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F.E.A. Good Practices

As capable and committed facilitators, many F.E.A. facilitators adopt practices and strategies to 
help students learn and perform better. These are some of the good practices shared by F.E.A. 
facilitators: 
✦  Sharing attendance percentage on a weekly basis with students. 
✦ Prepare daily/weekly ‘To do list’.  
✦  Sharing monthly goal related to attendance and learning with parents. 
✦  The first student entering in each session writes his name and session and puts it in the 

       Punctuality Box. Each slip is a vote. Every week/month, student with highest votes wins. 
✦  Praising the slightest effort made by the shy/struggling students to make them feel confident. 
✦  Appointing Senior Monitor to make other monitors more effective in their roles. 
✦  Selecting best session on the basis of participation and regularity of students.  
✦  Have more participative students/intern/graduate talk with shy student for 2-3 minutes every 

day to create a bond between them.  
✦  Making shy students lead the QOD discussion and praising them for their effort.  
✦  Appointing Anchors in all sessions. Anchors call students for presentation/role play in a pre-

determined order. 
✦As the walls are divided session wise, create a competition among sessions for the best updated 

wall displays. Once a week/fortnight when they do gallery walk, all students should give 1 vote 
to the best wall display (cannot vote his/her own session). They are to secretly put their vote in a 
voting box which is to be counted on 4th Saturday. The team which wins, get a star marked 
against that session on the wall.  

✦  The facilitator assigns numbers - 1, 2 and 3 to all students. According to the number, the 
nominees share their experience from the book they are reading/have read. For example, all 
student who are assigned '3' share three interesting things, '2' for sharing two things learned 
from the book, and '1' for sharing a doubt/question about the book. Nominations can be made by 
the facilitator or students.  

✦  Facilitators prepare slips with questions written on them. Students pick a slip from a basket/box 
and share their response for 30 seconds. There can be some blank slips Blank Slips and students 
who get blank slips share the struggles they face while reading.                                                                                                                                                                                             

✦  Students have to convince others in the room to read their books.                                                                        
✦  Two teams are formed, and each team stands in a queue facing the white board- roughly 2 

meters away. The foremost person in the queue is given a marker. A time limit is given to each 
team, say, 30 seconds. Each member from the 2 teams runs forward and writes a word from the 
book that they are reading and then moves back to the end of the queue. The next person runs 
forward, writes a word and then goes back to the end of the queue. This continues until the time 
is over. The team that has the maximum number of words on the board wins.         
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Lesson 47: ‘Th’ Sound Words

Language:

W.RE.2.a, W.CW.9

L.AI.3, L.AI.4, LM.2

S.I.3, S.C.2, S.A.2

Cognitive: 

Ex.3

OS.2, OS.3.a, OS.6

Ev.2.a

Non-cognitive:

SfA.4

SM.4

ScA.3

Others:

-

Key vocabulary: 

• ‘th’ sound words

Materials required:


Error alert: Production of voiced and unvoiced ‘th’ sound. 

PROCEDURE:

Steps Facilitator’s action(s) Students’ 
action(s)

Discuss the QOD, ensuring that the students understand the question. (10 
minutes)

Understand the 
question and 
respond in 
English. 

Step 1 - 
Introduce 

(10 minutes) 

(S.C.2, SfA.4)

Reiterates how language learning requires continuous 
practice and participation.

Asks students to reflect on Part A.1 & A.2 silently.

Asks students to share their reflections using ‘and’ and 
‘but’. For e.g. “I learnt….but I struggled with…during 
Book 1.” or “I learnt … language skill and developed …..  
quality during Book 1.”

Models by sharing his own reflections/responses.

Listens attentively and takes notes on the board.

After all students have shared, asks them to compare 
and contrast answers using ‘and’ and ‘but’. For e.g. “I 
learnt….but he learnt… in Book 1.” or “Amit and I learnt 
… language skill during Book 1.” (Note - ‘I’ is always 
after ‘and’ when speaking about others and self.) 

Commends students on what they have learnt as a whole 
group and explain how what they struggled with will 
something to work on during Book 2.

Listen attentively. 


Ask well formed 
comprehension 
and application 
questions.


Reflect silently 
and share their 
understanding 
using ‘and’ and 
‘but’.

Read facilitator’s 
notes on the 
board.

Compare and 
contrast 
responses.
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Step 2 - 
Model/Demo 
(20 minutes)

Collects from students words with ‘th’ at the beginning, 
middle and end. Writes them on the board.

Explains the voiced and unvoiced ‘th’ sound. 

Asks students to watch AV - 47 attentively to observe 
how these sounds are produced by native speakers.

After all students have watched, the video once, asks:


• How is your ‘th’ sound similar or different from the 
speaker’s in the video?


• What can you do to produce the ‘th’ sound correctly?  

Asks students to speak slowly and consciously, the words 
on the board again. 

Encourages peer correction and comparison between 
production of ‘th’ sound before and after the video. 

OR

Move to Step 3 if AV - 47 not available at this time.

Share ‘th’ sound 
words.

Listen attentively 
to others.

Watch AV - 47 
and make notes. 

Respond to the 
questions and 
listen to others’ 
responses.

Read words 
written on the 
board slowly.

Reflect, compare 
and respond.

Step 3 - 
Guided 
Practice 

(10 minutes)

(S.A.2)

Practices, with the help of students, all ‘th’ sounds 
statements given in Part B.2. (All ‘th’ words in 
Statements 1, 2 & 3 are unvoiced; all ‘th’ words in 
Statements 4, 5 & 6 are voiced. Statements 7 - 10 have 
both voiced and unvoiced ‘th’ sounds words.)

Appoints Pronunciation Cops for the day and explains to 
them their tasks. Ensures that these are students to 
produce the ‘th’ sounds perfectly as they will be peer 
correcting gently and respectfully. 

