6 - 
Extension (15 
minutes)

Asks students to watch AV - 94 and make notes while 
watching.

After all students have watched it, discusses:

1. “Reading is to the mind what exercise is to the 

body" - explain.

2. What is your reason for reading?

3. Did you find anything in the video disagreeable? 

What and why?

4. How difficult/easy was it to understand the accent of 

non-native speaker of English?

OR

Moves to Step 7 if AV - 94 is is already done in Step 4.

Watch AV - 94 
and make notes. 

Participate in 
discussion.

Listen actively. 

Step 7 -
Assessment (10 
minutes)

Introduces the question word ‘Which’ (We use both 
‘which’ and ‘what’ to ask questions - ‘which’ when there 
is a limited range of answers; ’what’ commonly when the 
range of answers is more. For e.g. ‘Which city is the 
capital of India? New Delhi or Mumbai?’ and ‘What is the 
capital city of India?’

Practices a few questions using 'which', and ‘this/that/
those/these’ together.

Uses peer correction, as far as possible.

Asks one student to read the questions collected in Step 
1 to check whether or not all have been addressed. 

If any question, within the scope of the lesson, is not 
addressed, answers it with the help of students.

Listen actively 
and ask 
questions, if any.


Makes sentences, 
as instructed.


Peer correct 
appropriately.

Listen actively as 
a student reads. 
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For Facilitator’s Reference:


Random Grouping Techniques


There are several easy and effective ways to randomly group kids for cooperative learning. 


Pick a Word, Any Word

Write a word on an index card and then on the next two, three, or four cards, write synonyms 
for the original word. For example, you could have cards containing the words large, gigantic, 
huge, enormous, and so forth. 

Do the same with additional sets of cards using different sets of synonyms for however many 
number of groups you want. 

Ask each student to pick a word, any word. Once everyone has a card, explain to them that 
they will be working in synonym groups, and if necessary, remind them of what synonyms are. 

Students then group themselves based on matching synonyms. 

This approach could also be used for homonyms, antonyms, figures of speech, or pretty much 
anything else that can be categorized. 

Tongue Depressers (seriously)

Obtain a bunch of tongue depressors, craft sticks, or even popsicle sticks and write numbers on 
them. These numbers should correlate to the number of groups that you would like and the 
number of people in each group. For example, if you want six groups of four students each, 
then you would have four 1's, four 2's , and so forth.  All of these numbered sticks then go in a 
cup or can labeled "6 of 4." The students draw sticks to determine their grouping. 


Color Pencils

Obtain several boxes of colored pencils. Have an equal number of colors as the number of 
groups you need. Then, if you want each group to have four members, for example, have four 
pencils of the same color for EACH color. 

Then, each student selects one pencil from the cup, without looking. The four kids with blue 
pencils form a group and so forth. 


Step 8 - 
Closure 

(10 minutes)

Asks students to reflect on Book 2 and friends they 
made as they worked with different students using clock 
partners.

Asks them to complete Part D and share their responses.

Informs students that in Lesson 95 they will create 
email ids for themselves (only those above the age of 13) 
and for that they will need mobile numbers. (This can be 
their own or their parents’ number which will be 
required as the OTP for creation of email id will be sent 
to this number.)

Reflect and 
respond.

Complete Part D 
and share their 
responses. 

Listen actively.

Reflections: How well are you managing the learning of both groups of students - those who 

     have cleared FTS 2 and learning Book 3 and those who have to be re-evaluated 

     for FTS 2?

     Discuss during PLC, if you are facing any challenges. 

     Share any strategies that you have to make it work well. 

     Have you fixed a date for re-evaluation? 

FREEDOM ENGLISH ACADEMY FHB - 3  OF 17115



FREEDOM ENGLISH ACADEMY LEVEL- 2 BOOK 1

Group of the Day

For example, perhaps Mondays, Wednesdays, and Fridays, you might choose to have groups of 
four. On Tuesdays and Thursdays, you might want to have groups of three--or whatever. 

You could verbally remind students that this is ‘a group of four’ day, and then they would form 
in the appropriate group.  For me, posting this outside the classroom door seemed to work best 
because the students knew before entering my classroom what other kids they were going to 
be working with that day. 

Birthday Buddies

Match the students according to the months that they were born. 

This may or may not work depending on how their birthdays fall. One way to get around this 
would be to group them by the seasons or days of the week on which they were born. 


Adapted from http://www.dailyteachingtools.com/
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Lesson 94: Short Messages

Language:

W.RE.4, W.RE.5, W.MR.3, W.CW.

13.a, W.CW.13.B, W.CW.13.C

L.LLA.3, L.AI.6, L.LM.3, L.C.3

R.RO.7, R.RI.4

All benchmarks of range, 

fluency, accuracy, interaction 

and coherence.

Cognitive: 

Ev.2.a, Ev.2.d

Ex.5

OS.1, OS.2

A.1


Non-cognitive:

ScA.3, ScA.4, 

SR.3, SM.9

SM.6, SM.9

ScA.3, ScA.4

SfA.4


Others: 

-

Key vocabulary: 

• outbox 

• inbox 

• congratulations

• condolences

• password

Materials required:

Appendix 2 (FHB)

Internet connectivity

Error alert: Use abbreviated words just as in text messages.

PROCEDURE: If helpful, take the assistance of FEA graduates for creation of email ids. 

                  Students who already have their email ids can either create new ones as per 

                  FEA format or help those who are creating their email ids for the first time.

Steps Facilitator’s action(s) Students’ 
action(s)

Skip the Question of the day Understand and 
respond. 

Step 1 - 
Introduce 

(10 minutes) 


Appoints Pronunciation Cop(s) for the day. 

Ensures that the Pronunciation Cop(s) understand their 
role and are capable of performing the role with respect.

Shares the lesson of the day and its objectives.

Helps students understand when and why we write short 
messages.

Listen actively.

Ask questions, if 
any. 
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Step 2 - 
Model/Demo 
(30 minutes)

Explains how sometimes short messages are conveyed as 
text messages using phones or by emails.

Explains how emails work - 'inbox' and ‘outbox’.

With the help of Part D, explains what an appropriate 
email id is and why it is important to have a one.

Writes the expected format of email id - 
firstname.lastnameFEAID@gmail.com. For example, 
priya.kumari19083@gmail.com (In exceptional cases 
where an email ID already exists, asks student to use 
firstname.lastname.FEAID@gmail.com)

Explains that the students must choose a simple 
password that is easy to remember but difficult to guess. 
Instructs students to watch AV - 95 to learn how an 
email account is created. 

Instructs students to pause and play AV - 95 again and 
create an email account using googlemail or gmail.

Circulates a sheet of paper for students to write their 
email id on it.

Asks students, who already have an email id, to create 
one according to the prescribed format to be used for 
all FEA communications including MOOC. 

Listen actively.

Ask questions, if 
any. 


Pause and play  
AV - 95 and 
create an email 
id, as instructed.


Take assistance 
from facilitator or 
FEA graduate. 

Choose password 
carefully. 


Write their email 
id on the 
circulated sheet 
of paper. 

Step 3 - 
Guided 
Practice 

(10 minutes)


With the help of students and daily events, recaps 
'possibly', ‘'probably' and ‘certainly'.

Asks students to read and discuss Part A with a partner.

After 5 minutes, asks students to share their responses.

Uses peer correction, whenever required.

Reflect and 
recap.

Read and discuss 
Part A with a 
partner.

Share responses.

Peer correct, 
appropriately.

Step 4 - 
Adjust 
Instruction (10 
minutes)

Asks students to complete Part B with their partners.

After all students have completed, asks a few pairs to 
share their responses.

Accepts a variety of correct answers. 

Complete Part B 
with their 
partners.

Share responses.

Listen actively.

Step 5 - 
Independent 
Practice 

(15 minutes)

Gives strand-specific work to students for FTS 2 re-
evaluation. Counsels/commends students for re-evaluation 
on their effort and regularity. 

Asks students who have cleared FTS 2 to complete Part 
C independently. 

After 10 minutes asks students to share their responses 
with each other.

Encourages peer correction and walks around to guide 
and correct, as required.

Complete strand-
specific work and 
ask for 
assistance, if 
required. OR 
complete Part C 
and share their 
responses with 
each other and 
peer correct 
appropriately.
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For Facilitator’s Reference:

Writing Emails


Do’s

• Keep your message as brief as possible. It shows respect for your reader and you have a 

better chance of being read and responded to.

• State right up front why you’re writing, within the first two lines of the message. Don’t 

count on recipients to read to the end to figure out what you want.

• Use a concise and specific subject line. A good subject line helps readers prioritize 

messages and find them later. If your message is especially important, consider putting 
“important” or “response needed” in the subject line.


• Limit your e-mail to one topic only. When you cover multiple topics in a single message, you 
risk burying important information.


Step 6 - 
Extension (30 
minutes)

Explains how sometimes short messages are conveyed as 
text messages using phones or by emails (electronic 
mail).

Explains how emails work - 'inbox' and ‘outbox’.

With the help of Part D, explains what an appropriate 
email id is and why it is important to have one.

Writes the expected format of email id - 
firstname.lastnameFEAID@gmail.com. For example, 
priya.kumari19083@gmail.com (In exceptional cases 
where an email ID already exists, asks student to use 
firstname.lastname.FEAID@gmail.com)

Explains that the students must choose a simple 
password that is easy to remember but difficult to guess. 
Instructs students to watch AV - 95 to learn how an 
email account is created. 

Instructs students to pause and play AV - 95 again and 
create an email account using googlemail or gmail.

Circulates a sheet of paper for students to write their 
email id on it so that the facilitator knows everyone's 
email id. 

Asks students, who already have an email id, to create 
one according to the prescribed format (firstnamelast 
name.FEAID@gmail.com.) as that will be used for all FEA 
communication including MOOC. 

Listen actively.

Ask questions, if 
any. 


Pause and play  
AV - 95 and 
create an email 
id, as instructed.


Take assistance 
form facilitator or 
FEA graduate. 

Choose password 
carefully. 


Write their email 
id on the 
circulated sheet 
of paper. 

Step 7 -
Assessment (15 
minutes)

Asks Pronunciation Cops to report on errors that 
students made during the day's lesson.

Makes entry in the Error Tracker. (Appendix 2 - FHB)

Report the 
errors.

Listen actively. 

Step 8 - 
Closure 

(5 minutes)

Asks students :

• how they feel now that they have an email id.

• how they plan to use their email id.


Shares that in the next few days they will begin using 
their inbox to access new way of learning and after a 
few lessons they will learn how to send emails. 

Gets them excited about upcoming MOOC.

Reflect and 
share.

Listen actively.

Ask questions, if 
any.

Reflections: Are you aware of the FEA email guidelines? If yes, how often do you follow 

              them? If not, ask for a soft copy from your peers during the PLC.
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• Be courteous. We’re all in a hurry, but it doesn’t take long to type “please” and “thank you,” 
and you’ll get better results.


• Remember that e-mail isn’t private, and be discreet about the content. Don’t ever put 
anything in an e-mail that you would be uncomfortable sharing with the entire world.


Don’ts

• Don’t send an e-mail when a phone call would be more appropriate. Don’t engage in rounds 

of e-mail when a quick phone call could resolve the question.

• Don’t write anything private, confidential or potentially incriminating in an e-mail.

• Don’t introduce a new topic in the middle of an e-mail thread. If you’re changing the 

subject, create a new message with a different subject line.

• Don’t copy people on an e-mail unless there’s a good reason for it. Our inboxes are full 

enough without e-mails we really don’t need to see.

• Don’t forget to proofread. Of course you’re in a hurry, but taking a moment to proofread 

before you hit the send button can save lots of time in the long run.

Adapted from www.huffingtonpost.com
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Lesson 95: Consolidation

Language:

L.C.3, L.LM.4, L.LA.3

R.RO.7, R.RIA.3, R.RIA.5, R.RC.4

All benchmarks of range, 

fluency, accuracy, interaction 

and coherence.

Cognitive: 

Ev.2.a, Ev.1

Ex.2.a, Ex.5

A.1

OS.6, OS.3.c, OS.3.e 

Non-cognitive:

SR.1, SR.3, SR.4 
ScA.3, ScA.2, 
ScA.4

SM.1, SM.3, SM.9

SfA.4

Others: 

-

Key vocabulary: 

• struggles

• considerate Materials required:

-

PROCEDURE:

Steps Facilitator’s action(s) Students’ 
action(s)

Discuss the QOD, ensuring that the students understand the question. (10 
minutes)

Understand and 
respond. 

Step 1 - 
Introduce 

(10 minutes) 


With the help of students, discusses - 

• learnings of Book 2.

• struggles of Book 2.

• those who have been regular and/or punctual during 
Book 2. 


• those who have participated well during Book 2.

Reflect and 
discuss.

Listen actively.


Step 2 - 
Model/Demo 
(20 minutes)

Asks students to listen to the song in AV- 96 once and 
read the lyrics on the screen. (5 minutes)

Asks students to sing along with the song in AV- 96 
twice. (5 minutes)

Ask students what the song and its title are about. (5 
minutes)

Accepts all answers and repeats the correct ones.

Ask students to sing along together as a class and sings 
along ensuring that everyone clicks ‘play’ at the same 
time. (5 minutes)

Ensures that this is a fun (not entertaining) activity. 

Listen to the song 
in AV - 96.

Notice use of 
contractions in 
lyrics.

Reflect and 
share.


Singalong as a 
class. 


Step 3 - 
Guided 
Practice 

(15 minutes)

Asks students to work with a partner and discuss Part B.
1 - B.4 and share responses of their partners with the 
class.

Accepts all answers and repeats the ones that help 
steer the lesson in the desired direction.

Discuss Part B 
with partners.

Share partner's 
response.

Listen actively.
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For Facilitator’s Reference:


Jane Goodall - Born on April 3, 1934, in London, England, Jane Goodall 
set out to Tanzania to study wild chimpanzees by sitting amongst them, 
bypassing more rigid procedures and making discoveries about primate 
behavior that have continued to shape scientific development. She is a 
highly respected member of the world scientific community and is a strong 
advocate of ecological preservation.





Michael Jackson - Known as the "King of Pop," Michael Joseph 
Jackson (August 29, 1958 to June 25, 2009) was a best-selling 
American singer, songwriter and dancer. As a child, Jackson became the 
lead singer of his family's popular group, the Jackson 5. He went on to 
a solo career of worldwide success, delivering No. 1 hits from the 
albums Off the Wall, Thriller and Bad. In his later years, Jackson was 
dogged by controversies and died in 2009.


Step 4 - 
Adjust 
Instruction 
(20 minutes)

Discusses the quote in Part C telling students about Jane 
Goodall and her work.

Helps students link the quote with their response in Part 
B.3. 

Asks students to read in pairs, the 4 stories in Part C.

Asks a few students to summarise the stories and their 
thoughts about the stories.

Think and discuss 
the quote.

Listen actively. 

Read and 
summarise Part 
C.


Listen actively. 

Step 5 - 
Independent 
Practice 

(10 minutes)

Helps students make connections on how FEA program 
prepares them to make a difference in the world by 
making a difference to themselves. (self to community)

Reiterates how students can do so only if they complete 
the program and get all benefits from the program.

Recaps Climb to Graduation and asks students to reflect 
and complete Part D. 

Reflect to make 
connections.

Listen actively 
and ask 
questions, if any.

Reflect and 
complete Part D.

Step 6 -
Assessment (5 
minutes)

Explains how FEA program is aimed at making them 
competent and considerate people. 

Asks students to complete Part E.


Listen actively.

Ask questions, if 
any.

Complete Part E.

Step 7 - 
Closure 

(5 minutes)

Asks a few students to share their responses to Part E. 

Guides and motivates to improve gradually from Never to 
Rarely, from Rarely to Sometimes, from Sometimes to 
Often and from Often to Always.

After the students have left- facilitator updates the Error 
Tracker

Share responses 
to Part E. 

Listen actively.

Ask questions, if 
any.

Reflections: How often do you show consideration towards others? 
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Lesson 96: Hygiene - 2

Language:

W.CW.10, W.RE.4, W.RE.5, W.CW.

13.b, W.RE.13.c, W.MR.3

L.AI.7, L.C.3, L.LA.3, L.LM.4, 

L.LM.3

R.RO.7, R.RI.4

All benchmarks of range, 

fluency, accuracy, interaction 

and coherence.

Cognitive: 

OS.6, OS.2, OS.3.b, 
OS.3.c, OS.3.d

Ex.3, Ex.5

Ev.1, Ev.2.a

Non-cognitive:

SfA.4

ScA.3, ScA.4

SR.3

SM.1


Others: 

Key vocabulary: 

• oral/dental hygiene

• journey

• instructions

• cavities 

• bad breath

Materials required:

FEA Library Books

Appendix 2 - FHB

PROCEDURE:

Steps Facilitator’s action(s) Students’ 
action(s)

Discuss the QOD, ensuring that the students understand the question. (10 
minutes)

Understand and 
respond. 

Step 1 - 
Introduce 

(10 minutes) 


Reminds the Pronunciation Cops of their role and 
sensitivity with which it needs to be performed during 
the course of the lesson.

Recaps the meaning of the word ‘hygiene’ and learnings 
of Lesson 52, with the help of students.

Shares the lesson of the day and its objectives.

Helps students understand when and why it is important 
to know about food and oral hygiene - both for health 
and appearance purposes.

Listen actively.

Ask questions, if 
any. 

Reflect and recap 
Lesson 52.
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Step 2 - 
Model/Demo 
(20 minutes)

Asks students to complete Part A independently. 

After 3 minutes or so, asks a few students, who are 
comfortable sharing their responses, to share. 

Asks others to respond non-verbally to show whether or 
not they are satisfied with their hygiene check. 

Ensures that there is an atmosphere of respect so that 
students can share freely. 

With the help of students explains the task in Part B. 

Asks students to work in pairs to complete Part B, 

using transitional words like first, next, then, thereafter, 
finally, in Part B.2.

Gives students 10 minutes to complete it. 

Asks students complete self and peer assessment, after 
completing B.1 and B.2, using the checklist. 

Asks a few students to share their responses to Part B.

Encourages students to speak without reading from the 
book.

When one student is presenting, asks others to listen 
actively as they may be asked to repeat what they 
heard or give non-verbal feedback to the speaker.

Ensures that the Pronunciation Cops are active and at 
task.

Complete Part A 
independently. 

Share responses 
and/or listen 
actively.


Work in pairs to 
complete Part B 
using transitional 
words.


Complete self and 
peer assessment.

Share responses 
without reading.


Listen actively, 
repeat or give 
non-verbal 
feedback, as 
asked. 


Step 3 - 
Guided 
Practice 

(15 minutes)


Shares how most common diseases can be prevented by a 
simple habit - washing hands.

Asks students to watch AV - 97 once.

While students are watching AV - 97, updates the Error 
Tracker (Appendix 2 - FHB).

After students have watched AV- 97, asks -


• Name two diseases that can be prevented by proper 
handwashing. 


• Explain proper hand washing in  5 - 7 steps using 
first, then, next, finally etc.


Uses peer correction or Pose, Pause, Pounce, Bounce, 
whenever required.

Watch attentively 
and ask 
questions, if any.


Share responses.


Peer correct, 
appropriately.


Step 4 -
Assessment (5 
minutes)

Explains the term ‘dental’ or ‘oral hygiene’, cavities and 
bad breath.

Asks students to read Part C and share whether the 
statements are true or false.

Asks students to correct the incorrect statement(s). 

Listen actively.

Ask questions.

Read Part C and 
respond, as 
instructed.
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For Facilitator’s Reference:

HAND HYGIENE   


Washing your hands properly takes about as long as singing "Happy Birthday" twice, using the 
images below:

Step 5 - 
Extension (30 
minutes)

Ask students to read library groups, either individually or 
with their peers. While students read the books, updates 
the Error Tracker. 


Makes 4 groups. Gives each group 3 slips of paper. 
Distributes them randomly. These slips contain a word as 
given below. Each group then creates a story by using 
those words and presents through a role play in-front of 
their class. Each groups must have at least 2 characters 
from the FEA library book. As the play ends, every other 
teams give a suitable title to the play. The acting team 
must tell the name of the book from which they picked 
up the characters. 


Story Words


Rose

Bag

Letter

Knife

Recipe Book

Magic stick

Stone

Ring

Mirror

Fire

Guests

Chocolate

Add you own. 


Listen actively 
and ask 
questions, if any.

Form groups, as 
instructed.

Group 1 - Go 
through the given 
books to know 
them well.

Shortlist books 
that they would 
like to read.

Reflect on their 
reading strengths 
and needs.

Make reading 
resolutions for 
Book 3.


Complete Part D 
independently.

Group 2 - listen, 
reflect and 
respond to 
feedback.

Complete strand-
specific task.

Step 6 - 
Closure 

(5 minutes)

Reminds students that they may get their first, second 
or third preference, based on availability of books,

Shares careers in hygiene. (Refer to Career Notes in FHB)

Listen actively. 

Ask questions, if 
any. 

Reflections: Based on students’ reading preferences, allocate books to students so that they 
can begin reading from the next reading session. Based on availability of books, some 
students may get their first preference, while other may get their second or third 
preference. Do you have sufficient number of library books? Get in touch with Curriculum 
Manager, if you need more books/new books. 


Have you - 

           1. received email id of each student?

          2. added all your students from this session to MOOC 1 course and assigned them 

             work for the week?

          3. named the MOOC - FEA.BranchCode.SessionNo. For example, FEA.110032A.S7?

FREEDOM ENGLISH ACADEMY FHB - 3  OF 17125



FREEDOM ENGLISH ACADEMY LEVEL- 2 BOOK 1

FREEDOM ENGLISH ACADEMY FHB - 3  OF 17126



FREEDOM ENGLISH ACADEMY LEVEL- 2 BOOK 1

Lesson 97: Safety - 2

Language:

W.RE.6, W.CW.10

L.C.3, L.LM.4, L.AI.6

R.RO.5.c, R.RO.5.b, R.RI.4

All benchmarks of range, 

fluency, accuracy, interaction 

and coherence.

Cognitive: 

Ex.3, Ex.5, Ex.2 

OS.3.e, OS.6, OS.2

A.2, A.1

Ev.2.a, Ev.2.d, Ev.1


Non-cognitive:

ScA.3, ScA.4

SR.4, SR.3, SR.5

SM.5, SM.9

Others: 

-

Key vocabulary: 

• guidelines

• flame

• emergency

• wires

• unplug

• appliances

Materials required:

Chart paper

PROCEDURE:

Steps Facilitator’s action(s) Students’ 
action(s)

Discuss the QOD, ensuring that the students understand the question. (10 
minutes)

Understand and 
respond. 

Step 1 - 
Introduce 

(10 minutes) 


Welcome the students to the class and ask them to 
share one good thing that they observed someone in 
class do that day or previous day(s).

Accepts all responses.

Asks those who were named for being caught doing good 
how it felt to be caught doing something good.

Caught Doing Good - Informs students that there will 
be a chart on the wall where students can write, every 
week, who they noticed, when and what good was seen. 
Students can write any day/time during the session. 

Discusses what is considered ‘doing good’.

Explains the reason why it is important for us to see 
goodness around us, acknowledge and appreciate it. 

Recaps Lesson 55 (Safety) with the help of students.

Explains the lesson of the day and asks why it is 
important to know and be able to communicate clearly 
during emergencies. 

Listen and 
respond.


Ask questions, if 
any. 


Reflect and 
recap.

Listen actively 
and respond.
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Step 2 - 
Model/Demo 
(10 minutes)

Discusses the poster given in Part A.

Gives students 5 minutes to answer questions that follow. 

Allows students who are ready for independent work to 
work on their own and others in pairs.

Walks around to guide, monitor and assist.

After all students have completed, asks a few to share 
their responses.

Invites peer correction , if required.

Ask students to complete Part B ensuring that all 
students understand the task.

Walks around to guide, monitor and assist.

After all students have completed, asks a few to share 
their responses.

Invites peer correction , if required.

Discuss the 
poster in Part A.

Answer the 
questions 
independently/in 
pairs. 

Share responses.

Complete Part B.

Ask questions, if 
any. 

Share responses.

Listen actively.

Peer correct 
appropriately. 

Step 3 - 
Guided 
Practice 

(5 minutes)

As a whole class, discusses Part C - Appliance Safety 
using Pose, Pause, Pounce, Bounce strategy.

For each response, asks students to provide a reason for 
their answer.

Listen and 
discuss.

Give reasons for 
their responses.

Step 4 - 
Adjust 
Instruction (10 
minutes)

Working independently, asks students to complete Part C 
- Fire Safety 

Walks around to assist and guide.

Makes a mental note of students who continue to 
struggle with reading comprehension.

Complete Part C 
independently.

Ask for 
assistance, if 
required.

Step 5 - 
Independent 
Practice 

(10 minutes)

Working independently, asks students to complete Part C 
- LPG Safety. 

Walks around to assist and guide.

Using Pose, Pause, Pounce, Bounce strategy, asks students 
to share their responses.

For each response, asks students to provide a reason for 
their answer.

Complete Part C 
independently.

Ask for 
assistance, if 
required.

Share responses, 
as instructed.

Step 6 - 
Extension (15 
minutes)

Asks students to listen to  AV - 98.

After all students have listened to AV - 98, asks:


• What new words did the speakers discuss? (commute, 
footage and heavy traffic). Can you use them in a 
sentence?


• Do the cyclists in your area have similar or different 
problems as discussed by the speakers?


• Why do many cyclists wear helmet cameras?

• How can cyclists in your area stay safe?

Listen to AV - 98.

Reflect and 
discuss.

Listen actively 
and ask 
questions, if any.

Step 7 -
Assessment (10 
minutes)

Recaps difference between response and reaction. 
(Lesson 87)

Asks students to read and reflect on their response if 
they were in situations mentioned in Part D. 

Asks students to share what their response would be 
and their reason for choosing that response.

Encourages diversity of views.

Reflect and 
recap.

Read and reflect.

Share responses 
with reasons.


Listen actively.
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For Facilitator’s Reference:

Life Is Beautiful


In the 1930s and 1940s, Italy and Germany joined hands to fight World War II. They also 
worked together to send Jews (as well as other "problematic" citizens) to concentration camps. 
Many prisoners died from malnutrition, disease, exhaustion, or execution. These camps were 
scattered throughout Germany and Poland, with some in Italy and elsewhere. A program of 
killing Jews called "The Final Solution" was created during the final years of the war. This 
program called for the killing of all "undesirables." Extermination camps were set up in Poland 
for the purpose of killing off Jews, gypsies, and whomever else the state had a political or 
personal animosity towards. The extermination camps, including Auschwitz and Treblinka, killed 
millions. Men and women were shipped from Poland, Germany, Italy, and elsewhere to these 
camps. A Jew living in Italy during this time was likely to be shipped to a concentration camp or 
even an extermination camp. The survival rate was very low, though some survivors of these 
horrific camps are still alive today.


Life Is Beautiful is a 1997 Italian comedy - drama film directed by and starring Roberto 
Benigni. Benigni plays Guido Orefice, a Jewish Italian book shop owner, who uses his fertile 
imagination to protect his son from the horrors of being imprisoned in a Nazi concentration 
camp. The film was partially inspired by the book In the End, I Beat Hitler by Rubino Romeo 
Salmonì and by Benigni's father, who spent two years in a German Nazi camp during World War 
II.


Step 8 - 
Closure 

(5 minutes)

Informs students about safety apps given in Part E, that 
they can download on their smartphones. 

Facilitators update the ET after the students are gone as 
the lesson is of a lesser duration. 

Listen actively.

Ask questions, if 
any. 

Reflections: Have you read all the articles in For Facilitator’s Reference section? Do you find 

              them useful? What kind of articles would you like to read in this section? (Share 

              your ideas with the Curriculum Manager.)
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Lesson 98: Learning for Life

Language:

W.RE.4, W.RE.5, W.RE.6

L.C.3, L.LM.4

R.RI.4

All benchmarks of range, 

fluency, accuracy, interaction 

and coherence.

Cognitive: 

Ex.5

OS.3.e, OS.2, OS.6, 
OS.3.b, OS.3.a

Ev.2.b

Non-cognitive:

SM.3, SM.1, SM.6, 
SM.8

SfA.4

ScA.3

Others: 

-

Key vocabulary: 

• life long learning

• unlearn, relearn

• opportunities

• personal learning

• professional 

learning

Materials required:

Slips of paper

Internet connectivity


PROCEDURE: If helpful, ask a few FEA graduates to share their experiences of how  
                 they are continuing to learn at FEA and outside FEA. 

Steps Facilitator’s action(s) Students’ 
action(s)

Discuss the QOD, ensuring that the students understand the question. (10 
minutes)

Understand and 
respond. 

Step 1 - 
Introduce 

(5 minutes) 


As students enter the class, gives them each a slip of 
paper.

Welcomes students to the class and asks them to write 
whatever they are feeling or would like to share with 
the facilitator on the slips of paper.

Introduces the lesson of the day. 

Collect slips of 
paper and write, 
as instructed.

Return filled slips 
to facilitator.

Listen actively. 

Step 2 - 
Model/Demo 
(20 minutes)

Asks students to watch  AV - 99  twice.

While students are watching  AV - 99 , reads what 
students have shared in the slips of paper and thinks 
how he/she will be mindful of that during the lesson 
that day. For example, if a student has shared that he/
she is feeling upset as he/she had a fight with someone, 
expects that student to be distracted. 

After all students have watched  AV - 99  twice, asks:

1. What struck you about the ladies in the video? 

2. Why do these women keep learning new skills?

3. How does learning new skills, in this case, basketball 

help them?

4.  What are some learning opportunities you have 

    used/wasted in the past? 

5.  How will you ensure that you use learning

    opportunities well in the future?

OR

Move to Step 3 if  AV - 99  is not available at this time.

Watch  AV - 99  
twice.

Listen actively 
and discuss.

Ask questions, if 
any. 
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Step 3 - 
Guided 
Practice 

(10 minutes)


Asks students to read the quote by Alvin Toffler in Part 
A. This is a repeat quote and this time students must 
give examples from their own life to explain what they 
understand by the quote.

Accepts all interpretations, and repeats the ones that 
help steer conversation in the desired direction. 

Read the quote 
by Alvin Toffler in 
Part A and 
discuss, as 
instructed.

Listen actively. 

Step 4 - 
Adjust 
Instruction 
(30 minutes)

Asks students - What happens if we stop learning?

Accepts diversity of perspectives.

Helps students make connection with what they learnt in 
Lesson 34 (How Brain Works) and Lesson 65 (Learning to 
Learn) and use vocabulary learnt during these lessons.

Shares his own journey of learning so far and how he/
she plans to continue learning throughout his life. 

Asks students to complete Part B independently. 

Circulates to assist and guide.

After students have finished writing, asks them to check 
their work for punctuation and articles. 

Asks students to share their journeys of learning with 
another student in the classroom.

After all students have shared, discusses the questions in 
Part B.

Accepts all answers and ensures that it remains 
experience sharing without turning into a debate.

Listen actively 
and discuss.

Make connections.


Complete Part B 
independently. 

Proofread their 
work for 
punctuation and 
articles.

Discuss their 
views/responses.  

Step 5 - 
Independent 
Practice (15 
minutes)

Talks about personal learning and professional learning.

Asks students to reflect on their interest, needs and 
career goals and complete Part C independently.

Asks all students to share their responses.

Ensures that there are no comments and questions when 
a student shares his/her response.

Listen actively, 
reflect and share.

Complete Part C 
independently.

Share their 
responses.

Step 6 - 
Extension (20 
minutes) 

Asks students to watch  AV - 99 twice and then, asks:

1. Why do these women keep learning new skills?

2. How does learning new skills, this case, basketball 

help them?

3. What struck you about the ladies in the video?

4. What are some learning opportunities you have 

    wasted in the past? 

5. How will you ensure that you do not waste such 

   opportunities in the future?

OR

Move to Step 7 if  AV - 99  already done in Step 2.

Watch  AV - 99  
twice.

Listen actively 
and discuss.

Ask questions, if 
any. 


Step 7 - 
Closure 

(5 minutes)

Shares how FEA prepare them for lifelong learning by 
sharing details of - 


• FEA Internship Programme

• FEA Alumni Association and Activities

• MOOCs 2 (Book 4), 3 and 4 (Book 5).


Reiterates how these opportunities of learning and 
growing are only available to those who complete the 
program. 

Listen actively 
and ask 
questions, if any.
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For Facilitator’s Reference:

Lifelong Learning


Most people associate learning with formal education at school, college, university etc.  We are 
all told, from an early age, that we should ‘get a good education’.

Generally speaking it is true that a formal education and the resulting qualifications are 
important. However, ‘schooling’ is only one type of learning. There are many other opportunities 
to further your knowledge and develop the skills you need throughout life.

Knowledge can be acquired and skill-sets developed anywhere – learning is unavoidable and 
happens all the time. However, lifelong learning is about creating and maintaining a positive 
attitude to learning both for personal and professional development.

Lifelong learners are motivated to learn and develop because they want to: it is a deliberate 
and voluntary act.

There are two main reasons for learning throughout life: for personal development and for 
professional development.  These reasons may not necessarily be distinct as personal 
development can improve your employment opportunities and professional development can 
enable personal growth.

Learning for its own sake brings its own advantages. For example:

 • Boosts our confidence and self-esteem

 • Makes us less risk averse and more adaptable to change when it happens

 • Helps us achieve a more satisfying personal life

 • Challenges our ideas and beliefs

 • Can be fun

Learning for Personal Development

There are, of course, many reasons why people learn for personal development.

 • You may want to increase your knowledge or skills around a particular hobby or 

                 pastime that you enjoy.

 • Perhaps you want to develop some entirely new skill that will in some way 

                 enhance your life – take a pottery or car mechanic course for example.

 • Perhaps you want to research a medical condition or your ancestry.

 • Perhaps you’re planning a trip and want to learn more about the history and 

                 culture of your destination.

 • Maybe you will decide to take a degree course later in life simply because you 

                 enjoy your chosen subject and the challenges of academic study.


Learning for Professional Development

 Our capacity to earn is directly related to our willingness to learn. Being well-educated is 
not necessarily the key to employment. Although qualifications may get you an interview, 
actually getting the job can take a lot more.  Employers are looking for well-balanced people 
with transferable skills. This includes the ability to be able to demonstrate that you are keen to 
learn and develop.

If you do find yourself unemployed then use the time wisely. Learning something new can pay-
off with new opportunities which might not otherwise have arisen.

While you are employed, take advantage of training, coaching or mentoring opportunities and 
work on your continuous professional development as you will likely become better at what you 
do and more indispensable to your current or future employer. 


Reflections: How often do you demonstrate to students that you are a lifelong learner as 

               well? What would your response be to Part C? 
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From a financial point of view, a more highly skilled and knowledgeable worker is an asset to 
any company and can lead to faster promotion with associated salary increases. 

If you are frustrated with your job, continuing to hone your skills will make it easier to find 
new ways out of a potentially stressful work situation. Keeping an open mind to learning and 
giving yourself room for flexibility is key to job satisfaction. 

Learning Gives You Options

Whatever your age, it's never too late to start. Our economy is shifting increasingly towards 
short-term and part-time contracts with more flexible work-patterns whilst old industries are 
shifting abroad. We have to adapt to changes going on in the work-world and make more of 
ourselves by stepping out of our comfort zones and ideas of how we believe our life is going.

Relying on job permanence for earnings and promotion is not as feasible as it once was. 

Because of work-life instability, more people of all ages are turning their hobby into a business 
idea. Following one’s passion outside of work hours can lead you to get paid for doing what you 
love, and typically you will develop business and other skills as you go along.


Adapted from https://www.skillsyouneed.com/
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Lesson 99: Articles 1 

Language:

W.RE.5, W.CW.10, W.MR.3

L.C.3, L.AI.6, L.LA.3, L.AI.7

R.RO.7, R.RC.4, R.RO.6, R.RO.7, 

R.RC.4

All benchmarks of range, 

fluency, accuracy, interaction 

and coherence.

Cognitive: 

Ex.3, Ex.2, Ex.5

OS.3.a, OS.3.d, OS.2

Ev.2.d

Non-cognitive:

ScA.3

SM.5, SM.1

SfA.4

Others: 

-

Key vocabulary: 

• caught

• countable/uncountable

• reading stamina

• resolutions

Materials required:

FEA Library Books

Appendix 1 - SWB

Error alert: use of ‘an' before words beginning with vowels Vs. use of ‘an' before words 

                beginning with vowel sounds

                use of ‘a' before words beginning with consonant Vs. use of ‘a' before words 

                beginning with consonant sounds. 

                When not to use 'the' for proper nouns.     

PROCEDURE: FEA Graduates can be helpful in sharing their reading experiences, and 

                 assisting current students in the early stages of their independent reading. 

Steps Facilitator’s action(s) Students’ 
action(s)

Discuss the QOD, ensuring that the students understand the question. (10 
minutes)

Understand and 
respond. 

Step 1 - 
Introduce 

(5 minutes) 


Welcome students to class and asks what/who they are 
thankful to that day and why.

Accepts all answers ensuring that there is an 
atmosphere of respect and acceptance.

Listen and 
respond.


Step 2 - 
Model/Demo 
(15 minutes)

Introduces the lesson and its importance (articles 
indicate whether the noun is general or specific).

Introduces countable and uncountable nouns.

With the help of examples and Part A, goes over rules 
of using ‘a’ or ‘an' encouraging students to make 
sentences.

Reiterates that it is the beginning sound (not letter)- 
vowel or consonant - that determines use of 'a' and 'an'. 

Pauses during Part A for students to make sentences. 

Listen and 
respond.

Ask questions, if 
any. 

Reflect and 
recap.


Step 3 - 
Guided 
Practice 

(10 minutes)


Introduces the use of ‘the' for specific noun. At this 
stage, does not discuss use of ‘the' for proper nouns. 

Asks students to swap their workbooks and peer check 
sentences made using 'a', 'an' and ‘the’. 

Ask students to share what errors they came across 
without mentioning who made the error. 