Asks students to turn to the person on their left/right 
and take turns to read out the statements in B.1. 

Walks around to ensure that all students are at task and 
practicing. 

Practice, as 
instructed.

Ask well formed 
comprehension 
and application 
questions.

Understand the 
role of 
Pronunciation 
Cops.

Read Part B.1 
with a partner.

Listen attentively.

Step 4 - 
Adjust 
Instruction (5 
minutes)

Based on how students well students have understood, 
reteaches, if required.


Ask clarification 
questions, if any.

Step 5 - 
Independent 
Practice 

(15 minutes)

Asks students to independently create tongue twisters in 
Part C using different voiced and unvoiced ‘th’ sounds 
words. 

After all students have written at least 2 tongue 
twisters each, asks students to nominate and quiz peers. 
For example, Student A begins by asking a peer of his 
choice, say Student B to read his (Student A’s) tongue 
twister. Next, Student B nominates and asks a peer of 
his choice, his (Student B’s) tongue twisters.

Plays Tongue Twister Quiz for as long as time permits. 

Create 2 or more 
tongue twisters 
applying their 
learning.

Nominate and 
quiz peers.

Maintain decorum 
and noise level.
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For Facilitator’s Reference:

How to pronounce the TH consonant sounds


The TH consonant sounds are the only pair of sounds in English that share the same spelling. 
They also take the same mouth shape.

The voiceless (unvoiced) TH sound (IPA symbol: �) can be found in English words such as think, 
thing, teeth, birthday, bath, and both.

The voiced TH sound (IPA symbol: ð) can be found in English words such as the, them, those, 
father, together, brother, and breathe. 

In the English language, we use many voiced sounds such as ‘v’, ‘d’, ‘z’. That means that the 
vocal cords vibrate to make the sound.

When a sound is voiceless or unvoiced, the vocal cords do not vibrate when you make the 
sound. Instead, you release air out of your mouth to make the sound. Such as sound of ‘f’, ‘h’, 
’s’.

To make the voiced and unvoiced TH sounds, place the tip of your tongue between your top and 
bottom teeth. It should not stick out very far. Then blow air through the space between your 

Step 6 - 
Extension (20 
minutes)

Asks students to watch AV - 47 attentively to observe 
how these sounds are produced by native speakers.

After all students have watched, the video once, asks:


• How is your ‘th’ sound similar or different from the 
speaker’s in the video?


• What can you do to produce the ‘th’ sound correctly?  

Asks students to speak slowly and consciously, the words 
on the board again. 

Encourages peer correction and comparison between 
production of ‘th’ sound before and after the video. 

OR

Moves to Step 7 if AV - 47 already done in Step 2.

Watch AV - 47 
and make notes. 

Respond to the 
questions and 
listen to others’ 
responses.

Read words 
written on the 
board slowly.

Reflect, compare 
and respond.

Step 7 -
Assessment (5 
minutes)

Calls on students, one at a time, to speak very slowly a 
particular statement given in Part B.2 or similar 
facilitator-created statements.

Pronunciation Cops have to assess whether or not the 
words were spoken correctly. 

If incorrect, peer correction is encouraged.

Speak slowly and 
consciously.

Listen attentively 
to others.

Pronunciation 
Cops listen and 
note.

Peer correct 
politely.

Step 8 - 
Closure 

(5 minutes)

Exit Pass - Asks students to exit in a queue and stands 
at the exit himself/herself.

Gives each student a word with the ‘th’ sound - voiced 
or unvoiced (not both). If a student speaks the word 
given to him/her correctly, he/she can exit. If a students 
speaks the word incorrectly, he/she goes back at the 
end of the queue and gets another word.

Prepare Exits 
Passes. 

Queue and hand 
over Exit Passes.

Exit or rejoin the 
queue.

Reflections: Have all your students who took Book 1 evaluation rejoined in Book 2? 

If not, what’s your plan to contact those who have not? (Share with your peers during PLC 
and seek their assistance, if required.)
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tongue and your top teeth. You also blow air through the top teeth. This makes the unvoiced 
TH sound (IPA symbol: �). It is a natural sound.

When you add your voice, you make the voiced TH sound (IPA symbol: ð). It is a buzzing sound 
similar to the Z sound but with a different tongue position.

Sometimes your tongue will not stick through your top and bottom teeth to make the voiced 
TH sound. When linking words together, your tongue is sometimes placed right behind your top 
teeth.


Adapted from http://www.really-learn-english.com/
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Lesson 48: Word Stress

Language:

W.CW.7.d

S.A.2, S.F.3, S.I.3, S.C.2

R.IA.2

L.C.2, L.LLA.2, L.AI.3, L.LM.2

Cognitive: 

Ex.3, Ex.4, 

OS.2, OS.3.a, OS.3.d, 
OS.4, OS.6

Ev.2.a, Ev.2.c

Non-cognitive:

SfA.4

SM.4

ScA.3

Others:

-

Key vocabulary: 

• two/three syllabic words

Materials required:

-

Error alert: Speak homophones with same stress. For e.g. ‘add-ress’ and ‘add-ress’ 

PROCEDURE:

Steps Facilitator’s action(s) Students’ 
action(s)

Discuss the QOD, ensuring that the students understand the question. (10 
minutes)

Understand the 
question and 
respond in 
English. 

Step 1 - 
Introduce 

(10 minutes) 

(W.CW.7.d, S.C.
2)

Asks students to reflect on Part A.1 & A.2 silently.

Asks students to share their reflections using ‘and’ and 
‘but’. For e.g. “During Book 1, the best moment for me 
was ….and … was the  most difficult moment.” or “I 
enjoyed … during Book 1 but I did not enjoy …. during 
Book 1.” 

Models by sharing his own reflections/responses.

Listens attentively and takes notes on the board.

After all students have shared, asks them to compare 
and contrast answers using ‘and’ and ‘but’. For e.g. “I 
enjoyed….but he/she enjoyed… in Book 1.” or “Amit and I 
enjoyed … during Book 1.” (Note - ‘I’ is always after ‘and’ 
when speaking about others and self.) 

Gets them excited about what they will enjoy in Book 2.

Listen attentively. 


Ask well formed 
comprehension 
and application 
questions.


Reflect silently 
and share their 
understanding 
using ‘and’ and 
‘but’.

Compare and 
contrast 
responses.

Step 2 - 
Model/Demo 
(10 minutes)

With the help of examples and students, recaps learnings 
from Lesson 8 reiterating importance of pace, pitch, word 
stress in spoken language. 

Explains the concept of syllables without using the word 
‘syllable’. 

With the help of examples, explains how sound of some 
words can be broken into one, two or three parts. 

Asks students to split names of peers in class. For e.g. 
Surin-der. 

Asks students to go through the list of words in Part B.

Share examples 
and listen 
attentively.

Ask well formed 
comprehension 
and application 
questions.

Understand sound 
patterns.

Read Part B.
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Step 3 - 
Guided 
Practice 

(20 minutes)

With the help of examples, explains the ‘rules’ of placing 
stress on a part of the word and why it is important to 
place the stress at certain parts of the word.

Asks students to watch AV - 48 attentively to 
understand parts of word stressed by native speakers.

Asks students that there will be a quiz in the video and 
they have to write their correct responses. 

After all students have watched, the video once, asks:


• How many were you able to answer correctly?

• Give an example of how meaning of the word changes 
if we stress on the wrong part of the word.  


OR

Moves to Step 4 if AV - 48 not available at this time.

Listen attentively.

Ask well formed 
comprehension 
and application 
questions.

Watch AV - 48 
and make notes.

Reflect and 
respond.

Listen to response 
of others.


Step 4 - 
Adjust 
Instruction (10 
minutes)

Asks students to go back to the list of words in Part B 
and, along with a partner underline the part of the 
word in column 2 & 3 that is stressed in that word. 

After all pairs have finished the task, asks pairs to share 
their responses and checks whether or not their 
response is correct by asking other pairs. 

Refer to Part B.

Discuss and 
underline.

Share responses.

Listen to response 
of others.

Step 5 - 
Independent 
Practice 

(15 minutes)

Asks each pair to come up with 3 words each in Column 
2 & 3; think of their stress patterns and underline the 
part of each word that is stressed. (5 minutes)

Encourages students to think of all the new words they 
have learnt in Book 1.

Asks pairs to quiz other pairs about their words by using 
the word in a short sentence and writing that on the 
board, without speaking. For e.g. Pair 1, “What is your 
add ress?” Pair 2 speaks the sentence with stress on 
add-ress. 

Continues the quiz as long as time permits. 

Think of two/
three syllabic 
words and their 
stress. 

Reflect on 
vocabulary of 
Book 1.

Quiz, as 
instructed.

Listen and 
observe.  

Step 6 - 
Extension (20 
minutes)

Asks students to watch AV - 48 attentively to 
understand parts of word stressed by native speakers.

Asks students that there will be a quiz in the video and 
they have to write their correct responses. 

After all students have watched, the video once, asks:


• How many were you able to answer correctly?

• Give an example of how meaning of the word changes 
if we stress on the wrong part of the word.  


OR

Moves to Step 7 if AV - 48 already done in Step 3.

Watch AV - 48 
and make notes.

Reflect and 
respond.

Listen to response 
of others.
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For Facilitator’s Reference:

Word Stress


A syllable is a word, or part of a word, which contains a single vowel sound. It is a 
single unit of speech. Each word contains one syllable, or more. 


When a word has more than one syllable, not all syllables are pronounced with the 
same degree of force. The syllable which is pronounced with greater force is called the 
stressed syllable. You can also call it the accented syllable. "Accent" in this case means 
"emphasis".


When speaking, it is important to put the stress on the correct syllable. 

Otherwise, it would sound unnatural, and might even be difficult to understand!


Adapted from http://www.really-learn-english.com/

A stressed syllable combines five features:

�  It is l-o-n-g-e-r - com p-u-ter.

�  It is LOUDER - comPUTer.

�  It has a change in pitch from the syllables coming before and afterwards. The pitch of a 
stressed syllable is usually higher.

�  It is said more clearly -The vowel sound is purer. Compare the first and last vowel sounds 
with the stressed sound.

�  It uses larger facial movements - Look in the mirror when you say the word. Look at your 
jaw and lips in particular.


Step 7 -
Assessment (5 
minutes)

(Ev.2.a, S.A.2, 
SfA.4)

Writes a few 2-syllable and 3-syllable words from Book 1 
& 2 on the board and asks students to read them 
silently.

Asks students to come to the board, one at a time, and 
underline the part of the word that is stressed and 
speaks it out aloud. The other students assess whether 
or not the answer is correct. If the answer is correct, 
he/she erases that word from the board. If it is wrong, 
the word stays on the board and another students gets 
the chance. 

Allows students to choose the words on their own. 

Read the words, 
silently.

Take turns to go 
to the board and 
underline, as 
instructed.

Observe and 
assess.

Ask well formed 
comprehension 
and application 
questions.

Step 8 - 
Closure 

(5 minutes)

Exit Pass - Asks students to exit in a queue and stands 
at the exit himself/herself.

Gives each student a word by spelling it out (not 
speaking the word) (Appendix 1 - FHB). If a student 
speaks the word given to him/her correctly by stressing 
on the correct part of the word, he/she can exit. If a 
students speaks the word incorrectly, he/she goes back 
at the end of the queue and gets another word.

Listen and speak. 

Exit or rejoin the 
queue.

Reflections: Have all your students of Book 2 been assigned the correct SWBs? If not, what 
is the plan for ordering the books and sharing with others till they get a SWB of their own? 
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It is equally important to remember that the unstressed syllables of a word have the opposite 
features of a stressed syllable!