Pauses during explanation to make sentences. 

Listen actively 
and ask 
questions, if any. 

Swap workbooks 
and peer check. 

Share errors, as 
instructed.
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Step 4 - 
Adjust 
Instruction (5 
minutes)

Reads aloud Para 1, 2 and 3 in Part B, stopping at every 
blank to ask different students what would be a suitable 
article for that blank. 

Models slow and well enunciated reading for students. 

With the help of students, summarises the message in 
the article. 

Asks about what role the MOOCs can play in their lives/
future/career. 

Fill the blanks 
with appropriate  
article. 

Ask questions, if 
any. 

Reflect and 
respond. 

Step 5 - 
Independent 
Practice 

(10 minutes)

Asks students to work in pairs and find places in 
Paragraphs 4 - 5 where articles are missing and insert 
them. 

Ensures that pairs read aloud and discuss to find the 
missing articles and place them.

Walks around to assist, guide and monitor. 

Work in pairs to 
proofread 
paragraphs 4 - 5.

Ask for 
assistance, if 
required.

Step 6 - 
Extension (30 
minutes)

Asks students to revisit their reading resolutions made in 
Lesson 97.

While students are revisiting their resolutions, assigns 
books for reading based on students' preferences shared 
in Lesson 97. 

Asks students to pair up in case they were planning to 
share read the book. 

Before students begin reading, asks them to - 


• share their reading resolutions (Lesson - 97)

• focus on use of articles in the text.  


Ensures that students read for at least 20 minutes.

Reads a book and models good reading behaviour.

In the last 5 minutes, as a whole class, asks students to 
share:


• title and author of the book they are reading.

• use of articles in the text that they read and make 
entry in the Reading Log - Appendix 1 (SWB).

Revisit reading 
resolutions.


Take assigned 
books. 

Read in pairs or 
independently 
focusing on the 
use of articles.


Share their 
responses and 
listen actively to 
others. 

Step 7 -
Assessment (5 
minutes)

Asks students to share where in Para 4 - 5 they inserted 
articles.

For each response, asks students to give a reason for 
their choice.

Invites peer corrections. 

Share their 
responses and 
listen actively to 
others.

Peer correct, 
appropriately.

Step 8 - 
Closure 

(5 minutes)

Shares what reading stamina is and that they are 
beginning to develop it. Just like in running, when you 
begin, often you want to give up because it is painful/
boring, there are other more 'interesting' 
things(distraction) to do, but if one persists and sets 
small, achievable targets, over the course of few weeks/
months, one can develop this stamina. Like most skills, 
reading stamina improves gradually with consistent 
practice.

Asks students to rate their reading stamina.

Listen and ask 
questions, if any. 


Rate their 
reading stamina. 

Listen actively. 
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For Facilitator’s Reference:


Reading Stamina

Having stamina for something means being able to stick with something for periods of time. This 
stamina, or endurance, builds strength. Stamina can apply to lots of different areas, such as 
exercise or painting. It can also apply to reading.

Teachers often think about a student's reading stamina. Reading stamina is a child's ability to 
focus and read independently for longish periods of time without being distracted or without 
distracting others


Reflections: How would you rate your reading stamina? Discuss with your peers during PLC

               how they model good reading behaviour during reading sessions. 

               Have you - 

                       1. received email id of each student?

                       2. added all your students from this session to MOOC 1 course and 

                          assigned them work for the week?

                       3. named the MOOC - FEA.BranchCode.SessionNo.

                                                  For example, FEA. 110032A.S7?
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Lesson 100 - Articles 2

Language:

W.CW.10, W.MR.3, W.CW.13.c

L.LA.3, L.C.3, L.LM.4

R.RC.4, R.RO.7, R.RIA.3, R.RIA.5

All benchmarks of range, 

fluency, accuracy, interaction 

and coherence.

Cognitive: 

Ex.5, Ex.3

OS.2, OS.3.a, OS.3.d, 
OS.3.e

Non-cognitive:

SM.6, SM.1, SM.5

Others: 

-

Key vocabulary: 

• block 

• tackle

• subtitles
Materials required:

Movie - Part 1

Error alert: pronunciation of ‘the’

PROCEDURE:

Steps Facilitator’s action(s) Students’ 
action(s)

Discuss the QOD, ensuring that the students understand the question. (10 
minutes)

Understand and 
respond. 

Step 1 - 
Introduce 

(10 minutes) 


Welcomes the student to class and asks all students to stand. 

Each student makes a sentence using ‘a’, or ‘an’ or ‘the’ - if 
the usage of articles is correct, the students gets to take his 
seat. If not, he/she gets another turn at the end.

With the help of students recaps use of ‘a’, ‘an’ and ‘the’. 

Explains the two pronunciations of word ‘the’ based on its 
usage.  

Reminds students to post on the Caught Doing Good Board 
during the lesson, if they find someone ‘doing good’ and read 
what has been posted on the board. 

Stand and make 
sentences. 

Sit, as instructed. 


Reflect and recap 
use of ‘a’, ‘an’ and 
‘the’. 

Listen actively. 


Post on Caught 
Doing Good Board.  

Step 2 - 
Model/Demo 
(10 minutes)

With the help of examples, explains the use of ‘the’ for proper 
nouns - sometimes used and sometimes not. 

For every example, asks different students to use it in a 
sentence. 

Since there is no uniform rule and one cannot possibly 
memorise all combinations, reiterates how the more we read 
and listen, the better we get at using the article ‘the’ for 
proper nouns.

Listen actively and 
ask questions, if 
any.

Make sentences, as 
instructed. 


Step 3 - 
Guided 
Practice 

(10 minutes)

Students who may be ready to work independently, asks them 
to read and complete Part B.

Students who need support, work in pairs. 

Walks around to assist and guide as students work 
independently and/or in pairs.

After all students have shared, asks a few to share their 
responses. 

Occasionally asks students to give a reason for use of a 
particular article.

Read and complete 
Part B in pairs or 
independently. 

Share responses 
with reason.

Listen actively. 
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For Facilitator’s Reference:

Pronunciation of ‘the’


Normally, we pronounce ‘the’ with a short sound (like “thuh") - the red ball. But when ‘the’ 
comes before a vowel sound, we pronounce it as a long “thee” - the orange umbrella . When we 
wish to place emphasis on a particular word, we can use "emphatic the" [thee], whether or not 
the word begins with a consonant or vowel sound.


Step 4 - 
Adjust 
Instruction (10 
minutes)

Working independently or in pairs, asks students to read and 
complete Part C.

Students who need support, forms pairs. 

Walks around to assist and guide as students work 
independently and/or in pairs.

After all students have shared, asks a few to share their 
responses. 

Occasionally asks students to give a reason for use of a 
particular article.

Read and complete 
Part C in pairs or 
independently. 

Share responses 
with reasons.

Listen actively. 

Step 5 - 
Extension (30 
minutes)

Asks students to reflect on the movie watching experience in 
Book 2 - how it helped, challenges they faced, what can they 
better this time. 

Gives students a quick background (not summary) of the movie 
they will watch during Book 3.

Explain how this will be an Italian movie with accented English.

Discusses why it is important to be able to understand English 
spoken in a variety of accents. 

Asks students to watch Movie - Part 1 for 20 minutes and asks 
- 

1. What work does main character want to do?

2. What work did he end up doing?

3. How would you describe the protagonist(main character)?

4. Share your experience of watching an English movie with 

Italian accent.

Reflect and 
respond.

Listen actively.

Ask questions, if 
any. 


Reflect an discuss. 

Step 6 - 
Closure 

(10 minutes)

Organises Block and Tackle - In-class learning is better than 
online learning.

Asks each student randomly to either block or tackle the topic.

Give students a minute to get their thoughts organised and 20 
- 30 seconds to block and tackle the topic, as instructed. 

Participate in Block 
and Tackle. 

Discuss and listen 
actively. 

Reflections: Have you assigned MOOC task and deadline, as per the MOOC plan in Appendix 3 
(FHB), to students for Lesson 102?
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Lesson 101: Consolidation  

Language:

L.C.3, L.AI.7, L.LA.3

R.RO.5.c, R.RO.5.b, R.RI.4

All benchmarks of range, 

fluency, accuracy, interaction 

and coherence.

Cognitive: 

Ex.3, Ex.5

OS.2, OS.1, OS.3.c, 
OS.3.e

Ev.2.a, Ev.1

A.1

Non-cognitive:

SR.3, SR.4

SM.1, SM.6, SM.9

ScA.3, ScA.4

SfA.4

Others:

-


Key vocabulary: 

• MOOC

• self-paced learning

• assignment

• deadline

Materials required:

Internet connectivity

Appendix 6 (SWB)

Jeopardy Game 5

Error alert: Inappropriate/improper use of MOOC.

PROCEDURE:

Steps Facilitator’s action(s) Students’ 
action(s)

Discuss the QOD, ensuring that the students understand the question. (10 
minutes)

Understand and 
respond. 

Step 1 - 
Introduce 

(10 minutes) 


Welcomes the students and explains the lesson of the 
day.

Gives students 5 - 7 minutes to complete any pending 
work in Lessons 93 - 101. 

Ensures that students do not copy from each other’s 
work. 

Informs that for most Workbook 3 exercises, students 
will work independently. Those who are not ready for 
independent work and need support will be paired up 
with someone who can guide.

Explains the reason for this arrangement. 

Listen actively 
and ask 
questions, if any.


Step 2 - 
Model/Demo 
(5 minutes)

Asks students to work in pairs and complete Part A.

Asks a few pairs to repeat the task instructions. 

After 5 minutes, asks a few pairs to share what changes 
they wrote or drew.

For each change mentioned by the students, asks for the 
specific guideline associated with it from the poster. 

Work in pairs and 
complete Part A.

Repeat task 
instructions. 

Share responses. 

Listen actively. 
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Step 3 - 
Independent 
Practice

(30 minutes)

With the help of students, recaps what MOOCs are.

Explains what Khan Academy is and how it works.

Explains expectations of completion of MOOC 1 in Book 3.

Mandatory MOOC guidelines are: 

1. All students will sign into Khan Academy using 

Learner Account and FEA gmail account only.

2. Facilitator will create MOOC account as Mentor/

Teacher/Coach using FEA email id only.

3. Facilitator will name the class/course as per 

prescribed format. 

4. Students will complete the MOOC in class, as assigned 

by the facilitator. 

5. All Practice segments of the MOOC must be 

completed within the class. 

6. Students must move along with the class and not go 

further. They may, however, review/replay/redo, 
modules that have already been assigned and 
completed.


7. In case the student is absent on the MOOC day, he 
must complete the assigned MOOC for that day, 
before the next MOOC lesson. He/she may come 
outside the session timings to complete, if required.


8. Students must indulge in appropriate behaviour and 
create an appropriate profile on Khan Academy. 


9. In Book 3 students cannot enrol in another MOOC on 
Khan Academy. They can, however, enrol for other 
MOOCs, if they so desire, on non-Khan Academy 
platforms.


10.Facilitator must assign MOOC module for learning/
practice, at least 2-3 day before the MOOC lesson.


11.Facilitator must go through MOOC refections and 
report of individual student at least once every 
fortnight. 


12.Students must log in their reflections in the 
Workbook before after completion of the MOOC 
module for the day.


13.Students must make notes while learning from the 
MOOC.


14.In case the student gets an answer wrong, he/she 
must go back to the lesson and relearn. 


15.Facilitator must be available during MOOC lesson for 
guidance and trouble shooting.


16.IN case MOOC lesson cannot be organised as per the 
plan, due to technical issues, it may be swapped with 
the DEAR day that week. Students can do DEAR 
during MOOC lesson for that day and MOOC lesson on 
the DEAR day that week. 


With the whole class, prepares MOOC Do’s and Don’ts 
beyond the mandatory guidelines, if required.


Participate to 
recap what a 
MOOC is. 


Listen actively.


Refer to Part B.


Ask questions, if 
any.


Understand the 
Do’s and Don’ts of 
MOOC as well as 
their rationale. 
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For Facilitator’s Reference:

KHAN ACADEMY


 

Khan Academy is a non-profit educational organization created in 2006 by educator Salman 
Khan (Sal Khan) with a goal of creating a set of online tools that help educate students. The 
organization produces short lectures in the form of YouTube videos. Its website also includes 
supplementary practice exercises and materials for educators. All resources are available to 
users of the website. The website and its content are provided mainly in English, but are also 
available in other languages, including Spanish, Portuguese, Italian, Russian, Turkish, French, 
Bengali, Hindi, and German.


As a whole class, goes through the flowchart in Part B 
to explain how the students will access the MOOC 
through the link shared by the facilitator via email into 
their FEA email id. 

Over the next 15 minutes, guides students to join the 
class/course created for this session, going step-by-step 
as given in the flowchart in Part B.

Writes the name of the class/course on the whiteboard.

Pauses after every step to ensure that the whole class 
moves forward together.

Trouble shoots, as required.

Asks students to access assignment 1 and learn from it, 
as much as time permits. 

After about 10 minutes, asks students to log out of their 
Gmail account and fill in the MOOC reflections. 
(Appendix 3 - SWB)

Follow the steps 
as shared by 
facilitator and 
given in Part B.

Ask questions or 
assistance, if 
required. 

Learn from 
assignment 1. 

Make notes.

Log out.

Fill MOOC 
reflections. 

Step 4 - 
Extension 

( 20 minutes)

With the help of students, recaps Do’s and Don’ts of 
playing Jeopardy. (Refer to Lesson 12)

Lays down the noise level.

Organises teams and asks each team to take up a name.

Plays Jeopardy Game 5. 

Ensures that the students follow the rules of the game.

Keeps the score. 

Reflect, recall 
and respond.

Play Jeopardy.

Maintain decorum 
and noise level.


Step 5 - 
Closure 

(5 minutes)

Asks students:

• how they feel after starting another major FEA 
program component - MOOC.


• how this will help in - development of their language 
skills, personality and career/career choices.

Reflect and 
respond.

Listen actively. 

 Reflections: Have you set up lessons and assignments for the next MOOC session?

                Were there any setbacks in setting up and getting started today? If yes, how

                can you ensure that these do not happen next time? 

                Did you use your official FEA email id (not personal) to create a KA account?

                Did you name the KA class as per prescribed protocol - 

                FEA.BranchCode.SessionNo. For example, FEA.110032A.S7
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The organization started in 2004 when Salman Khan tutored one of his cousins on the internet 
using a service called Yahoo! Doodle Images. After a while, Khan's other cousins began to use 
his tutoring service. Because of the demand, Khan decided to make his videos available on the 
internet, so he published his content on YouTube. Later, he used a drawing application called 
SmoothDraw, and now uses a Wacom tablet to draw using ArtRage. Tutorials are recorded on 
the computer.

The positive response of students prompted Khan to quit his job in 2009, and focus on the 
tutorials (then released under the name Khan Academy) full-time. Khan Lab School, a school 
founded by Sal Khan and associated with Khan Academy, opened on September 15, 2014 in 
Mountain View, California.


Source - https://en.wikipedia.org/
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Lesson 102: Holding Discussions

Language:

W.RE.5, W.CW.13.C, W.RE.6, 

W.CW.10

L.C.3, L.LA.3

R.RO.7, R.RIA.3

All benchmarks of range, 

fluency, accuracy, interaction 

and coherence.

Cognitive: 

Ex.2, Ex.3, Ex.5

OS.2, OS.6, OS.3.e

Ev.1, Ev.2.b, Ev.3.d, 
Ev.2.c

A.2

Non-cognitive:

ScA.4, SCA.3

SM.5, SM.9

SR.5

Others: 

-

Key vocabulary: 

• discussion phrases/sentence starters

Materials required:

Appendix 2 - FHB

Library Books

Appendix 1 - SWB

PROCEDURE: FEA Graduates can be helpful in sharing their reading experiences and 
assisting current students in the early stages of their independent reading. 

Steps Facilitator’s action(s) Students’ 
action(s)

Discuss the QOD, ensuring that the students understand the question. (10 
minutes)

Understand and 
respond. 

Step 1 - 
Introduce 

(10 minutes) 


Welcomes students to the class and asks them to share 
what they understand by ‘discussion’ and what 
‘discussion' have they seen/heard/participated in. 

Gives students 5 minutes to think and complete Part A.

Invites all students to participate and share.

Shares the focus of the day's lesson.

With the help of examples, explains that discussions 
skills are required both for social and professional 
purposes. 

Reflect and 
respond. 

Listen actively.

Complete Part A 
independently. 

Share their 
responses.

Step 2 - 
Model/Demo 
(20 minutes)

Asks students to read the sentence starters in Part B 
with a partner. 

Gives students 5 minutes to go through Part B.  
Next, asks students to share what they have read/learnt. 

While students are sharing, explains use and reason for: 


•  appropriate tone during discussion. 

•  appropriate pitch of voice.

•  facial expressions during discussion.

•  active listening.

•  careful selection of words to share views. 


With the help of examples and demonstration, explains 
the correct and incorrect tone, pitch, expressions, 
listening, and speaking behaviour. 

Ensures that the students understand the reason for 
each.

Gives students 5 minutes to complete the Do’s and Don’ts 
in Part C.

Pair up with a 
partner.

Read Part B and 
share. 

Listen actively.

Observe 
attentively. 

Ask questions, if 
any.


Complete the Do’s 
and Don’ts in Part 
C.
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Step 3 - 
Guided 
Practice 

(20 minutes)

Using the fishbowl strategy, selects 3 - 4 more confident 
and competent speakers. 

Asks them to sit in a circle to hold discussion on the 
topic - Group discussion is both a professional and 
personal skill. 

Gives these students 2 - 3 minutes to organise their 
thoughts and review Part B. 

Organises others to stand around the circle and listen/
observe to the discussion.

Asks the Observers to note down whether or not points 
discussed in Step 1 and 2 were followed. 

Conducts the group discussion for 3 - 5 minutes. 

After the discussion is over, asks the Observers to share 
their observations. 

Ensures that the Observers share observations (not 
feedback) using a few/some/none/most/all etc without 
naming anyone. 

Organises students into groups of 3 - 4.

Asks each group to pick a topic for discussion from Part 
D. Each group must write the topic on a piece of paper 
and keep it in the middle. 

Gives group members 2 minutes to write/organise their 
thoughts about the topic. 

Asks the groups to discuss their views on the chosen 
topic for 3 - 5 minutes. 

Walks around to ensure that the students are following 
the protocols discussed in Step 1 and 2. 

Asks students to reflect and fill the Counter in Part D 
using not at all/rarely/sometimes/often.

Organise 
themselves as 
Participants and 
Observers.

‘Participants’ 
discuss. 

‘Observers’ 
observe and note.

Share 
observations 
using a few/
some/none/most/
all etc without 
naming anyone.


Listen actively.

Organise into 
groups. 

Choose and write 
the topic. 

Write/organise 
their thoughts.

Discuss their 
views. 

Follow discussion 
protocols.

Reflect and fill 
the Counter, as 
instructed. 

Step 4 - 
Extension (30 
minutes)

Tells students about Book Clubs and Book Discussions. 

With the help of students, recaps reading stamina and 
how it is developed. 

Asks students to pick up their books for paired or 
independent reading.

Before students begin reading, asks them to focus on 
and note (Part C) new words and their usage within the 
sentence.

Ensures that students begin and read for at least 20 
minutes.

After students have settled into reading, updates the 
Error Tracker (Appendix 2 - FHB)

Reads a book and models good reading behaviour.

In the last 10 minutes, as a whole class, asks students to 
share with everyone:


• one new word they came across in the text.

• how it was used in the sentence, and

• what it could possibly mean based on its usage


Invites peer feedback.

Asks students to fill Reading Log (Appendix 1 - SWB). 

Listen actively.

Ask questions, if 
any.

Reflect and recap 
reading stamina.

Pick up books for 
paired or 
independent 
reading.

Read focusing on 
the new words 
and their usage 
in the text. 

Reflect and 
respond.


Share feedback 
appropriately. 


Fill Reading Log. 
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For Facilitator’s Reference:

11 Things Not To Do In A Group Discussion


We often find people discussing and talking about various social, economic and political matters. 
These discussions can be formal as well as informal.

A group discussion (GD) is a planned, structured and systematic interaction with a purpose 
behind it. The basic idea of a group discussion is to develop a better perspective on the main 
issue by incorporating the various viewpoints. The GD is commonly used as a technique for 
personality assessment of the candidates for job selection. Generally, groups of six to eight 
members are made and they are given a topic to discuss within a limited time period (anywhere 
from 30 minutes to 45 minutes). The topic might be a case, an opinion or a problem. 

The assessors are looking for :

 • Subject knowledge    • Oral communication skills

 • Listening skills     • Use of appropriate language

 • Clarity of thought and expression  • Positive attitude

 • Clear articulation    • Leadership skills

 • Assertiveness     • Self-confidence

 • Objectivity     • Patience

 • Motivation     • Adaptability

 • Persuasiveness

There are some things that you should never do in a GD - 

1. Initiating the GD for the sake of it.

The direction of a GD depends on who is initiating it. Don’t ever start a GD without having much 
facts and knowledge about it. Although it is advised that you should take the opportunity to 
initiate a GD, but without proper content, the initiation can backfire on you.

2. Getting emotional.

In a GD, not everyone will hold the same view and opinion. Accept it. The mature way to handle 
such situations is to speak with facts and logic. Don’t lose your cool, be polite.

3.  Making sweeping statements.

Sweeping statements are strong, one-sided opinions that lack factual support. Think through a 
point before speaking and support it with facts.

4. Over quoting the statistics.

While there are some people who simply under estimate the relevance of quoting the statistics 
in a GD, there are others who quote the facts and figures throughout the GD. Over quoting the 
statistics weakens the impact of what you say.

5 Using complex English.

While speaking in a GD, you have to make sure that everyone understands you.Use of too 
complex, long sentences and presenting your opinion in a complicated manner will make other 
lose interest in you. Also, the use of Hindi and other informal words should also be avoided.

6 Being over polite.

Keeping a constant smile on your face throughout the GD and nodding and shaking your head 
to whatever the other members are saying will get you nowhere.


Step 5 - 
Closure 

(5 minutes)

Ends the class by asking students to share their Counter 
in Part D.

Asks what it tells them about how well they have learnt. 

Share the 
Counter (Part D). 

Listen and 
respond.

Reflections: How would you rate your vocabulary? What are you doing to improve your 

              vocabulary? Did you face any vocabulary challenge in this lesson? 
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7 Speaking fast.

Since the GD is time bound, it’s a common misbelief that speaking fast you will be able to talk 
more and give more views. In fact, speaking fast leads you to lose track of what you are 
talking, your thoughts don’t remain connected. The slower you speak the better since in that 
way you make each word count.

8 Looking at the evaluator.

The GD is taking place between you and your other group members. The evaluator is not a part 
of that discussion. He is an observer. You are speaking with your group members so maintain a 
proper eye contact with them, no one else. Making eye contact with the evaluator shows that 
you are seeking his approval.

9 Digressing from the topic.

A topic has been given to you and you are expected to complete your GD within a specified 
time period. As a good team member you need to make sure that the GD isn’t diverting to 
another parallel topic. Stick with the topic given to you and discuss accordingly.

10 Underestimating the power of your body language.

Along with what is being said, the evaluator is looking at what is not being said. The way you 
sit, your posture, the way you make eye contact, everything nonverbal is being observed by the 
evaluator. 

11. Not speaking at all.

This is the blunder of blunders that one can do in a GD. It’s a group discussion and it is 
expected that each group member has to voice their opinion about the given topic.


Adapted from www.http://www.ssbcrack.com/
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Lesson 103: Phrases

Language:

W.RE.6, W.CW.13.c, W.CW.10,

W.RE.4, W.RE.5

L.C.3, L.LM.3

R.RIA.3, R.RIA.4

All benchmarks of range, 

fluency, accuracy, interaction 

and coherence.

Cognitive: 

OS.6, OS.2, OS.3.b, 
OS.3.e

Ex.3, Ex.5 

Non-cognitive:

ScA.3

SfA.4

Others: 

-

Key vocabulary: 

• Phrases (Appendix 2 - SWB)

Materials required:

Appendix 2 - SWB

PROCEDURE:

Steps Facilitator’s action(s) Students’ 
action(s)

Discuss the QOD, ensuring that the students understand the question. (10 
minutes)

Understand and 
respond. 

Step 1 - 
Introduce 

(15 minutes) 


Welcomes students to the class and appoints Grammar 
Cops. 

Ensures that they are familiar with the tasks and 
diligent. 

Explains that Grammar Cops must focus on usage of 
present tense (simple and continuous) and articles during 
the lesson. 

Asks students to read and complete Part A 
independently.

Asks students to reflect and share what they could 
decode/comprehend and what they struggled with. 

Asks a few students to share their reflections. 

Ensures that there is an atmosphere of respect so that 
the students can share comfortably.

As a whole class, discusses and summarises the article.

Shares the lesson of the day and why it is important to 
speak/understand phrases to become fluent users of the 
language. 

Listen actively.


Ask questions, if 
any. 


Grammar Cops 
listen and note 
errors and good 
usage. 


Complete Part A 
independently.

Reflect and 
share.

Listen actively.


Ask questions, if 
any. 
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Step 2 - 
Model/Demo 
(20 minutes)

With the help of students, recaps phrases used in making 
phone calls. (Lesson 79)

Explains what phrases are. (Words commonly used 
together to mean something as a whole)

Asks students to watch AV - 104 and make notes in Part 
C as they watch.

After all students have watched AV - 104, asks:


• What were some of the phrases used in the video?

• Can you use them in sentences of your own (not as 
used in the video)? 


• How can using phrases improve our English?

Or 

Moves to Step 3, if AV - 104 is not available at this time.

Recap phrases 
used in making 
phone calls.

Listen actively.

Ask questions, if 
any. 

Watch AV - 104 
and make notes. 

Discuss and listen 
actively.

Grammar Cops 
listen and note 
errors and good 
usage. 

Step 3 - 
Guided 
Practice 

(20 minutes)

Asks students if any of the following phrases are known 
to them and what/when can they be used - 


1. I really appreciate…

2. Excuse me.

3. How does that sound?

4. Nice to meet you.

5. What do you do?

6. How can I help you?

7. I’ll be with you in a moment.


Asks students to read and understand the phrases given 
in Appendix 2 (SWB). 

Encourages students to share when they can use a 
particular phrase and use it in a sentence.

Reflect and 
respond.

Listen actively.

Ask questions, if 
any. 

Read and 
understand the 
phrases.

Reflect and 
respond.

Grammar Cops 
listen and note 
errors and good 
usage. 

Step 4 - 
Extension (20 
minutes)

With the help of students, recaps phrases used in making 
phone calls. (Lesson 79)

Explains what phrases are. (Words commonly used 
together to mean something as a whole)

Asks students to watch AV - 104 and make notes in Part 
C as they watch.

After all students have watched AV - 104, asks:


• What were some of the phrases used in the video?

• Can you use them in sentences of your own (not as 
used in the video)? 


• How can using phrases improve our English?

Or 

Moves to Step 5, if AV - 104 already done in Step 2.

Recap phrases 
used in making 
phone calls.

Listen actively.

Ask questions, if 
any. 

Watch AV - 104 
and make notes. 

Discuss and listen 
actively.


Step 5 - 
Assessment (10 
minutes)

Meet and Greet - Asks students to learn  4 - 5 phrases 
from Appendix 2 - SWB in 2 - 3 minutes. Then, they :


•  find another person in the room.

•  introduce themselves - greeting and name.

•  share 2 - 3 phrases and their usage.

•  listen to 2 - 3 phrases from the other person.

•  move on to the next person and repeat the same.


Conducts the Meet and Greet for 7-8 minutes.

Learn, as 
instructed.


Meet and Greet, 
as instructed.

Listen actively 
and respond 
appropriately.
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For Facilitator’s Reflection - 

Letter Writing Conventions


Addresses:

Sender’s address in the top right-left hand corner so that the receiver can reply.

Receiver’s address beneath senders address on the left hand side.

Date:

Date should be written on the left hand side, between sender’s and receiver’s address. It should 
be in full format i.e ‘January 21, 2014’.

Greeting:

On the left hand side, after the receiver’s address, start the letter with ‘Dear Mr. 
__________’ (title and complete name) of the person you are writing to. If you do not know 
the name, start the letter with ‘Dear Sir / Madam’.

Body of the letter:

Subject line: It is like the title of the letter.

Introductory paragraph: It is short and informs the reader about the purpose of the letter.

Examples:

I am interested in...I am writing to...I would like to inform/know...

Main body: Clearly states the points you want to make in the letter. Give relevant information 
to support your letter

Concluding paragraph: Outlines what action you would like the receiver to take.

Examples: I look forward to hearing from you, Please send me...

Signing off: If you have written the name of the person in the greeting, then sign off by 
‘Yours sincerely’. If you have written Sir/Ma’am in greeting, then sign off as ‘Yours truly’.


Step 6 - 
Closure 

(5 minutes)

Checks if all the students have completed the first 
MOOC assignment. If not, asks when they are planning to 
complete it. 

Collects feedback from the Grammar Cops.

Reflect and 
respond.

Grammar Cops 
share feedback. 

Reflections: Have you gone through the MOOC report of each student to see how much time

              they spent on the MOOC in the past week and what parts have they completed 

              from the assigned work? 
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Lesson 104: Letter Writing

Language:

W.CW.10, W.RE.5, W.RE.6, W.RE.

4, W.CW.10, W.MR.3, W.CW.12.a

L.LM.4, L.C.3, L.AI.7, L.LLA.3

R.RO.5.A, R.RO.7, R.RO.6, R.RI.4

All benchmarks of range, 

fluency, accuracy, interaction 

and coherence.

Cognitive: 

Ex.1, Ex.3

OS.2, OS.3.b, OS.3.c

Ev.2.a

A.2

Non-cognitive:

SR.3, SR.2

Others: 

-

Key vocabulary: 

• format           business letter

• sender           personal

• receiver         salutation

Materials required:

Movie - Part 2 

Appendix 2 (SWB)

PROCEDURE:

Steps Facilitator’s action(s) Students’ 
action(s)

Discuss the QOD, ensuring that the students understand the question. (10 
minutes)

Understand and 
respond. 

Step 1 - 
Introduce 

(15 minutes) 


Welcomes students to the class and appoints Grammar 
Cops. 

Ensures that they are familiar with the tasks and 
diligent. 

Explains that Grammar Cops must focus on usage of 
present tense (simple and continuous) and articles during 
the lesson. 

Asks students to learn 5 new phrases from Appendix 2 
(SWB) and complete Part A. 

Taking turns, each student must share his/her 2 new 
phrases and their usage.

Listen actively 
and ask 
questions, if any. 

Learn and share 
new phrases, as 
instructed.


Listen actively.

Step 2 - 
Model/Demo 
(30 minutes)

With the help of students, recaps Movie - Part 1. 

Asks students to watch Movie - Part 2. Facilitator 
updates the ET

After all students have watched the movie, asks - 


• What do you call the musical show on the stage that 
Guido went to watch in the movie?


• Why did Guido visit the school?

• What is your prediction for the next part?

• How is this movie similar/different to Indian movies?


Or

Moves to Step 3, if the movie is unavailable at this time.  

Reflect and 
recap.

Watch 
attentively.

Discuss and listen 
actively. 
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For Facilitator’s Reference: 


Step 3 - 
Guided 
Practice 

(10 minutes)

Introduces and appoints two Discussion Detectives - 
these are two students who will listen and observe the 
discussion and share general feedback on - 


•  use of appropriate sentence starters (Detective 1)

•  use of appropriate non-verbal language (Detective 2)


Announces - Letter writing is a useless skill in today's 
world.

Invites students to share their views on the topic. 

Organises whole class discussion.

Ensures fair participation.

Asks the Discussion Detectives to share their general 
feedback (without naming individual students). 

Listen actively 
and ask 
questions, if any.


Reflect and share 
views.


Discuss and listen 
actively. 


Step 4 - 
Independent 
Practice (30 
minutes)

Asks students to complete Part B independently/in pairs. 

After 5 minutes, asks students what they thought about 
the two letters.

As a whole class, slowly goes through the format of a 
business letter.

Emphasises that all business letters formats have the 
same contents but can vary in placement of contents. 

Ask students to complete Part C independently.

Circulates to assist and guide students.

If feasible, makes calls to the irregular/absent students 
to counsel them and fills the Call Log. 

After 15 minutes, asks students to assess their letter 
using the checklist in Part C. 

Next, asks students to swap their books and peer check 
each other's letters.

Gives students 5 minutes to peer check.

Complete Part B 
independently/in 
pairs.

Compare the two 
letters and share 
their views.

Listen actively.

Complete Part C 
independently.

Self-assess the 
letter using the 
checklist in Part 
C.

Swap their books 
and peer check.

Step 5 - 
Extension (30 
minutes)

With the help of students recaps, Movie - 1. 

Recaps the background (not summary) of the movie.

Asks students to watch Movie - Part 2 for 25 minutes 
and asks - 

1. What do you call the musical show on the stage that 

Guido went to watch?

2. Why did Guido visit the school?

3. What  is your prediction for the next part?

4. How is this movie similar/different to Indian movies?

Or

Moves to Step 6 movie already watched in Step 2.

Reflect and 
recap.

Watch 
attentively.

Watch Movie Part 
- 2.

Discuss and listen 
actively. 


Step 6 - 
Closure 

(5 minutes)

Collects feedback from the Grammar Cops.

Asks students about common usage of business letters.

Asks them to share share how similar was the result of 
self and peer check in Part C. Asks why.

Reflect and 
respond.

Compare self-
assessment and 
peer assessment. 

Reflections: Have you gone through the MOOC report of each student to see how much time

              they spent on the MOOC in the past week and what parts have they completed 

              from the assigned work? 
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How an Indian Woman Got the World to Send Letters of Love to Syrian Refugee Kids

- Pooja Pradeep


“I wish I could have done more for her. Her life has been nothing but struggle. She hasn’t 
known many happy moments. She never had a chance to taste childhood. When we were 
getting on the plastic boat, I heard her say something that broke my heart. She saw her 
mother being crushed by the crowd, and she screamed: ‘Please don’t kill my mother! Kill me 
instead!’” (Lesvos, Greece)

Firstly, these were the personal experiences of various Syrian refugees, all different from each 
other, but with the same fear, terror, suffering and uncertainty.

Secondly, the largest humanitarian crisis of our time, which has generated 5.8 million refugees 
in war-torn Syria, was being live tweeted and documented, and all I was doing was looking.

Thirdly, being a mechanical engineer-turned-educator and social worker proactively connected 
with causes that uplift and empower children, the fact that more than half the victims 
were children wrecked my core. Something had to be done!

Waking up with the idea of sending a colourful postcard with a handwritten message to a 
refugee child seemed crazy. But knowing how personal connects such as letters act as 
incentives of hope and love, this was the least I could do. And considering the number of 
refugee children on the other end, I was sure this had to be a collective effort.

The first day, I remember googling for contact details and sending out around 540 emails to 
the United Nations High Commissioner for Refugees (UNHCR), UNICEF & UNESCO headquarters 
and offices in Jordan, Lebanon, Turkey. While I patiently awaited a reply, I pinged around 30 of 
my friends from all around the world about this.

The turning point for us was when my husband connected me to UNHCR. I got a positive 
response from the Turkey office in a day, celebrating the idea behind engaging the children in a 
global connect through handwritten colourful letters. We were told to carry on and that 
they would take responsibility for the delivery of the letters to the refugee children.

The idea was simple. However, Google translate wouldn’t help us in the translation from English 
to Syrian Arabic. It was at that difficult moment that a mutual friend connected us to Amna 
Niaz, a Saudi Arabian citizen with roots in Syria. She volunteered to single-handedly translate 
all the messages in English to Syrian Arabic. We had help pour in to write the letters on the 
postcard prints and collaborations from NGOs and student chapters in universities across India. 
We asked educators & teachers to inspire students to empathise through writing letters after 
a fun photoshoot in their classrooms for their Syrian contemporaries.

Recalling the most adorable letter I had read, written by a 3rd grader of Eton House 
International School, Singapore, as I remember:


“Dear friend,

My teacher tells me you’ve no home to stay. You can come stay with me. I hope you don’t 
mind sharing because I’ve only one bed. I can also give you my toys. Come soon.

Love, Adam.”


Letters of Love in its pilot year was successful in making New Year (2016) enjoyable for 1,500 
children with handwritten notes that oozed love, prayers and hope and also donated funds 
worth Rs. 1.25 lakh.

Happiness is contagious, so, for 2017 New Year, we had a target of 13,000 Syrian, Iraqi & Yazidi 
refugee children awaiting letters of love across Turkey & Jordan.
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Senders and collaborations flooded in from all around the world and we held ‘Meet, Greet & 
Scribble’ events across cities in India. We raised Rs. 1.4 lakh, and by mid December the fondly 
doodled handwritten letters were sent to our implementation partners in Jordan & Turkey.

Quoting Saint Teresa as I see fit, “Not all of us can do great things; but we can do small 
things with great love!”


Adapted from www.thebetterindia.com


FREEDOM ENGLISH ACADEMY FHB - 3  OF 17153



FREEDOM ENGLISH ACADEMY LEVEL- 2 BOOK 1

Lesson 105: Power of Beliefs

Language:

W.CW.10, W.CW.13.c, W.RE.5

L.C.3, L.LA.3, L.LM.3

R.RO.6, R.RO.7, R.RIA.3, R.RIA.

4, R.RIA.5

All benchmarks of range, 

fluency, accuracy, interaction 

and coherence.

Cognitive: 

Ex.1, Ex.5

OS.5, OS.2, OS.3.a, 
OS.3.e

Ev.2.c, Ev.2.d

A.1

Non-cognitive:

SM.6, SM.9, SM.3

ScA.3, ScA.4

SfA.4

Others: 

KB - T.2

Key vocabulary: 

• new phrases

• fire fighters

• fire lighters 

• beliefs

Materials required:

Appendix 6 (SWB)

Appendix 2 (SWB)

PROCEDURE:

Steps Facilitator’s action(s) Students’ 
action(s)

Discuss the QOD, ensuring that the students understand the question. (10 
minutes)

Understand and 
respond. 