Some 'rules' of word stress

There are patterns in word stress in English but, as a rule (!), it is dangerous to say there are 
fixed rules. Exceptions can usually be found.

 • Here are some general tendencies for word stress in English:


Adapted from https://www.teachingenglish.org.uk/


Word Type of word Tendency Exception

apple

table

happy

two-syllable nouns and 
adjectives

stress on the first syllable

O o

apple

hotel

lagoon

suspect

import

insult

words which can be used 
as both nouns and verbs

the noun has stress on the first 
syllable


O o

"You are the suspect!"


the verb has stress on the 
second syllable


o O

"I suspect you."

respect 

witness

hairbrush

football

compound nouns fairly equally balanced but with 
stronger stress 

on the first part


O o

hairbrush 

-

New York

Taj Mahal

2 words proper nouns fairly equally balanced but with 
stronger stress 


on the second part

o O


Taj Mahal 

-

run out

hang up

Phrases fairly equally balanced but with 
stronger stress 


on the second part

o O


run out 

-

C.I.D.  
O.N.G.C.

Abbreviation stress on the last letter 

o o O

CID

FREEDOM ENGLISH ACADEMY FHB - 2  OF 17515



FREEDOM ENGLISH ACADEMY LEVEL- I BOOK 2

Lesson 49: Parts of Body

Language:

W.CW.9

S.F.3, S.I.3, 

L.LAI.3, L.LM.2

R.RIA.2

Cognitive: 

Ex.1, Ex.3, Ex.4

OS.5, OS.3.a, OS.3.b, 
OS.3.d

Ev.2.a

Non-cognitive:

SM.4

ScA.1

SfA.4

Others:

-

Key vocabulary: 

• names of body parts

Materials required:

Slips with hints given in Appendix 1 
(FHB)

Error alert: lips/leeps, fingers/toes, hair/hear, neck (not ‘nake’), feet/foot, ears/years, 

               cheek/chick, chin/cheen. 

PROCEDURE:

Steps Facilitator’s action(s) Students’ 
action(s)

Discuss the QOD, ensuring that the students understand the question. (10 
minutes)

Understand the 
question and 
respond in 
English. 

Step 1 - 
Introduce 

(15 minutes) 

Shares what students will learn in the lesson and asks 
why it is important to be able to communicate correctly 
about their body.

Asks students to name some of the body parts that they 
are familiar with.

Uses that as feedback to review some of the vocabulary 
given in Part A. 

Ensures that the students pronounce the words correctly. 

Asks students to complete Part A.1 and A.2.

Listen attentively, 
reflect and 
respond.

Name, as 
instructed.

Correct 
pronunciation, if 
required.

Complete Part A. 

Step 2 - 
Model/Demo 
(20 minutes)

Asks a few students to share their responses and corrects 
them using peer help.

Asks students to watch AV - 49 attentively encouraging 
them to make notes while watching AV - 49. 

After all students have watched, the video once, asks:


• What was the most interesting fact you heard in the 
AV - 49?


• Which fact sounded unbelievable? Why?

• How did the speaker pronounce the word, ‘organisms’? 
Is it similar or different from how you pronounce it? 


OR

Moves to Step 3 if AV - 49 not available at this time.

Share responses 
and listen to 
responses of 
others.

Watch AV - 49 
and make notes.

Reflect and 
respond.

Listen to 
responses of 
others.
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Step 3 - 
Guided 
Practice 

(20 minutes)

Silly Body Mime - Demonstrates with mime is.

Forms two teams. Asks each team to take up a name. One 
person from each team comes forward and picks a slip 
(with hits from Appendix 1 - FHB). The student is given 10 
seconds to prepare how he/she will mime what is written 
on the slip. The student mimes and his team mates guess 
what he is miming. If they get the key words (body parts) 
correct, they score a point. If they get key words wrong, 
the opposing team gets to guess and score. 

Ensures that the students have understood the game and 
noise level for the game.

Continues the game with two teams, as long as time 
permits. 

To make it more interesting, asks one team to write the 
hint for the other team to mime. 

Uses peer correction, if any student mispronounces. 

Observe and 
understand.

Ask clarification 
questions.

Form teams.

Play Silly Body 
Mime, as 
instructed.

Maintain noise 
level.

Create hints to 
quiz other team.

Peer correct 
politely.

Respond to peer 
correction.

Step 4 - 
Adjust 
Instruction 
(10 minutes)

Asks students to read poem given in Part B.1 softly for 5 
minutes. 

Discusses the noise levelfor the poem reading.

Asks a few students to read the poem aloud. 

Uses peer correction, if any student mispronounces. 

Asks students how a poem is different from a song.

(Both songs and poetry are artistic expressions making use 
of a language though a song is a musical composition while 
poetry can be sung as well as read as text.

Songs are dependent upon lyrics and music as well as the 
singer. On the other hand, poetry is free from these 
requirements.)

Read poem given 
in Part B.1 softly.

Read aloud, if 
asked.

Listen attentively.

Reflect and 
respond.

Ask well formed 
comprehension 
and application 
questions.

Step 5 - 
Independent 
Practice 

(15 minutes)

(W.CW.9, Ex.
1, OS.3.b, S.F.
3, ScA.1)

Asks students to compose a silly poem about a body part, 
in pairs. Gives students 10 minutes for this. 

Walks around to ensure that the students are discussing, 
planning and playing with the words. 

Walks around to assist, correct and guide.

Asks a few pairs to read their poem and those in the 
audience to rate the poem, non-verbally. 

Reflect, discuss, 
plan and write.

Ask for 
assistance, if 
required.

Read or rate the 
poem.

Step 6 - 
Extension (20 
minutes)

Asks students to watch AV - 49 attentively encouraging 
them to make notes while watching AV - 49. 

After all students have watched, the video once, asks:


• What was the most interesting fact you heard in the 
AV - 49?


• Which fact sounded unbelievable? Why?

• How did the speaker pronounce the word, ‘organisms’? 
Is it similar or different from how you pronounce it? 


OR

Moves to Step 7 if AV - 49 already done in Step 2.

Watch AV - 49 
and make notes.

Reflect and 
respond.

Listen to 
responses of 
others.
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For Facilitator’s Reference:

Type of Poems 


http://www.kathimitchell.com/

ACROSTIC:  
In Acrostic poems, the first letters of each line are aligned vertically to form a word.  
The word often is the subject of the poem.

An example of an acrostic poem on Eggs -

Elegantly and efficiently shaped  
Good to eat  
Great fun to find at Easter  
Smooth shelled

Acrostic poems - http://www.readwritethink.org/materials/acrostic/


AUTOBIOGRAPHICAL:  
Write a poem about yourself using this form or another poetry form.  
Line 1: __ (Your name)  
Line 2: _, _, _ (3 personal characteristics or physical traits) 
Line 3: Brother or sister of__ or son/daughter of 
Line 4: Who loves__, __, and __ (3 people, things, ideas)  
Line 5: Who feels__ about__(1 emotion about 1 thing)  
Line 6: Who needs__, __, and __ (3 things you need)  
Line 7: Who gives __, __, and __(3 objects you share)  
Line 8: Who fears__, __, and __(3 items)  
Line 9: Who'd like to see, __(1 place, or person)  
Line 10: Who dreams of __ (1 item or idea)  
Line 11: A student of__ your school or teacher's name  
Line 12: __ (Nickname or repeat your first name)


CINQUAIN: 


Step 7 -
Assessment 
(5 minutes)

Simon Says - Plays a few quick rounds of Simon Says. 

Calls out, “Simon says touch your nose.” Students are 
expected to touch their nose. Scans the room to see who 
has go it right and who is struggling to locate the nose.

Runs a couple of Simon Says each with a different body 
part and then asks some of the students to lead the 
game. Possible variations - “Simon Says cross your fingers.” 
“Simon says stand on one foot.” etc.

Play Simon Says, 
as instructed.

Maintain noise 
level.

Listen and 
observe.

Step 8 - 
Closure 

(5 minutes)

Lesson rating - Non-verbally students rate the lesson and 
their learning:


• Did you enjoy the lesson?

• Did I teach it well?

• Did you participate well?


Stands at the exit and asks students to think of one word 
they mispronounced on that day. Students share this word 
with the facilitator as they exit the class. 

Reflect and rate.

Share feedback 
as asked.

Listen to 
feedback shared 
by others.

Share and exit.

Reflections: What were some of the common words that the students mispronounced in this 

               lesson? How do you plan to make them practice over the next few days. 
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Cinquains have five lines. 
Line 1: Title (noun) - 1 word.  
Line 2: Description - 2 words. 
Line 3: Action - 3 words.  
Line 4: Feeling (phrase) - 4 words.  
Line 5: Title (synonym for the title) - 1 word.


An example -

Mom 

Helpful, caring 

Loves to garden 

Excitable, likes satisfying people 

Teacher

Create a cinquain online at - http://www.eduplace.com/tales/content/wwt_045.html 
                               http://www.eduplace.com/activity/poem_cinquain.html

                                                       

DIAMANTE:

The Diamante is a form similar to the Cinquain. The text forms the shape of a diamond.  
 
Line 1: Noun or subject - one word  
Line 2: Two Adjectives that describe line 1  
Line 3: Three 'ing words that describe line 1  
Line 4: Four nouns - the first two are connected with line 1; the last two are connected with    
line 7  
Line 5: Three 'ing words that describe line 7  
Line 6: Two adjectives that describe line 7  
Line 7: Noun Synonym for the subject

 An example - 

                              Pencil 

                           Sharp, skinny  
                     Writing, answering, erasing  
                       Wood, lead, ink, plastic  
                       Drawing, smudging, leaking  
                        Durable, comfortable  
                                 Pen 

Diamantes online - http://www.eduplace.com/activity/poem_shapes.html

                    http://www.readwritethink.org/materials/diamante/

HAIKU:  
Haiku is Japanese poetry that reflects on nature and feelings. You use your observation skills 
to write what you see in a new or different way. 

Traditional Japanese haiku had a total of seventeen syllables divided into three lines:

 • five syllables

 • seven syllables

 • five syllables

An example - Spring is in the air 

         Flowers are blooming sky high

         Children are laughing

Haiku online- http://www.readwritethink.org/classroom-resources/student-interactives/haiku-

                poem-interactive-31074.html
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Lesson 50: Healthy Eating

Language:

S.I.4, S.A.3, 

L.AI.4, L.C.2, L.LA.2

R.RO.3

W.RE.2.a

Cognitive: 

Ex.2, Ex.3, Ex.4

OS.2, OS.3.d, OS.4, 
OS.6

Ev.1, Ev.2.a, Ev.2.c

A.1

Non-cognitive:

SM.2, SM.3, SM.4

SfA.3, SfA.4

ScA.1

SR.4


Others:

Book Selection

Key vocabulary: 

• nutrition

• balanced diet

• quantity

• healthy/unhealthy

Materials required:

FEA Library Books (Level 1)

Error alert: All non-Indian food is unhealthy (pizza, pasta, burger etc.), all Indian food is 

               healthy. 

                Pizza - peet-za, cheese - cheez, vegetable - veg-tabl.

                Balanced diet vs healthy diet.  

PROCEDURE:

Steps Facilitator’s action(s) Students’ 
action(s)

Discuss the QOD, ensuring that the students understand the question. (10 
minutes)

Understand and 
respond in 
English. 