Step 1 - 
Introduce 

(5 minutes) 


Welcomes students to the class and appoints Grammar 
Cops and Discussion Detectives.

Ensures that they are familiar with the tasks and 
diligent. 

Explains that Grammar Cops must focus on usage of 
present tense (simple and continuous) and articles during 
the lesson. 

Asks students to learn 5 new phrases from Appendix 2 
(SWB) and complete Part A.

Taking turns, each student must share his/her 1 new 
phrase and its use.

Listen actively.


Learn and share 
new phrases, as 
instructed.


Step 2 - 
Model/Demo 
(10 minutes)

GD 1 - Writes  on the board - “Nobody can make you 
feel inferior without your consent." - Eleanor Roosevelt

Organises group discussion using the fishbowl strategy. 
Asks for students to volunteer as Participants. 

Ensures that the Grammar Cops and Discussion 
Detectives are on the job.

Gives the Participants 5 minutes to discuss. 

Debriefs the strengths of the discussion and areas of 
improvement with the help of Grammar Cops and 
Discussion Detectives and Observers. 

Read and reflect.


Ask questions, if 
any.

Organise 
themselves as 
Participants and 
Observers.

Discuss the topic 
for 5 minutes.

Observe and 
share feedback 
about the quality 
of discussion.
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Step 3 - 
Guided 
Practice 

(10 minutes)

GD 2 - Writes  on the board - 

“Your beliefs become your thoughts, 

Your thoughts become your words, 

Your words become your actions, 

Your actions become your habits, 

Your habits become your destiny.” - Gandhi

Organises group discussion using the fishbowl strategy. 
Ensures that the Grammar Cops and Discussion 
Detectives are on the job.

Gives the Participants 5 minutes to discuss.

Debriefs the strengths of the discussion and areas of 
improvement with the help of Grammar Cops and 
Discussion Detectives and Observers. 

Read and reflect.


Ask questions, if 
any.

Organise 
themselves as 
Participants and 
Observers.

Discuss the topic 
for 5 minutes.

Observe and 
share feedback 
about the quality 
of discussion.

Step 4 - 
Independent 
Practice (15 
minutes)

Asks student to read and re-read the passage given in 
Part B.

Discusses the use of highlighted words guiding students 
to use contextual clues to understand what these words 
mean. 

Discusses phrases that have been used in the passage.

Discusses the questions given in Part C.

Encourages all students to participate and share their 
views.

Accepts all answers.

Read and re-read 
the passage given 
in Part B.

Reflect and 
respond.

Listen actively.

Participate and 
share their views.


Step 5 - 
Extension (40 
minutes)

Shares the keyboarding expectations of Book 3 and 
recaps MOOC Do’s and Don’ts for the students.


Asks students to sign into their Gmail account and click 
on the assignment link that has been emailed to them. 

Ensures that all students have the link.

Guides students to begin the MOOC task for the day.

Circulates to assist and guide, as required. (30 minutes)


Asks students to fill in MOOC reflections in Appendix 6 
(SWB). 

Ensures that students log out of their Gmail accounts at 
the end of this step.

Listen actively.

Ask questions, if 
any.

Practice 
keyboarding using 
the typing 
software.

Sign into their 
Gmail account 
and click on the 
assignment link.

Fork on the 
assigned MOOC 
module.

Fill the MOOC 
reflections.

Log out of their 
Gmail accounts.

Step 6 - 
Closure 

(5 minutes)

Caught Doing Good - Asks students to:

• write about who they observed, what good he/she 
was doing and where she/he was when it was done. 


• read the posts on the Caught Doing Good chart. 

Discusses how sharing our appreciation for others using 
words and deed changes our personality to become more 
appreciate person.

Write and post 
about Caught 
Doing Good.

Read Caught 
Doing Good posts.

Listen actively. 
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For Facilitator’s Reference: 

Showing and Telling Kids ‘I Believe in You’ Can Empower Them


- Jo Boaler

The importance of students thinking their teacher believes in them was confirmed in a recent 
study that had an extremely powerful result (Cohen & Garcia, 2014). Hundreds of students 
were involved in this experimental study of high school English classes. All of the students 
wrote essays and received critical feedback from their teachers, but half the students received 
a single extra sentence on the bottom of the feedback. The students who received the extra 
sentence achieved at significantly higher levels a year later, even though the teachers did not 
know who received the sentence and there were no other differences between the groups. It 
may seem incredible that one sentence could change students’ learning trajectories to the 
extent that they achieve at higher levels a year later, with no other change, but this was the 
extra sentence:

“I am giving you this feedback because I believe in you.”

Students who received this sentence scored at higher levels a year later. This effect was 
particularly significant for students of color, who often feel less valued by their teachers 
(Cohen & Garcia, 2014). I share this finding with teachers frequently, and they always fully 
understand its significance. I do not share the result in the hope that teachers will add this 
same sentence to all of their students’ work. That would lead students to think the sentence 
was not genuine, which would be counterproductive. I share it to emphasize the power of 
teachers’ words and the beliefs they hold about students, and to encourage teachers to instill 
positive belief messages at all times.

Teachers can communicate positive expectations to students by using encouraging words, and it 
is easy to do this with students who appear motivated, who learn easily, or who are quick. But 
it is even more important to communicate positive beliefs and expectations to students who are 
slow, appear unmotivated, or struggle. It is also important to realize that the speed at which 
students appear to grasp concepts is not indicative of their mathematics potential (Schwartz, 
2001). As hard as it is, it is important to not have any preconceptions about who will work well 
on a math task in advance of their getting the task. We must be open at all times to any 
student’s working really well. Some students give the impression that math is a constant 
struggle for them, and they may ask a lot of questions or keep saying they are stuck, but they 
are just hiding their mathematics potential and are likely to be suffering from a fixed mindset. 
Some students have had bad math experiences and messages from a young age, or have not 
received opportunities for brain growth and learning that other students have, so they are at 
lower levels than other students, but this does not mean they cannot take off with good 
mathematics teaching, positive messages, and, perhaps most important, high expectations from 
their teacher. 

It usually takes just one person. You can be the person who turns things around for them and 
liberates their learning path.


Adapted from https://ww2.kqed.org/


Reflections: How often do you communicate, “I believe in you” to your students? How often do 

               you need to hear “I believe in you” from your seniors? (Share this with your 

               seniors within FEA.)
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Lesson 106: Jobs and Occupations - 3

Language:

W.RE.5, W.CW.10, W.RE.6, W.CW.

13.c, W.RE.5

L.LA.3, L.C.3, L.AI.7

R.RO.5.d, R.RIA.4, R.RC.4, R.RO.

6, R.RO.7

All benchmarks of range, 

fluency, accuracy, interaction 

and coherence.

Cognitive: 

Ex.2, Ex.3, Ex.5, Ex.1

OS.2, OS.5, OS.6, 
OS.3.a, OS.3.c, OS.
3.e

A.2

Ev.2.d, Ev.1

Non-cognitive:

SM.3, SM.5

SfA.4

Others: 

-

Key vocabulary: 

• careers               new phrases

• interest               stamina

• abilities

Materials required:

Library Books

Appendix 1 - SWB

Appendix 2  - SWB

Error Alert: Pronunciation of ‘career’

PROCEDURE: This lesson is best taught with the participation of FEA graduates. 

Steps Facilitator’s action(s) Students’ 
action(s)

Discuss the QOD, ensuring that the students understand the question. (10 
minutes)

Understand and 
respond. 

Step 1 - 
Introduce 

(5 minutes) 


Welcomes students to the class and appoints Grammar Cops 
and Discussion Detectives.

Ensures that they are familiar with the tasks and diligent. 

Explains that Grammar Cops must focus on usage of present 
tense (simple and continuous) and articles during the lesson. 

Asks students to learn 5 new phrases from Appendix 2 (SWB) 
and complete Part A.

Taking turns, each student must share his/her 1 new phrase 
and its use.

Listen actively.

Ask questions, if 
any.


Learn and share 
new phrases, as 
instructed.

Step 2 - 
Model/Demo 
(15 minutes)

Introduces the lesson reiterating FEA’s commitment to help 
students become successful professionals.

Recaps learning from Jobs and Occupations 1 and 2.

Discusses questions given in Part B with the class.

Ensures that the Grammar Cops and Discussion Detectives are 
on the job.

Encourages participation from all students accepting all views 
non-judgementally.

Ensures that the students give reasons/examples to explain 
their responses. 

Listen actively.

Ask questions, if 
any.

Recap, as 
instructed.

Discuss Part B 
giving reason(s). 
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For Facilitator’s Reference:

10 workplace trends to watch out for


by Sonal Nerurkar 

Being human is the buzzword for Indian businesses as employees look for empathy, ethical 
practices and good old-fashioned personal interactions. 

The human touch 

A November McKinsey Global Institute report, “Jobs Lost, Jobs Gained: Workforce Transitions In 
A Time Of Automation”, predicts that around 800 million jobs could be lost worldwide to 
automation by 2030. The prospect of competing with robots for jobs is intensifying the need 
for human interaction, which experts predict will be at the centre of hiring and engagement 
programmes in 2018. 

While tech interventions like psychometric profiling and video interview platforms will continue 
to grow, a “personal touch” remains critical to the hiring process. Randstad India’s Tech And 

Step 3 - 
Guided 
Practice 

(10 minutes)

Asks students to read the comic in Part C and share -

• what it means.

• how it applies to them.


Help students make connections with interest, preference, 
biases and career choices.

Asks students to complete Part C by thinking and writing what 
careers they are interested in, they think they will be good at 
and are qualified to do. 

Ask students to share their responses.

Ensures that there is an atmosphere of respect allowing 
students to share honestly and freely.

Read the comic in 
Part C and share 
their views.

Listen actively and 
make connections.

Complete Part C.


 

Step 4 - 
Extension (30 
minutes)

With the help of students, recaps reading stamina and how it 
is developed. 

Asks students to review their last Reading Log entry and keep 
that in mind as they read during this lesson. 

Asks students to pick up their books for paired or independent 
reading.

Ensures that students begin and read for at least 20 minutes.

After students have settled into reading, updates the Error 
Tracker (Appendix 2 - FHB)

Reads a book and models good reading behaviour.

In the last 5 minutes, as a whole class, asks students to share 
with everyone:


• What part of the day’s reading did they enjoy the most? 
Why?


• What part of the reading session did they struggle with? 
Why?


Asks students to fill Reading Log (Appendix 1 - SWB). 

Recap reading 
stamina.

Review their last 
Reading Log entry.

Read for 20 
minutes.


Reflect and share.

Listen actively.


Reflect and fill 
Reading Log. 

Step 5 - 
Closure 

(15 minutes)

Asks students to share their reflections in Part B, I used to 
think …. Now, I think…

Asks how our firefighters/firelighters can impact our career 
choices. 

Encourages wider participation and accepts all views. 

Collect feedback from Grammar Cops and Discussion 
Detectives.

Share their 
reflections in Part 
B.

Listen actively.

Ask questions, if 
any. 

Reflections: Have your students’ views about jobs and occupations changed? If yes, how?  

              If not, why? (Share with your peers during PLC.)
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Touch survey in November revealed that 88% employees want at least one round of interviews 
to be conducted by humans.  

Hiring beyond generations 

The core of what human beings look for from their work has not changed—and will certainly 
not change in 2018: respect, continuous learning, broader impact or purpose, fair compensation, 
transparent and consistent performance management, and smart colleagues. 

Do the right thing  

It’s the key to hiring top talent: 72% of the candidates surveyed for Employer Branding Trends 
2016—a People Matters and Monster.com research study—said social causes are important while 
deciding a job offer. Going forward, the challenge companies will face will be in answering a 
key question: How are you making a difference to people’s lives beyond the profit motive?

Learning to lead via video chat 

In 2018, leaders will master the art of meeting virtually. Scheduled one-on-one conversations 
and virtual town halls will become common. Regular reviews over various platforms/forms of 
communications will be encouraged, especially by use of Skype/video conference/chats. Virtual 
problem-solving sessions will be an effective way for leaders to bring team members across 
different locations and time zones together. 

Stricter social media checks 

Recruiters have realized that the best way to know if a job candidate is a good cultural fit for 
the organization is to check his/her Facebook profile or Twitter feed. That’s why 2018 will be 
the year of stricter social media checks. A social media profile can be quite revealing when it 
comes to aspects that aren’t mentioned in the resume.

Nurturing life-long learners 

Companies will make a “growth mindset” an explicit variable for promotion. 

Employees today are self-driven to improve their knowledge and skills; in 2018, companies that 
want to retain top talent will have to find new ways to foster ongoing learning in the 
workplace.  

Minding employee mental health 

One out of every two employees in corporate India shows signs of depression, according to a 
Mental Health Status Of Corporate Employees study conducted by 1to1Help.net, a professional 
counselling company, in 2016. This year, conversations around mental health will gain greater 
acceptance as companies extend healthcare benefits to cover 24x7 counselling services as 
well. 

To fight the stigma associated with mental health, companies need to normalize any “dips” 
caused by pre-existing conditions or work stress, says Smriti Joshi, lead psychologist at 
Touchkin.com, a platform that uses Artificial Intelligence to provide solutions for behavioural 
and mental health.

Diversity will go beyond women 

Corporate India has done a lot to promote gender diversity, but hasn’t managed to build an 
inclusive agenda that covers the entire spectrum to include the disabled, and racial/religious 
minority groups. Going forward, this is likely to change.

Constant feedback culture 

If you send me a WhatsApp message and I don’t respond immediately, you will wait for the 
ticks to turn blue. We’re living in a world where people are all looking for instant feedback, so 
how can we expect employees to wait for a full year for assessment? Constant feedback helps 
establish expectations, provides an opportunity for acknowledgement of work and quick 
improvement, and boosts motivation and morale.


Adapted from  http://www.livemint.com/
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Lesson 107: Learning Contract - 3

Language:

W.CW.10, W.RE.5, W.RE.4, 

W.RE.6

L.AI.7, L.C.3, L.LM.4

R.RI.4

All benchmarks of range, 

fluency, accuracy, interaction 

and coherence.

Cognitive: 

Ex.1, Ex.5

OS.2, OS.3.e, OS.6,OS.5

Ev.2.a, Ev.2.c, Ev.2.d, 

Ev.1

A.2


Non-cognitive:

SM.1, SM.3, SM.6, 
SM.9, SM.8

SR.2

SfA.4, SfA.6

ScA.3

Others: 

-

Key vocabulary: 

• interest              abilities

• careers              short-term

• qualification         long-term

Materials required:

AV - 108

Appendix 2 ( SWB)

PROCEDURE: This lesson is best taught with the participation of FEA graduates. 

Steps Facilitator’s action(s) Students’ 
action(s)

Discuss the QOD, ensuring that the students understand the question. (10 
minutes)

Understand and 
respond. 

Step 1 - 
Introduce 

(5 minutes) 


Welcomes students to the class and appoints Grammar 
Cops and Discussion Detectives.

Ensures that they are familiar with the tasks and 
diligent. 

Explains that Grammar Cops must focus on usage of 
present tense (simple and continuous) and articles during 
the lesson. 

Asks students to learn 5 new phrases from Appendix 2 
(SWB) and complete Part A. 

Taking turns, each student must share his/her 1 new 
phrase and its use.

Listen actively.

Ask questions, if 
any.


Learn and share 
new phrases, as 
instructed.

Step 2 - 
Model/Demo 
(20 minutes)

Asks students to read and explain task instructions of 
Part B.

Gives students 5 minutes to consult their peers/
facilitator.

Gives students 2 - 3 minutes to make a list of possible 
career choices.

Asks students to order the choices according to their 
preferences.

Asks students to share their preferences and while 
students share their preferences, asks whether or not 
they have all information they need about the careers. 
If not, how/where can they get it. 

Read and explain 
task instructions 
of Part B.

Consult peers/
facilitator.

Sequence the 
choices.

Reflect and 
respond.

Listen actively.

Ask questions, if 
any.

FREEDOM ENGLISH ACADEMY FHB - 3  OF 17160



FREEDOM ENGLISH ACADEMY LEVEL- 2 BOOK 1

Step 3 - 
Guided 
Practice 

(20 minutes)

Ask students to watch AV - 108 and make notes.

After all students have watched, asks - 


• What does the speaker compare journey of learning 
with?


• How has your journey of learning at FEA been a 
roller coaster?


• What drives you towards your goals? 

• What loop have you gone over at FEA so far ? How 
was it challenging? How was it rewarding? 


• Do you expect further learning (through Books 3, 4 
5) to be a roller coaster? 


• How can you ensure to keep your motivation high 
during the ride? What if weakens? How can you 
support peers when their motivation/effort weakens? 


• How does your present self decide your future self?  

Watch AV - 108 
and make notes.

Discuss.

Listen actively.

Ask questions, if 
any.

Step 4 - 
Independent 
Practice 

(20 minutes)

Linking to AV - 108, asks if a future goal will be fulfilled 
by itself - it will have to be broken into smaller goals to 
be achieved in the present. 

Asks students to read and explain the task in Part C.

Asks students to complete Part C independently.

Circulates to assist and guide students as most students 
will need extensive help.

After all students have complete the table, discusses the 
questions in Part C, one question at a time, inviting all/
most students to share their views.

Helps students make connections between their long-
term and short-term goals and learning at FEA.

Listen actively.

Ask questions, if 
any. 

Read and explain 
the task in Part 
C.

Complete Part C 
independently.

Share their views.

Make connections 
between long-
term and short-
term goals.

Step 5 - 
Adjust 
Instruction (5 
minutes)

Explains how their learning at FEA, and therefore, their 
goals are determined by their attendance, participation 
and regularity in FEA.

Asks students to reflect and rate their attendance, 
participation and regularity in Part D.

Listen actively.

Ask questions, if 
any. 

Reflect and 
respond.

Step 6 - 
Closure 

(10 minutes)

Writes on the board - “Love the life you have while you 
create the life of your dreams.”  —  Hal Elrod 

Asks students to share their views on the quotation.

Asks how much effort do positive happy people put in 
vis-a-vis people who are always complaining about their 
life. 

Helps students make connection between self-love and 
effort in the present and how that motivates us to 
dream of a better future and work towards it. 

Collects feedback from Grammar Cops and Discussion 
Detectives.

Read, reflect and 
share views.


Make connections. 


Listen actively.

Ask questions, if 
any. 

Reflections: What are your short-term and long-term goals? How often do you discuss them 

              with the students? 
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For facilitator’s reference:

Nurturing Self-Awareness in the Classroom


by Marilyn Price-Mitchell  

Self-awareness plays a critical role in improved learning because it helps students 
become more efficient at focusing on what they still need to learn. When teachers 
cultivate students' abilities to reflect on, monitor, and evaluate their learning, young 
people become more self-reliant, flexible, and productive. Students improve their 
capacity to weigh choices and evaluate options, particularly when answers are not 
obvious.

1. Teach students how their brains are wired for growth.

The beliefs that students adopt about learning and their own brains will affect their 
performance. Research shows that when students develop a growth mindset vs. a fixed mindset, 
they are more likely to engage in reflective thinking about how they learn and grow.

2. Give students practice recognizing what they don't understand.

The act of being confused and identifying one's lack of understanding is an important part of 
developing self-awareness. Take time at the end of a challenging class to ask, "What was most 
confusing about the material we explored today?" This creates a classroom culture that 
acknowledges confusion as an integral part of learning.

3. Provide opportunities to reflect on content.

Questions that help this process might include:

• Before this course, I thought _______. Now I understand _______.

• How has my thinking about greenhouse gases changed since taking this course?

4. Have students keep learning journals.

One way to help students monitor their own thinking is through the use of personal learning 
journals. Assign weekly questions that help students reflect on how rather than what they 
learned. Questions might include:

• What was easiest for me to learn this week? Why?

• What was most challenging for me to learn? Why?

• What study habits worked best for me? How?

• What study habit will I try or improve upon next week?


Adapted from https://www.edutopia.org/
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Lesson 108: Community - 1

Language:

W.RE.5, W.RE.5, W.RE.6

L.C.3, L.LM.3

R.RI.4, R.RO.7, R.RO.6, R.RIA.4,

R.RIA.5

All benchmarks of range, 

fluency, accuracy, interaction 

and coherence.

Cognitive: 

Ex.2, Ex.3, Ex.5

OS.2, OS.6, OS.3.c

A.1, OS.3.a, Ev.2.a

Non-cognitive:

SR.1, SR.2, SR.3

ScA.2, Sca.1, ScA.
3

SfA.4


Others: 

-

Key vocabulary: 

• rural                  roles

• urban                 responsibilities

• suburban

Materials required:

Appendix 2 - FHB

Library Books

Appendix 1 - SWB

PROCEDURE: If there are students struggling to read during DEAR, consider inviting

                FEA graduates for this lesson so that they can read along and motivate 

                the struggling readers. 

Steps Facilitator’s action(s) Students’ 
action(s)

Discuss the QOD, ensuring that the students understand the question. (10 
minutes)

Understand and 
respond. 

Step 1 - 
Introduce 

(5 minutes) 


Welcomes students to the class and appoints Grammar 
Cops.

Ensures that they are familiar with the tasks and diligent. 

Explains that Grammar Cops must focus on usage of present 
tense (simple and continuous) and articles during the lesson. 

Asks students how it feels now that they are beginning to 
make career choices based on their interest, abilities, and 
qualifications. 

Accepts all views. 

Listen actively.

Ask questions, if 
any.


Reflect and 
respond.


Step 2 - 
Model/Demo 
(10 minutes)

Mingle, Mingle - Asks students to walk around as if in a 
marketplace.

Calls out “Stop” and when students stop walking, asks them 
to introduce themselves to people standing around them as 
in Part A.1. 

Calls out “Stop” and when students stop walking, asks them 
to introduce themselves to people standing around them as 
in Part A.2.

Waits for 30 seconds and then calls out, “Mingle, Mingle”.

Repeats the game till Part A.5 is done.

Asks students if the introductions/tone etc changed when 
they introduced themselves to different people. 

Asks why.

Steers conversation on how we play different roles in 
different groups of which we are a part of.

Introduces the word ‘community’.

Play Mingle, 
Mingle, as 
instructed.


Reflect and 
respond.


Listen actively. 

Ask questions, if 
any.
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Step 3 - 
Guided Practice 
(20 minutes)

Tells students that they will learn more about communities 
from a young teacher from US and for that they have to 
watch AV - 109 and make notes.

After all students have watched, asks - 


• What is a community?

• What are rural, urban and suburban communities? Give 
examples.


• How are they similar/different?

• If you could choose, where would you like to live? Why? 

• How are rural, urban and suburban communities in the 
video similar/different to the ones around you?


• Rural, urban, suburban communities depend on each 
other. Why? How?

Listen actively. 

Ask questions, if 
any.

Watch AV - 109 
and make notes.

Discuss.

Step 4 - 
Independent 
Practice (10 
minutes)

Asks students to complete Part B independently thinking 
about - 


•  different roles they play.

•  people that they are connected with in those roles. 


Circulates to assist and guide students.

Asks a few students to share their responses. 

Complete Part B, 
as instructed.

Ask for assistance, 
if required.

Share responses. 

Step 5 - 
Adjust 
Instruction (10 
minutes)

Asks students to think of what rights and responsibilities 
they have in those roles.

Asks students to complete Part C independently.

Circulates to assist and guide students.

Asks a few students to share their responses. 

Helps students infer that rights and responsibilities go 
together and are inseparable.

Asks if some roles are more important than others. 

Reflect and 
respond. 

Complete Part C.

Ask for assistance, 
if required.

Share responses 
and inferences.

Step 6 - 
Extension  

(30 minutes)

Asks students to review their last Reading Log entry and 
think how they will improve on it. 

Asks students to pick up their books for paired or 
independent reading.

Ensures that students begin and read for at least 20 
minutes.- Facilitator updates the Error Tracker if isn’t 
updated. 

After students have settled into reading, updates and 
organises wall displays.

In the last 5 minutes, as a whole class, asks students to 
share with everyone:


• the setting of their story using descriptive words

• is it urban, rural or suburban? 

Review Reading 
Log entry.

Collect books.

Read for 20 
minutes.


Reflect and 
respond.


Listen actively.

Step 7 - 
Closure 

(5 minutes)

Asks students to fill Reading Log (Appendix 1 - SWB). 

Updates Error Tracker (Appendix 2 - FHB) based on his/her 
own observations and with the help of Grammar Cops of 
the previous week.

Fill Reading Log.

Reflections: Is there a pattern to errors that the students are making? Are some errors 

               getting better? Do you need to reteach some content or give practice drills? Did 

               your observations about errors similar to those of the Grammar Cops? If not, 

               why?
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For facilitator’s reference - 

Seven ways to give better feedback to your students


Feedback can be a difficult business. When it is used in the right way, it can be one of the 
most effective strategies to improve learning. But, if handled badly, it can do more harm than 
good.

We all want our feedback to be encouraging and constructive, yet it can be misinterpreted as 
judgement and criticism.

Don’t go overboard

Insincere praise is easy to detect and can be massively off-putting. Too much praise can convey 
a sense of low expectation and, as a result, can be demotivating.

Correct quietly

We all care a lot about what others think of us. Constructive feedback given in front of others, 
even if it is well-intended, can be read as a public attack on them and their ability. This can 
lead to students developing a fear of failure and getting defensive.

One way to overcome this is private individual correction. This limits the attention drawn to the 
feedback while getting the message across clearly. This is similar to the whisper correction – 
the feedback technically takes place in public, but the pitch and tone of voice is designed to be 
heard only by the individual receiving it.

Don’t compare

It is far better to focus your feedback on a student’s individual development and improvement 
rather than comparing them to their classmates (or anyone else, for that matter).

Be specific

When we say something is “good”, we often assume that people will know exactly what about 
it was good. This is not always the case. Rather than “good work”, say “The way you did 
_____ was really good because  _______.”

Combine open and closed questions

The problem with closed questions – “Were you nervous before the exam?” – is that if the 
answer is no, the conversation can grind to a halt. You may find out that the student wasn’t 
nervous, but you won’t find out what they were actually feeling (sad, angry, not bothered, tired 
and so on). Open questions – “How were you feeling in the morning of the exam?” – encourage 
pupils to tell their stories and develop ownership of the situation.

End with clear action points

Any feedback that doesn’t lead to a change in behaviour change is redundant – there must be 
a point to it.  

What do you want them to do differently? What are they going to do after the conversation to 
improve? The more detailed and specific the action points, the better.


https://www.theguardian.com/
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Lesson 109: Community - 2

Language:

W.CW.13.A, W.RE.5

L.C.3, L.AI.7, L.LM.4

R.RC.4, R.RO.7, R.RIA.5, R.RC.4

All benchmarks of range, 

fluency, accuracy, interaction 

and coherence.

Cognitive: 

Ex.5, Ex.1

OS.1, OS.2, OS.3.c, 

A.1, A.2

Ev.1, Ev.2.d, OS.3.a


Non-cognitive:

SM.5

SR.3, SR.4, SR.5

ScA.4

Others: 

KB - T.2

Key vocabulary: 

• interdependence

• impact/infleunce

• interrelated/interconnected

Materials required:

Movie - Part 3

Error alert:

PROCEDURE:

Steps Facilitator’s action(s) Students’ 
action(s)

Discuss the QOD, ensuring that the students understand the question. (10 
minutes)

Understand and 
respond. 

Step 1 - 
Introduce 

(15 minutes) 


Welcomes students to the class and appoints Grammar 
Cops.

Ensures that they are familiar with the tasks and 
diligent. 

Explains that Grammar Cops must focus on usage of 
present tense (simple and continuous) and articles during 
the lesson. 

Asks students to read Part A independently. 

Circulates to assist and guide students. 

After 5 minutes, asks students to Mingle, Mingle and 
when “Stop” is called out, they Give One and Get One to 
the person close to them. (They share one thing that 
they learnt from the story in Part A and they listen to 
one what the other person learnt). 

After 1 minute, asks students to Mingle, Mingle and when 
“Stop” is called out, they Give One and Get One this time 
to a different person around them. (They share one thing 
that they learnt from the story in Part A and they listen 
to one what the other person learnt).

Hold 3 - 4 rounds of Give One and Get One.

Asks students to take they seats.

Asks what they have learnt from the story. 

Asks if they heard different perspectives/lesson from 
different students they interacted with. 

Introduces the terms - interdependent, interrelated and 
interconnected. 

Listen actively.

Ask questions, if 
required.


Read Part A 
independently. 


Give One and Get 
One.

Listen actively.


Play 3 - 4 rounds 
of Give One and 
Get One.


Take their seats.

Reflect and 
respond.

Listen actively 
and ask 
questions, if any.
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For Facilitator’s Reference:

10 ways youth can make an impact


by Giovanna Lucignano


Youth activism and engagement can bring about important social changes that are sometimes 
left behind. You don’t have to wait to be an adult to be an active member of your community. 

Step 2 - 
Model/Demo 
(15 minutes)

Asks students to complete Part B independently or in 
pairs.

Ensures that the students understand the task 
instructions.

Circulates to assist and guide.

After about 5 minutes, discusses to emphasise  
interdependence and interconnectedness of life.

Asks students to complete Part B.1 and B.2

Circulates to assist and guide.

After about 5 minutes, asks a few students to share 
their responses selecting some positive and negative 
ones.

Complete Part B 
independently or 
in pairs.

Ask for 
assistance, if 
required.

Complete Part B.1 
and B.2.

Share their 
responses. 

Step 3 - 
Guided 
Practice 

(10 minutes)

Asks students to read Part C independently or in pairs.

After 5 minutes, asks who is right and wrong and why.

Explains how it is difficult to decide right and wrong in 
situations such as this.

Discusses the questions in Part C. 

Encourages wider participation and perspectives.

Encourages students to use ‘interdependent’, ‘impact’ and 
‘interconnected’.

Keeps the discussion non-judgemental - accepting all 
responses backed by reason.

Read Part C 
independently or 
in pairs.

Reflect and 
respond.

Discuss.

Listen actively. 

Ask questions, if 
any.

Step 4 - 
Adjust 
Instruction 
(40 minutes)

Asks students to practice KB using the typing software. 
Circulates to see who is getting better at the 
keyboarding technique and speed and who is not.

After about 10 minutes, asks students to watch Movie 
Part 3. - Facilitator updates the Error Tracker if it isn’t 
updated. 

After all students have watched, asks -


• “Mind the shop.” Guido tells his son Joshua. What 
does the phrase mean?


• Why did Joshua hide from his mother?

• How does Guido explain where they are and why?

• What questions do you have?

Practice KB using 
the typing 
software for 10 
minutes.

Watch Movie - 
Part 3.

Discuss.

Listen actively. 

Step 5 - 
Closure 

(5 minutes)

Shares with the students different career options in 
social and community work.

Helps students make connections between these career 
choices and their learning at FEA.

Listen actively. 

Ask questions, if 
any.

Make connections. 

Reflections: Are students getting better at understanding the thick Italian accented English? 

              Have you assigned MOOC task and deadline, as per the MOOC plan in Appendix 3

              (FHB), to students for Lesson 111?
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Your opinion matters and it should be heard. Here’s a list of ideas of how you can participate 
locally and globally:

1. Know your rights: You might not be able to vote yet, but all children and youth hold national 
and international rights. These rights are only of use to you if you are informed about them, so 
read up!

2. Learn about local issues: Is a roadblock affecting your commute to school? Are the new 
taxes affecting your family’s livelihood? Whatever the case, learning the issue will help in 
creating solutions that will have an impact on you.

3. Speak out: Speaking your mind online, and/or offline (at local meetings and gatherings) 
helps you assert yourself and your interests. Also, you never know who might be listening. Think 
before posting. Social media has a long memory and things can never truly be deleted.

4. Network: There are many inspiring youth like you around the world. Reach out to them. 
Learn about their efforts and initiatives, they might also work for you! Start connecting with: 
UNDP4Youth, Youth-IN etc. 

5. Spread the word: If elections are taking place, spread the word! Talk to friends and family 
about registering to vote. If there are important issues that are going unaddressed, become 
the person who addresses them. You are part of a community, and have the power to educate 
and influence those around you.

6. Join online campaigns: Is there an issue you are concerned about? Global campaigns are 
always happening. Find one that corresponds to your issue, join in, and implement the campaign 
locally.

7. Host a youth summit: Learn and share your perspectives and views with peers as well as 
decision-makers. Schools and local organizations can be of great support to you in trying to 
create a forum for the exchange of ideas. Bring together different communities and understand 
what you have in common, as well as your differences in interests and perspectives.

8. Use your creativity: Photography, arts and crafts, dance, theatre, sports, street art. Almost 
anything can be turned into an activist project. What are you good at? Translate it into civic 
activism!

9. Join/create a youth organization: Local youth organizations are great places to expand 
your knowledge and become an active member of your society. If your community doesn’t have 
an organization representing youth, create one. Be the trendsetter!

10. Be an inspiration: Believe in yourself, and follow your passion. Passionate youth will change 
the world.


Adapted from http://www.undp.org/
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Lesson 110: Community - 3

Language:

W.RE.6, W.RE.5, W.RE.4

L.LLA.3, L.C.3, L.AI.7, L.AI.6, 

L.LM.3

R.RC.4, R.RO.5.d, R.RO.5.c, 

R.RI.4

All benchmarks of range, 

fluency, accuracy, interaction 

and coherence.

Cognitive: 

Ev.2.b, Ev.1, Ev.2.a

Ex.2, Ex.5, Ex.1, Ex.3

OS.1, OS.6, OS.3.e

Non-cognitive:

SM.6, SM.9, SM.3,

SM.1

ScA.3, ScA.4

SfA.4

SR.1

Others: 

KB - T.2

Key vocabulary: Materials required:

• sense of community

• shared humanity

• empathy

• apathy

Appendix 6 ( SWB)

Error alert: confusion between empathy and sympathy 

PROCEDURE:

Steps Facilitator’s action(s) Students’ 
action(s)

Skip the Question of the Day Understand and 
respond. 

Step 1 - 
Introduce 

(10 minutes) 


Welcomes students to the class and appoints Grammar 
Cops.

Ensures that they are familiar with the tasks and 
diligent. 

Explains that Grammar Cops must focus on usage of 
present tense (simple and continuous) and articles during 
the lesson. 

With the help of students, recaps Lesson 109 and 110.

Asks students to read the story in Part A independently.

Asks students to guess the conclusion. 

Shares conclusion, slowly and clearly - 


All children held each other’s hands. They ran towards 
the chocolate box holding each other hands. There was 
only one winner and it was …. all the children.

The children, then, happily shared the chocolates 
among themselves. 

He asked the tribal children, on why they did that. 
One of them replied, ‘UBUNTU!’

The meaning of UBUNTU - “I am who I am because of 
who we are.” Another said, ’When others are sad, how 
can you stay happy?’


Asks students to share what they learnt using 
‘interdependence’, ‘interconnected’ etc.

Listen actively.

Ask questions, if 
any.


Recap Lesson 109 
and 110. 

Read the story in 
Part A 
independently.

Reflect and 
respond.

Listen actively.

Ask questions, if 
any.


Share their 
learning using 
‘interdependence’, 
‘interconnected’ 
etc.
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Step 2 - 
Guided 
Practice 

(10 minutes)

Rotating Trios - Organises students into groups of 3. 
Each member of the group is assigned a number - 1, 2,  
or 3.

Gives every group 2 - 3 minutes to make 2 connections  
with the story using sentence starter given - A.1 to A.6.

Asks each member of the group to share 1 connection 
he/she made. 

After 1 minute, asks all students numbered 3 to move to 
the adjacent group on the right and all students 
numbered 2 to move to the adjacent group on the left. 
This makes new sets of trios.

Asks each member of the group to share 1 connection 
he/she made.

Continues the above for 3 - 4 rounds. 

Asks students what were some of the connections that 
their group members made. 

Asks students to rate their speaking and listening skills 
during the Rotating Trios. Students must also give 
reason(s) why they are giving themselves a particular 
rating. 

Asks a few students to share their ratings.

Form groups, as 
instructed.


Make and share 
connections, as 
instructed. 


Reform groups, 
as instructed.


Share connections 
with the new 
groups. 

Listen actively. 

Rate their 
speaking and 
listening skills. 

Share their 
ratings.

Listen actively. 

Step 3 - 
Independent 
Practice 

(15 minutes)

Asks students to read and complete Part B. 1 - B.3.

After about 5 minutes, asks students to share their 
views using Rotating Trios.

After running 3 rounds of Rotating Trios, asks students 
to review their answers and make changes, if they would 
like, based on what they have heard from others. 

Explain how we learn from others and must think before 
we accept or reject what others have said. 

Read and 
complete Part B. 1 
- B.3.

Share their views 
with 3 different 
groups.

Listen actively.

Step 4 - 
Adjust 
Instruction 
(60 minutes)

Asks students if/how they are getting better at the 
technique and speed of typing on keyboard.

Asks students to read Part D independently or in pairs. 
Asks students:


•  which tip is most useful for you?

•  which tip is least useful for you?


Asks students to practice keyboarding using the typing 
software. (10 minutes)

Asks students to sign into their Gmail account and click 
on the assignment link that has been emailed to them. 

Ensures that all students have the link.

Guides students to begin the MOOC task for the day.

Circulates to assist and guide, as required. (40 minutes)

Asks students to fill MOOC reflections in Appendix 6 
(SWB). 

Ensures that students log out of their Gmail accounts at 
the end of this step.

Reflect and 
respond.

Read Part D 
independently or 
in pairs.

Discuss.

Listen actively.

Sign into their 
Gmail account 
and click on the 
assignment link.

Learn from 
assigned MOOC 
module.

Fill MOOC 
reflections.

Log out of Gmail 
accounts.
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For Facilitator’s Reference:

Rotating trios


Class size: 15-30

Time frame: 10 or more minutes.

Setting: a fair bit of space, moveable seating helpful (they could stand).

Purpose: introduce students to many of their peers, generate ideas.