Step 1 - 
Introduce 

(15 minutes) 

Gives students a 2-minute pronunciation drill for the 
commonly mispronounced words of the Lesson 49. 

Asks students to look at the two plates of food given in 
Part A.1 and asks:


• What do you see?

• What do you think?

• What do you wonder? 


Collects all responses and repeats the correct ones.

Shares what students will learn in the lesson and asks 
why it is important.

Recaps food items and meals as in Lesson 13 (Book 1). 

Practice words, as 
instructed.

Understand Part 
A.1.

Reflect and 
respond.

Listen to 
responses of 
others.

Recall and 
respond.
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Step 2 - 
Model/Demo 
(15 minutes)

Asks students to complete Part A.2 with a partner. 

Encourages pairs to read the instructions and complete the 
tasks in 10 minutes.

Walks around to assist and guide struggling pairs. 

Notes down names of those who cannot read/understand 
instructions. 

Asks pairs to share their responses to Part A.2.

Extends their understanding, by asking questions like:


•  When can carrots and broccoli be unhealthy?

•  When can sleeping be unhealthy?

•  How can a burger be made healthy?  

Pair up, discuss  
and complete 
Part A.2.

Ask for 
assistance, if 
required.

Share responses.

Listen to 
responses of 
others.

Step 3 - 
Guided 
Practice 

(15 minutes)

Asks students to look at B.1 and gives them 2-3 minutes to 
look and understand.

Asks students to share their understanding of B.1. Collects 
all responses and repeats the correct ones.

Explains what balanced diet is - both nutrients and 
quantity and how diets depends on availability of local 
foods, work done by the person - manual or mental, 
weather conditions etc of a person/place. 

Explains how it’s the nutrient that makes a food healthy - 
chapati in India and bread in some other places.

Discuss and 
understand B.1 
with a partner. 
Share responses.

Listen to 
responses of 
others.

Ask clarification 
questions, if any.


Step 4 - 
Independent 
Practice 

(15 minutes)

Asks students to interview their partners about what’s on 
their plate for:


• breakfast

• lunch and

• dinner


Asks students to discuss whether or not their partner’s 
breakfast/lunch/dinner plate is -


• healthy.

• balanced.


Introduces always/often/sometimes/rarely/never. 

Asks students about their eating habits encouraging them 
to use always/often/sometimes/rarely/never. 

Interview 
partners.

Frame interview 
questions well 
and listen 
attentively. 

Share responses.

Listen to 
responses of 
others.

Reflect and 
respond. 
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For Facilitator’s Reference:

What’s the deal with Indian food?


By Raj Ganpath

So, what changes do we need to make?


1. We need more protein, vegetables and water, because we don't get enough of these.


Step 5 - 
Reading (30 
minutes)

Introduces the reading program explaining how reading- 

• is a powerful pastime to learn a language.

• develops understanding/awareness.

• improves our imagination/creativity/thinking.

• involves pronouncing the word and understanding.


Introduces the F.E.A. library books that the students will 
choose from and explains how our interest and difficulty 
level of the text helps us in selection of book.

Tells students about parts of a book and how cover page 
and title can give us clues into what the book is about. 

Encourages students to go through a couple of sentences 
in a 2 - 3 parts of the book. 

Discusses why it is not important to understand every 
word that we read.

Encourages students to read the reviews and/or summary 
of the story on the back cover.

Book Rating - Asks students to sit in a circle and each 
student is given one book.

Like in musical chairs, students pass their books around 
and when the sign - such as a clap - is given by the 
facilitator, students stop passing books. 

Asks students to review the book he/she has and rate it on 
complexity and interest, in Part C. 

Slowly runs as many rounds as time permits.

At the end asks students to list the 3 books that they are 
interested in and 3 that they feel that they can read, with 
some help, in Part C.2. 

Asks students to share their lists with the class. 

Listen attentively.

Ask well formed 
comprehension 
and application 
questions.

Look at the cover 
page and title of 
the book.

Read a few 
randomly selected 
sentences from 
the book.

Read summary on 
back cover page.

Sit in a circle.

Pass the books 
around and stop 
at when given 
the cue.

Review and rate 
the book based 
on interest and 
complexity in Part 
C.

Shortlist 3 books 
each in Part C.3.

Share the list.

Listen attentively.

Step 6 -
Assessment 
(5 minutes)

Asks students to share - 

• how they feel about novel reading, ensuring that the 
students use vocabulary related to feelings correctly.


• how reading will improve language.

• what challenges will they face while reading a novel.

• how they will overcome those challenges. 

Reflect and 
respond.

Listen to 
responses of 
others.

Step 8 - 
Closure 

(5 minutes)

One change in my diet - Shares with students one change 
in his/her diet that he/she (facilitator) will make. 

Asks students to share one dietary change they will make 
to eat healthy or eat a balanced diet. (They may refer to 
Part B.2.)

Listen attentively.

Reflect and 
respond.

Listen to 
responses of 
others.

Reflections: How can this lesson be made more interesting/relevant? Discuss with your peers 
during PLC and share with Curriculum Manager via an email.
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2. We need less starch, oil and sugar, because we consume too much of these.


And how do we make these changes?


Simple: turn the plate around. Just turn it around so that the vegetables and sides are closer 
to you and the starch is away from you. In other words, make vegetables, protein, beans etc. 
your main dish and starch your side. It will feel weird at first, but you’ll soon get used to it. 
But why do this? Because the sides have all the nutrients and flavours. The starch is merely a 
vehicle meant to transport nutrients. This will ensure you eat more nutrients and fewer total 
calories, helping to get leaner and healthier.


And here is a quick tip you'll thank me for later — make your sides less spicy and oily. This will 
help you eat more of your sides, especially when starch is in short supply.


Again, nutrition is simple. Our cuisine already offers us everything we need. What we need to 
do is to simply change how much of what we eat.