Description: This strategy involves students discussing issues with many of their fellow 
classmates in turn. Beforehand, prepare discussion questions. In class, students form trios, with 
the groups arranged in a large circle or square formation. Give the students a question and 
suggest that each person take a turn answering. After a suitable time period, ask the trios to 
assign a 0, 1, or 2 to each of its members. Then direct the number 1s to rotate one trio 
clockwise, the number 2s to rotate two trios clockwise, and the number 0s to remain in the 
same place; the result will be completely new trios. Now introduce a new, slightly more difficult 
question. Rotate trios and introduce new questions as many times as you would like.

Comments: This type of group can be arranged with pairs or foursomes and works well with 
most subject matter. However, it would be difficult to implement in a large class.


Adapted from https://uwaterloo.ca/


3 - 2 - 1

List: 3 main points (or 3 “somethings”), 2 controversial ideas (or 2 things I disagree with), and 1 question 
related to the concept or learning. 


Step 5 - 
Closure 

(10 minutes)

Asks students to look at the image in Part C and share - 

• what it is about.

• one thought they have about it.

•  one question that comes to their mind.


Encourages wider participation and perspectives.

Study the image 
in Part C. 

Reflect and 
respond.

Listen actively. 

Reflections: Are the students following the Do’s and Don’ts of MOOC as discussed in Lesson 

               102?

FREEDOM ENGLISH ACADEMY FHB - 3  OF 17171

https://uwaterloo.ca/


FREEDOM ENGLISH ACADEMY LEVEL- 2 BOOK 1

Lesson 111: Mindset - 2

Language:

W.RE.6, W.RE.4

L.C.3, L.AI.6, L.LLA.3, L.LM.4

R.RIA.3, R.RO.7, R.RO.5.a

All benchmarks of range, 

fluency, accuracy, interaction 

and coherence.

Cognitive: 

Ex.5

OS.2, OS.3.b, OS.6

Ev.2.a, Ev.1, Ev.2.b

Non-cognitive:

SM.3, SM.9, SM.5, 
SM.6, SM.8

ScA.3, ScA.1

SfA.4, SfA.6

Others: 

-

Key vocabulary: Materials required:

• neutral • inner voice - 

Error alert: Use of growth/fixed mindset as labels. Perception of growth/fixed mindset as 

                uniform and absolute. 

PROCEDURE:

Steps Facilitator’s action(s) Students’ 
action(s)

Discuss the QOD, ensuring that the students understand the question. (10 
minutes)

Understand and 
respond. 

Step 1 - 
Introduce 

(10 minutes) 


Welcomes students to the class and appoints Grammar 
Cops.

Ensures that they are familiar with the tasks and 
diligent. 

Explains that Grammar Cops must focus on usage of 
present tense (simple and continuous) and articles during 
the lesson. 

Asks students to complete Part A independently.

After all students have completed Part A, share that 
statement numbered 1,3,5 demonstrate fixed mindset.

Asks them questions- 


• How did you do?

• Can mindset be changed? If yes, how?


Accepts all answers.

Listen actively.

Ask questions, if 
any. 

Complete Part A 
independently.


Reflect and 
respond. 

Listen actively. 
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Step 2 - 
Guided 
Practice 

(10 minutes)

Explains that although there is no fixed formula for 
changing negative mindset into positive mindset, there 
are steps and structures that can help train the mind to 
change negative thoughts into positive ones. 

Explains Part B with the help of an example. 

Encourages students share examples on how this can be 
helpful in changing our mindsets.

Ensures that students do not use 
‘fixed’/‘negative’/‘growth/‘positive’ mindset as fixed 
labels but understand that we have both 
‘fixed’/‘negative’ and ‘growth/‘positive’ mindset and 
demonstrate according to our situations. For example, 
Raju may have growth mindset while studying Math but 
a fixed mindset when playing games. 

Elaborates that one must be aware of one’s mindset and 
when it is harmful for our growth/happiness, we must be 
able to consciously change it. 

Listen actively.

Ask questions, if 
any. 

Share examples.


Step 3 - 
Adjust 
Instructions 
(20 minutes)

Asks students to watch AV - 112 to learn about how one 
girl in US changed her mindset to excel in life. 

After all students have watched, asks - 

1. ‘If you put your mind to it, you can do it.’ How did 

Jennifer show that in her life?

2. How did Jennifer get that attitude to persevere and 

believe in herself? How can you get that attitude?

3. How would Jennifer’s life have been different if she 

had not persevered and believed in herself?

4. How would life be different if you do/don’t persevere 

and believe in yourself?

5. Did you understand all/most/some/a little bit of the 

video? Is your listening comprehension better than 
what it was in Book 1? How?


Or 

Move to Step 4 if AV - 12 is not available at this time.

Watch AV - 112.

Share their views.

Listen actively. 


Step 4 - 
Independent 
Practise ( 15 
minutes)

Peer Counselling - Asks students to pair up and ask each 
other an example of their fixed mindset. The students 
now play Counsellors to their peers and advise them on 
how to change their fixed mindset into growth mindset.

Circulates to assist and monitor. 

After both the partners have played Counsellor, 
discusses questions in Part D. 

Pair up and ask/
tell, as 
instructed.

Play Counsellor. 

Discuss questions 
in Part D. 
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For Facilitator’s Reference:

6 Steps to Self-Belief


Self-belief is vital. How many things have you not done or tried because you lacked belief in 
yourself? Many fail to believe in themselves because others didn't. But as Eleanor Roosevelt put 
it, ”Nobody can make you feel inferior without your consent."

Yet self-doubts creep in, such as:

  Can I really do this?

  Other people are better, smarter, more worthy than me.

  What will other people think if I do/say this?

  I can't risk failure.

  Success is for others but not for the likes of me!

If you sometimes have trouble believing in yourself then read, and practice these tips - 

1) Self-belief is learnable -  Remember you were born into this world with no sense of what 
you could or couldn't do. Then, bit by bit, life started to teach you to limit yourself.  A very 
young child never says: "I'm not the kind of person who could…" They haven't yet learned to 
limit their own horizons or listen to pessimistic people. Re-examine and discard many of the 
limiting ideas you have about yourself.

2) Deal with the inner negative voice - When you start to doubt yourself, listen for a 
moment to that little negative inner voice. Whose voice is it really? A parent's or an old school 
bully’s? A collection of lots of different voices from different times and people? One thing's for 
sure; that little inner self-critical voice wasn't yours originally.

Tell yourself: "This is not my true voice!" Then start to challenge it.


Step 5 - 
Extension (20 
minutes)

Asks students to watch AV - 112 to learn about how one 
girl in US changed her mindset to excel in life. 

After all students have watched, asks - 

1. ‘If you put your mind to it, you can do it.’ How did 

Jennifer show that in her life?

2. How did Jennifer get that attitude to persevere and 

believe in herself? How can you get that attitude?

3. How would Jennifer’s life have been different if she 

had not persevered and believed in herself?

4. How would life be different if you do/don’t persevere 

and believe in yourself?

5. Did you understand all/most/some/a little bit of the 

video? Is your listening comprehension better than 
what it was in Book 1? How?


Or 

Move to Step 6 if AV - 12 already viewed earlier.

Watch AV - 112.

Share their views.

Listen actively. 


Step 6 - 
Assessment (10 
minutes)

Asks students to read Part E independently. 

Circulates to assist and guide.

Collects feedback from Grammar Cops.


Read Part E 
independently. 

Reflections: Have you gone through the MOOC report of each student to see how much time

              they spent on the MOOC in the past week and what parts have they completed 

              from the assigned work? 
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3) Flip a weakness into a strength - We shouldn't assume there's nothing to improve about 
ourselves, but just focusing on weaknesses without either a) taking steps to improve them or b) 
also focusing on our strengths, gets us nowhere. Take any negative belief you have about 
yourself and creatively flip it so that it becomes, in its place, a positive resource.

For example, if you know that you can be stubborn then find the positive in this. Stubbornness 
used well is called single-minded determination. If you worry a lot, know that the positive side 
of this is that you have a powerful imagination which can be put to good use.

4) Develop your 'super powers’ - Think of the typical powers of the more popular 
superheroes and write them down before you start your day. Prime your mind with 'able words' 
before you start each day.

5) Be your own motivational coach

Think what you'd say to someone you really believe in if they started showing doubts. Sit down 
and say those same things to yourself. So if you are about to go for a job interview and you 
'hear yourself' starting to express doubts, take a few moments to sit down, close your eyes, and 
coach yourself:

"Look, you can do this! It's natural to feel a little anxious, but that just means you care about 
what you're doing! You've got all the relevant experience and qualifications! Now get in there!”

6) Do 'hero training’ - Hero training is a great way to increase your own self-belief. Think of a 
situation in which lack of self-belief holds you back. Now think of your 'hero' – who could be a 
world leader, a movie hero, or the guy or gal down the street. Now close your eyes and 
strongly imagine them dealing with the situation 'heroically'. Now imagine being them for a few 
moments, experiencing that time in their shoes.

Self-belief doesn't mean arrogance or blindness to one's own shortcomings nor does it mean 
believing that you are perfect as you are, either. Your self-belief really needs to be focused on 
what you will become. Self-belief gives you the freedom to make mistakes and cope with 
setbacks by seeing them for what they are: temporary setbacks, not the end of the world. And 
something else you'll notice: As your self-belief grows, people around you start to believe in 
you more, too.
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Lesson 112: Summarize

Language:

W.RE.5, W.CW.12.a, W.CW.13.c, 

W.CW.10, W.MR.3

L.C.3

R.RIA.3, R.RO.5.a, R.RC.4,

R.RO.6, R.RO.7 

All benchmarks of range, 

fluency, accuracy, interaction 

and coherence.


Cognitive: 

Ex.2, Ex.3, Ex.5, Ex.1

OS.2, OS.1, OS.5, OS.
3.b

Ev.1, Ev.2.a


Non-cognitive:

SM.3, SM.9, SM.5, 
SM.8, SM.6

SR.1, SR.3

SfA.4

Others: 

-

Key vocabulary: Materials required:

• In brief

• Sum up

• Draft 

Library Books

Appendix 1 - SWB

PROCEDURE:

Steps Facilitator’s action(s) Students’ 
action(s)

Discuss the QOD, ensuring that the students understand the question. (10 
minutes)

Understand and 
respond. 

Step 1 - 
Introduce 

(15 minutes) 


Welcomes students to the class and appoints Grammar 
Cops.

Ensures that they are familiar with the tasks and 
diligent. 

Explains that Grammar Cops must focus on usage of 
present tense (simple and continuous) and articles during 
the lesson. 

Asks students to read and think about their responses to 
Part A independently. 

Organises 3 - 4 Rotating Trios for students to discuss 
their views about Part A.

Asks a few students if they heard about the same letter 
or different letters; for same letters, were the views 
similar or different; for the different letters, which ones.

Listen actively.

Ask questions, if 
any. 

Read and reflect 
Part A 
independently. 


Form groups, as 
instructed. 

Play 3 - 4 rounds 
of Rotating Trios.


Reflect and 
respond. 
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Step 2 - 
Guided 
Practice (20 
minutes)

Recaps the structure and format of a paragraph.

Explains the importance of summarising in real life. 
(Summarizing teaches students how to discern the most 
important ideas in a text/speech, how to ignore 
irrelevant information, and how to integrate the central 
ideas in a meaningful way. Teaching students to 
summarize improves their memory for what is read/
heard.)

Asks students to complete Part B independently. 

Ensures that the students understand the task.

Circulates to assist and guide.

If feasible, makes calls to the irregular absent students 
to counsel them and fills the Call Log. 

After about 10 minutes, asks students to swap their 
workbooks and peer assess Draft 1 using the checklist.

Next, asks students to prepare Draft 2 incorporating the 
feedback.

Circulates to assist and guide.

Listen actively.

Ask questions, if 
any. 

Complete Part B 
independently. 

Ask for 
assistance, if 
required.


Swap workbooks 
and peer assess, 
as instructed.


Prepare Draft 2, 
as instructed. 

Ask for 
assistance, if 
required.

Step 3 - 
Independent 
Practice 

(30 minutes)

Asks students how well they are following their reading 
resolutions prepared in Lesson 97.

Asks students to pick up their books for paired or 
independent reading.

Before students begin reading, asks them to focus on the 
characters and their actions.

Ensures that students begin and read for at least 20 
minutes.

Reviews students workbooks for completion and quality 
of responses while students read. (10 minutes)

Reads a book and models good reading behaviour. (10 
minutes)

In the last 5 minutes, in small groups, asks students to 
share:


• description of a character from the book they are 
reading.


• actions of the character.

• how his/her actions impact others in the story.


Circulates to monitor and listen in.

Asks students to fill Reading Log (Appendix 1 - SWB). 

Reflect and 
respond.

Collect books.

Read for 20 
minutes, focusing 
on the characters 
and their actions.


Share views and 
listen actively. 


Fill Reading Log.

Step 4 - 
Adjust 
Instruction (10 
minutes)

Writes on the board - “No man is an island.”

Organises whole class discussion on the topic with 2 
students playing Discussion Detectives.

Ensures wider participation and perspective.

Ensures students discuss interdependence, giving and 
receiving and connect with sense of community. 

Read and reflect.

Share views and 
listen actively. 


Step 5 - 
Closure 

(5 minutes)

With the help of Grammar Cops and Discussion 
Detectives shares feedback with the whole class.

Asks students to non-verbally rate usefulness of the 
lesson. 

Listen actively. 
Rate usefulness 
of the lesson. 

FREEDOM ENGLISH ACADEMY FHB - 3  OF 17177



FREEDOM ENGLISH ACADEMY LEVEL- 2 BOOK 1

For Facilitator’s Reference:

BOOK DISCUSSION


Questions to consider (Fiction):

1 How did you experience the book? Were you immediately drawn into the story—or 
did it take a while? Did the book amuse, disturb, alienate, irritate, or frighten you? 

2 Do you find the characters convincing? Are they believable?

3 Which characters do you particularly admire or dislike? What are their primary 
characteristics? 

4 What motivates different character’s actions? Do you think those actions are 
justified or ethical? 

5 Do any characters grow or change during the course of the novel? If so, in what 
way? 

6 Who in the book would you like to meet? What would you ask or say? 

7 If you could insert yourself as a character in the book, what role would you 
play? 

8 Is the plot well developed? Is it believable?

9 Consider the ending. Did you expect it or were you surprised?

10 Can you pick out a passage that strikes you as particularly interesting? Why?

11 Does the book remind you of your own life? An event? A person? 

12 If you were to talk with the author, what would you want to know?

13.  What did you like best about this book?

14.  What did you like least about this book?

15.  What other books did this remind you of?

16.  Which characters in the book did you like best?

17.  Which characters did you like least?

18.  If you were making a movie of this book, who would you cast?

19.  Share a favorite quote from the book. Why did this quote stand out?

20.  Would you read another book by this author? Why or why not?

21.  What did you think of the book’s length? If it’s too long, what would you cut? If 
too short, what would you add?

22.  What songs does this book make you think of? 

23.  Which character in the book would you most like to meet? Why? 

24.  Which places in the book would you like to visit?


Reflections: Have you watched/listened to all the AVs of Book 3? Do you find 

              them useful? Would you suggest any particular AV for FEA students? If yes,  

              share with the Curriculum Manager.
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25.  What do you think of the book’s title? How does it relate to the book’s contents? 
What other title might you choose?

26.  What do you think of the book’s cover? How well does it convey what the book 
is about? If you could change one thing about the cover, what would you change?

27.  If you could hear this same story from another person’s point of view, who 
would you choose?


Questions to consider (Non-fiction):

1 Does the book offer a central idea? What are the problems or issues raised?

2   Do the issues affect your life? Now, or sometime in the future? 

3 Does the author use personal observations? Facts? Statistics? Opinions? Scientific 
research? Quotations from authorities? 

4 Is the evidence convincing? Is it relevant?

5 What kind of language does the author use?

6 Does the author—or can you—draw implications for the future?

7 Does the author—or can you—offer solutions to the issues raised in the book? 
Who would implement those solutions?

8 Does the author make a call to action to readers—individually or collectively?

9 Can you point to specific passages that struck you personally—as interesting, 
profound, silly or shallow, incomprehensible, illuminating? 

10 Did you learn something new? Did it broaden your perspective about an issue?

11.  What did you already know about this book’s subject before you read this book?

12.  What new things did you learn? What questions do you still have?

13.  Would you recommend this books to others? Who ? Why?


 Adapted from http://www.ilovelibraries.org/
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Lesson 113: Consolidation

Language:

W.RE.4, W.CW.10, W.CW.11, 

W.RE.6

L.C.3, L.AI.7, L.LM.4

R.RC.4, R.RO.6, R.RO.7, R.RIA.5, 

R.RI.4

All benchmarks of range, 

fluency, accuracy, interaction 

and coherence.

Cognitive: 

OS.1, OS.3.e, OS.6

Ex.2, Ex.5, Ex.1, Ex.3

Non-cognitive:

SR.1, SR.3, SR.4

ScA.1, ScA.2, 

ScA.3

SM.5

SfA.4 

Others: 

-

Key vocabulary: Materials required:

• paradise         

• blisters

• calls out - 

PROCEDURE:

Steps Facilitator’s action(s) Students’ 
action(s)

Discuss the QOD, ensuring that the students understand the question. (10 
minutes)

Understand and 
respond. 

Step 1 - 
Introduce 

(15 minutes) 


Welcomes the students and shares the lesson for the 
day.

Asks what they like about MBL lessons and what they 
would like added to the lesson.

Asks students to read Part A independently /in pairs and 
summarise using 3 - 2 - 1 (3 main points, 2 questions, 1 
disagreement) 

Gives students 5 minutes to read and organise their 
responses.

Circulates to assist and guide. 

Asks a few students to share their 3s, 2s, or 1s ensuring 
all students get to respond.

Asks students if the chef is empathetic, apathetic or 
sympathetic and justify their response. 

Listen actively.

Reflect and 
respond.

Read Part A and 
summarise, as 
instructed.

Ask for 
assistance, if 
required.


Reflect and 
respond.

Listen actively. 

Step 2 - 
Model/Demo 
(20 minutes)

Asks students to listen to the song in AV- 114 once and 
read the lyrics on the screen (5 minutes).

Asks students to sing along with the song in AV- 114 
twice (5 minutes).

Ask students what the song and its title are about (5 
minutes).

Accepts all answers and repeats the correct ones.

Ask students to sing along together as a class and sings 
along ensuring that everyone clicks ‘play’ at the same 
time. (5 minutes)

Ensures that this is a fun (not entertaining) activity. 

Listen to the song 
in AV- 114 and 
read the lyrics.


Reflect and 
respond.

Listen actively. 

Singalong, as a 
whole class.
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For Facilitator’s Reference:

Another Day in Paradise


The British singer, songwriter and drummer Phil Collins received the most nominations for 
"Another Day in Paradise" in 1991 Grammy Awards. 

Composed as a protest song, it was released in 1989.

Collins explained that this song was about despairing for the homeless, in multiple interviews: “I 
wrote this after being in Washington DC where I was amazed by how many people I saw living 
in boxes. Washington was almost at a standstill and these people were trying to sleep on the 
grills where all the hot air was coming up, and you could see that it was in the shadow of 
Capitol Hill. I thought it was an extraordinary contradiction.”


Step 3 - 
Guided 
Practice 

(20 minutes)

Asks students to read and respond to questions in Part B 
independently/in pairs.

Circulates to assist and guide. 

After about 10 minutes, asks students to share their 
responses.

Accepts all answers and repeats those that help steer 
conversation in the desired direction.

Shares Phil Collins’ motivation to write/sing this song.

Helps students recognise why/how people contribute to 
the society using their skills and through their 
profession. (link to ubuntu/interdependence/Part A/Phil 
Collins etc)

Read, discuss and 
respond.


Listen actively.

Ask questions, if 
any.  

Reflect and make 
connections. 

Step 4 - 
Adjust 
Instruction (15 
minutes)

Asks students how people from different professions can 
help the community through their work.

Accepts all answers and encourages wider participation.  
Reminds students that they had also identified some 
careers for themselves in LC -3.

Asks how can they contribute to the community through 
those professions.

Asks students to look at LC - 3 and reflect on whether 
or not they have completed what they had planned on 
completing within a week/10 days. (If yes, evidence. If 
not, why?)

With the help of students reiterates the importance of 
meeting short term goals for the fulfilment of long term 
goals.

Reflect and 
respond.


Listen actively. 


Reflect on LC - 3 
and their 
accomplishment(s).


Listen actively 
and reflect.


Step 5 - 
Closure 

(10 minutes)

Reiterates how language development is connected with 
the goals/future.

Asks students to reflect on what they are getting better 
at and complete Part C.

Circulates and strikes conversation with the students 
about their progress. 

Dismisses the class by thanking them for being keen 
learners.

Reflect and make 
connections.

Reflect and 
complete Part C.

Share their 
progress. 

Reflections:  Have you assigned the next MOOC task and deadline for Lesson 116? Are your 

                ready to discuss MOOC progress with students in Lesson 116? 
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Lesson 114: Talking About Past - 1

Language:

W.CW.10

L.LA.3, L.AI.6, L.C.3, L.LM.4

R.RI.4, R.RO.7, R.RO.6, R.RC.4

All benchmarks of range, 

fluency, accuracy, interaction 

and coherence.

Cognitive: 

Ex.3, Ex.5

Non-cognitive:

ScA.3

Others: 

-

Key vocabulary: Materials required:

• regular verbs in past tense Appendix 2  - FHB

Appendix 1 - SWB

Appendix 6 - SWB

Error alert: use of verb in past tense with ‘did’/‘didn’t’

PROCEDURE:

Steps Facilitator’s action(s) Students’ 
action(s)

Discuss the QOD, ensuring that the students understand the question. (10 
minutes)

Understand and 
respond. 

Step 1 - 
Introduce 

(5 minutes) 


Welcomes students to the class and checks-in with - “I 
am getting good at…”

Reminds students to post on the Caught Doing Board 
during the lesson, if they find someone ‘doing good’ and 
read what has been posted on the board.

Shares the lesson of the day and how important it is to 
know and use past tense. 

Explains that it is one of the challenging tenses and that 
it take time and regular practise to learn it well.

Reflect and 
respond to "I am 
getting good 
at…”

Listen actively.


Ask questions, if 
any.


Step 2 - 
Model/Demo 
(30 minutes)

With the help of Part A, explains the use of past tense.

Pauses frequently to check for students’ understanding 
with the help of exercises/examples.

Involves students in the explanation and practice.

Uses whiteboard extensively to make learning visual for 
students.

Ensures that students do not get caught up in multiple 
rules but try to understand the pattern of usage. 

Listen actively.

Ask questions, if 
any.

Participate in in 
the explanation 
and practice.
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Step 3 - Guided 
Practice 

(30 minutes)

Asks students to briefly summarise Part 3 of the movie 
using past tense(regular verbs) appropriately. 

Uses peer correction, whenever required.

Asks students to watch Movie - Part 4. 

While students are watching the movie, updates and 
organises wall displays (10 minutes).

Review MOOC (Appendix 6 - SWB) and Reading Log 
(Appendix 1 - SWB) of some students (10 minutes).

After all students have watched the movie, asks - 


• How did war change Guido’s community?

• Why does Guido repeatedly lie to his son about it 
being a game? Is it ok to lie? Explain. 


• Are you beginning to understand the movie better 
now? Why?


Or 

Move to Step 4, if movie is not available at this time. 

Reflect, recall 
and summarise.

Peer correct, 
appropriately.

Watch Movie - 
Part 4.


Reflect and 
discuss.

Listen actively. 

Ask questions, if 
any.


Step 4 - 
Adjust 
Instruction (10 
minutes)

With the help of students, quickly recaps Part A.

Asks students to complete Part B independently/in pairs. 

Circulates to assist and guide.

With the help of Grammar Cops and Discussion 
Detectives of the previous week, updates the Error 
Tracker (Appendix 1 - FHB). 

Asks students to swap their workbooks and discusses the 
answers to Part B.

Asks students to swap the books back and asks students 
how they did.

Recap Part A.

Complete Part B 
independently/in 
pairs.

Swap workbooks 
and peer check.


Review and 
respond.

Step 5 - 
Extension (30 
minutes)

Asks students to briefly summarise Part 3 of the movie 
using past tense(regular verbs) appropriately. 

Uses peer correction, whenever required.

Asks students to watch Movie - Part 4. 

While students are watching the movie, updates and 
organises wall displays. (10 minutes)

Review MOOC (Appendix 6 - SWB) and Reading Log 
(Appendix 1 - SWB) of some students. (10 minutes)

After all students have watched the movie, asks - 


• How did war change Guido’s community?

• Why does Guido repeatedly lie to his son about it 
being a game? Is it ok to lie? Explain. 


• Are you beginning to understand the movie better 
now? Why?


Or 

Move to Step 6, if movie already viewed in Step 4. 

Reflect, real and 
summarise.

Peer correct, 
appropriately.

Watch Movie - 
Part 4.


Reflect and 
discuss.

Listen actively. 

Ask questions, if 
any.


Step 6 - 
Closure 

(5 minutes)

Asks students to share what they think of the movie.

Asks them to predict how it will end. 

Asks students to share what movies they would like to 
watch and why.

Reflect and 
respond.

Listen actively. 

Reflections: Are you ready to discuss MOOC progress with students in Lesson 116? 

               Share students’ suggestions in Part 6 with the Curriculum Manager.
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For Facilitator’s Reference:

Double Think, Pair, Share


This technique is great for collaborating and generating many ideas on a topic.

� Arrange students into pairs (teacher or student choice).

� Pose a question that has many possible answers.

� Pause for “think time.”

� Partners do traditional think-pair-share, brainstorming as many ideas as they can in a 
set amount of time and writing their answers down on a piece of paper.

� After allotted time, each pair then finds another pair to share answers with. As first 
team reads their answers aloud, the second team adds new ideas to their list or puts a check 
mark next to items they also thought of. Second team then shares answers that were missing 
from first team’s list.


From https://www.weareteachers.com/
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Lesson 115: Talking About Past - 2

Language:

W.RE.6, W.CW.10, W.RE.5

L.LLA.3, L.AI.6, L.C.3

R.RIA.4, R.RIA.5, R.RI.4, R.RO.6

R.RO.7

All benchmarks of range, 

fluency, accuracy, interaction 

and coherence.

Cognitive: 

Ex.2, Ex.5, Ex.3

Ev.1, Ev.2.a

A.1

OS.3.e

Non-cognitive:

SM.6, SM.9

ScA.3, ScA.4

SfA.4

SR.1, SR.3

SM.3, SM.5

Others: 

KB - T.2

Key vocabulary: Materials required:

• irregular verbs in past 
tense


• selfless/selfish

• camel’s hump 

• humor

Internet Connectivity

Appendix 3 (FHB)

Appendix 6 (SWB)

Error alert: use of verb in past tense with ‘did’/‘didn’t’

PROCEDURE:

Steps Facilitator’s action(s) Students’ 
action(s)

Discuss the QOD, ensuring that the students understand the question. (10 
minutes)

Understand and 
respond. 

Step 1 - 
Introduce 

(15 minutes) 


Welcomes students to the class.

With the help of students recaps what they read in Part 
C of Lesson 115.

Discusses Part A with students.

Encourages wider participation and perspective. 

Explains how students can contribute to make the world 
a better place by - 


• writing about who they observed, what good he/she 
was doing and where she/he was when it was done. 


• read the posts on the Caught Doing Good chart.

Listen actively.

Ask questions, if 
any.

Recap Part C of 
Lesson 115.

Discuss Part A.

Update the 
Caught Doing 
Good chart.


Step 2 - 
Model/Demo 
(20 minutes)

Asks students what the word ‘caught’ means and why it 
is not ‘catched’.

Explains how many verbs change and some remain 
unchanged when used in past tense.

With the help of Part B, explains the use of past tense.

Pauses frequently to check for students’ understanding 
with the help of exercises/examples.

Involves students in the explanation and practice.

Uses whiteboard extensively to make learning visual for 
students.

Ensures that students do not get caught up in multiple 
rules but try to understand the pattern of usage.

With the help of students and whiteboard completes the 
list of irregular verbs in Part B. 

Reflect and 
respond.

Listen actively.

Ask questions, if 
any.

Participate in the 
explanation and 
practice.

Write and 
complete the list 
of irregular verbs 
in Part B, as a 
whole class.
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For Facilitator’s Reference:

Fishbowl


Class size: 10-50

Time frame: 15 or more minutes

Setting: moveable seating and a lot of space preferable; if necessary, have inner group stand/
sit at front of lecture hall and the outer group sit in regular lecture hall seats

Purpose: observe group interaction, provide real illustrations for concepts, provide opportunity 
for analysis.

Description: This method involves one group observing another group. The first group forms a 
circle and either discusses an issue or topic, does a role play, or performs a brief drama. The 
second group forms a circle around the inner group. Depending on the inner group’s task and 
the objective of the lesson, the outer group can look for themes, patterns, soundness of 
argument, etc., in the inner group’s discussion, analyze the inner group’s functioning as a group, 

Step 3 - 
Adjust 
Instruction 
(40 minutes)

Asks students to share their keyboarding progress using 
“I was….” and “I am…”

Asks students to practice keyboarding using the typing 
software. (10 minutes)

Asks students to sign into their Gmail account and click 
on the assignment link that has been emailed to them. 

Ensures that all students have the link.

Guides students to begin the MOOC task for the day.

Circulates to discuss MOOC progress with students based 
on KA reporting tool and review of students’ MOOC log 
in Lesson 115. (20 - 25 minutes)

Asks students to fill in MOOC reflections in Appendix 6 
(SWB). 

Ensures that students log out of their Gmail accounts at 
the end of this step. 

Share 
keyboarding 
progress using “I 
was….” and “I 
am…”. 

Practice 
keyboarding for 
10 minutes.

Sign into their 
Gmail accounts 
and click on the 
assignment. 

Complete the 
MOOC task for 
the day.

Fill MOOC 
reflections.

Log out of Gmail 
accounts. 

Step 4 - 
Guided 
Practice 

(10 minutes)

Asks students to complete Part C independently. 

Circulates to guide and assist.

After 5 - 7 minutes, asks students to share mistakes 
they found and the corrected sentence.

Asks students what was humorous in the passage. 

Complete Part C 
independently. 

Ask for 
assistance, if 
required.

Reflect and 
respond.

Step 5 - 
Closure 

(5 minutes)

Ends the lesson by discussing - 

• How easy/tricky it is to become fluent in use of past 
tense.


• What helps in becoming a fluent user of past tense. 

• How willing they are to do it(Appendix 5 - SWB). 

Reflect and 
respond.

Listen actively.

Ask questions, if 
any.

Reflections: How well do you understand the difference between ‘humorous’  and ‘funny’?
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or simply watch and comment on the role play. Debrief with both groups at the end to capture 
their experiences.

Comments: Be aware that the outer group members can become bored if their task is not 
challenging enough. You could have groups switch places and roles to help with this. Also note 
that the inner group could feel inhibited by the observers; mitigate this concern by asking for 
volunteers to participate in the inner circle or by specifying that each student will have a 
chance to be both inner and outer group members. Although this method is easiest to 
implement in small classes, you could also expand it so that multiple “fishbowls” are occurring at 
once.
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Lesson 116: Power of Words

Language:

W.RE.5, W.RE.6

L.C.3, L.LA.3, L.AI.7

R.RIA.3, R.RI.4, R.RC.4, R.RO.6,

R.RO.7

All benchmarks of range, 

fluency, accuracy, interaction 

and coherence.

Cognitive: 

Ex.2, Ex.3, Ex.5

OS.2, OS.3.e, OS.6, 
OS.2, OS.3.c, OS.3.b

Ev.2.c


Non-cognitive:

SR.1

SfA.4

Others: 

-

Key vocabulary: Materials required:

• irregular verbs in past tense Library Books

Appendix 1 - SWB

PROCEDURE:

Steps Facilitator’s action(s) Students’ 
action(s)

Discuss the QOD, ensuring that the students understand the question. (10 
minutes)

Understand and 
respond. 

Step 1 - 
Introduce 

(5 minutes) 


Welcomes students to the class and appoints Grammar 
Cops.

Ensures that they are familiar with the tasks and 
diligent. 

Explains that Grammar Cops must focus on usage of past 
tense (regular and irregular verbs) and articles during 
the lesson. 

Asks students to learn irregular verbs from Lesson 116. 

Quizzes students on past tense form of irregular verbs.

Asks students how it feels now that they are beginning 
to learn a significant language skill. 

Listen actively.

Ask questions, if 
any. 

Learn irregular 
verbs from 
Lesson 116. 

Recall and 
respond.


Reflect and 
respond. 
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Step 2 - 
Model/Demo 
(10 minutes)

Introduces the lesson of the day and its importance. 

Organises students in groups of 4 and each group is asked 
to choose a Discussion Detective for their group. 

Asks each group to select one topic from Part A that they 
would like to discuss.

Asks groups to write the topic on a piece of paper and 
keep it in the middle of the group.

Asks the group to think about the topic for 2 minutes and 
discuss it for 3 minutes or so. 

During the discussion, the Grammar Cops circulate from 
group to group.

During the discussion, the Discussion Detectives of each 
group notes usage of verbal and non-verbal discussion 
protocols. 

Circulates to assist, guide, monitor groups.

After about 5 minutes, asks students to summarise the 
discussion of their groups.

Ensures that the students understand how powerful words 
can be.  

Form groups, as 
instructed.

Choose a group 
member as 
Discussion 
Detective. 

Write the topic 
and keep it in the 
middle of the 
group.

Think about the 
topic and discuss 
with group 
members. 

Grammar Cops 
listen and note 
errors and good 
usage. 

Discussion 
Detectives make 
notes. 

Summarise. 

Step 3 - 
Adjust 
Instruction (5 
minutes)

As a whole class, discusses Part B.

Encourages wider participation and perspectives.

Ensures that the Grammar Cops are active. 

Discuss Part B.

Grammar Cops 
listen and note 
errors and good 
usage. 

Step 4 - 
Independent 
Practice (30 
minutes)

Asks students to discuss - 

1. using Write, Pair, Share -  Can words replace actions? 
What does ‘walk the talk’ mean? (3 minutes)

2. using Double Think, Pair and Share - Is there is a lot 
of noise around you? Explain. (2 minutes)

3. using Double Think, Pair and Share - Do you 
sometimes/often/rarely use more words than you should 
to communicate a message? (2 minutes)

4. using Double Think, Pair and Share - When is it more 
appropriate to be silent? (3 minutes)

5. using Peer Talk, Record & Extend (what the peer said) 
- How do the following impact our message? (3 minutes)


a. the order of words.

b. punctuation and pauses.

c. tone of the speaker. 

d. body language of the speaker.


6. using Peer Talk, Record & Extend (what the peer said) 
- What is self-talk? How often do you use positive self-
talk? When do you use it? (3 minutes)

7. using Peer Talk, Record & Question (what the peer 
said) - What are some careers based on written/spoken 
word? Why? (3 minutes)

8. using Peer Talk, Record & Question (what the peer 
said) - What are some careers where words don’t matter 
much? Why? (3 minutes)

Reflect and 
discuss, as 
instructed.


Listen actively.


Ask for assistance, 
if required.


Grammar Cops 
listen and note 
errors and good 
usage. 
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For Facilitator’s Reference:

These Words Are So Overused They've Become Meaningless


If a movement was made to abandon ‘awesome’, most of us would simply move to another easy, 
catch-all option. So banning words will not help. Instead, take our list of overused words as a 
reminder that sometimes, the words we say don’t mean much. A cookie, to you, may just be 
awesome, but don’t some occasions deserve more than that? If you really want to express a 
heartfelt enthusiasm for your best friend’s dream job offer, don’t mindlessly say that it’s 
awesome, or even add on some cheap emphasis by saying totally awesome (totally technically 
means "completely, in every part," but here it would just be a vague note of emphasis). Maybe 
your friend’s accomplishment is awe-inspiring, or thrilling, or well-deserved, or warms the 
cockles of your heart.

Here are 12 words that have been so overused they really don’t mean anything anymore:

literally: Originally meant "in a literal or strict sense," but is used as a more general intensifier 
for things that are not strictly true. Because of this, "in a figurative sense," the exact opposite 
of the original meaning, has now been added to the dictionary as a definition for literally.

unique: Originally meant "unlike anything else," but is used to mean "different, to some degree, 
from the standard or the norm."

awesome: Originally meant "causing feelings of fear or wonder," but is used as a general, 
positive descriptor like "great" or "cool."

amazing: Originally meant "causing overwhelming surprise or astonishment," but is used as a 
general, positive descriptor like "great" or "cool."totally: Originally meant "completely, in every 
part," but is now used as a general intensifier, much like "really."


Asks students to pick up their books for paired or 
independent reading.

Ensures that students begin and read for at least 20 
minutes. Facilitator updates the Error Tracker. 

Shares one-on-one feedback to students based on review of 
their Reading Log in Lesson 115. Some students may be 
commended for their effort, enthusiasm and stamina, other 
may be counselled.

In the last 5 minutes, in small groups, asks students to 
share:


• what they read.

• what they enjoyed and why.

• what they struggled with and how they handled it.

• what do they look forward to in the next reading 
session. 


Circulates to monitor and listen in.

Asks students to fill Reading Log (Appendix 1 - SWB). 

Collect books.

Read for 20 
minutes.

Receive and 
respond to 
feedback, 
appropriately.


Reflect and 
discuss. 


Fill Reading Log. 

Step 5 - 
Closure 

(5 minutes)

Ends the lesson by asking - 

• How is FEA helping you in understanding the power of 
words?


• How is FEA helping you use the power of words well? 

Reflect and 
respond. 

Listen actively. 

Reflections: How careful and conscious are you in your choice of words when speaking with 

               your students, peers and seniors? What can you do better? (Seek feedback from 

               your peers during PLC.)
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basically: Originally meant "essentially" or "fundamentally," but is now used as general verbal 
filler.

incredible: Originally meant "impossible to believe," but is now used as a general, positive 
descriptor like "great" or "cool."

really: Originally meant "actually true," but is now used frequently as a general intensifier.

very: Meaning "to a high degree," we all just need to stop using it in every other sentence.

honestly: Originally meant "in an honest and genuine manner," but is now often used as 
general verbal filler.

absolutely: Originally meant "in a complete and total manner," but is now used as a general 
intensifier.

unbelievable: Originally meant "impossible to believe," but is now used as a general, positive 
descriptor.


Adapted from https://www.huffingtonpost.in/
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Lesson 117: Vocabulary

Language:

W.CW.12.a, W.CW.10, W.CW.13.c, 

W.MR.3

L.LM.4, L.C.3

R.RC.4, R.RO.6, R.RO.5.a, 

R.RI.4, R.RO.7

All benchmarks of range, 

fluency, accuracy, interaction 

and coherence.

Cognitive: 

Ev.2.a, Ev.2.c

OS.2, OS.1,OS.2, OS.
3.a, OS.3.b, OS.5, 
OS.6

Ex.3

Non-cognitive:

SR.1

ScA.3

SfA.4

SR.3

Others: 

KB - T.2

Key vocabulary: Materials required:

• mentor • words from the

  lesson

- 

Error alert: vocabulary vs vocabularies

PROCEDURE:

Steps Facilitator’s action(s) Students’ 
action(s)

Discuss the QOD, ensuring that the students understand the question. (10 
minutes)

Understand and 
respond. 

Step 1 - 
Introduce 

(5 minutes) 


Welcomes students to the class and appoints Grammar 
Cops.

Ensures that they are familiar with the tasks and 
diligent. 

Explains that Grammar Cops must focus on usage of past 
tense (regular and irregular verbs) and articles during 
the lesson. 

Asks students to learn irregular verbs from Lesson 116. 

Quizzes students on past tense form of irregular verbs.

Asks students how they will chose their words carefully 
during the lesson.

Listen actively.

Ask questions, if 
any. 

Learn irregular 
verbs from 
Lesson 116. 

Recall and 
respond.


Reflect and 
respond. 
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Step 2 - 
Model/Demo 
(30 minutes)

Introduces Rock Thomas - From humble beginnings that 
started on a farm in Canada, Rock Thomas rose to the 
top to become a self-made millionaire, owning several 
successful businesses. 

Asks students to watch AV - 118.

After all students have watched, asks - 

1. What does Rock Thomas mean when he says - “ If 

you do easy, life will be difficult. But if you do 
difficult, life will be easy” ? Is it always true?


2. How did words of his father influence his life? Was 
his father his firefighter or a fire lighter? 


3. How did words of his mentor influence his life? Was 
his mentor a firefighter or a fire lighter?


4. Must we always look for appreciation/praise from 
others? Why? 


5. How do we feel when we do not get it? Why?

Asks students to practice keyboarding using the tying 
software.

Or 

Moves to Step 3 if AV - 118 is not available at this time. 

Listen actively.

Ask questions, if 
any.

Watch AV - 118. 

Reflect and 
discuss.

Listen actively.


Practice 
keyboarding for 
10 minutes.

Step 3 - 
Guided 
Practice 

(10 minutes)

Explains, with the help of examples, how we sometimes 
use words very casually and overuse them 
inappropriately.

Explains how overused and vague words like ‘good’ do not 
convey clear message to the reader or listener.

Explains how ‘things’ is another such word.

Asks students to complete Part A independently/in pairs.

Instructs that one word from the box may be used more 
than once, if appropriate. 

Circulate to guide and assist.

After 5 minutes, asks a few students to share their 
responses.

Asks students how the use of appropriate word polishes 
the sentence and clarity of the message.

Listen actively.

Ask questions, if 
any.

Complete Part A 
independently/in 
pairs. 

Share responses.


Reflect and 
respond.

Step 4 - 
Adjust 
Instruction (10 
minutes)

Asks students to read the list of words in Part B and 
choose 5 words and make sentences using those words.

After 5 minutes, asks a few students to share their 
sentences. 

Invites peer feedback on usage of a word from Part B.

Read the list of 
words in Part B, 
choose words and 
make sentences.

Share peer 
feedback. 
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For Facilitator’s Reference:

Attention and Orchestration


One of the first steps is to teach students active listening. It is no longer a natural talent for 
people to actively listen to one another. Most of us are drowned all day in a sea of sound and 
distractions from technology and media. Consequently, the classroom must become an antidote 
to the rest of the world. If a student can learn from others by actively listening to what they 
say, he or she has the space to think. This is what a teacher creates when there is respectful 
listening in school.


Step 5 - 
Independent 
Practice (15 
minutes)

Asks students how it feels now that they are beginning 
to use appropriate words and a wider range of 
vocabulary.

Explains the task in Part C and asks them to complete it 
independently. 

After 10 minutes, ask students to swap their workbooks 
and read each others’ letters to share feedback as in 
Part C.


Reflect and 
respond.

Understand the 
task in Part C 
and complete it 
independently. 
Swap workbooks.

Read, proofread 
and share 
feedback. 

Step 6 - 
Extension (30 
minutes)

Introduces Rock Thomas - From humble beginnings that 
started on a farm in Canada, Rock Thomas rose to 
become a self-made millionaire, owning several 
successful businesses. 

Asks students to watch AV - 118.

After all students have watched, asks - 

1. What does Rock Thomas mean when he says - “ If 

you do easy, life will be difficult. But if you do 
difficult, life will be easy” ? Is it always true?


2. How did words of his father influence his life? Was 
his father his firefighter or a fire lighter? 


3. How did words of his mentor influence his life? Was 
his mentor a firefighter or a fire lighter?


4. Must we always look for appreciation/praise from 
others? Why? 


5. How do we feel when we do not get it? Why?

Asks students to practice keyboarding using the tying 
software.

Or 

Moves to Step 7 if AV - 118 already done in Step 2. 

Listen actively.

Ask questions, if 
any.

Watch AV - 118. 

Reflect and 
discuss.

Listen actively.


Practice 
keyboarding for 
10 minutes.

Step 7 - 
Closure 

(5 minutes)

Asks students to self-assess their vocabulary by softly 
(not silently) reading the words in Part D.

Asks students to share how many they got right and 
which one they know and can use. 

Facilitator updates the Error Tracker after the students 
have left the class as the lesson is of lesser duration. 

Self-assess their 
vocabulary, as 
instructed. 

Reflect, count 
and respond. 

Reflections: What kind of posts do students make on Caught Doing Board? Is there a 

               pattern? Do you guide them if they are hesitant/overenthusiastic/superficial/

               apathetic to it? 
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As their teacher, you are the orchestrator. Respect and compassion mean that you cannot 
disregard bad actions. They must be addressed without impeding the course of learning.

Your classroom motto, mission, relevant quotations, bulletin boards, situation of desks and 
cleanliness of the room all become the foundation of what students experience as they enter 
your room. Here are a few simple tasks that can yield long-term benefits:

 • Ensure that you face students who are speaking in class.

 • Stand so that you have sightlines that allow everyone to be noticed.

 • Mention students' good behavior and successful completion of assignments more 

          frequently than you mention those that go wrong.

 • Sit or noticeably pause to listen when a student is making an important point.

 • Write ideas on the board for later consideration.

 • Teach the art of piggybacking ideas in class discussion so that students learn to 

           connect what they are saying to the ideas of the person who spoke before them.

Think of oppositional behavior as an attempt to actually contribute. It is disrespectful, to be 
sure, but it can also be viewed as a student's attempt to divert knowledge and power from you. 
Therefore, examine carefully when and how a student is taking attention from your lesson and 
placing it on him- or herself. Listen for the underlying meaning of what they say and/or do. 
What sort of power system has been set up in the classroom so that a student feels it is 
necessary to undermine it? Demonstrate you are listening for the smallest positive contribution 
from them no matter how off-topic. Acknowledgement of good action is a strong motivator for 
students to continue to succeed in class.

Do not give up. Instilling respect for each another is as important as your subject! Teachers do 
not only teach content, but they must also teach the ethical behavior that has too long been 
neglected in our larger society.


Adapted from https://www.edutopia.org/
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Lesson 118: Sentences

Language:

W.RE.5, W.CW.10, W.MR.3

L.C.3, L.LLA.3

R.RI.4, R.RC.4, R.RO.6, R.RO.7

All benchmarks of range, 

fluency, accuracy, interaction 

and coherence.

Cognitive: 

Ex.2, Ex.3, Ex.5

OS.2, OS.6 

A.1


Non-cognitive:

SM.3, SM.5, SM.6, 
SM.8

SfA.6

Others: 

-

Key vocabulary: Materials required:

• run on sentences

• joining words  

Library Books

Appendix 1 - SWB

Error alert: random use of comma (,)

PROCEDURE:

Steps Facilitator’s action(s) Students’ 
action(s)

Discuss the QOD, ensuring that the students understand the question. (10 
minutes)

Understand and 
respond. 

Step 1 - 
Introduce 

(10 minutes) 


Welcomes students to the class and appoints Grammar 
Cops.

Ensures that they are familiar with the tasks and 
diligent. 

Explains that Grammar Cops must focus on usage of past 
tense (regular and irregular verbs) and articles during 
the lesson. 

Asks students to learn irregular verbs from Lesson 116. 

Quizzes students on past tense form of irregular verbs.

With the help of students, recaps AV - 118 and asks 
students to complete Part A. 

Asks a few students to share their responses.

Listen actively.

Ask questions, if 
any. 

Learn irregular 
verbs from 
Lesson 116. 

Recall and 
respond.

Reflect and 
respond.

Complete Part A 
and share 
responses.

Step 2 - 
Model/Demo 
(5 minutes)

Recaps use of ‘and’, ‘but’, because’, ‘so’, ‘if’.

Tells students about FANBOYS as a mnemonic to know 
where to use comma.

Ensures that the students know that comma is used 
beyond FANBOYS, but for this lesson they will restrict 
its use to FANBOYS.

Recap use of 
‘and’, ‘but’, 
because’, ‘so’, ‘if’.

Listen actively.

Ask questions, if 
any. 
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Step 3 - 
Guided 
Practice 

(15 minutes)

With the help of examples, explains what a run on 
sentence is.

Asks students if they use run-on sentences frequently.

Completes Part B as a whole class, pausing to check 
students’ understanding.

Involves students in the explanation of run-on sentences.

Explains how a run-on sentence can be fixed by adding 
punctuation (.,?!) or a joining word. 

With the help of Part B, explains how adding punctuation 
or a joining word helps us understand the meaning 
better. 

Listen actively.

Ask questions, if 
any. 

Completes Part B 
as a whole class. 

Participate to 
explain.

Grammar Cops 
listen and note 
errors and good 
usage.

Listen actively.

Step 4 - 
Independent 
Practice (15 
minutes)

Asks students to swap their workbooks and review each 
others’ work in Lessons 93 - 119 to find run-on sentences 
and circle them. 

Gives students 7 - 10 minutes to find the run-on 
sentences.

Asks students to swap back the books and gives them 3 
- 5 minutes to review whether or not it is a run one 
sentence and correct the run-on sentences circled by 
the peers.

Circulates to assist and guide.

Asks students to share a few examples of run-on 
sentences they found/corrected.

Swap workbooks 
and review peer 
work. 


Review feedback 
and make 
corrections.


Share examples 
of run-on 
sentences.

Step 5 - 
Extension (30 
minutes)

Asks students to pick up their books for paired or 
independent reading.

Asks students to carefully observe how comma and 
joining words are used in the text they read. 

Ensures that students begin and read for at least 20 
minutes. Facilitator updates the Error Tracker

In the last 5 minutes, in small groups, asks students to 
share use of comma and joining words in their text.

Circulates to monitor and listen in.

Asks students to fill Reading Log (Appendix 1 - SWB). 

Collect books.

Listen actively.

Read for 20 
minutes.


Reflect and 
share, as 
instructed.

Fill Reading Log. 

Step 6 - 
Extension (10 
minutes)

Asks students to look back at Lesson 93 (Part D) and 
reflect on whether or not their expectations from book 
3 are being met. 

While students are busy reflecting, collects feedback 
from Grammar Cops and Discussion Detectives. 

Asks students to share their reflections on their 
expectations. 

Linking to AV - 118 and firelighters, asks questions from 
Part C.

Explains why FEA has a mentoring program for the 
benefit of the students and how it works.

End the class by thanking students for their 
participation and enthusiasm. 

Review and 
reflect on Part D 
of Lesson 93.

Grammar Cops 
and Discussion 
Detectives share 
feedback.

Reflect and 
respond.

Listen actively.

Ask questions, if 
any. 

Reflections: Do you feel you can benefit from a Mentor? Can you be a Mentor to someone? 
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For Facilitator’s Reference:

Run-on sentences


A RUN-ON SENTENCE (sometimes called a "fused sentence") has at least two parts, either one 
of which can stand by itself (in other words, two independent clauses), but the two parts have 
been smooshed together instead of being properly connected. It may be a long or a short 
sentence.

Here's an example of a short run-on sentence: I'm a woman I am a truck driver. The reason I 
am a woman I am a truck driver is a run-on sentence is that it's written without any internal 
punctuation. I've fused together two complete sentences, which is why run-on sentences are 
also called fused sentences.

How you fix the sentence depends on how the different parts are related to each other and 
what message you are trying to communicate.

For example, if you want to completely separate the two fused sentences, then you'd use a 
period: I am a woman. I am a truck driver.

If you want to keep more of a connection between the two thoughts, you could use a semicolon 
and write, I am a woman; I am a truck driver.

If you want to make more of a comment on the connection between the two sentences, then 
you could use a conjunction with a comma. For example, you could write, I am a woman, and I 
am a truck driver, or you could write, I am a woman, yet I am a truck driver.

You could use a conjunctive adverb with a semicolon and a comma: I am a woman; nevertheless, 
I am a truck driver.

There are even more ways to fix run-on sentences, depending on the relationship between the 
different clauses; for example, you could use a colon if the first clause introduces the second 
clause, but my main point is that you have to use something to connect two clauses that could 
be complete sentences on their own. You can't just fuse them together. If you do, that's an 
error called a run-on sentence.

And, but, for, nor, or, so, and yet — these are the seven coordinating conjunctions. To remember 
all seven, you might want to learn the acronym: FANBOYS (remember mnemonics is a good way 
to learn new information?) Use a comma before using any of the FANBOYS.


Adapted from  https://www.quickanddirtytips.com/
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Lesson 119: Happy Day

Key vocabulary: Materials required:

- Rubric (Appendix 4 (FHB)

Error alert: -  

PROCEDURE:

Steps Facilitator’s action(s) Students’ 
action(s)

Discuss the QOD, ensuring that the students understand the question. (10 
minutes)

Understand and 
respond. 

Step 1 - 
Introduce 

(10 minutes) 


Asks students what/how:

• they enjoy about working together with others.

• challenges they face when working with others?

• they are getting better at speaking and sharing their 
views with different peers.


Shares details of the mock test and its purpose as purely 
diagnostic to find their individual strengths and needs to 
guide the facilitator.

Reflect and 
respond.

Listen actively.

Ask questions, if 
any.


Step 2 - 
Independent 
Practise (60 
minutes)

Organises the class into 3 groups - each group will be 
assigned one of the 3 tasks - speaking, listening and 
keyboarding, and writing. 

The groups will rotate after every 15 minutes or so, as 
instructed by the facilitator.

Group A is assigned listening to AV - 120 and answering the 
questions in Part B. They can run the AV only once and without 
pausing. After they finish the listening task, they go to the 
keyboarding link given in Part D and complete the keyboarding 
test. They must note down their score at the end of the one 
minute test and write it in the space provided.  

Group B is assigned writing task in Part C. Explains the task to 
them.

Group C organises itself for group discussion and is given one 
topic from Part A to think about in a minute. They are briefed 
about the rubric (Appendix 4 (FHB)) and asked to begin the 
discussion. 

Observes and marks individual student’s performance in group 
discussion using the rubric (Appendix 4 (FHB)).

Gives each group 15 minutes to complete the assigned 
component.

After 15 minutes, rotated the groups so that Group A gets to 
discuss, Group B gets to listen and keyboard, and Group C is 
assigned the writing task.

Continues till all groups have completed all test components. 

Records the GD and uploads it to show students how they 
made presentations in Book 1 and how they are presenting 
their views in Book 3 to make their growth measurable. 

Form groups, as 
instructed.


Complete 
assigned tasks.


On completion of 
Task 1 and when 
instructed, move 
to Task 2.

Write keystrokes 
score in 
workbook.


Maintain exam-
like focus and 
decorum.


Compare their 
Book 1 
presentation with 
Book 3 
presentation and 
share views. 
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For Facilitator’s Reference:

When Teachers, Not Students, Do The Cheating


Research shows that high-stakes testing can produce positive consequences for student 
learning. Daniel Koretz, the Henry Lee Shattuck Professor of Education at the Harvard 
Graduate School of Education and an expert in educational testing, writes in Measuring Up: 
What Educational Testing Really Tells Us that there are seven potential teacher responses to 
high-stakes tests:


1. Working more effectively (example: finding better methods of teaching)

2. Teaching more (example: spending more time overall)

3. Working harder (example: giving more homework or more practice)

4. Reallocation (example: shifting resources, including time, to bridge the learning gap)

5. Alignment (example: matching the curriculum more closely to the material covered on the 

   test)

6. Coaching students (example: prepping students using old tests or even the current test)

7.  Cheating


Strategies 1 through 3 pretty much describe what high-stakes testing is supposed to do: raise 
standards, ignite harder effort from teachers and students, and produce more learning.

Strategies 6 and 7 clearly undermine the effectiveness of tests as a metric of learning, and 
hurt students in the process. Perhaps 95% of educators will never go there. The tiny minority 
of teachers who cheat cross an ethical bright line that harms the entire enterprise of 
education. 

We teach our children not to cheat. How can we if we cheat as teachers?


Adapted from https://www.npr.org/


Step 3 - 
Extension (10 
minutes)

Asks students to share how they fared:

•  keyboarding (Informs that by now KB technique 
should have been perfected and those who have 
achieved it will now focus on speed.)


•  discussion

•  writing

•  listening

Reflect and 
respond.

Listen actively.


Step 4 - 
Closure 

(5 minutes)

Asks students to peer assess each other on Being 
Considerate tracker in Lesson 96.

Asks - 


• Were self rating and peer rating similar/different? 
Why?


• How is peer rating completely true or partially true? 
Why? 


Complete peer 
assessment in 
Lesson 96.

Compare self-
rating and peer 
rating.

Share 
comparison(s).

Reflections:  Did you record the GD and upload it to show students? Compare it with their 

                presentations in Books 1 and 2 to help them assess how they have improved in 

                language or confidence between Books 1 and 3. 
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Lesson 120: Singular & Plural - 1

Language:

W.RE.4

L.LLA.3, L.AI.6, L.C.3

R.RI.4, R.RO.7

All benchmarks of range, 

fluency, accuracy, interaction 

and coherence.

Cognitive: 

Ex.5, Ex.3

OS.5, OS.6, OS.3.a


Non-cognitive:

ScA.3

SR.3

SfA.4

SM.1, SM.5, SM.6

Others: 

KB - T.2, S.1

Key vocabulary: Materials required:

• specific    

• actionable  

• realistic

• measurable

• timely

Appendix 2 (FHB)

Appendix 5 (SWB)

Error alert: mispronounce ‘woman’/‘women’, ‘man’/‘men’, ‘plural’, cloths/clothes

PROCEDURE: FEA graduates can assist you/students prepare action plans.

Steps Facilitator’s action(s) Students’ 
action(s)

Discuss the QOD, ensuring that the students understand the question. (10 
minutes)

Understand and 
respond. 

Step 1 - 
Introduce 

(5 minutes) 


Welcomes students to the class and appoints Grammar 
Cops.

With the help of students and examples, recaps subject-
verb agreement and simple present tense.

Introduces the lesson and why it is important to be able 
to speak and write plural words correctly. For example, 
while speaking ‘dogs’ (dog + sound of ’s’)  

Quizzes students on 10 words from Lesson - 118. 

Listen actively.

Ask questions, if 
any.

Recall and recap.


Recall and 
respond.
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Step 2 - 
Model/Demo 
(20 minutes)

Asks what are some of the ways in which people have 
tried to make a difference to their community. 

Encourages students to share examples from Book 1 - 3 
as well as from other sources. 

Explains how one man who calls himself ‘The Ugly Indian’ 
is trying to improve his community. 

Asks students to watch AV - 121. 

While students are watching AV - 121, reviews the 
workbook of 5 students to assess their performance in 
the Mock Test and Appendix 2 (FHB) 

Shares one-on-one feedback with the 5 students and 
helps them prepare action plan for focused improvement 
in Appendix 5 (SWB) and 2 SMART goals in Part B of 
Lesson 121. 

If feasible, plays their GD recordings to compare their 
progress from Book 1 & 3 presentations and discusses 
how their language/confidence has grown.

After other students have watched AV - 121, asks:


• What was the video about?

• What do you think about what you heard in the 
video?


• What from the video can you apply in your life? How?

• Why does he call himself ‘The Ugly Indian’? 

Reflect and 
respond.

Listen actively.

Watch AV - 121. 


Receive and 
respond to 
feedback 
appropriately. 

Prepare action 
plan and 2 
SMART goals.

Compare Book 1 & 
3 presentations.


Reflect and 
discuss.

Step 3 - 
Independent 
Practice 

(10 minutes)

Asks students to practice keyboarding using the typing 
software.

Encourages students to set keyboarding goals for 
themselves based on their happy day performance. 

Set keyboarding 
goals. 

Practice focused 
keyboarding for 
10 minutes.

Step 4 - 
Guided 
Practice (30 
minutes)

Asks students to read Part A in pairs and teach each 
other the rules for changing singular words into plurals. 

Explains how teaching someone is a powerful way of 
learning and prepares students for independent learning. 

Circulates to guide and assist.  

After about 15 minutes, asks a few questions to check 
how well students have understood the conversions. 

Re-teach/peer correct, if required.

Ask students how it feels now that they are beginning to 
teach themselves and each other. 

Understand Part 
A in pairs.

Teach each other, 
as instructed.

Reflect, review 
and respond to 
show 
understanding. 

Reflect and 
respond.

Step 5 - 
Closure 

(10 minutes)

Asks students to talk about objects in classroom/house/
neighborhood/school using singular and plurals.

Occasionally, asks them to spell the plural words they 
use.

Talk about 
objects, as 
instructed.

Reflections: How did the student do in their first self-taught lesson? 

               First long AV - over 15 minutes - how did students do? 

               Share feedback with Curriculum Manager.
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For Facilitator’s Reference:

The Story of Demosthenes- One of the Greatest Orators in History


Demosthenes was born in Athens, Greece, in 384 BC. His father was a rich weapon maker who 
unfortunately passed away when Demosthenes was only seven. Demosthenes childhood wasn’t 
too wonderful- he had a frail physique that prevented him from participating in sports or any 
strenuous physical activity, had an unflattering appearance, and suffered from a speech 
impediment. He couldn’t pronounce the letter ‘r’ and also had an occasional stutter. If we 
translate that to vernacular Hindi terms, he was a ‘totla’ as well as a ‘hakla’. Sounds like a 
complete disaster, no? Enough to plunge an average person into depression. But Demosthenes 
was a determined and industrious fellow. No way was he going to give up.


Demosthenes’ delicate physique, while disallowing him to participate in sporting activities, 
compelled him to channel his energies elsewhere viz. the study of oratory. Apart from his 
speech defect, Demosthenes also had weak lungs and a spastic shoulder. When he was around 
20, he found out that the men entrusted with his father’s fortune had squandered it away. 
Reasonably furious, he sued them and won the case. Demosthenes’s speech made a mark among 
the wealthy and powerful. In ancient Athens, all the speaking and arguing in court was done 
by the citizen who filed the case. 


To overcome these problems, Demosthenes embarked on a self-improvement program. He kept 
pebbles in his mouth to practice his speech, which forced him to clearly enunciate what he was 
speaking. He also practiced speaking before a large mirror and also practiced reciting verses 
while running or out of breath. To strengthen his lungs, he ran on hills and on the stairs of 
famous Greek buildings.

Practice, practice, and more practice is what Demosthenes did. Through his resolute nature, he 
was soon able to overcome his stuttering and develop a strong voice.

Despite his self-improvement program, Demosthenes first attempt at public speaking were 
disastrous, with the audience jeering and laughing him off. He realized that not only confidence 
but also solid content was necessary to win over the audience. He began writing lengthy, 
meaningful speeches that would be important in convincing the court.

When he finally presented his arguments in the lawsuits, Demosthenes finally attained the 
success by winning the case. More importantly, it also taught him about the speaking strategy 
and how persuasive arguments can be presented.

Demosthenes pursued a career as a speechwriter and later on gained enough credibility in 
political circles.


Adapted from http://peptalkindia.com/
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Lesson 121: Singular & Plural - 2

Language:

W.RE.5

L.C.3, L.LM.3, L.LM.4

R.RI.4, R.RO.7, R.RO.6, R.RO.5.b,

R.RC.4

All benchmarks of range, 

fluency, accuracy, interaction 

and coherence.

Cognitive: 

Ex.2, Ex.3, Ex.5, Ex.1

OS.2, OS.5, OS.6, 
OS.3.d, OS.1

Ev.1, Ev.2.a

Non-cognitive:

SM.6, SM.9, SM.3

SfA.6, SfA.4

ScA.1

Others: 

-

Key vocabulary: Materials required:

• words from Lesson 118 Library Books

Appendix 1 - SWB

Appendix 2 (FHB)

Appendix 5 (SWB)

Error alert: mispronounce ‘woman’/‘women’, ‘man’/‘men’, ‘plural’, cloths/clothes

PROCEDURE:

Steps Facilitator’s action(s) Students’ 
action(s)

Discuss the QOD, ensuring that the students understand the question. (10 
minutes)

Understand and 
respond. 

Step 1 - 
Introduce 

(5 minutes) 


Welcomes students to the class and appoints Grammar 
Cops.

Announces the focus of Grammar Cops to be subject-
verb agreement and simple present tense.

Quizzes students on 10 words from Lesson - 118. 

Listen actively.

Ask questions, if 
any.

Recall and 
respond. 

Step 2 - 
Model/Demo 
(20 minutes)

Asks students to watch AV - 122 twice, listening 
carefully.

While students are watching the video, reviews the 
workbook of 5 students to assess their performance in 
the Happy day and Appendix 2 (FHB). 

After all students have watched AV - 122 twice, asks:


• What was the video about?

• How does the creative process begin for the speaker?

• Why is questioning so important? How often do you 
question? What kind of questions do you ask?


• What inspired the speaker? How?

• If harmful deadly carbon can be converted into a 
symbol of hope and love - which carbon (challenges) 
in your life can be converted into diamonds 
(opportunities/strengths)?

Watch AV - 122 
twice.

Reflect and 
discuss.

Listen actively.

Ask questions, if 
any.

Grammar Cops 
listen and note 
errors and good 
usage.
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Step 3 - 
Guided 
Practice 

(10 minutes)

Linking to the power of questioning, asks students to 
read the question in Part A.

Gives them 2 - 3 minutes to gather and organise their 
thoughts. 

Discusses the question in Part A, as a whole class.

Encourages wider participation and perspectives.

Read the 
question in Part 
A. 

Reflect and 
discuss.

Grammar Cops 
listen and note 
errors and good 
usage.

Step 4 - 
Independent 
Practise (10 
minutes)

Asks students to complete Part B independently/in pairs. 

Circulates to assist and guide.

After 5 minutes, asks students to share their responses. 

Asks if students indulge in tailgating.

Using safe/unsafe/risky/illegal helps students reflect on 
tailgating. 

Complete Part B 
independently/in 
pairs. 

Reflect and 
respond using 
words such as - 
safe/unsafe/risky/
illegal.

Step 5 - 
Extension (30 
minutes)

Asks students to pick up their books for paired or 
independent reading.

Ensures that students begin and read for at least 20 
minutes.

While students are reading, shares one-on-one feedback 
with the 5 students and helps them prepare action plan 
for focused improvement in Appendix 5 (SWB) and 2 
SMART goals in Part B of Lesson 121. 

If feasible, plays their GD recordings to compare their 
progress from Book 1 & 3 presentations and discusses 
how their language/confidence has grown.

In the last 5 minutes, as a whole class, asks students to 
share how their reading stamina is growing. 

Invites peer feedback/suggestions. 

Asks students to fill Reading Log (Appendix 1 - SWB).

Collect books.


Read for 20 
minutes.

Receive and 
respond to 
feedback 
appropriately. 

Prepare action 
plan and 2 
SMART goals.

Compare Book 1 & 
3 presentations.

Discuss their/
peers’ reading 
stamina.

Fill Reading Log.

Step 6 - 
Closure 

(10 minutes)

Explains, with the help of Aman Gupta’s example, how 
building reading stamina takes time and determination.

Asks students to proofread and find errors in Part C.

While students are looking for errors, collects feedback 
from Grammar Cops.  

Asks students to share what mistakes they found and 
the correct responses to those mistakes.

Listen actively.

Ask questions, if 
any.

Proofread to find 
errors in Part C.

Share correct 
response(s) to the 
mistake(s) they 
found.

Reflections: Do you consider yourself a role model for your students? If yes, how? If not, 

               why?

               Have you assigned MOOC task and deadline for Lesson 123? 
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For Facilitator’s Reference:

Can technology replace teachers? 


So why not replace teachers in classroom with technology? To understand why teachers’ 
careers are safe we need to ask two questions: what do teachers do all day and where does 
technology fall short?

A quick survey of teacher friends answers the first question: teachers provide pastoral care, 
direct the Christmas play, recognise and assist vulnerable pupils, cover break-time duty, mentor 
new teachers, collate data about pupils’ attendance and behaviour, mark homework, rig lights 
and dress sets for school performances, order resources such as textbooks and classroom 
equipment, write newsletters, take school trips, assess pupil attainment, meet parents, lead 
assemblies, make endless photocopies, and appraise other members of staff. This list is 
incomplete and already sounds like a lot for a piece of technology to cover.


It’s likely that some of the administrative tasks that teachers do will be conducted by 
technology in the future, just as in other sectors, but what about the actual teaching? The act 
of teaching isn’t just imparting what’s in your head to a captive audience. Teaching is a 
performance, it’s reading the room and working it. This is where technology really falls short. 
Empathy is a key area of difficulty for technology and automation. Are the kids at the back of 
the classroom bored because you’re talking about something they find too difficult, because 
they know it already, or because you’re not presenting the information in a meaningful way? 
Human beings are able to pick up on a multitude of contextual clues to determine and respond 
to the emotional states of others. Technology can’t detect emotional states, let alone adapt its 
behaviour to cater accordingly.


Another area of difficulty for technology that is key to teaching is quick thinking. Any number 
of things can and do go wrong on a school day: a guest speaker cancels, the whiteboard 
freezes, buses are delayed or – the ultimate horror – the photocopier breaks. Human beings 
are able to think on their feet and reformulate their plans to adapt to new circumstances. 
Machines aren’t able to do this. Thinking on the spot is a key skill of teachers, and many cite 
the variety of the job as a reason for entering the profession in the first place.


We know what technology can’t do for students and teachers, but there are some reasons to 
be optimistic about the role of technology in education. Technology could aid data-gathering 
significantly, freeing up teachers’ time and allowing them to focus on more important aspects 
of their work. And internationally, technology has the potential to reach those who don’t have 
access to a classroom. In 2015 the British Council used Skype to deliver teacher training in 
Libya.


The best teachers will use technology in the classroom as part of an expanding toolkit, and 
hopefully they’ll see the benefits of smarter technology in the form of reduced clerical work. 
Classrooms will continue to change shape, but it’s safe to assume that there will be a human 
teacher at the front of them for a long time yet.


Adapted from https://www.theguardian.com/


FREEDOM ENGLISH ACADEMY FHB - 3  OF 171106



FREEDOM ENGLISH ACADEMY LEVEL- 2 BOOK 1

Lesson 122: Problem Solving  - 2

Language:

W.CW.13.c, W.RE.6, W.RE.5

L.C.3, L.LM.4, L.AI.6, L.LM.3, 

L.LLA.3

R.RIA.3, R.RI.4, R.RO.5.c

All benchmarks of range, 

fluency, accuracy, interaction 

and coherence.

Cognitive: 

Ex.5, Ex.3, Ex.2, Ex.1

OS.5, OS.6, OS.3.e

Ev.1, Ev.2.b, Ev.2.a

A.2

Non-cognitive:

SM.6, SM.9, SM.3, 
SM.5

ScA.3, ScA.4

SfA.4

SR.4, SR.5

Others: 

KB - T.2, S.1


Key vocabulary: Materials required:

• think out of the box

• beliefs/assumptions

• creative thinking Appendix 2 (FHB)

Appendix 5 (SWB)

PROCEDURE:

Steps Facilitator’s action(s) Students’ 
action(s)

Discuss the QOD, ensuring that the students understand the question. (10 
minutes)

Understand and 
respond. 

Step 1 - 
Introduce 

(10 minutes) 


Welcomes students to the class and appoints Grammar 
Cops.

Announces the focus of Grammar Cops to be subject-
verb agreement and simple present tense.

Quizzes students on 10 words from Lesson - 118.

Asks students to read Part D - Lesson 122 and share 
their views linking it to power of words. 

Recaps how response is different from reaction. (Book 2)

Explains problem solving is a form of response (not 
reaction) used in simple everyday life as well as to solve 
complex world problems.

Listen actively.

Ask questions, if 
required.

Recall and 
respond. 

Read Part D - 
Lesson 122 and 
share views.

Listen actively.

Ask questions, if 
required.

Step 2 - 
Model/Demo 
(10 minutes)

Asks students to read and reflect on questions given in 
Part B. 

Discusses questions given in Part B, as a whole class. 

Encourages wider participation and perspectives. 

Read and reflect.

Reflect and discuss.

Grammar Cops 
listen and note 
errors and good 
usage. 

FREEDOM ENGLISH ACADEMY FHB - 3  OF 171107



FREEDOM ENGLISH ACADEMY LEVEL- 2 BOOK 1

Step 3 - 
Guided 
Practice 

(15 minutes)

Asks students how they think when they are solving a problem.

Linking to the quote in Part A, explains how sometimes we 
need to think differently from what we normally do.

Explains that there are strategies and principles one can use 
to think when solving bigger and complex problems.

With the help of simple steps, applied to a common problem, 
explains how one needs to think to solve problems.

Explains that these steps are only to train our mind and not 
thinking template/formula to be used exclusively and 
universally. 

Asks students to reflect and share how the speaker in AV - 
122 used these steps to create a unique solution to a complex 
problem.

Accepts all answers and repeats the correct ones.

Reflect and 
respond.

Listen actively and 
make connections.

Ask questions, if 
required. 


Recall and 
reflection on AV - 
122.

Grammar Cops 
listen and note 
errors and good 
usage. 

Step 4 - 
Independent 
Practice 

(30 minutes)

Asks students to practice keyboarding using the typing 
software. (10 minutes)

Asks students to sign into their Gmail account and click 
on the assignment link that has been emailed to them. 

Ensures that all students have the link.

Guides students to begin the MOOC task for the day.

While students are working, reviews the Mock Test of 5 
students and shares feedback (referring to Mock Test +  
Appendix 5 in FHB)one-on-one to help them prepare 
action plan for focused improvement in Appendix 5 (SWB) 
and 2 SMART goals in Part B of Lesson 121. 

If feasible, plays their GD recordings to compare their 
progress from Book 1 & 3 presentations and discusses 
how their language/confidence has grown. (15 - 20 
minutes)

Asks students to fill in MOOC reflections in Appendix 6 
(SWB) and log out of their Gmail accounts at the end of 
this step. 

Practice focused 
and goal driven 
keyboarding.

Sign into their 
Gmail account 
and access 
assigned MOOC 
module for the 
day.

Complete MOOC 
task.


Receive and 
respond to 
feedback 
appropriately. 

Prepare action 
plan and 2 
SMART goals.

Compare Book 1 & 
3 presentations.
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For Facilitator’s Reference:

Problem Solving


Usually, when we’re faced with complex problems, we default to thinking like everybody else. 
The beauty of this nine-dot puzzle is that you literally have to "think out of the box" to solve 
the puzzle. Your pencil or mouse must go outside the box of the dots to be able to solve it.


The most frequent difficulty people have with this puzzle is that they try to draw all the lines 
within the dots and they do not initially want to draw lines outside it because:


 1  There is nothing outside the set of dots to associate to. There are no dots to

        join a line to outside the puzzle so they assume a boundary exists.

 2  It is assumed that doing this is outside the scope of the problem, even 

        though the problem definition does not say you are not allowed to.

 3  You are so close to doing it that you keep trying the same way but harder.


Lessons to be learned from this puzzle

Look beyond the current definition of the problem.

 • Analyse the definition to find out what is allowed and what is not.

 • Are there any real rules to the problem anyway? (especially valid in 

                human related problems - there are only perceptions, not physical rules)

 • Look for other definitions of problems.


Step 5 - 
Closure 

(10 minutes)

Divide the class into 2 groups - Group A and B.

Group A - Peer Counselling - Asks students to pair up 
and think of a language-related problem that he/she has 
not been able to solve.

Asks students to seek counselling for their problem from 
their partner. The partner listens to and understands the 
problem and then counsels using the problem solving 
steps mentioned in Part B.

Group B - selects one of the stories about people who 
have/are solved/solving personal/community problems. 
Reflect on how that person questioned the assumptions 
and broke the tradition to create unique solution to those 
problems. For example, Langar Baba questioned the 
assumption of government being responsible for looking 
after the homeless and the assumption that personal 
wealth is for family’s use. 

Asks both the groups run concurrent Peer Counselling 
and Group Discussions sessions. 

Circulate along with Grammar Cops to assist, guide and 
monitor.

Asks a few students to share what they enjoyed/
struggled with.

Form groups, as 
instructed. 

Group A - Form 
pairs.

Plan and present 
Peer Counselling.

Group B - select 
stories, as 
instructed.

Review and 
reflect.

Share views and 
listen actively. 