                                                          Adapted from  http://www.thehindu.com/  
                                 Word Attack Strategies

Word-attack strategies help students decode, pronounce, and understand unfamiliar words. 
Model and instruct students:

1. Use Picture Clues - 

 • Look at the picture.

 • Are there people, objects, or actions in the picture that might help?

2. Sound Out the Word

 • Start with the first letter, and say each letter-sound out loud.

 • Blend the sounds together and try to say the word.

3. Look for Chunks in the Word

 • Look for familiar letter chunks. They may be sound/symbols, prefixes, suffixes, 

          endings, whole words, or base words.

 • Read each chunk by itself. Then blend the chunks together and sound out the

          word.

4. Connect to a Word You Know

 • Think of a word that looks like the unfamiliar word.

 • Compare the familiar word to the unfamiliar word.

 • Use the known word in the sentence to see if it makes sense. If so, the

          meanings of the two words are close enough for understanding.

5. Reread the Sentence

 • Read the sentence more than once.

 • Think about what word might make sense in the sentence.

6. Keep Reading

 • Read past the unfamiliar word and look for clues.

 • If the word is repeated, compare the second sentence to the first. What word 

          might make sense in both?

7. Use Prior Knowledge

 • Think about what you know about the subject/story of the book, paragraph, or 

          sentence.

 • Do you know anything that might make sense in the sentence? Read the 

          sentence with the word to see if it makes sense.


Adapted from https://www.readinga-z.com/
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Lesson 51: Healthy Living

Language:

L.L.2, L.LLA.2, L.AI.4

S.R.2, S.F.3, SA.2

R.RC.3, R.RO.3, R.RIA.2.c

W.CW.6

Cognitive: 

Ev.6, Ev.2.c, Ev.2.b

Ex.2, Ex.4

OS.3.a, OS.1


Non-cognitive:

SM.3, SM.2, SM.4, 
SM.1

SfA.3, SfA.1, SfA.
5

Others:

-

Key vocabulary: 

• meditation        

• well-being

• gratitude

• visualise

Materials required:

Appendix 1 (SWB)

Appendix 2 (FHB)

Error alert:  

PROCEDURE:

Steps Facilitator’s action(s) Students’ 
action(s)

Discuss the QOD, ensuring that the students understand the question. (10 
minutes)

Understand and 
respond in 
English. 

Step 1 - 
Introduce 

(30 minutes) 

Asks students to share their movie-watching experience 
in Book 1. 

Asks how the movie helped them improve - 


• English.

• thinking and awareness.


Informs that to continue reaping the benefits of the 
movies in language learning, they will be watching 
another movie in Book 2.

Tells them that they will watch AV - 51 for 20 minutes.

After 20 minutes, asks the students -


• Introduce one character from the movie.

• How is real life different from reel life? Give 
examples from the movie.


• What will happen next in the movie?

OR

If AV - 51 is not available at this time, moves to Step 2.

Reflect and 
respond.

Listen to 
responses of 
others.

Watch AV - 51.

Reflect and 
respond.

Listen to 
responses of 
others.

Step 2 - 
Model/Demo 
(15 minutes)

Asks students to review the thought-provoking questions 
in Part A and ensures that all the students understand 
the questions.

Gives students 2 - 3 minutes to get think about them.

Collects all responses and repeats those that help steer 
the lesson. 

Establishes that just like the drum/clay we have some 
in-built/genetic predispositions but our choices decide 
whether those act to our advantage or disadvantage.

Understand the 
question.

Reflect and 
respond.

Ask well formed 
comprehension 
and application 
questions.
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Step 3 - 
Guided 
Practice 

(15 minutes)

Linking to students’ responses to the fourth question in 
Part A, recaps learnings of Lesson 34 (Book 1) on what 
does it takes to grow the brain and Lesson 50 (Book 2) 
on healthy eating.

Recaps use of always/often/sometime/rarely/never and 
asks students to complete Part B.1.

Walks around to guide, correct and assist, as required.

Asks a few students to share their responses. 

Listen attentively.

Recall, relate and 
reflect.


Complete Part B.1.

Respond and 
listen attentively.

Step 4 - 
Adjust 
Instructions

(10 minutes)

Asks students to explain what they understand by the 
statement in B.2 by giving an example from their lives.

Collects all responses and repeats those that help steer 
the lesson forward. 

Asks students what kind of choices do they or their 
families make for their:


• physical,

• mental,

• social and

• emotional well being.

Read, reflect and 
respond.

Listen to 
responses of 
others.


Step 5 - 
Independent 
Practice 

(10 minutes)

Asks students to complete Part C. Students who are 
willing to read and complete Part C independently are 
allowed to do so and those who need support are made 
to work with partners.

Walks around to guide, correct and assist, as required.

Asks a few students to share their responses. 

Read, understand, 
discuss and 
complete Part C.

Respond and 
listen attentively 
to others.

Step 6 - 
Extension (30 
minutes)

Asks students to share their movie-watching experience 
in Book 1. 

Asks how the movie helped them improve - 


• English.

• thinking and awareness.


Informs that to continue reaping the benefits of the 
movies in language learning, they will be watching 
another movie in Book 2.

Tells them that they will watch AV - 51 for 20 minutes.

After 20 minutes, asks the students -


• Introduce one character from the movie.

• How is real life different from reel life? Give 
examples from the movie.


• What will happen next in the movie? 

OR

If AV -51 is already done in Step 1, moves to Step 7.

Reflect and 
respond.

Listen to 
responses of 
others.

Watch AV - 51.

Reflect and 
respond.

Listen to 
responses of 
others.

Step 7 -
Assessment (5 
minutes)

Gives students a few situations from Appendix 2 (FHB) 
and asks students what would they choose and why. 

Ensures that all students participate speaking in 
complete sentences. 

Listen, reflect 
and respond.