Grammar Cops 
listen and note 
errors and good 
usage. 

Share what they 
enjoyed/
struggled with.

Step 6 - 
Closure 

(5 minutes)

Asks students to end the day by sharing - 

“The two important ideas/things from the lesson today 
are ---, and - - - .”

Share views.

Listen actively. 

Reflections: How good are you at problem solving? Do your students/peers/seniors see you as 

              a trouble shooter or trouble maker? 

              Have all your students completed the last MOOC assignment? 
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 • Do not accept other people's definitions of problems. They may be either 

                wrong or biased.

 • If a problem definition is wrong, no number of solutions will solve the real 

                problem.

Investigate the boundaries

 • What are the boundaries which the solution must fit into?

 • Are the boundaries your own perceptions or reality?

 • What are the possibilities if you push the boundaries?

 • What are the benefits of small boundary changes?

Hard work is not the solution

 • Repeating the same wrong process again and again with more vigour does

                not work.

 • You can be very close to a solution while not getting any closer to it.

 • Thought is the solution, physical hard work will not work.


Adapted from http://www.brainstorming.co.uk/
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Lesson 123: Collocations 

Language:

W.MR.3

L.LA.3, L.C.3, L.LM.4, L.AI.6

R.RO.5.c, R.RI.4

All benchmarks of range, 

fluency, accuracy, interaction 

and coherence.

Cognitive: 

Ex.5, Ex.3

OS.5, OS.6

Non-cognitive:

ScA.3

Others: 

-

Key vocabulary: Materials required:

• phrases using ‘do’

• phrases using ‘make’

• thinking out of the box 

Appendix 4 (FHB)

Movie - Part 5

Appendix 2 (FHB)

Appendix 5 (SWB)

PROCEDURE:

Steps Facilitator’s action(s) Students’ 
action(s)

Discuss the QOD, ensuring that the students understand the question. (10 
minutes)

Understand and 
respond. 

Step 1 - 
Introduce 

(10 minutes) 


Welcomes students and asks them to solve the puzzle in 
Part D of Lesson 123.

After 2 - 3 minutes, asks - 


• explain how you are trying to solve it. 

• is your present thinking working?

• have you made any assumptions that are preventing 
you from solving it?


Shares the solution to the puzzle, if not already solved 
by the students.

Debriefs how students assumed that there was a box 
and all dots were inside the box. This restriction 
prevented them from visualising the possibility of another 
dot or starting from anywhere to connect the dots.

Helps students link this to real life and how it prevents 
us from finding solutions.

Encourages students to use the phrase ‘thinking outside 
the box’.

Quizzes students on 10 words from Lesson - 118.

Listen actively.

Work on the 
puzzle in Part D 
of Lesson 123.

Reflect and 
respond.

Ask questions, if 
any. 


Listen actively. 

Make connections 
between their 
thinking and 
‘thinking outside 
the box’.

Recall and 
respond to the 
quiz.
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Step 2 - 
Model/Demo 
(30 minutes)

With the help of students, recaps Part 1 - 4 of the 
movie.

Ensures that students use describing words and past 
tense correctly. 

Asks students to watch Part 5 of the movie.

While students are watching the movie, reviews the 
Mock Test of 5 students and shares feedback (referring 
to Mock Test +  Appendix 5 in FHB) one-on-one to help 
them prepare action plan for focused improvement in 
Appendix 5 (SWB) and 2 SMART goals in Part B of 
Lesson 121. 

If feasible, plays their GD recordings to compare their 
progress from Book 1 & 3 presentations and discusses 
how their language/confidence has grown.

After all students have finished watching the movie, asks 
them to share their experience of watching a movie set 
in a different country/culture. 

Encourages wider participation and perspectives. 

Or 

Moves to Step 3 if movie is unavailable at this time.

Recall and recap 
Part 1 - 4 of the 
movie. 

Watch Part 5 of 
the movie.


Receive and 
respond to 
feedback 
appropriately. 

Prepare action 
plan and 2 
SMART goals.

Compare Book 1 & 
3 presentations.


Reflect and 
discuss. 

Listen actively. 

Step 3 - 
Guided 
Practice 

(20 minutes)

Explains how some words go together and mean 
something together. They cannot be taken individually to 
understand the meaning. 

Explains how fluent speakers use these words/phrases 
often and to be able to speak and write fluently, we 
must know which of these words go together and what 
they mean. (Co = together. Location = place.)

Asks students to look at the words that go together 
with ‘do’ and ‘make’. 

After 2 - 3 minutes asks students to use a few of them 
in sentences.

Asks students to complete Part B independently.

After  2 - 3 minutes, asks students to swap their 
workbooks and peer check the answers.

With the help of students, shares the correct responses 
to peer checking. 

Listen actively.

Ask questions, if 
any. 

Review, 
understand and 
make sentence 
using ‘do’ and 
‘make’ phrases.


Complete Part B 
independently.

Swap workbooks 
and peer check. 

Return 
workbooks.

Discus correct 
responses.

Step 4 - 
Independent 
Practice 

(15 minutes)

Speaking slowly and clearly, calls out collocation words 
randomly from the three lists in Appendix 5 (FHB) and 
ask students to mark the images in Part C that match 
with those words.

Ask students to share their responses and reasons for 
choosing a particular collocation for an image. 

Asks what was interesting/challenging about it.

Listen actively to 
the collocation 
words.

Match them with 
the images in 
Part C.

Share responses 
and reason(s).

Reflect and 
respond. 
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Step 5 - 
Adjust 
Instruction 
(30 minutes)

With the help of students, recaps Part 1 - 4 of the 
movie.

Ensures that students use describing words and past 
tense correctly. 

Asks students to watch Part 5 of the movie.

While students are watching the movie, reviews the 
Mock Test of 5 students and shares feedback (referring 
to Mock Test +  Appendix 5 in FHB) one-on-one to help 
them prepare action plan for focused improvement in 
Appendix 5 (SWB) and 2 SMART goals in Part B of 
Lesson 121. 

If feasible, plays their GD recordings to compare their 
progress from Book 1 & 3 presentations and discusses 
how their language/confidence has grown.

After all students have finished watching the movie, asks 
them to share their experience of watching a movie set 
in a different country/culture. 

Encourages wider participation and perspectives. 

Or

Moves to Step 5, if movie already done in Step 2.

Recall and recap 
Part 1 - 4 of the 
movie. 

Watch Part 5 of 
the movie.


Receive and 
respond to 
feedback 
appropriately. 

Prepare action 
plan and 2 
SMART goals.

Compare Book 1 & 
3 presentations.


Reflect and 
discuss. 

Listen actively. 

Step 6 - 
Closure 

(10 minutes)

Asks students to make 2 sentences about their daily 
routine, using collocations - 1 in present tense and one in 
past tense - 1. I make my bed in the morning. 2. I made 
my bed in the morning. 

Listen actively. 

Ask questions, if 
any. 

Reflect, create 
and share. 

Reflections: How do you respond to your students' failings? Do you demonstrate a growth 

               mindset and give them more practice and work harder/smarter to bring them up

               to the level? Or do give up on them (and yourself) making ethical choices of 

               cheating or letting them dropout so that your ‘record’ will be ‘good’?  

               What do you choices say about character? 

               How do your choices impact students - in the short term and long term? 
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Lesson 124: Diversity - 1

Language:

W.RE.6, W.RE.5

L.C.3, L.LA.3

R.RO.5.d, R.RI.4

All benchmarks of range, 

fluency, accuracy, interaction 

and coherence.

Cognitive: 

Ex.2, Ex.3, Ex.5

OS.2, OS.3.a, OS.1, 
OS.3.e

Ev.2.d, Ev.1

A.2

Non-cognitive:

SM.3, SM.5

SfA.6

ScA.1

SR.4, SR.2, SR.1

Others: 

-

Key vocabulary: Materials required:

• diversity

• stereotype

• prejudice

Library Books

Appendix 1 - SWB

Appendix 2 (FHB)

PROCEDURE:

Steps Facilitator’s action(s) Students’ 
action(s)

Discuss the QOD, ensuring that the students understand the question. (10 
minutes)

Understand and 
respond. 

Step 1 - 
Introduce 

(10 minutes) 


Welcomes students to the class and appoints Grammar 
Cops.

Announces the focus of Grammar Cops to be subject-verb 
agreement and simple present tense.

Quizzes students on 10 words from Lesson - 118.

Asks students to complete Part A in pairs/independently.

Asks students to share their views.

Invites peer feedback on responses.

Invites wider participation and perspectives. 

Listen actively.

Ask questions, if 
any.

Recall and 
respond to the 
quiz.

Complete Part A in 
pairs/
independently.

Share responses 
and give peer 
feedback.

Step 2 - 
Model/Demo 
(10 minutes)

Asks students about their favourites - color, flower, fruits 
etc.

Asks students to complete Part B in pairs.

 After 5 minutes or so, asks students to share their 
responses and reasons.

Based on students’ responses, talks about commonalities in 
their responses and asks - 


•  Are some looks more valued than others?

• Do all people with a certain colour of eye or skin 
beautiful/ugly?


• Who decides what is beautiful and what is not - nature 
or people? Which people? 


• Has nature created a uniform world or a diverse world? 
Explain. 

Reflect and 
respond.

Complete Part B in 
pairs. 

Discuss 
commonalities.

Listen actively.

Ask questions, if 
any. 

Grammar Cops 
listen and note 
errors and good 
usage. 
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Step 3 - 
Guided Practice 

(10 minutes)

Asks students how people are similar and different.

Makes note of human commonalities and differences on the 
whiteboard.

Asks how easy/difficult is it to work/make friends with 
people who are similar to/different from us.

Invites wider participation and perspectives.

Asks students to reflect and note in Part C what is 
interesting and enjoyable about diversity.

Asks students to reflect and note in Part C what is 
challenging about diversity.

Helps students make connections between diversity and 
power of beliefs. 

Reflect and 
respond.

Listen actively.

Ask questions, if 
required.

Make connections 
between our 
beliefs and our 
responses to 
diversity. Grammar 
Cops listen and 
note errors and 
good usage. 

Step 4 - 
Independent 
Practice 

(10 minutes)

With the help of two confident speakers, plays Running 
Commentary.

Student A is Virat Kohli and his team is made up of his 
clones.

Student B is Virat Kohli and he has a regular Indian team 
made of different players.

Student A and Student B take turns to give running 
commentary of their each other’s team playing, using simple 
present and present continuous (SVA).

After about 5 minutes, asks students which team would 
they like to join and why. 

Understand how 
Running 
Commentary is to 
be played.

2 students play 
Running 
Commentary.

Grammar Cops 
listen and note 
errors and good 
usage. 

Other students 
observe and listen 
actively. 

Reflect, reason 
and respond.

Step 5 - 
Adjust 
Instruction (10 
minutes)

Asks -         

• do boys take better care of their parents? 

• are girls naturally good at housework? 

• are the Chinese good in martial arts?

• are educated women argumentative? Is that true for all 
educated women? Does that mean educated men are 
not? If you are the uneducated mother of a 25-year old 
son and believe this, would you look for an uneducated 
or educated bride for your son? Can arguments only be 
bad or can they be good as well?


With the help of the above, explains the term 
‘stereotypes’. 

Asks students to complete Part D.1 - D.3 independently.

After about 5 minutes, asks students to share their 
responses.

Uses Pose, Pause, Pounce and Bounce to make it more 
participative.

Reflect, reason 
and respond. 

Listen actively.

Ask counter 
questions, if any.

Grammar Cops 
listen and note 
errors and good 
usage. 

Complete Part E.1 
- E.3 
independently.

Share responses 
and listen actively. 
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For Facilitator’s Reference:

6 Indian ads that broke gender stereotypes over the years


Portraying evolving gender roles aptly has always been a tough nut to crack for ad agencies. More 
often than not women have been depicted in the usual stereotypical roles over the years.

But as women learn to assert themselves and increase their spending power, brands are realising 
that they need to change how they portray modern women.

Havell's 'Hawa Badlegi'

A couple sitting at a registrar's office, with the husband taking the wife's last name.

Ariel's 'Share The Load'

In Ariel's 'Share The Load' ad, a father watches his daughter juggle work and household chores. 
After instrospecting his own role at house, he tries to bring a positive change in the family.

He agrees to share laundry duties with his wife.

Titan Raga: '#HerLifeHerChoices"

Titan Raga celebrated the ‘Woman of today’ in this empowering advertisement.

They showed us a strong and independent woman who is capable of making her own life choices. 
She has aspirations and is not afraid to take control of her life in her hands.

Airtel-Boss

This ad features a modern day couple. The woman is a multi-tasker who handles her office and 
juniors at work and then comes back home to prepare food for her husband who is still at his 
workplace on his boss’ orders.

Ford

The woman here, Kalki, shows that she loves Raksha Bandhan and also tells us that she is capable 
of looking after herself and her safety. The ad beautifully portrays that a modern day woman 
doesn't just depend on her brother but also takes the wheels in her own hands with a dependable 
safe car like Ford EcoSport.


Adapted from - https://economictimes.indiatimes.com/


Step 6 - 
Extension (30 
minutes)

Asks students what are some stereotypes about books - 
boys like adventure and action books, girls like emotional 
books. 

Asks how many girls like to read action books and how 
many boys like to read emotional stories. 

Asks student to pick up their books for paired or 
independent reading.

Ensures that students begin and read for at least 20 
minutes.

While students are reading, models reading behaviour by 
reading himself/herself.

In the last 5 minutes, asks students to fill Reading Log 
(Appendix 1 - SWB). 

Asks individual students to share how their reading stamina 
is growing or why it is not growing. 

Reflect and 
respond.

Listen actively.

Ask questions, if 
any.

Collect books.

Read for 20 
minutes.


Fill Reading Log.


Reflect and 
respond.

Listen actively.

Step 7 - 
Closure 

(10 minutes)

Asks students to think about Part D.4 & D.5.

After 2 - 3 minutes, asks students to share their responses. 

Reflect and 
respond.

Listen actively.

Reflections: Do you hold any biases/stereotypes about your students? If yes, what? How does

               it shape your interactions with them and how does it impact their learning at 

               FEA? 

               Have you emailed the MOOC assignment and deadline for Lesson 127?
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Lesson 125: Consolidation

Language:

W.RE.6, W.CW.13.c, W.CW.10, 

W.MR.3

L.C.3, L.LM.3, L.LM.4, L.AI.7

R.RO.6, R.RO.7, R.RIA.7, 

R.RO.5.b

All benchmarks of range, 

fluency, accuracy, interaction 

and coherence.

Cognitive: 

Ex.5, Ex.1, Ex.3

OS.5, OS.6, OS.3.c

Ev.2.a

A.1

Non-cognitive:

SR.2, SR.1, SR.5

SM.2, SM.3, 

SM.6, SM.8

ScA.1, ScA.3

SfA.4


Others: 

-

Key vocabulary: Materials required:

• diversity

• stereotype

• bias Jeopardy Game 6

Error alert: pronunciation of ‘advertisement’

PROCEDURE:

Steps Facilitator’s action(s) Students’ 
action(s)

Discuss the QOD, ensuring that the students understand the question. (10 
minutes)

Understand and 
respond. 

Step 1 - 
Introduce 

(15 minutes) 


Caught Doing Good - Asks students to:

• write about who they observed, what good he/she was 
doing and where she/he was when it was done. 


• read the posts on the Caught Doing Good chart. 

Asks students to read Part E.4 in Lesson 125 and share their 
views.

Tells students about these advertisements, if students do not 
know about them, and how their message is breaking gender 
stereotypes.

Write and read 
Caught Doing Good 
posts.

Read Part D.4 in 
Lesson 125 and 
share views.

Listen actively.

Ask questions, if 
any. 

Step 2 - 
Model/Demo 
(20 minutes)

Asks students to watch AV - 126 and be conscious of their 
own biases.

While students are watching AV - 126, sets up the Jeopardy 
game. 

After all students have watched AV - 126, asks - 

1. How is the young boy’s journey of learning English similar/

different from yours?

2. How did he learn English?

3. If you had to advise him, what language advice would you 

give? Why? 

4. How excited and hopeful is he about his future? Why?

5. Is ability to speak English enough to make us happy/

successful? Why? 

Helps students realise how FEA not only improves their English 
but also fuels their aspirations and provides tools to be happy 
and successful in life.

Watch AV - 126. 


Discuss and listen 
actively.

Make connections 
between AV - 126 
and their learning/
life.


Listen actively.

Ask questions, if 
any. 
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For Facilitator’s Reference:

Happy Teachers


In his book, ‘Happy Teachers Change The World’, THICH NHAT HANH, a Buddhist monk and 
peace activist, appeals to teachers to reach out to students, share experiences, and transform 
the way we live, with mindfulness practice. Excerpt of his letter is given below: 


Step 3 - Guided 
Practice 

(30 minutes)

If required, recaps the Jeopardy Do’s and Don’ts.

Lays down the noise level.

If found ready and responsible, asks 1-2 students to organise 
the teams.

Plays Jeopardy Game 6. 

Ensures that the students follow the rules of the game.

Keeps the score. 

Reflect, recall and 
respond.

Play Jeopardy.

Maintain decorum 
and noise level.


Step 4 - Adjust 
Instruction (15 
minutes)

Divides the class into 5 teams of 4 members each. 

Explains the how Freeze, Read, Correct, Continue will be 
played:


• Students will be given a story starter and vocabulary that 
they must use. For example, ‘I woke up at 3 a.m. in the 
morning…..’ (include objects/people in the house).


• Students have to write the story, as instructed.

• Students begin writing when they hear ‘Start’ and stop 

writing when they hear ‘Freeze’ even if they are in the 
middle of a sentence or word.


• They write for 2-3 minutes and on hearing ‘Freeze’, they 
pass their work to the person on their right. 


• Students read the story written by the previous student, 
find and correct the mistakes(without changing the 
meaning) and wait for ‘Start’ to be called out.


• With each ‘Start’, a new set of vocabulary instructions are 
given. For example, use vocabulary to describe people and 
places. Students must use this vocabulary as they continue 
the story.


• The process of writing, passing, correcting, continuing goes 
on till each students gets his/her workbook back. She/he 
ends the story after reading and correcting.


Ask students to share their experience of the activity:

• What were some common errors they found?

• How easy/difficult was it to continue? Why?

Form teams, as 
instructed.


Understand how 
Freeze, Read, 
Correct, Continue 
will be played.


Play Freeze, Read, 
Correct, Continue, 
as instructed.


Reflect and share 
their experiences. 

Listen actively. 

Step 5 - 
Closure 

(10 minutes)

Asks students to share progress that they have made on 
improving their weaker strands of language as planned in the 
Action Plan after the Mock Test.

Asks - 


• are you working on you SMART goals? (Lesson 121)

• how close are you achieving these goals? 

• how close are you to achieving what you proposed to 
achieve in Part C of Lesson 108 (Next week/month)?


• how does it help/harm your long term goals/future?

Asks students to fill up peer rating in Lesson 108 (Part D).

Asks a few students to share their comparison of self and 
peer rating.

Reflect on action 
plan and share 
progress. 


Reflect and discuss.

Fill peer rating in 
Lesson 108 (Part 
D).


Reflect and share 
comparison of self 
and peer rating.

Reflections: Are you satisfied with the progress made by the students as reported in Step 

               5? Do you need to take any action? If yes, what? (Discuss with peers during PLC)
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Dear Colleagues,

 

As teachers, our mission is not just to transmit knowledge, but to construct a worthy, beautiful 
human race, to take care of our precious planet. There is an enormous amount of suffering in 
young people and this makes the work of teaching a lot more difficult. We try our very best, 
but the environment, our family and the colleagues we work with have a lot of suffering in 
them. 

First, come back to yourself — the way out is in. Learn how to generate a feeling of happiness, 
to handle a painful feeling or emotion, to listen to your own suffering so that with 
understanding and compassion you will suffer less. 

 

Through mindful breathing, we can bring our mind back to our body and take care of our body 
first. With more peace and gentleness in yourself, you become more pleasant; you can much 
more easily help the other person to suffer less. Mindfulness is energy that helps us to be 
fully present in the here and now, aware of what is going on in our body, feelings, mind and in 
the world. The practice of mindfulness is the practice of joy.With mindfulness, concentration 
and insight, you can generate feelings of joy and happiness whenever you want. With this 
energy, you can also handle a painful feeling or emotion. 

You don’t have to sit in the meditation hall to practice mindfulness. You can do it when taking a 
shower, driving a car, at school or working on a project, and in your relationships with other 
people; you can practise it whether you are standing, walking, sitting or lying down. Life with 
all its wonders, its refreshing and healing elements — joy, happiness, and peace — is available 
only in the present moment.

 

Despite cell phones, television, and computers, communication has become very difficult between 
partners, parents and children. It’s not because you have a lot of electronic devices that 
improve the quality of communication. If you don’t know what causes your own suffering, fear 
or anger, then you cannot communicate with yourself. Then how can you communicate with 
another person? That is why going home to yourself to get in touch with your body, feelings, 
perceptions, and suffering — understanding yourself — is crucial before you can help another 
person. Deep listening and loving speech, practised with students, help remove obstacles 
between teachers and students. Mindfulness can help us restore communication with ourselves 
because we learn to listen to our suffering.

 

Try using gentle speech to help the other person open his/her heart. The whole class can 
practice sitting down, breathing and listening to each other. It leads to mutual understanding. If 
the young person feels that his suffering is understood by someone, he will suffer less.The 
practice of compassionate listening helps connect the teacher with the student, builds trust, and 
removes the anger and fear between teacher and students. Sometimes, we believe that 
happiness is not possible right now, right here. That is why we always try to run into the 
future to get more conditions of happiness. Every breath, every step taken in mindfulness, helps 
us to stop this running. If we try to run away from our suffering, we have no chance to 
understand and transform it. 


Adapted from https://www.speakingtree.in/
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Lesson 126: Email Writing

Language:

W.CW.12.b, W.RE.5, W.MR.3

L.C.3, L.LM.3, L.AI.6

R.RO.5.b, R.RO.5.c, R.RI.4, 

R.RO.6, R.RO.5.a

All benchmarks of range, 

fluency, accuracy, interaction 

and coherence.

Cognitive: 

Ex.2, Ex.5, Ex.3

OS.2, OS.3.e, OS.3.a

Ev.2.d

Non-cognitive:

SM.6, SM.9

ScA.3, ScA.4

SfA.4

Others: 

KB - T.2, S.1

Key vocabulary: Materials required:

• inbox                      

• outbox

• net+etiquette=netiquette 

• draft

• subject line

• email signature

Appendix 2 - FHB

Appendix 4 (FHB)

Internet Connectivity

PROCEDURE:

Steps Facilitator’s action(s) Students’ 
action(s)

Discuss the QOD, ensuring that the students understand the question. (10 
minutes)

Understand and 
respond. 

Step 1 - 
Introduce 

(15 minutes) 


Welcomes students and quizzes students about 10 
collocations/phrases from Lesson 124.

Asks students to look at Lesson 126 Part B and share 
their views about it. 

Encourages students to explain, extend, contradict it. 

With the help of students and Part A, B C, recaps 
appropriate email id, FEA email id format, inbox, outbox, 
draft etc. (Lesson 96)

Discusses benefits and limitations of email as means of 
communication. 

Asks students how they can show consideration towards 
others while writing an email.

Recall and 
respond to the 
quiz.

Review Part B  
(Lesson 126) and 
explain, extend, 
contradict it. 

Reflect and 
recap, as 
instructed.

Listen actively 
and discuss.

Ask questions, if 
any.

Step 2 - 
Model/Demo 
(15 minutes)

Asks students to read Do’s and Don’ts of email writing in 
Part D and introduces the word, ‘netiquette’. 

Asks students what in the list do they find - 


• unusual.

• missing.


Accepts all answers backed by reasoning.

Read Do’s and 
Don’ts of email 
writing in Part D.

Listen actively, 
reason and 
discuss.
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For Facilitator’s Reference:

Four Times You Should NEVER use Email


1.  When you're MAD!!!!!   
As anger triggers our stress hormones to increase, our ability to communicate well decreases. 
So make a decision to never send an email you’ve written while mad for at least two hours, 
enough time to cool down. Emailing someone when you are red raging mad is almost guaranteed 
to end in disaster!


Step 3 - 
Guided 
Practice 

(10 minutes)

Asks students to compare the two emails given in Part D, 
independently/in pairs.

Asks students to assess them against the Do’s and Don’ts 
given in Part D.

Discusses which one is inappropriate and why.

Discusses which one is appropriate and how can it be 
written differently (yet appropriately).

Compare two 
emails in Part D, 
independently/in 
pairs.

Assess them 
using Part D.

Discuss with 
reasoning.

Listen actively.

Ask questions, if 
any.

Step 4 - 
Extension (40 
minutes)

Instructs students that combining their letter writing 
and keyboarding skills, they will write an email to 
Salman Khan of Khan Academy -


• introducing themselves, 

• telling him about the module they are learning from 

• two ways in which it is helping them, and

• one way in which it can improved.


Writes his/her own email id on the whiteboard for the 
students to send their email to.

Gives students 10 minutes to keyboard the emails and 
send to facilitator. 

Asks students to go to their inboxes and click on the 
assignment link that has been emailed to them. 

Ensures that all students have the link.

While students are working, updates the Error Tracker 
(Appendix 2 - FHB) in consultation with the Grammar 
Cops of the previous week and MOOC record of the 
students. (Appendix 6 - FHB)

Asks students to fill MOOC reflections in Appendix 6 
(SWB).

Reminds students to log out of their Gmail accounts at 
the end of this step.

Understand 
instructions.

Ask questions, if 
any.

Keyboard email, 
as instructed.

Send email, as 
instructed.


Sign into gmail 
account.

Access MOOC 
assignment for 
the day.

Complete MOOC 
assignment.


Fill MOOC 
reflections. 

Log out of Gmail 
account.

Step 5 - 
Closure 

(5 minutes)

Asks students - 

• How does it feel now that you have begun writing 
emails? 


• How can you use this skill? 

• How can you secure your password?

• What would be an inappropriate email?

Reflect and 
respond.

Listen actively.

Ask questions, if 
any.

Reflections: Have you reviewed the emails sent by the students? How are you planning to 

              share feedback - face-to-face or via email?  
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2.  When you are rebuking or criticizing.  

Too often we get a false sense of bravado and say things via email we would never have the 
courage to say in person. Delivering (or receiving) a rebuke or criticism isn’t easy at the best 
of times. By providing feedback in person you can read visual cues and immediately address any 
issues the other person might raise, to communicate more gently where necessary!

3. If there’s any chance your words can be misunderstood.  

Some people are just particularly defensive about certain issues, and are much more likely to 
interpret communication about them negatively. If that’s the case, spare yourself a lot of time 
in damage control and take the extra time to pick up the phone or meet in person so that you 
can ensure that the other person hears your message in the most positive way.

4. When you are cancelling or apologizing.  

If you have to bow out of a commitment, such as cancelling dinner plans, making a call can 
simply be an act of courtesy that shows you genuinely care about your relationship. Likewise, 
apologizing in person demonstrates both sincerity and humility that an e-apology is sorely 
lacking. It also has the advantage of your being able to ask for forgiveness, and for the other 
person to offer it, thus restoring the relationship.

When you care enough… try talking!

While nothing will ever be better than a good old fashioned, occasionally awkward, face-to-
face conversation, if it's not practical, at least pick up the phone to talk instead of text.  

Whenever I get an email from someone who seems to be upset, I pick up the phone and call 
them. I don’t do it in a confrontational way, but in a way that says “you seem to be upset, 
perhaps we should talk this through." While they may not always find the conversation 
comfortable, at least it demonstrates that I care and provides an opportunity for meaningful 
dialogue that is difficult via email, even more so via text.

So, next time you’re tempted to fire off a quick email in a moment of cowardice, anger, or 
frustration, ask yourself whether this is the best method or if you’re really avoiding something 
(or someone), playing safe and taking the easy option. 

Go on be brave. If there is something you genuinely want to say, good chance is there is 
someone who genuinely needs to hear it… via talk, not text.


Adapted from https://www.forbes.com/
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Lesson 127: Digital Media - 1 

Language:

W.RE.5, W.RE.6, W.RE.5

L.C.3, L.AI.7 

R.RC.4, R.RO.6, R.RO.7, R.RIA.3,

R.RIA.4

All benchmarks of range, 

fluency, accuracy, interaction 

and coherence.

Cognitive: 

Ex.2, Ex.3, Ex.5, Ex.1

OS.2, OS.3.a, OS.3.d, 
OS.3.e

Ev.1, Ev.2.a

Non-cognitive:

SR.3

SM.5, SM.9

ScA.4, ScA.1

Others: 

-

Key vocabulary: Materials required:

• audio           

• video

• e-books 

Library Books

Appendix 1 - SWB

Error alert:

PROCEDURE:

Steps Facilitator’s action(s) Students’ 
action(s)

Discuss the QOD, ensuring that the students understand the question. (10 
minutes)

Understand and 
respond. 

Step 1 - 
Introduce 

(10 minutes) 

Welcomes students and quizzes them about any 10 
collocations/phrases  from Lesson 124.

Recaps media and print media. (Book 2)

Listen actively.

Recall and 
respond to the 
quiz.

Reflect to recap.

Step 2 - 
Model/Demo 
(30 minutes)

Asks students to review their Reading Log entries from the 
beginning till now and share what their journey of reading 
has been, so far. 

Asks students to collect their books for paired or 
independent reading. Facilitator updates the Error Tracker if 
isn’t updated. If it is, reads along with students. 

Ensures that students begin and read for at least 20 
minutes.

After students have settled into reading, updates and 
organises the wall displays. 

Reads a book and models good reading behaviour.

In the last 5 minutes, as a whole class, discusses questions 
given in Part A.

Asks students to fill Reading Log (Appendix 1 - SWB). 

Review Reading 
Log entries.

Reflect and share 
their journey of 
reading. 

Listen actively.

Collect books.

Read for 20 
minutes.

Reflect and 
discuss, as asked. 


Fill Reading Log.
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For Facilitator’s Reference:


Step 3 - 
Guided Practice 

(15 minutes)

Explains audio books belong to a wider category of media - 
digital media. 

Asks students to read and complete Part B independently.

Circulates to assist and guide.

Asks students to share their understanding of digital and 
social media.

Asks students to think of what they use digital media for. 
(Part C) (mobile apps, podcasts, e-books, audio books, 
MOOC) (Aadhar, train tickets, booking cabs, pay bills, 
banking, news, shopping, taxation, passports etc.) 

Share how Digital India is a flagship programme of the 
Government of India with a vision to transform India into a 
digitally empowered society.

Asks students to read the two contrasting quotes in Part D, 
reflect if this is a good idea or not and share their views. 

Invites wider participation and perspective. 

Listen actively.

Ask questions, if 
any. 

Read and complete 
Part B 
independently.

Reflect and 
respond.

Listen actively.

Ask questions, if 
any. 

Read the two 
contrasting quotes 
in Part D. 

Reflect and share 
views. 

Listen actively.

Step 4 - 
Adjust 
Instruction (15 
minutes)

Asks students to read the article in Part D independently/in 
pairs underlining key words, phrases and points.

After 5 - 7 minutes, explains and play Block and Tackle on 
the topic - “Internet is a necessary evil.”

Invites 2 students to volunteer for Block and Tackle and 
explains the game to them. 

Each participant is given 2 minutes to prepare and must 
quote from the article in Part D. 

Gives Volunteer 1 command of block or tackle and he/she 
must speak accordingly. Randomly and suddenly, the 
command is changed and the speaker has to change his/her 
position based on the changed command. After a minute, 
Volunteer 2 takes the stage.

Gives Volunteer 2 command of block or tackle and he/she 
must speak accordingly. Randomly and suddenly, the 
command is changed and the speaker has to change his/her 
position based on the changed command.

If time permits, invites a third volunteer and continues 
Block and Tackle with Volunteer 3. 

Ensures that the volunteering students give arguments/
reasons from the article in Part D.

Read the article in 
Part D 
independently/in 
pairs, as 
instructed.

Understand Block 
and Tackle.2 or 
more students 
volunteer. 

Play Block and 
Tackle, as 
instructed. 


Listen actively. 


Step 5 - 
Closure 

(10 minutes)

Throws open Block and Tackle  to all students.

Taking turns students have to share their views on -“Print 
media is better than digital media.”

Gives the speaker command of block or tackle and he/she 
must speak accordingly. Randomly and suddenly, the 
command is changed and the speaker has to change his/her 
position based on the changed command.

Play Block and Tackle with as many students as time 
permits. 

Asks a few students to summarise the points in article D.

Participate in 
Block and Tackle.

Listen actively. 


Summarise article 
D.

Reflections:  Have all your students completed the last MOOC assignment? 
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Crowdsourcing 

Crowdsourcing is an innovative way of organising jobs and workers enabling hundreds or even 
thousands of people to contribute their thoughts and skills to a single task and can support 
complicated jobs that traditional means could never manage. Crowdsourcing uses an internet 
task market, usually called a crowdsourcing platform, to connect workers to jobs. It enables 
those workers to take the kinds of jobs that they like and to complete those jobs when and 
where they want. Employers can find the kinds of workers they need, with the specific skills 
for their jobs, and pay for only the amount of work they need.


Adapted from  http://www.dummies.com/


Form Features Usage

Crowdcontests *Gets you the best worker for your job

*A single job description

*Many people proposing or creating

*Only pay one person

*Graphic design

*Answering questions

*Testing software

*Creating films

*Other creative projects

Crowdfunding *Engage social networks to raise money

*Put a request for funds on an Internet 
platform

*Create messages and videos to promote 
request

*Recruit crowd to donate money

*Offer crowd gift or benefit

*Support non-profit organisations

*Raise funds for ideas and 
innovation

*Get cash for companies by 
offering goods or services.

Macrotasks *Enable you to get a specific skill for a 
job or project

*Hire worker from crowd for single task

*Communicate over the internet

*Worker paid by task


*General business work

*Web design and other forms of 
design

*Assistance with writing and 
editing

*Application development

Microtasks *Enable you to use human intelligence on 
large, complicated

jobs

*Divide big jobs into small units

*Put units on the Internet

*Let members of crowd do tasks

*All workers get paid

*Transcribe business cards, 
medical records and other

documents

*Tag photos and handle non-
textual data

*Find business information
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Lesson 128: Digital Media - 2

Language:

W.CW.12.a, W.RE.6

L.C.3, L.LM.3, L.LM.4

R.RI.4, R.RO.5.c

All benchmarks of range, 

fluency, accuracy, interaction 

and coherence.

Cognitive: 

Ex.5, Ex.3

OS.2, OS.6, OS.3.d, 
OS.3.e, OS.5, OS.1

Ev.2.d

A.1

Non-cognitive:

SfA.4, SfA.6

SM.9, SM.3, SM.5

ScA.3, ScA.4

SR.3, SR.4

Others:

KB - T.2, S.1 

Key vocabulary: Materials required:

• social media

• cyberbullying

• crowdsourcing -

Error alert: Distinction between social media and professional media. 

PROCEDURE:

Steps Facilitator’s action(s) Students’ 
action(s)

Discuss the QOD, ensuring that the students understand the question. (10 
minutes)

Understand and 
respond. 

Step 1 - 
Introduce 

(10 minutes) 


Welcomes students and quizzes them about any 10 
collocations/phrases from Lesson 124.

Recaps similarities and differences between digital and print 
media.

Listen actively.

Participate in quiz.

Ask questions, if 
any.

Step 2 - 
Model/Demo 
(30 minutes)

Asks students to watch AV - 129 to learn more about digital 
media and its usage.

After all students have watched AV - 129, asks -

1. Did you come across a new netiquette? If yes, which 

one? Add any new netiquette to Lesson 127 - Part D.

2. Which Do or Don’t would be difficult to follow? Why? 

What can you do to ensure that you follow it?

3. How are netiquette different from/similar to being 

considerate to a person when interacting face-to-face?

Asks students to practice keyboarding using the typing 
software. (10 minutes)

Or 

Moves to Step 2 if AV - 129 not available at this time. 

Watch AV - 129.


Reflect and 
discuss.


Listen actively.


Ask questions, if 
any.

Practice focused 
keyboarding.


Step 3 - 
Guided Practice 

(10 minutes)

Asks students to survey 2 peers based on questions given in 
Part A and record their responses.

Asks students to share what their peers told them.

Picking on common responses, talks about popularity and 
ease of digital media to put us in touch with each other. 

Survey 2 peers 
and record the 

responses.

Share survey 
responses.

Listen actively. 
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Step 4 - 
Adjust 
Instructions (10 
minutes)

Explains, just as in face to face interactions, digital world 
has some people/programs that indulge in inappropriate 
behaviour. 

Asks students what would be inappropriate behaviour in 
social media. 

Introduces the term ‘cyberbullying’ and asks students to 
read the laws against such behaviour.

Explains how digital content, even when deleted, does not 
get erased and so one needs to be careful about what they 
post.

Asks students to share examples of appropriate and 
inappropriate posts.

Informs students that many employers look at social media 
profile when hiring someone. 

Asks what information would employers be looking for.

Accepts all answers and repeats the correct ones.

Asks what would employers like to see on social media 
profile of the person they want to hire and what would 
they not like to see. 

Accepts all answers and repeats the correct ones.

Listen actively.

Ask questions, if 
any. 

Reflect and 
respond.

Read the laws 
against 
cyberbullying.


Share examples of 
appropriate and 
inappropriate 
posts.

Reflect and 
respond.


Listen actively.

Ask questions, if 
any. 

Step 5 - 
Independent 
Practise (15 
minutes)

Asks students to write a letter as instructed in Part B.4.

Ensures that the students have understood the task.

Gives students 2 minutes to plan, encouraging them to refer 
to Part D in Lesson 128.

Gives students 5 minutes to write the letters.

Circulates to assist, guide and monitor. 

Makes a mental note of who is able to write the format and 
context well and who is struggling.

After all students have completed writing the letters, asks 
students how internet can be used to find work.

Collects all answers and steers conversation towards 
crowdsourcing. 

Explains what crowdsourcing is and how it works.

Using 3 - 2 - 1 strategy, asks students to share their views 
about crowdsourcing.

Plan, refer to 
Lesson 128 and 
write a letter as 
instructed.


Ask for assistance, 
if required.

Reflect and 
respond.

Listen actively.

Ask questions, if 
any. 

Reflect and 
respond.

Step 6 - 
Extension (30 
minutes)

Asks students to watch AV - 129 to learn more about digital 
media and its usage.

After all students have watched AV - 129, asks -

1. Did you come across a new netiquette? If yes, which 

one? Add any new netiquette to Lesson 127 - Part D.

2. How can you ensure that you follow all the Do’s and 

avoid the Don’ts ? 

3. How are netiquette different from/similar to being 

considerate to a person when interacting face-to-face?

Asks students to practice keyboarding using the typing 
software. (10 minutes)

Or 

Moves to Step 7 if AV - 129 already done in Step 2. 

Watch AV - 129.

Reflect and 
discuss.


Listen actively.

Ask questions, if 
any.


Practice 
keyboarding.

Step 7 - 
Closure 

(5 minutes)

Shares careers and qualifications in the field of digital 
media.

Listen actively.

Ask questions, if 
any. 

Reflections: What are your social media habits? 
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For Facilitator’s Reference:

Cyberbullying


Cyberbullying is bullying that takes place over digital devices like cell phones, computers, and 
tablets. Cyberbullying can occur through SMS, Text, and apps, or online in social media, forums, 
or gaming where people can view, participate in, or share content. Cyberbullying includes 
sending, posting, or sharing negative, harmful, false, or mean content about someone else. It 
can include sharing personal or private information about someone else causing embarrassment 
or humiliation. Some cyberbullying crosses the line into unlawful or criminal behavior.

The most common places where cyberbullying occurs are:

 • Social Media, such as Facebook, Instagram, Snapchat, and Twitter

 • SMS (Short Message Service) also known as Text Message sent through devices

 • Instant Message (via devices, email provider services, apps, and social media 

                 messaging features)

 • Email

Cyberbullying can follow victims wherever they go, whether they are in a crowd or alone. 
Cyberbullies can reach their victims, 24 hours a day, 7 days a week, 365 days a year. They 
often post hurtful content online, anonymously, and given the nature of social media, such 
content is quick to go viral, and reaches a large audience with the blink of an eye, making it 
difficult, even impossible, to delete the harmful content before it wrecks damage. The content an 
individual shares online creates a kind of permanent public record of their views, activities, 
and behavior. This public record can be thought of as an online reputation, which may be 
accessible to schools, employers, colleges, clubs, and others who may be researching an 
individual now or in the future. Cyberbullying can harm the online reputations of everyone 
involved – not just the person being bullied, but those doing the bullying or participating in it. 


Adapted from https://www.stopbullying.gov/


Where are employers searching when they view your social media profile? 


Employers are searching for a few key items when researching candidates via social networking 
sites:

 • Information that supports their qualifications for the job (61 percent)

 • If the candidate has a professional online persona at all (50 percent)

 • What other people are posting about the candidates (37 percent)

 • For any reason at all not to hire a candidate (24 percent)

With more than half of employers (54 percent) finding content on social media that caused 
them not to hire a candidate. The key reasons that employers were turned off by a candidate's 
online presence:

 • Candidate posted inappropriate photographs, videos or information: 39 %

 • Candidate posted information about them drinking or using drugs: 38 %

 • Candidate had discriminatory comments related to race, gender or religion: 32 %

 • Candidate bad-mouthed their previous company or fellow employee: 30 %

 • Candidate lied about qualifications: 27 %

 • Candidate had poor communication skills: 27 %

 • Candidate was linked to criminal behavior: 26 %

 • Candidate shared confidential information from previous employers: 23 %

 • Candidate's screen name was unprofessional: 22 %

 • Candidate lied about an absence: 17 %

 • Candidate posted too frequently: 17 %


Adapted from https://www.careerbuilder.com
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Lesson 129: Making Inferences

Language:

W.RE.5, W.RE.6

L.C.3

R.RIA.3, R.RO.7, R.RO.6, 

R.RIA.5, R.RI.4, R.RC.4

All benchmarks of range, 

fluency, accuracy, interaction 

and coherence.

Cognitive: 

Ex.2, Ex.3, Ex.5

OS.2, OS.5, OS.6

Ev.1

Non-cognitive:

SR.3, SR.4

ScA.4

Others: 

-

Key vocabulary: Materials required:

• read between the lines

• infer

• predict Library Books

Appendix 1 - SWB

Error alert: There is only one correct inference.

PROCEDURE:

Steps Facilitator’s action(s) Students’ 
action(s)

Discuss the QOD, ensuring that the students understand the question. (10 
minutes)

Understand and 
respond. 

Step 1 - 
Introduce 

(5 minutes) 


Welcomes students and quizzes them on 10 collocations/
phrases from Lesson 124.

Recap predictions that students make about the stay 
they are reading and movie that they are watching. 

Asks why and how important it is to be able to predict, 
based on reasoning, in real life. 

Recall and 
respond.

Listen actively.

Ask questions, if 
any. 

Reflect and 
respond.

Step 2 - 
Model/Demo 
(15 minutes)

Asks students to read and complete Part A, 
independently/in pairs.

After 10 minutes, asks students to share their responses.

Invites peer correction.

Asks how students arrived at an answer for A.4 and A.5.

Explains that it is not given in the article but they drew 
conclusion based on information given in the article.

Introduces the phrase ‘reading between the lines’ and 
how important it is for fluent readers and listeners of 
the language. 

Read and 
complete Part A, 
independently/in 
pairs.

Peer correct. 

Describe and 
reason.

Listen actively.

Ask questions, if 
any. 
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For Facilitator’s Reference:


Inference skills are one of the key skills required for reading comprehension. In fact, inference 
is a "foundational skill" — a prerequisite for higher-order thinking.


What are Inferences?

Making an inference involves using what you know to make a guess about what you don't know. 
For example, look at the following sentence - 


Step 3 - 
Guided 
Practice 

(15 minutes)

Using Part B, explains how we make inferences.

Asks students to complete Part B.1 independently.

After about 5 minutes asks students to share their 
responses and clues from the text that helped them 
arrive at that response.

Accepts all answers, repeats the correct ones. 

Invites peer correction.

Asks students to complete Part B.2 independently.

After about 5 minutes asks students to share their 
responses and clues from the text that helped them 
arrive at that response.

Accepts all answers, repeats the correct ones. 

Invites peer correction.

Asks a few students to explain what inferences are. 

Listen actively.

Ask questions, if 
any. 

Complete Part B.1 
independently.

Share their 
responses. 

Peer correct. 

Complete Part B.2 
independently.

Share their 
responses. 

Peer correct. 

Reflect and 
respond. 

Step 4 - 
Adjust 
Instruction 
(30 minutes)

Asks students what how inferences help understand the 
text better.

Informs students that they have to share their 
inferences so they must record them in Part D, while 
reading. 

Asks students to collect their books for paired or 
independent reading.

Ensures that students begin and read for at least 20 
minutes. Facilitator updates the Error Tracker if isn’t 
updated. If it is, reads along with students and models 
good reading behaviour.

In the last 5 minutes, as a whole class, discusses 
inferences recorded by students in Part D.

Asks students to fill Reading Log (Appendix 1 - SWB). 

Listen actively.

Reflect and 
respond.

Collect books.

Read for 20 
minutes inferring 
as they read and 
record inferences 
in Part D.

Fill Reading Log.

Step 5 - 
Closure 

(5 minutes)

Asks students to share progress that they have made on 
improving their weaker strands of language as planned in 
the Action Plan after the Mock Test.

Asks - 


• are you working on you SMART goals? (Lesson 121)

• how close are you achieving these goals? 

• how close are you to achieving what you proposed to 
achieve in Part C of Lesson 108 (Next week/month)?


• how does it help/harm your long term goals/future?

Review their 
actions plan, 
reflect and share 
progress. 

Listen actively.


Reflections:  After having learnt a lot of new words in Book 3, have the students started 

               using these words in their oral or written communication? If not, why?
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John got out of his comfortable chair and turned on the light.

From this we can guess, that it is dark... or starting to get dark. We can make this inference 
because we know that people usually turn on lights when there isn't enough light to see.

When it comes to reading, inferencing should happen multiple times per sentence.

Looking at that same example, we can also infer that John is now standing. The author did not 
state that he is now standing, but we can infer because we know that when people get up from 
a chair, they are usually standing.

We can also infer that he might be in the living room, since the chair is referred to as 
'comfortable' and people typically read in the living room.


One sentence -  at least three inferences. And it is these inferences that allow us to visualize 
the story.


Why is inferencing important?

Good comprehension cannot happen without inferencing.

Whether you are teaching inferring as a reading comprehension strategy or science skill, it is 
important to ensure that students have sufficient background knowledge of the what is being 
addressed. In both reading and science, students combine personal knowledge with evidence 
(from the text or from an object or event) to generate inferences.


It is also important to ask students to explain the thought processes used to generate 
inferences. Questions such as How do you know that?, How does the text support your 
statement? help students link their claims to concrete evidence from the text.
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Lesson 130: Self Control - 2

Language:

W.RE.6, W.RE.5

L.C.3, L.LLA.3, L.LM.4

R.RO.5.c, R.RO.7, R.RIA.4, 

R.RIA.3

All benchmarks of range, 

fluency, accuracy, interaction 

and coherence.

Cognitive: 

Ex.2, Ex.3, Ex.5

OS.2, OS.3.a, OS.6, 
OS.5

Ev.1

A.2

Non-cognitive:

SfA.4

SM.3, SM.5, SM.6, 
SM.9

ScA.3

Others: 

-

Key vocabulary: Materials required:

• mast

• strategies

• mythology

• reaction

• response

Appendix 6 (FHB)

Error alert: Self-control is a magic wand that works all the time; Self-control is self-denial. 

PROCEDURE:

Steps Facilitator’s action(s) Students’ 
action(s)

Discuss the QOD, ensuring that the students understand the question. (10 
minutes)

Understand and 
respond. 

Step 1 - 
Introduce 

(15 minutes) 


Welcomes students and quizzes them on 10 collocations/
phrases from Lesson 124.

Recap what inferences are and how we make inferences.

With the help of students recaps ‘upstairs’ and 
‘downstairs’ brain and its relationship with our reactions 
and responses.

Recall and 
respond.

Listen actively 
and recap.

Ask questions, if 
any. 

Step 2 - 
Model/Demo 
(15 minutes)

Informs that they will be told a story that shows how 
‘upstairs’ and ‘downstairs’ brain was used.

Informs the students about Greek mythology.

Reads slowly and clearly, the story of Odysseus 
(Appendix 6 FHB) to the class.

If need be and time permits, re-reads the story aloud.

After the story, asks students questions in B.1 - B.6.

Encourages wider participation and perspectives.

Uses Pose, Pause, Pounce and Bounce strategy. 

Listen actively.

Ask questions, if 
any. 


Reflect, recall 
and respond.

Listen actively.

Step 3 - 
Guided 
Practice 

(15 minutes)

Asks students to reflect and complete Part C.

Circulates to assist and guide using questions that move 
students’ thinking forward/deeper.

After about 10 minutes, asks a few students to share 
their responses. 

Uses Pose, Pause, Pounce and Bounce strategy. 

Reflect and 
complete Part C.

Ask for 
assistance, if 
required.

Share their 
responses.

Listen actively. 
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For Facilitator’s Reference:

The Secret of Exceptional Self-Control (Hint: It's Not Willpower)


What's keeping you from greater success in life? It's probably not that you don't know what 
you need to do to reach your goals.

We all understand that if we want to be healthier and lose weight, we should say no to that 
second slice of cake and exercise more. If you want to get ahead at work, turning off the TV 
and learning a new skill or launching a side project instead is a great idea.

And yet some people seem to miraculously be able to make themselves do all these healthy but 
unpleasant things. They get up at 5am to go running, trade that cake for kale, keep disciplined 
schedules, and always make time for self-improvement. What sets these super achievers apart 
from the average Joe or Jane?

Your first guess is probably an outsized amount of willpower. But science says, your first guess 
is wrong.

According to a new study, what sets the highly self-disciplined apart from the rest of us isn't 
their ability to dodge their way through temptation, it's the wisdom to avoid it in the first 
place.

To figure this out, the team of researchers recruited 159 university students to keep detailed 
diaries of their efforts to reach their personal goals, how they responded to things that 
tempted them away from their goals, and how emotionally exhausted these efforts left them. 
The research team then followed up with the students to see who had actually achieved their 
stated goals.


Step 4 - 
Adjust 
Instruction 
(20 minutes)

Asks students to watch Movie - Part 6, the last part, of 
the movie.

Asks students to observe carefully how and when the 
characters display self-control and how it impacts their 
life/others.

While students are watching the movie, reviews reading 
log and MOOC progress in students’ workbooks. 

After all students have watched Movie - Part 6, asks - 


• which character in the movie displayed self-control?

• how and when?

• how did it impact his/her/other people’s lives?

• was it self-control or something else?

Watch Movie - 
Part 6 paying 
attention to self-
control 
demonstrated by 
the characters. 

Reflect and 
discuss.

Listen actively. 

Ask questions, if 
any.

Step 5 - 
Closure 

(10 minutes)

With the help of weight-loss and shopping examples, 
explains how self-control doesn’t work in the long run for 
the same temptation. One needs to find other strategies, 
like Odysseus did to resist temptations. 

Asks how - 


• commitment to goals helps in keeping oneself under 
check.


• making decisions using ‘upstairs’ brain(thinking cause-
effect) can help.  

Listen actively. 

Ask questions, if 
any.

Reflect, relate 
and respond. 
Listen actively. 

Reflections: How do you model self-restraint for your students? Is it modelled as holding 

              back or use of cause-effect and rational thinking? 
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Instead of finding that those who achieved their goals exercised more self-control than 
average, the scientists discovered that those who actually accomplished their goals reported 
experiencing less temptation.

Here's how they summed up their findings: "Against popular and scientific wisdom, effortful 
self-control did not appear to play a role in goal-pursuit, suggesting that the immediate 
positive consequences of exerting willpower do not translate into long-term goal success." 
Translation: slackers and achievers alike all have terrible self-control.

What's the takeaway then? The British Psychological Society's Research Digest Blog sums it up 
nicely: simply spend less mental energy on resisting temptation, and more on avoiding situations 
that are going to lead you astray. "The key to success therefore is to avoid temptation in the 
first place. Avoid the grocery store when you're hungry. Don't leave the cookie jar on the side 
in the kitchen. Make your bedroom an iPad-free zone. Don't fight the devil on your shoulder, 
outwit him," writes the site's Christian Jarrett.


Adapted from https://www.inc.com/
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Lesson 131: Consolidation 

Language:

W.CW.11, W.RE.3, W.MR.3

L.C.3, L.LM.4, L.LA.3

R.RI.4

All benchmarks of range, 

fluency, accuracy, interaction 

and coherence.

Cognitive: 

Ex.1, Ex.2, Ex.3

OS.5, OS.6, OS.1, 
OS.3.d, OS.3.e

A.1

Non-cognitive:

SM.3, SM.6, SM.5, 
SM.8, SM.9

SfA.6, SfA.4

ScA.3

Others: 

-

Key vocabulary: Materials required:

- AV - 132

Appendix 2 (FHB)

PROCEDURE:

Steps Facilitator’s action(s) Students’ 
action(s)

Discuss the QOD, ensuring that the students understand the question. (10 
minutes)

Understand and 
respond. 

Step 1 - 
Introduce 

(10 minutes) 


With the help of students recap the previous lesson.

Referring to the table in Lesson 131, asks students when 
can self control be - 


• a weakness.

• tiring.

• a strength.


Invites wider participation and prospectives.

Reflect and 
recap.

Listen actively.

Reflect, relate 
and respond.


Step 2 - 
Model/Demo 
(15 minutes)

Asks students to watch AV - 132 and note down 2 -3 
phrases used in the video and their possible meanings.

After all students have watched AV - 32, asks - 

1. Do you know anyone like Lucas?

2. What kind of choices did Lucas make? Why?

3. How did Lucas show self control when his friends 

invited him to party?

4. Will self control work all the time/in all the 

situations? Why?

5. How did Lucas develop good habits using self-

discipline and self-control? Explain. 

Or

Moves to Step 3 if AV - 132 is not available at this time.

Watch AV - 132 
and make notes, 
as instructed.

Reflect and 
discuss.

Listen actively.

Ask questions, if 
any. 
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Step 3 - 
Guided 
Practice 

(20 minutes)

Asks students to understand the task in Part A.

Ensures that all students have understood the task. 

Asks students to choose a topic from A.1  and organise 
their thoughts on paper within a minute.

Informs students that they -


• will have one minute to share their views.

• may refer to the points but cannot read.

• must conclude their speech after the bell is sounded 
at 50 seconds.


• must introduce their topic, give a few details/
examples and a conclusion.


• should enjoy the speech.

When one student is presenting, notes down strengths of 
his/her speech. 

Ensures that others are listening actively. 

Understand task 
in Part A. 

Choose a topic 
from A.1 and 
write down their 
thoughts about 
the topic.

Understand 
presentation 
instructions. 

Present views, as 
instructed. 

Listen actively.

Step 4 - 
Independent 
Practice 

(15 minutes)

Asks students what a talk show is.

Asks students to read and understand the task in Part A.
2 

Asks students to choose a topic and organise their 
thoughts and write them in the space provided within 10 
minutes.

After 7 - 10 minutes, they swap their workbooks and 
share feedback on each other’s talk show script. 

Informs students that the feedback must include -


• quality of ideas.

• use of appropriate vocabulary.

• formation of sentences.

• be given in writing. 


After 3- 5 minutes asks students to return the books 
and read the feedback given to them.

Reflect and 
respond.

Listen actively.

Understand the 
task in Part A.2.

Choose topic, plan 
and write the 
scripts.

Swap their 
workbooks and 
share feedback, 
as instructed. 

Read the 
feedback given to 
them.

FREEDOM ENGLISH ACADEMY FHB - 3  OF 171136



FREEDOM ENGLISH ACADEMY LEVEL- 2 BOOK 1

For Facilitator’s Reference:

Lessons in Personhood: 10 Ways to Truly Lead in Your Classroom


By Jennifer Gonzalez

They are watching.


Step 5 - 
Adjust 
Instruction (15 
minutes)

Asks students how happy they are with the feedback 
given by their peers.

Asks what makes them happy and relaxed.

Accepts all answers.

Asks the following riddles, speaking slowly and clearly - 


1. What has a face and two hands but no arms or 
legs? A clock.


2. What five-letter word becomes shorter when you 
add two letters to it? Short.


3. What word begins and ends with an ‘e’ but only 
has one letter? Envelope.


4. What has a neck but no head? A bottle.

5. What type of cheese is made backwards? Edam.

6. What gets wetter as it dries? A towel.

7. Why did the boy bury his flashlight? Because the 

batteries died.

8. Which letter of the alphabet has the most water? 

The C.

9. What starts with a ‘P’, ends with an ‘E’ and has 

thousands of letters? The Post Office!

10.What has to be broken before you can use it? An 

egg

11. Why can’t a man living in New York be buried in 

Chicago? Because he’s still living!

12.What begins with T, ends with T and has T in it? A 

teapot.

13.How many letters are there in the English 

alphabet? There are 18: 3 in ‘the’, 7 in ‘English’ and 
8 in ‘alphabet’.


14.Which month has 28 days? All of them.

Gives students a few seconds before pouncing/answering.  

Reflect, reason 
and respond. 

Listen actively. 

Reflect, connect 
and respond.

Maintain decorum 
and noise level.


Step 6 - 
Closure 

(5 minutes)

Asks students to peer assess - What are you getting 
good at? in Lesson 114. 

Reminding them of power of words, ensures that 
students reflect and assess before putting down the tick 
or cross. 

After 2 - 3 minutes, discusses if there were any 
surprises.  

Asks why.

Reflect and 
complete peer 
assessment in 
Lesson 114. 

Discuss with 
reason.

Listen actively. 

Reflections: How well have your students met/ are meeting Book 3 expectations? Are there 

               some who need more attention/support? How can you help them? How can you 

               FEA graduates for this? 

               Have you placed the order for Book 4? 
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Every moment students spend in our rooms, amid the business of the day, the paper pushing 
and content coverage, amid the set-up and tear-down of projects, they hear everything we 
say. About ourselves. About the world. About them. They watch how we handle ourselves when 
we are pressed for time and when we receive gifts and when we screw things up.

So yes, deliver your curriculum. Yes, provide rich, hands-on, authentic learning experiences. 
Offer rigorous academic challenges. Raise the bar. Coach and guide. Nurture. Push. Advise.

But also be: To truly lead is to pay attention to who we are in the downtime, in the margins. 
To help them become the best people they are capable of becoming, we must first be those 
people.


We can do it in these ways:

1. Lead with imperfection.  
Try things you’re not good at, right in front of them. Demonstrate a spirit of experimentation. 
Speak of your mistakes without judgment.

2. Lead with assertiveness. 
Show them how a self-assured person says no. Show what it looks like to set firm limits, 
without apology and without hostility.

3. Lead with relationships. 
Let them hear you laugh with other teachers, prioritize loved ones, and speak respectfully of 
your significant other. Let them see what healthy relationships look like.

4. Lead with language. 
Use the right words to describe concepts. Avoid dumbing things down. Savor a good word when 
it presents itself.

5. Lead with self-control.  
When a student makes you angry, think of how you tell students to handle their own anger. 
Then do that.

6. Lead with manners.  
Say please and thank you. Avoid cutting people off mid-sentence. Have sensitive conversations 
in private. Respect other people’s time.

7. Lead with quality. 
Take a few extra minutes to get something right. Do what you say you’re going to do. 
Proofread.

8. Lead with humor.  
Laugh. Be silly. Don’t take yourself too seriously. Avoid mocking or ridiculing your students. 
Mock yourself instead.

9. Lead with enthusiasm.  
Share your obsessions. Geek out on the things students think are uncool. Show them that it’s 
possible to fall in love with a forest, a perfect pizza crust, the moment when a song changes 
key.

10. Lead with humility.  
When you don’t know something, say so. Allow for the possibility that you might occasionally be 
wrong. Check your ego. Apologize.


To stand before children—share physical space with them day after day—is a rare privilege. In 
every minute we spend together, they will learn something. Whatever it is we put before them, 
they will learn from it.


Adapted from https://www.cultofpedagogy.com/
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Lesson 132: Constructing Arguments

Language:

W.RE.6, W.CW.10, W.RE.3

L.C.3, L.LM.3, L.LM.4, L.AI.6

R.RC.4, R.RO.7, R.RI.4

All benchmarks of range, 

fluency, accuracy, interaction 

and coherence.

Cognitive: 

Ex.5

OS.1, OS.6, OS.2, 
OS.3.a, OS.3.b

A.2

Non-cognitive:

ScA.3, ScA.2, 
ScA.4

SR.1, SR.3

SM.1, SM.3

SfA.4

Others: 

KB - T.2, S.1

Key vocabulary: Materials required:

• diversity

• argument

• point and counterpoint

• reason

• conclusion

• constructing

- 

Error alert: An argument must be an emotional narrative delivered in a loud voice.

PROCEDURE:

Steps Facilitator’s action(s) Students’ 
action(s)

Discuss the QOD, ensuring that the students understand the question. (10 
minutes)

Understand and 
respond. 

Step 1 - 
Introduce 

(10 minutes) 


Welcomes students and asks them to read one of the 
two poems in Part A softly and independently.

After 5 minutes, discusses what the poem was about and 
what it reminded him/her of.

Accepts all answers encouraging wider participation and 
perspective.

Asks students to say the word ‘poem’ and corrects 
mispronunciation, if any.

Reiterates importance of correct pronunciation and steers 
it towards power of words. (We do not to pay attention 
to the message if it is mispronounced/misspelt.)

Read one of the 
two poems in 
Part A softly  & 
independently.

Reflect, relate 
and discuss. 

Listen actively. 

Ask questions, if 
any. 
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Step 2 - 
Model/Demo 
(30 minutes)

Asks students what they like in a person’s speech.

Accepts all answers and asks students to watch AV - 133 
to learn more about how to become speakers that people 
would like to listen to.

After all students have watched AV - 133, asks - 

1. What was the video about?

2. What does the speaker say about the power of 

human voice? Do you agree? Why?

3. What are the 7 deadly sins of speaking according to 

the speaker?

4. Which ones are you guilty of? Ask your peers if they 

agree/disagree with your choice? 

5. Is there any point made by the speaker that you 

disagree with? Why? 

Asks students to set a goal for keyboarding and practice 
keyboarding using the typing software.

While students are keyboarding, makes calls to counsel 
students who have been inactive/irregular and fills the 
Call Log.

OR

Moves to Step 3 if AV - 133 not available at this time.

Reflect and 
respond.

Listen actively. 

Watch AV - 133.

Reflect and 
discuss.


Focused 
keyboarding 
practice.  

Step 3 - 
Guided 
Practice 

(15 minutes)

Asks students how do people speak when arguing. (pitch, 
pace, choice of words)

Asks why people get emotional during arguments (angry, 
sarcastic etc.)

Explains how an emotional speech is not an argument in 
itself. (5 minutes)

Asks students the work of a lawyer and salesman.

Accepts all answers and repeats the correct ones.

Invites 2 volunteers for the next activity.

Briefs the two about their task.

Gives the two volunteers 1 minute each to present the 
enactment.

Debrief as a whole class how the two were misfits in 
that job - one requires skill of persuasion and the other 
argument. 

If the volunteers are not able to enact as desired, 
chooses 2 students and reruns the activity. 

Alternatively, enacts the two roles himself/herself. (5 
minutes)

With the help of examples, explains what makes a good 
argument. 

Reflect and 
respond.

Listen actively.

Ask questions, if 
any.

Recall and 
respond. 

Volunteer for the 
activity. 

Present the 
enactment. 

Listen and 
observe carefully. 

Understand 
different between 
persuasion and 
argument.

Ask questions, if 
any.
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Step 4 - 
Adjust 
Instruction (10 
minutes)

With the help of whiteboard and Part C, explains the 
steps to construct(in writing or orally) an argument.

With the help of a common topic explains how the steps 
are applied. 

Uses the words/phrases given in Part C to construct the 
argument.

Invites students to come up with their topics to 
construct the arguments applying the steps and words/
phrases.

Asks a few students to share their topics. 

Refer to 
whiteboard and 
Part C to 
understand how 
to construct an 
argument. 

Think of topics 
for constructing 
arguments.

Share the topics. 

Step 5 - 
Independent 
Instruction (15 
minutes)

Working together as a whole class completes Part D.

Encourages diversity of arguments/points/counterpoints 
using the language given in Part C.

Asks students to choose a topic from Part E and write an 
argumentative piece on it, independently/in pairs.

Complete Part D.

Ask for 
assistance, if 
required.

Choose a topic, 
plan and write an 
argumentative 
piece on it.

Step 6 - 
Independent 
Instruction (15 
minutes)

Asks students what they like in a person’s speech.

Accepts all answers and asks students to watch AV - 133 
to learn more about how to become speakers that people 
would like to listen to.

After all students have watched AV - 133, asks - 

1. What was the video about?

2. What does the speaker say about the power of 

human voice? Do you agree? Why?

3. What are the 7 deadly sins of speaking according to 

the speaker?

4. Which ones are you guilty of? Ask your peers if they 

agree/disagree with your choice? 

5. Is there any point made by the speaker that you 

disagree with? Why? 

Asks students to set a goal for keyboarding and practice 
keyboarding using the typing software.

While students are keyboarding, makes calls to counsel 
students who have been inactive/irregular and fills the 
Call Log.

OR

Moves to Step 7 if AV - 133 already done in Step 2.

Reflect and 
respond.

Listen actively. 

Watch AV - 133.

Reflect and 
discuss.


Focused 
keyboarding 
practice.  

Step 7 - 
Closure 

(5 minutes)

Asks students which careers/jobs would involve 
constructing arguments. (Lawyers, Writers, Journalists, 
Editors, Speechwriters etc.)

Accepts all answers and repeats the correct ones.

Asks who all in class would be good in those careers.
(Recaps how we choose careers based on our abilities.)

Asks who all would be interested in those careers. 
(Recaps how we choose careers based on our interests.)

Reflect and 
respond. 

Listen actively.

Ask questions, if 
any. 
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For Facilitator’s Reference:

Writing Arguments 


When pointing out opposing arguments:

! Opponents of this idea claim/maintain that...

! Those who disagree/ are against these ideas may say/ assert that... 

! Some people may disagree with this idea,

! Some people may say that...however...


When stating specifically why they think like that: 

! They claim that...since...


Reaching the turning point:

! However,

! But

! On the other hand,


When refuting the opposing idea, we may use the following strategies:

! compromise but prove their argument is not powerful enough:


- They have a point in thinking like that.

- To a certain extent they are right.


! completely disagree:

- After seeing this evidence, there is no way we can agree with this idea.


! say that their argument is irrelevant to the topic: 

- Their argument is irrelevant to the topic.


Adding more to a point already made:

! Use - Moreover, Further, In addition to, Above all, Regarding etc.


Rephrasing a point already made:

! Use - in other words, In view of this, Simply put, To look at this in another way


Introducing an opposing point of view:

! Use - In contrast, On the other hand, On the contrary, Another possibility is 


Reflections: Have the students set SMART keyboarding goals? How well are they working to 

               achieve those goals?
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Lesson 133: Spending and Saving

Language:

W.RE.6, W.RE.5, W.RE.4

L.C.3, L.AI.7, L.AI.6, L.LM.3

R.RO.5.c, R.RIA.3, R.RIA.5, 

RI.4

All benchmarks of range, 

fluency, accuracy, interaction 

and coherence.

Cognitive: 

Ex.5

OS.3.a, OS.6

Ev.1, Ev.2.d, Ev.2.b

A.1

Non-cognitive:

SM.6, SM.9, SM.3

ScA.3, ScA.4

SfA.4

Others: 

KB - T.2, S.1

Key vocabulary: Materials required:

• savings

• expenses/expenditure

• income/earnings

• budget

• bankrupt

Appendix 6 - SWB

Error alert: lottery vs. laatri

PROCEDURE:

Steps Facilitator’s action(s) Students’ 
action(s)

Discuss the QOD, ensuring that the students understand the question. (10 
minutes)

Understand and 
respond. 

Step 1 - 
Introduce 

(10 minutes) 

Welcomes students and recaps learnings of Book 2 with 
the help of Part A.

Asks students what they spend most of their money on.

Listen actively.

Recap with 
facilitator.

Reflect and 
respond.

Step 2 - 
Model/Demo 
(15 minutes)

Informs that in Part B, they will learn how Dhruv spends 
his money.

Asks students to read and complete Part B 
independently.

After about 10 minutes, asks a few students to share 
their responses.

Invites peer correction.

Asks students if they have ever behaved like Dhruv.

Explains how overspending on eating out and clothing is 
the most common reason why young people cannot save 
during their golden years.         

Asks how overspending can impact career, relationships 
and peace of mind.

Encourages diversity of perspective and classifies them 
into short-term/immediate and long-term/in the future.

Introduces words - income, expenditure, savings, interest, 
investment, bankrupt, loan, borrowing, budget. 

Read and 
complete Part B 
independently.

Share their 
responses.

Peer correct 
appropriately.

Reflect, relate 
and respond.

Listen actively.

Ask questions, if 
any.

Reflect and 
respond.
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Step 3 - 
Guided 
Practice 

(20 minutes)

With the help of students, explains the task in Part C. 

Scenario 1 - Gives students 5 minutes to survey 5 peers 
and record it in the first table in Part C.

Ensures that they write both the response and the 
reason(s) for it.

Scenario 2 - Gives students 5 minutes to survey same 5 
peers and record it in the second table in Part C.

Ensures that they write both the response and the 
reason(s) for it.

After all students have surveyed and recorded, asks 
them to compare  - 


• the responses within Scenario 1 & 2. How similar and 
different were the responses?


• the responses from Scenario 1 to 2? Was there a 
shift? If yes, why?


(For Facilitator's Reference- In Scenario 1, most people 
chose Option 1. If there are two rewards in future, we 
find it easy to think(using the 'upstairs' brain) and make 
an informed choice, as neither choice gives us pleasure in 
the present. In Scenario 2 most people chose Option 2. 
When one choice is in present and the other in the 
future, there is a conflict between the 
‘upstairs’ (thinking) and the 'downstairs' (emotions) brain. 
Since the present choice will give us pleasure more 
immediately we are are tempted to choose that)  

Asks students how it applies to - 


• spending on needs.

• spending on wants.

• saving for the future


Asks students to draw what they would look like (today 
and in old age) if they made the choice they opted for in 
Scenario 1.

Asks students to draw what they would look like (today 
and in old age) if they made the choice they opted for in 
Scenario 2.

Models an example on the whiteboard. 

Help explain task 
in Part C. 

Survey 5 peers 
and record 
responses, along  
with reason, in 
Part C.


Compare and 
analyse survey 
responses.


Listen actively 
and make 
connections to 
understand.


Reflect, relate 
and respond.

Listen actively.

Ask questions, if 
any.

Draw, as 
instructed.
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For Facilitator’s Reference:

Self-control and spending 


by James Pickford


Self-control also feeds into the ability to save and manage money, to control the gambling 
instinct and to persist with a rational moneymaking strategy in the face of adverse conditions. 
It is increasingly informing the way the financial services industry understands and markets its 
services to clients, not only by assessing their tendency to act in the heat of the moment, but 
their ability to save and spend, delay choices and plan for their future. 

Digital technology makes it easier to make purchases quicker than ever before. The risk of 
giving into temptation is as old as humanity. But there are reasons to think that people today 
are having to work harder to resist it, particularly when it comes to consumer behaviour. Digital 
technology has made it easier and faster to buy goods and services in an instant, without the 
delays of processing that once comprised an inbuilt ‘cooling off period’ for purchasing decisions.


Prof Mischel’s research shows that individuals are quite capable of changing their ability to 
exert self-control, by using techniques that help to douse the insistent, immediate demands of 
gratification. He makes clear that weakness in one area may not always translate into other 
areas of life. The person who cannot resist the second helping of dessert may be perfectly 
conscientious in their work or their ability to control their spending. 


Imaginative thinking is important when making decisions about the future as well as recovering 
from difficult experiences. Hal Hershfield, an assistant professor at UCLA’s Anderson School of 

Step 4 - 
Adjust 
Instruction 
(30 minutes)

Explains how learning new skills are investments into our 
future - most of the benefit for which we will get in the 
future. 

Helps students make connections between keyboarding/
MOOCs and their future benefits.

Asks students to practice keyboarding using the typing 
software. (10 minutes)

Asks students to sign into their Gmail accounts and click 
on the assignment link that has been emailed to them. 

Ensures that all students have the link.

By now most students should be able to begin the MOOC 
task for the day, helps those who need assistance.

While students are working, updates and organises the 
wall displays. 

Asks students to fill in MOOC reflections in Appendix 6 
(SWB) and log out of their Gmail accounts at the end of 
this step.

Listen actively.

Ask questions, if 
any.

Make connections 
to comprehend. 
Practice focused 
keyboarding. 

Sign into their 
Gmail accounts.

Access and 
complete the 
assigned module. 


Fill MOOC 
reflections.

Log out of Gmail.

Step 5 - 
Closure 

(10 minutes)

Asks students to share the images drawn in Part D.

Asks -


• Are you happy about both present and future look in 
both the scenarios? Why? 


• If you are not happy about either look/scenario, what 
can you do about it?


Asks what a balanced approach towards spending and 
saving would be. 

Share the images 
drawn in Part D.

Observe and 
listen actively. 

Reflect and 
respond.

Reflections: What behavioural change(s) have you noticed in your students from Book 2 to 3? 
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Management, asked college students to say how much of their monthly salary they would put 
towards their retirement. A photograph of each student was placed on the screen as they made 
their choice. The photographs for one group, however, had been manipulated using imaging 
software to make the student appear much older. The researchers found that those who were 
forced to visualise their 68-year-old self as they made their financial choice put 30 per cent 
more into their retirement funds compared with those who saw their current self. 


Adapted from https://www.ft.com/

What you can do to avoid overspending or impulsive spending - 


• Bring limited cash and leave your credit cards at home when you’re in high-spending 
situations.  


• Stick a reminder in your wallet to spend mindfully.  

• Budget when planning outings with friends and family. 

• Do instead of buy -  Each time you’re tempted to buy something related to your 
hobbies, pause, take a deep breath—and then plan to actually DO something related 
to your interests instead.
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Lesson 134: Travel - 1

Language:

W.RE.5, W.RE.6, W.RE.4, W.RE.3,

W.MR.3

L.C.3, L.AI.7, L.LM.3, L.LM.4

R.RIA.3, R.RIA.5, R.RO.7, 

R.RO.6, RI.4 

All benchmarks of range, 

fluency, accuracy, interaction 

and coherence.

Cognitive: 

Ex.2, Ex.3, Ex.5

OS.2, OS.3.d, OS.3.e, 
OS.5, OS.1

Ev.2.a

Non-cognitive:

SM.5, SM.9

ScA.1, ScA.2

SR.3

Others: 

-

Key vocabulary: Materials required:

• reservations

• business travel

• travel for pleasure

• accommodation

• destination

• journey

Library Books

Appendix 1 - SWB

Appendix 2 - FHB

PROCEDURE:

Steps Facilitator’s action(s) Students’ 
action(s)

Discuss the QOD, ensuring that the students understand the question. (10 
minutes)

Understand and 
respond. 

Step 1 - 
Introduce 

(10 minutes) 


Welcomes students and asks one useful thing they learnt 
in the previous lesson. 

With the help of the example in Part A, explains what 
ideal spending and saving looks like. 

Asks students their thoughts about the distribution of 
spending.  

Accepts all answers.

Explains how if Rs 10,000 a month is saved and invested 
where it earns 10% interest annually, the total savings 
after 30 years would be Rs 2.16 crore.

Helps students make connections between self-control 
and saving.

Helps students make connections between habits and 
saving.

Asks what strategy can they use to avoid temptation of 
overspending.

Reflect and 
respond.

Listen actively.

Ask questions, if 
any. 

Reflect, connect 
and share views.
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Step 2 - 
Model/Demo 
(15 minutes)

Asks students who finds it easier to save - younger 
people or the elderly.

Based on students' responses, asks -


• What are some stereotypes about the elderly? 

•  Where do the elderly travel to? How? 

•  What is the main purpose for their travel?


Asks students to read the headlines in Part B and share 
2 interesting things and 1 question about it. 

Summarises the article about Badri Baldawa. 

Asks what - 


• planning (long-term/short-term)

• skills

• character/personality 


is/are required to undertake trips such as Badri’s.

Reflect and 
respond. 

Listen actively.

Discuss with 
reason(s).

Read the 
headlines in Part 
B.

Share views and 
summarise, as 
instructed.

Reflect and 
discuss. 

Step 3 - 
Guided 
Practice 

(10 minutes)

Asks why people travel.

Writes all reasons given by students on the board and 
classifies them under 3 headings -  tourism, business, 
pilgrimage.

Asks if there are any age stereotypes about travel. 

Shares where he/she would like to travel to - dream 
destination.

Models using appropriate vocabulary.

Asks where students to think where they would like to 
travel to and write in Part C.

Circulates to help and guide.

Reflect and 
respond. 

Listen actively. 

Ask questions if 
any. 


Using appropriate 
vocabulary, reflect 
and write where 
they would like to 
travel to. 

Step 4 - 
Independent 
Practice 

(10 minutes)

Asks students to plan a trip to the dream destination in 
a paragraph using the vocabulary from the box.

Circulates to help and guide.

After about 5 minutes, asks students to swap their 
workbooks and read each other's paragraphs to share 
feedback. 

After peer feedback is shared and workbooks returned, 
asks a few students to share their plan and feedback 
they received on it, in 3 sentences - 


• I plan to visit…

• I will…

• The feedback given to me …

Plan trip, as 
instructed. 

Ask for assistance, 
if required.

Swap workbooks. 

Read each other's 
paragraphs and 
share feedback.

Return notebooks.

Share their plan 
and feedback 
received.

Listen actively.

FREEDOM ENGLISH ACADEMY FHB - 3  OF 171148



FREEDOM ENGLISH ACADEMY LEVEL- 2 BOOK 1

For Facilitator’s Reference:

Age is a number: 73-year-old covers 19 countries in 72 days


Badri Baldawa does a Mumbai-to-London road trip with his wife and granddaughter, covering 
22,000 km in 72 days. 

In 2011, Badri Baldawa while flying from London to Mumbai, he was mesmerised looking at the 
mountains below. By May 2016, he began to make plans. And on March 23, 2017, he embarked on 
the road trip with his wife and 10-year-old granddaughter, across 72 days, crossing 19 
countries and covering 22,200 km, before reaching London.

The 73-year-old has undertaken long trips before. Mr. Baldawa had hiked up to one of the 
base camps of Mount Everest [2008], and had, three decades ago, driven from Mumbai to 
Badrinath. Apart from these were several cruises, a drive across Iceland in 2015 along with his 
10-year-old granddaughter, and a 46-hour non-stop drive through Norway to reach North 
Cape, to make it in time to witness the longest night. Mr. Baldawa has also travelled to 
Antarctica.

Mr. Baldawa has visa stamps from 65 countries; his wife has 55.


Step 5 - 
Adjust 
Instruction 
(30 minutes)

Asks how students can travel to far off places, without 
spending.

Explains how reading book is another way of travelling to 
different places - sometimes, places we do not know 
exist.  

Asks students to pick up their books for paired or 
independent reading.

Ensures that students begin and read for at least 20 
minutes.

After students have settled into reading, updates the 
Error Tracker (Appendix 2 - FHB) (10 minutes)

Reads a book and models good reading behaviour. (10 
minutes)

Asks students to fill Reading Log (Appendix 1 - SWB). 

In the last 5 minutes, as a whole class, asks students to 
share with everyone:


• What place from their book would they recommend 
others to visit? Why?


Explains how they can visit all these places using virtual 
technology. 

Reflect and 
respond. 

Listen actively.

Ask questions, if 
any. 

Collect books and 
read for 20 
minutes. 


Fill Reading Log. 

Share their views.


Listen actively.

Ask questions, if 
any. 

Step 6 - 
Closure 

(10 minutes)

Asks students to watch AV - 135 to learn about how 
technology is changing the experience of travel.

After all students have watched it, asks -


• Which technology in the video did they find most 
interesting? Why? 


•  What is innovation? (changing something by using 
new ideas)


• If you had to innovate what would you make?

• What kind of thinking is required to innovate? 
(Thinking out of the box) Why?

Watch AV - 135. 


Reflect and 
discuss. 

Listen actively.

Ask questions, if 
any. 

Reflections: Have you started providing support to students who are far from meeting Book 3

              expectations?  
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Planning

In 2016, along with some friends from Delhi, the couple began the process of charting out the 
route. They drove across India to Imphal, and from there, south to Myanmar, Thailand, Laos, and 
then to China, before entering Russia and finally the Schengen area. “There was no other 
alternate route to drive to London from Mumbai: if I were to drive via Pakistan and Afghanistan, 
there was no guarantee that I would make it alive. We could not go north via Tibet either, as 
China would not allow it,” says Mr. Baldawa.

They spent 24 days driving from Mumbai to Imphal, as they had wanted to explore many places 
within the country.

With all the planning, there were the usual worries: even though Mr Baldawa had obtained an 
international driving licence, their passports were not with them. They were held up in the 
Uzbek consulate, because the consulate had run out of visa stickers.

All hotels were booked in advance, and daily night stops planned after extensive research, 
about the condition of the roads, interesting things to see or do on the way, and existence of 
proper hotels. In some places, like eastern Europe, they needed mandatory guides, who helped 
them navigate, especially when the language and local conditions were not known, and there 
were security concerns.

“During that journey, three large storks came flying towards us and one of them hit our 
windshield, crashing the glass. I was driving at 120 kmph, and hence could not apply sudden 
breaks, as not far from us was a valley. Unfortunately, the stork fell off and I was able to halt 
only about half-a-km away,” said Mr. Baldawa.

On an average, they were driving 400 km each day, for 12 hours, and taking adequate breaks 
to look at the places. The longest distance driven on a single day was 930 km, from Warsaw to 
Brussels.

What they saw

Ms. Baldawa was shocked to see the pit toilets in rural China and Russia. Yet, she cannot forget 
the cleanliness everywhere. “Across all cultures, there is a high sense of civic responsibility, 
even in rural areas. That is something I wonder why we Indians can’t work towards,” she says.

“Across northeast India, the roads wind around hills. But in China, there were high-speed 
highways that connected mountain tops, and long tunnels through the mountains too,” says Mr. 
Baldawa. “I was very surprised and saddened to see that near Bhopal, the rocks and stones 
that are part of the Udaygiri caves were being taken by builders for construction of buildings. 
On the other hand, in Uzbekistan, the palaces undergo an annual upkeep. We have thousands of 
such places in India rich in heritage, but we just do not maintain them,” said Mr. Baldawa.

Similarly, they were enchanted by the peaceful coexistence of elephants, rhinos, buffaloes and 
deer in Kaziranga National Park. “I wondered why humans cannot coexist.”

Mr. Baldawa believes that driving allows one to see the ground reality, cultures and the ways 
in which governments function.

Mr Baldawa’s ultimate goal is a zero gravity space walk. As for Mrs Baldawa: “I haven’t thought 
of the next trip but will be ready to go wherever he wants to go.”


Adapted from http://www.thehindu.com/
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Lesson 135: Travel - 2

Language:

W.RE.6, W.RE.4, W.CW,12.a, 

W.CW,12.b, W.RE.5

L.C.3, L.LA.3, L.LM.3

R.RO.6, R.RO.5.a, R.RO.7, R.RC.4

All benchmarks of range, 

fluency, accuracy, interaction 

and coherence.

Cognitive: 

Ex.2, Ex.3, Ex.5, Ex.1

OS.2, OS.5

Ev.2.d, Ev.2.a

Non-cognitive:

ScA.1, ScA.3

SR.3

SM.3, SM.6, SM.8

Others: 

-

Key vocabulary: Materials required:

• itinerary

• travel agent

• reservations

• destination

• arrival

• departure

Library Books

Appendix 1 - SWB

PROCEDURE:

Steps Facilitator’s action(s) Students’ 
action(s)

Skips the Question of the Day Understand and 
respond. 

Step 1 - 
Introduce 

(5 minutes) 


Welcomes the students and asks them to recap the previous 
lesson.

Recaps the vocabulary learnt in the previous lesson.

Asks how can they make their travel dreams into realities. 

Helps students make connections between savings and travel. 

Reflect and recap.

Listen actively.

Ask questions, if 
any. 

Reflect, connect 
and respond.

Step 2 - Guided 
Practice 

(15 minutes)

Asks students to finalise their dream holiday. (Part C in Lesson 
135)

Informs that they have to make reservation(s) for their travel, 
stay, sightseeing, etc. through  - 


•  a phone call

•  a letter

•  an email


Working in pairs, asks students to list all the information that 
they need to provide to the travel agent for the reservation 
and the questions they need to ask, if any.

Asks students to use these notes to make a phone call to the 
travel agent to make the bookings. Partners take turns to play 
the role of the travel agent. 

Recaps the common phrases used in phone calls.

Circulates to help, guide and monitor. 

After 5 minutes, asks students to seek feedback from their 
partners.

Asks a few students to share the feedback.

Refer to Part C in 
Lesson 135 to 
finalise. 

Make reservations 
by making a phone 
call using 
vocabulary learnt 
in Lesson 135 and 
commonly used 
phrases. 

Give peer 
feedback.

Share feedback 
received from 
peers. 

Listen actively.
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For Facilitator’s Reference:

17 Dream Jobs That Are Just Perfect For Those Who Love To Travel


Step 3 - 
Independent 
Practice (10 
minutes)

Working individually, asks students to use the notes to write a 
letter to a travel agent to make their bookings.

Recaps letter writing conventions.

Circulates to help, guide and monitor. 

After 7-8 minutes, asks students to seek feedback from their 
peers about the format and content of their letters.

Write a letter to 
make reservations 
using appropriate 
format and 
vocabulary.  

Give peer 
feedback.

Step 4 - Adjust 
Instruction (20 
minutes)

Working individually, asks students to use the notes to write 
an email to a travel agent for their bookings.

(Students must send this email to the facilitator and a peer 
for feedback.)

Recaps email writing conventions.

Circulates to help, guide and monitor the typing technique and 
speed.

After 10  minutes, asks students to send the emails to a peer 
first for review and feedback.

Asks students to check their inboxes and read the emails sent 
to them by their peers for review and feedback.

Students then click reply and share feedback in two sentences 
- how was email appropriate and how can it be made better.

Asks students to check their inbox for the feedback received. 

Recap email writing 
conventions. 

Write an email to 
make reservations 
using appropriate 
format and 
vocabulary.  

Send the email to 
the peer and 
facilitator.

Give and receive 
peer feedback.

Step 5 - 
Extension (20 
minutes)

Informs students that people can earn and travel at the same 
time. 

Asks students to watch AV - 136 to learn how travelling can 
be a career and life choice.

After all students have watched AV - 136, asks - 


• How is the speaker similar/different from you?

• What work does she do?

• What are some stereotypes she has broken? How?

• What lesson(s) can you learn from her life?

Listen actively.

Ask questions, if 
any. 

Watch AV - 136.

Reflect and discuss.

Listen actively.

Step 6 - 
Closure 

(30 minutes)

Asks students to pick up their books for paired or independent 
reading.

Ensures that students begin and read for at least 15 minutes.- 
Facilitator updates the Error Tracker

After students have settled into reading, reviews the emails of 
the students and make notes to share feedback.

In the last 5 minutes, asks students to fill Reading Log 
(Appendix 1 - SWB). -

Collect books.

Read for 15 
minutes.

Fill Reading Log.  

Reflections: What are the email writing strengths of your students? Are there some students

               have no idea about writing an email? How are you going to support/guide them? 

1. Travel Writer

2. English Teacher

3. Travel Nursing

4. Flight Attendant

5. Work on a cruise ship

6. Scuba/Surf/Ski Instructor

7. Retail Buyer

8. Travel Agent

9. International Hotel Job

10. International Social Worker

11. Merchant Navy

12. Diplomat

13. Travel Show Host
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Lesson 136: Take a Quiz

Key vocabulary: Materials required:

- FTS 3

PROCEDURE: This lesson is for 2 hours. You may seek the help of your co-facilitator or 
Branch Manager or HO staff, if required.

Steps Facilitator’s action(s) Students’ 
action(s)

Discuss the QOD, ensuring that the students understand the question. (10 
minutes)

Understand and 
respond. 

Step 1 - 
Introduce 

(10 minutes) 


Welcomes students and explains how internal evaluation 
will be conducted.

Asks students to reflect and share their responses to 
questions in Part C of Lesson 138.

Listen actively.

Ask questions, if 
any. 

Reflect & share.

Step 2 - 
Independent 
Practice (90 
minutes)

Gets students started on FTS 3.

Maintains strict vigilance while students complete the 
assessment ensuring that students are focused and 
ethical during the assessment.

Reflects and fills in all students’ workbooks- 


• Being Considerate in Part E of Lesson 96 (Teacher)

• Being Regular and Participative in Part D of Lesson 
108

Begin FTS 3.

Ensure that they 
are ethical and 
focused during 
the assessment. 

Ensure that they 
complete all test 
components. 

Step 3 - 
Closure (10 
minutes)

Congratulates students on their attendance, participation 
and growth mindset during Book 3.

Asks students to think about what they would like to 
learn in Book 4 and how they will work better in Book 4. 
(Part D - Lesson 137)

Asks all student to share their responses. 

Listen actively.

Respond 
gratefully.

Reflect & share.

Reflections: Have you received training for Book 4? Have you received Book 4 for students?
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Step 3 - 
Guided 
Practice 

(30 minutes)

Distributes the Caught Doing Good to the persons they 
are addressed to. 

Asks them to read and take with them. 

Asks all students to pick up their books and read in 
pairs/independently. 

Ensures that the students read for about 15 minutes.

Asks students to fill the Reading Log in Appendix 1 - 
SWB.

Read and take 
Caught Doing 
Good posts.

Collect books.

Read for 15 
minutes.

Fill the Reading 
Log.

Step 4 - 
Adjust 
Instruction 
(20 minutes)

On the basis of need and pending work, assigns students 
MOOC or keyboarding. 

Calls students who are absent during this lesson to 
remind them about internal evaluation in Lesson 138.

Complete pending 
work.

Reflections: Do your students need more time/teaching to come up to Book 3 level? Speak 

               with your seniors to plan what needs to be done. 
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Lesson 137: Review 

Language:

W.CW.13.c, W.CW.10, W.RE.4, 

W.CW.13.c

L.C.3, L.LM.3

R.RC.4, R.RO.6, R.RO.7

All benchmarks of range, 

fluency, accuracy, interaction 

and coherence.

Cognitive: 

Ex.2, Ex.3, Ex.5

OS.2, OS.6, OS.3.a, 
OS.3.b, OS.3.c

Ev.2.b

Non-cognitive:

SM.6, SM.9

ScA.3, ScA.4

SfA.4

Others: 

KB - T.2, S.1

Key vocabulary: Materials required:

- Library Books

Appendix 1 - SWB

Appendix 2 (FHB)

PROCEDURE:

Steps Facilitator’s action(s) Students’ 
action(s)

Discuss the QOD, ensuring that the students understand the question. (10 
minutes)

Understand and 
respond. 

Step 1 - 
Introduce 

(10 minutes) 


Welcomes students and with their help recaps 
vocabulary of the previous lessons. 

Asks students what kind of jobs/professions should they 
take up if they like to travel. (interest)

Accepts all answers and repeats the correct ones.

Listen actively.

Recap vocabulary.

Reflect and 
respond.


Step 2 - 
Model/Demo 
(20 minutes)

Explains how it is useful to look back and reflect on the 
journey before embarking on a new one.

Explains that they will reflect and write about their 
journey of learning during Book 3 in Part A. 

Asks a few students to repeat task instructions ensuring 
that all students have understood the task. 

Encourages students to think before they begin writing. 

When the students are busy writing, collects all Caught 
Doing Good slips from the board and sorts them.

After about 12 minutes, asks students to compare what 
they have written with the journey in Part B of Lesson 
99. Asks how/why it is similar/different. 

Gives students 5 minutes to compare.

Encourages students to compare both the language and 
ideas in the two pieces.

Asks a few students to share the comparison. 

Listen actively.

Repeat task 
instructions.

Reflect, plan and 
write about their 
journey of 
learning during 
Book 3 in Part A.

Compare their 
response in Part 
A of this lesson 
with Part B of 
Lesson 99.

Analyse and 
share the 
comparison.
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Lesson 138: Feedback Session 

 
Objectives of the lesson 

x Help students see their learning and gain increased satisfaction from it.  
x Encourage students to think critically about their work and to reflect on what they 

need to do to improve it.  
 

Step 1: (15 min) 
A. Make the students comfortable.  
B. Tell students that you are going to share feedback with every student in an 
area you think they could improve.   
C. Before you begin the feedback session, instruct the class that you want them to 
creatively design a meaningful logo for FEA. This is an individual activity.  Give them 
scissors, color pencils, and white paper. 

Step 2:  
A. Call students for feedback. Highlight his/her areas of strength by sharing 
specific details of his/her achievements so far. Spend 3-4 minutes with each student.  
          (Facilitator can choose to run the session in groups or individually.)   

Step 3: 
A. Help the student identify the areas of improvement. 
B. Assist him/her in identifying the actions/resources required to improve. 
C. Offer your full support.  

Step 4: 
A. Motivate the student by highlighting how he/she was able to learn by the virtue 
of his/her efforts. Share specific instances/details. 
B. Thank him/her for attending the feedback session and listening actively.  
https://docs.google.com/document/d/1dIsfcWYN-
wt6CeQw1yYnpoZZ4faNzdS3fCrVYuWOG8A/edit?usp=sharing (Sample Sandwich 
Approach Feedback) 

Step 5:  
A. Students may need a little time to reflect on what was said in your feedback 
discussion - Encourage students to come to you later with questions or comments.  
B. After sharing feedback with everyone, ask students to move around and see 
the different logos. Display some of them on the wall. Thank everyone for their 
creativity. 

  
 
 
 
 

https://docs.google.com/document/d/1dIsfcWYN-wt6CeQw1yYnpoZZ4faNzdS3fCrVYuWOG8A/edit?usp=sharing
https://docs.google.com/document/d/1dIsfcWYN-wt6CeQw1yYnpoZZ4faNzdS3fCrVYuWOG8A/edit?usp=sharing


Facilitator’s Reference 
 

Things to do during the feedback session  
(Spend about 3 - 4 minutes with each student)  
 
 

1. Keep track of student progress in your notebook. This will help you share 
specific details/instances. 

2. Feedback must be precise, concise and to the point. 
3. Encourage students to take notes during the feedback session. If possible, let 

them use the blank spaces in their workbooks. 
4. Use simple words and short and simple sentences. 
5. Use a positive and friendly body language. 
6. Praise the efforts. Make the students believe that they can all become smart by 

continuous efforts.  
7. Use the power of ‘yet’. Like - You are not good at it yet. 
8. Share feedback in small manageable chunks. 
9. Encourage two-way communication. 
10. Share how you will help and support them. 

 

Things to avoid during the feedback session 
(Spend about 3 - 4 minutes with each student)  
 
 

1. Comparing a student with another is not a good idea.  
2. Don’t overwhelm them with too many areas to work upon. Focus on what is 

important. 
3. Sometimes we end up asking questions that give away subtle hints of what 

answer we expect from the student. Avoid such a line of questioning. 
4. Don’t hurt their feelings by being too critical or controlling. 
5. Focus on praising the efforts, not the person. E.g. Instead of saying, “You are 

an active listener.” say, “You make conscious efforts to listen to others even 
when you disagree.” 

6. Don’t interrupt the student if he/she wants to say something during the 
feedback session. He/She must feel respected and heard. 

7. If the student doesn’t agree with your observation/feedback, respond politely 
and move forward to explore other areas. Don’t try to prove yourself right. 

8. Too many hand movements/gestures can make the student anxious. 
9. If a student is extremely shy or doesn’t want the feedback to be shared openly, 

share the feedback in a one-on-one session. 
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APPENDIX 1
Common Error Words

1. I would like to leave the city and live in the village.

2. The seat is comfortable to sit in. 

3. His feet fit into the shoes.

4. The heat hit me as soon as I went out.

5. He was present to present his ideas.

6. The problem of the wrong address was also addressed in the meeting.

7. Her vest is water-proof.

8. He bit a bite of chocolate hard.

9. On Wednesday, I do not eat snacks.

10.  The foreigner is eating his breakfast. 
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APPENDIX 2

Error Tracker

Lesson No. Students’ Errors Names

97

Grammar - 


Pronunciation - 


Others - 


103

Grammar - 


Pronunciation - 


Others - 


109

Grammar - 


Pronunciation - 


Others - 


115

Grammar - 


Pronunciation - 


Others - 


Share feedback on Grammar (Action Plan) - 
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121 - 125
Share feedback on Pronunciation (Action Plan) - 


Others - 


132

Grammar - 


Pronunciation - 


Others - 


137

Grammar - 


Pronunciation - 


Others - 


Lesson No. Students’ Errors Names
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APPENDIX 3
MOOC Plan of Work 

Class Name - FEA.BranchCode.SessionNo. For example - FEA.110032A.S7


Lesson Module Content Deadline

102 Setting up account and 
familiarising. 

Setting up account and familiarising. Lesson 107

106 Introduction to Adjectives 
and Articles

Learn - Meet the Adjective

Practice  - Meet the Adjective

Learn - Introduction to Articles

Practice  - Meet the Article

Lesson 112

111 Introduction to Adjectives 
and Articles

& 

Meet the Adverb 

Learn - Definite and Indefinite Article

Practice - Choosing Between Definite 
and Indefinite Article

Learn - Introduction to Adverb

Practice - Meet the Adverb 

Lesson 117

116 Introduction to Adverbs Practice - Using Adverb & Adjectives

(Discuss Progress Report)

Learn  - Relative Adverbs

Practice - Identifying the Relative 
Adverb

Learn - Adjective Order

Lesson 124

123 Adjective order and 
commas with adjectives

Learn - Adjective Order (Discuss 
Progress Report)

Practice  - Adjective Order

Learn - Commas and Adjectives 

Practice - Commas and Adjectives 

Lesson 128

127 Comparative, superlative, 
intensifiers, and adverbs of 
degree

Learn - Introduction to comparative and 
superlative

Learn - Forming Comparative and 
Superlative Modifiers

Practice - Comparative and Superlative 
Adjectives and Adverbs

Lesson 135 

134 Comparative, superlative, 
intensifiers, and adverbs of 
degree

Learn - Introduction to comparative and 
superlative (Discuss Progress Report)

Learn  - Intensifiers and Adverbs of 
Degree

Practice - Intensifiers and Adverbs of 
Degree

Lesson 138

137 Unit Test

Reflection & Introduction 
MOOC  for Book 4

MOOC and Off-MOOC (in SWB)

Reflection & Introduction MOOC  for 
Book 4

Lesson 138
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APPENDIX  - 4
Rubric  - Group Discussion

Criteria Descriptors Name of Student(s)

Vocabulary

C - Uses a range of appropriate vocabulary. Uses 
phrases appropriately. 

B - Uses simplistic and relevant vocabulary. 
Rarely uses phrases.

A - Use repetitive and irrelevant words. Does not 
use phrases. 

Sentence 
structure

C - Uses a balance of simple, compound and 
complex sentences. Uses articles, subject-verb 
and past/present tense correctly. 

B - Uses simple and compound sentences, 
articles, subject-verb and past/present tense 
mostly correctly. Uses a few run-on sentences 
that do not affect communication. 

A - Uses simple and short sentences. Makes 
frequent errors in use of articles, subject-verb 
and past/present tense. Uses a lot of run-on 
sentences that hamper communication. 

Active 
listening

C - Demonstrates active listening with words, 
tone, gestures and facial expressions. Listens to 
understand by extending the discussion and 
involving others.  

B - Demonstrates listening with somewhat 
superficial words, tone, gestures and facial 
expressions. Listens to understand by asking 
questions.  

A - Demonstrates active listening with words, 
tone, gestures and facial expressions. Listens to 
understand, extend the discussion and involve 
others.  

Use of 
sentence 
starters 

C - Frequent and appropriate use with matching 
tone, pitch and facial expressions. 

B - Limited use with matching tone, pitch and 
facial expressions. Or Frequent and appropriate 
use with miasmatched tone, pitch and facial 
expressions. 

A - Rare use or completely appropriate use with 
complete disregard to accompanying tone, pitch 
and facial expressions. 
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APPENDIX  - 5
Collocation Lists

APPENDIX  - 6
Story of Odysseus 

The Odyssey is Homer’s tale of Odysseus’ homeward journey, after the Trojan War is over.  It’s 
a timeless and fast-paced tale of a hero on an adventure traveling through exotic lands, facing 
terrible storms and horrifying monsters. 

The goddess warns him about the “Sirens.” These two monsters pretend to be beautiful women 
with amazing voices, try to lure sailors, who pass their island, saying that they just want to 
entertain them with beautiful melodies. But what they really want is to kill them.

Filled with fear and concerned about his own and his men’s safety, he blocks his men’s ears with 
bees’ wax. (Ask students to infer why Odysseus did so.) He ordered his sailors to tie him firmly 
to the ship’s mast. (Ask students to infer why Odysseus did so.) When he was firmly tied, and 
his men have the beeswax in their ears, they row their ship alongside the island. (Ask students 
to predict what happened next)

When he hears the words and the music of the sirens, he longs to plunge into the waves and 
to swim to the island. He wants to embrace the Sirens.

He strains against the ship’s mast and the bonds cut deeply into the flesh of his back and arms.

He urges his ear-plugged men to free him. Expecting this reaction, the men row harder and 
harder. To Odysseus, who is bewitched by the song, the Sirens look beautiful. To his crew, made 
deaf with beeswax, the Sirens seem like hungry monsters with claws.

The ship speeds forward and soon the song of the Sirens is a distant echo. Only then do the 
crew members stop rowing and unplug their ears.

Then, they unbind Odysseus, who had by then come to his senses.


List 1 List 2 List 3

1. go dancing have a meeting take a call

2. have an idea go shopping take a break

3. go to a comedy club have some coffee go fishing

4. go to work take a message have rest

5. take some medicine have a picnic take a vacation

6. go home have some free time have dinner

7. take a math class go out with friends take notes

8. have fun go to sleep take a shower

9. go to movies take a selfie have to go
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CAREER NOTES
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Careers in Hygiene 
Dental Hygienist

Dental hygienists clean teeth, examine patients for signs of oral diseases such as gingivitis, and 
provide other preventive dental care. They also educate patients on ways to improve and 
maintain good oral health.

Dental hygienists provide clinical services in a variety of settings such as private dental 
practice, community health centres, nursing homes, hospitals, schools.

Some universities and medical colleges offer degree and diploma in dental hygiene such as Govt. 
Dental College in Bangalore, Patna Dental College in Patna, Institute of Dental Studies in 
Bareilly.


Food Hygiene Manager/Inspector/Supervisor

The Food Safety Manager develops and supervises all of the food safety regulations, policies, 
and procedures including training of food handlers.

Food Safety Manager work in companies, hotels, restaurants, malls, factories - manufacturing 
and packaging.

Universities like IGNOU offer PG Diploma in Food Safety and Quality Management. Private 
colleges/institutes also run courses in food safety approved by Food Safety and Standards 
Authority of India.


Industrial Hygienist

Industrial hygienists are scientists and engineers committed to protecting the health and 
safety of people in the workplace and the community. The goal of the industrial hygienist is to 
keep workers, their families, and the community healthy and safe. They play a vital part in 
ensuring that national, state, and local laws and regulations are followed in the work 
environment.

Sardar Patel University offers M.Sc. in Industrial Hygiene and Safety, institutes such as Public 
Health Foundation of India also offer recognised courses in industrial hygiene. 
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Careers in Social Work

Field of Practice for Professional Social Workers


In India a person – holding a Bachelor (BSW) or Master (M.A in Social Work/MSW) degree in 
Social Work – is generally considered a professional social worker.  Professional social workers 
can be found in direct practice in administrative, management and policy planning positions in 
various Government and Non-Governmental Organizations (NGOs). A number of opportunities 
are available in international social work as well as industries and commercial units.

Designations


Social workers help people to overcome some of life’s most difficult challenges: poverty, 
discrimination, abuse, addiction, physical illness, divorce, loss, unemployment, educational 
problems, disability, and mental illness. They help prevent crises and counsel individuals, families, 
and communities to cope more effectively with the stresses of everyday life. Social Work is a 
profession that serves individuals, families, and communities who seek help to improve quality of 
life. 


Addiction / Substance Abuse 

Child Welfare 

Primary Health 

Correctional Institutions/ 
Prisons

Child Protection Services 

Counseling & Therapy 

Consultancy Services 

Community Development 

Elderly Care 

Environment 

Family Welfare and Planning 

Human Resource Management 

Industrial Development 

Medical Social Work 

Mental Health 

Mother & Child Health 

Policy & Planning Services 

Social Research & Program 
Evaluation Service 

Social Work Administration & 
Policy 

Social Work Education & 
Research 

Youth Work etc.

Rehabilitation of Offenders 

Rural & Urban Development 

Poverty Eradication 

Governmental Sector

Lecturer/Professor 

Director 

Research Officer/Researcher 

Welfare/Development Officer 
(like Child/Youth/Women/
Labour etc.) 

Community Development 
Officer 

Jail Probationary/Welfare 
Officer

Urban Planners etc.

Non-Governmental Sector 

Director 

Program/Project Officer 

Program Coordinator 

Community/Resource  
Mobilizer  

Program Manager 

Block/District/State/Zonal/
Regional Coordinator 

Counselor 

Area Manager 

Trainer/Training Coordinator 

Industry/Corporates

Manager (HR/Personnel/
Welfare etc.) 

Labor Welfare Officer 

Personnel Officer etc. 

Community Development 
Officer 

Social Development Officer 

Rural Development Officer 

Social Welfare Officer
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Skills/Qualities Required


Qualifications 

Colleges and universities offer Bachelors and Masters in Social Work. the basic requirements 
for that is 10 + 2. Some universities have an entrance exam for BSW and MSW courses.

Some of the universities that offer BSW/MSW are: 


Adapted from http://www.employmentnews.gov.in/


·  Preparing Project Proposal 

·  Preparing Management Information System

·  Preparing Project Implementation Plan

·  Managing and coordinating project at 

   district/state/national level 

·  Program monitoring & evaluation

·  Report writing and presentation 

·  Organizing training, workshops, seminars

·  Documentation and case studies

·  Have proficiency on the computer 

·  Team management 

·  Facilitation and people mobilization 

·  Doing long-hour field work in adverse 

   situation 

·  Have interpersonal communication skills 

·  Preparation of monthly plan and budget 

·  Coordinating with district/state 

   administration, other stake holder and 

   partner organizations 

·  Knowledge of community resources etc.

Assam University, Silchar (Assam)

Agra University (U.P) 

Amravati University (Amravati)

Andhra University, Waltair (AP) 

Aligarh Muslim University, Aligarh (UP) 

Bharathiar University (Coimbatore) 

Banaras Hindu University, Banaras (UP) 

Bundelkhand University, Jhansi (UP) 

Christ University (Bangalore) 

Chaudhry Charan Singh University, Meerut(UP) 

College of Social Work, Nirmala Niketan 
(Mumbai) 

Devi Ahilya Vishwavidyalaya (Indore) 

Delhi School of Social Work, University of 
Delhi

Dr. R.M.L Avadh University, Faizabad (UP) 

Guru Ghasidas University (Chhattisgarh) 

Gujarat Vidyapeth, Ahmedabad (Gujarat) 

Indian Institute of Social Welfare and 
Business Management, Calcutta University 
(W.B) 

Institute of Social Sciences, Dr B. R Ambedkar 
University, Agra (UP) 

Indira Gandhi National Open University 
(IGNOU) 

Jamia Millia Islamia University, Jamia Nagar 
(New Delhi) 

Kurukshetra University, Kurukshetra 
(Haryana) 

Kanpur University, Kanpur (UP)

Madurai Kamaraj University 

M S University, Baroda 

Madras School of Social Work, University of 
Madras (Chennai) 

M.S.S College, Nagpur (Maharashtra) 

Mangalore University (Mangalore) 

Marathwada University, Aurangabad 

Nagpur University (Nagpur) 

Punjab University, Patiala (Punjab) 

Rajagiri College of Social Sciences (Kerala) 

Rajasthan Vidyapeth, Udaipur (Rajasthan) 

Sri Venkateshwara University (Tirupati) 

Sri Padmavati Mahila Visva Vidhyalay 
(Tirupati) 

Sri Hari Singh Gaur University (MP) 

Shivaji University, Vidyanagar, Kolhapur  

Sri Padmavathi Mahila, Vishavidyalayam, 
Tirupathi 

Tata Institute of Social Sciences, Mumbai 
(Maharashtra) 

University of Lucknow, Lucknow (U.P) 

University of Bombay (Maharastra) 

University of Puna (Maharastra) 
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Careers in Digital Media

In a country like India, media studies plays a big role in designing and disseminating content to 
a vast population. 

The main employers of media studies professionals are:

1.  Marketing organizations

2. Communication and advertising agencies

3. Newspapers and magazines

4. Media companies 

5.  Production houses

6. TV and radio companies 

7. Publishing houses

8. PR consultancies

Some of the colleges and universities that offer Bachelors, Masters and Doctorate in media 
studies are : 

1. Madras Christian College, Chennai - Certificate course in online journalism, Diploma in 
Advertising and Public Relations

2. K C College of Arts, Science and Commerce, Mumbai - Masters in Entertainment, Advertising 
and Media, Bachelors in Mass Media

3. Tata Institute of Social Sciences -  PG Diploma in Community Media

4.  Amity School of Communication, Noida - B.A. and M.A. in Television and Film Production, 
M.B.A. Media Management

Average salary ranges from 2,00,000 to 8,00,000 for positions such as software engineers, 
content writers, graphic designers, copy editors etc.

Digital marketing deals with marketing of the content or product on digital platforms. More 
than 60% of the companies think that the traditional marketing is not sufficient.

The rise of online stores such as eBay, Amazon, flip kart, Alibaba and the online marketing war 
going between them has pushed digital marketing to a new level.


Where - 

1. Delhi school of internet marketing, Delhi

2.  Digital Vidya, Delhi

3.  Institute of Digital marketing, Mumbai

4.  NIIT


Jobs - 

 • Digital Marketing manager

 • SEO expert

 • Content strategist

 • Ad sense expert

 • Video editing expert

 • Search Engine Manager

 • Webpage optimizer


Adapted from https://www.careerguide.com/
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Careers in Travel and Tourism 

The travel and tourism industry, along with the related sectors contributing to it, is expected to 
grow in leaps and bounds in the coming years. In India, the travel industry hopes to create 46 
million job opportunities by 2025.

According to a report published by the World Travel and Tourism Council (WTTC), India could 
possibly add another Rs. 8, 50,000 crores by the year 2020-just through tourism! WTTC 
calculated that tourism generated 8.31 lakh crore or 6.3 per cent of the nation's GDP in 2015 
and supported 37.315 million jobs, which is about 8.7 per cent of its total employment.  
Career options in travel and tourism

Few of the career options are working in travel agencies, Customer Ground Handling (customer 
service) at international or domestic airports, tour operator, event manager, ticketing officer, 
adventure tourism expert, transport officer, holiday consultant, logistics, cruises, airlines, hotels, 
and tourism departments in government and private sectors.

The travel and tourism industry provides various job roles:
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Travel and tourism industry includes everything from the government tourism departments and 
major multinational companies to the small scale private travel agents. One can even plan to 
start their own business or start-up in travel and tourism by taking on additional employees 
and partners.

While working in this industry, one provides services to people who are traveling for business 
or holiday or both, thus catering to tour packages, pilgrim travel, adventure travel or casual 
sightseeing. At almost every point of work in this field, employees need to interact personally 
with the customers and understand their needs while making them comfortable, so as to be 
able to provide the best service in terms of travel options and arrangements

Perks and payment:

Salary is pretty good in the travel and tourism industry. Moreover, you get added perks such 
as free travel or reduced rates for you and your family. Salaries are higher in foreign based 
airlines or travel agencies. Peak seasons might bring added bonuses and commission.

Courses in travel and tourism:

Experience is the most important factor in this field. However, there are many colleges, 
universities and private institutes that offer Bachelor's or Master's degrees, diplomas, 
certificates or distance learning courses in various sectors of travel and tourism such as 
management in tourism, travel or hotels, tour operation or airline management, destination 
management, airline ticketing, travel administration etc.


•  An undergraduate course right after completing class 12.

•  The Ministry of Tourism, Govt. of India approved degree in this field is a two-year full time 
programme which gets you an MTA degree, a Master of Tourism Administration. Some 
universities such as the Indian Institution of Tourism and Travel offer this degree.


•  A post graduate degree can be helpful in getting into positions as managers or in 
administration.


•  Short term training programmes are offered by many travel agencies.

•  You can also opt for vocational courses to get a B Voc degree. 


Required skill set:

Knowledge of computer, fares and ticketing skills, strong communication skills, experience of 
handling money & foreign currencies, knowledge of geography culture etc


Adapted from https://www.indiatoday.in/
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India: Valmiki Temple One, Vasant Gaon, Near  C 8/8 Vasant Vihar, New Delhi 110057
US:     7110 Redwood Boulevard, Suite A, Novato, CA 94945

www.FEAIndia.org

Freedom Employability Academy is a project of AAM Foundation 
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