Listen to 
responses of 
others.
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For Facilitator’s Reference:

10 Ways to De-stress Your Mind and Body


- By Melissa Eisler

-

There’s good stress … and then there’s bad stress. Do you know the difference? And how are 
you dealing yours? Some stress is healthy … it kicks in to protect you in times of need and 
gives you a sense of focus when you’re about to take a test or give a presentation. It motivates 
you to rise to the occasion. And in times of emergency, stress can actually save your life.

Then there is the type of stress that is harmful. It can cause physical, mental, and emotional 
pains. It can cause your body and mind to overreact to situations, resulting in digestive 
problems, heart disease, depression, and other issues that no one desires or deserves.

Here some tried-and-true ways to manage your stress:

Identify Your Stress Triggers

Recognizing the triggers to your stressful reactions is an important first step in managing your 
stress. True, it might be impossible to remove life’s stresses, but understanding the things that 
stress you out—and in what ways—is particularly helpful in solving the underlying problems.

What stresses you out? And how do you react to it? There are a host of physical and mental 
reactions to stress, and everyone reacts differently.

Get Some Exercise

Moving your body is important to combat stressful reactions, and prevent them from arising in 
the future. When you keep your body in peak condition, you feel lighter and more energized, 
leaving you prepared to manage life’s stresses.

Identifying the type or types of exercise that you most enjoy—and those best suited to your 
mind-body — is the key to developing a regular exercise routine.

Find Stillness Every Day

Meditation is one of the best tools you have to counteract stress, and your brain’s habit of 
turning to negativity.

In meditation, your body actually releases stress and reverses its effects.

Eat Well

Nourishing your body with the right food will give you the energy you need to tackle what life 
brings you, including stress.

Sleep to Combat Stress

Restful sleep is an essential key to staying healthy and strong. When you’re well-rested, you 
can approach stressful situations more calmly, yet sleep is so often neglected.

The key is making sure you’re not only getting enough sleep, but that the quality of sleep 
you’re getting is restful and restorative.

Hit the Road

Taking annual vacations is really good for you. It appears that going on vacation may actually 
be necessary for good health. Whether you have the time and money to head out on a 
European tour, or can simply afford a long weekend that’s close to home, yet away from the 
grind, planning a break is a great tool for reducing stress.


Step 8 - 
Closure 

(5 minutes)

Introduces the Tracking Willingness (Appendix 1 - SWB). 

Asks students - what are you grateful for today?

Reflect and 
respond.

Listen to 
responses of 
others.

Reflections: As a role model for your students, what are some of the things you do to set a 

               good example? (During PLC, find out what your peers do.)
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Be Grateful

Gratitude is a powerful force that you can use to expand your happiness, improve your health, 
and cope with stress.

Many scientific studies, including research by renowned psychologists Robert Emmons and 
Michael McCullough, have found that people who consciously focus on gratitude, experience 
greater emotional wellbeing and physical health than those who don’t.

Say Cheese

Research has found that even a fake smile can help you handle stress. So if you’re looking for a 
way out of stress, you’ll need to smile more.


Adapted from http://www.chopra.com/
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Lesson 52: Hygiene

Language:

L.C.2, L.LLA.2

R.RIA.2.d

S.I.3. S.R.2

W.CW.6, W.CW.9

Cognitive: 

Ex.4, Ex.3, Ex.2

OS.3.d, OS.4, OS.6

Ev.2.a, Ev.2.b

Non-cognitive:

ScA.4, ScA.3, ScA.
1

SfM.2

SR.2, SR.3

Others:

-

Key vocabulary: 

• hygienic/hygiene, unhygienic

• defecation

• buddies

• agreements

Materials required:

Paper ball

Error alert:  

PROCEDURE:

Steps Facilitator’s action(s) Students’ 
action(s)

Discuss the QOD, ensuring that the students understand the question. (10 
minutes)

Understand and 
respond in 
English. 

Step 1 - 
Introduce 

(15 minutes) 

Asks students how ready are they for learning. (Refer to 
Appendix 1 - SWB). 

Writes the word ‘Hygiene’ on the board and asks 
students to write/draw what it means in Part A.1.

Shares what students will learn in the lesson and asks 
why it is important especially if their goal is to be 
successful professionals.

Writes on the board - “Cleanliness is godliness.” (M.K. 
Gandhi) 

Asks students what they understand by that statement. 

Collects all responses and repeats those that help steer 
the lesson. 

Introduces words - ‘hygiene’, ‘hygienic’ and ‘unhygienic’.

Reflect and 
respond.

Reflect, draw/
write.

Listen to 
responses of 
others.


Ask clarifying 
questions, if any.


Step 2 - 
Model/Demo 
(10 minutes)

Asks students for some examples of ‘hygienic’ and 
‘unhygienic’.

Asks students to complete Part A.2. 

Walks around to guide, correct, assists students, as 
required.

Asks a few students to share their responses.

Uses peer correction, whenever required.

Asks what makes something hygienic/unhygienic.

Reflect and 
respond.

Reflect and 
complete Part A.2

Respond and 
listen to 
responses of 
others.
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Step 3 - 
Guided 
Practice 

(15 minutes)

Asks students to complete Part B in pairs.

Walks around to guide, correct, assists students, as 
required.

Asks a few students to share their responses.

Uses peer correction, whenever required.

Reflect and 
complete Part B.

Listen to 
responses of 
others.

Peer correct 
politely.

Step 4 - 
Independent 
Practice 

(15 minutes)

Talks about food hygiene, hand hygiene, oral hygiene.

Plays Hot Potato - Each student writes 2 sentences - 
Sentence 1 - His/her hygienic habit.

Sentence 2 - One habit, he/she needs to make hygienic.

Students stand in a circle with facilitator in the middle.

Facilitator throws a paper ball towards a student. The 
student catches the ball and speaks his/her 2 sentences.

Then the students changes places with the facilitator 
and he/she throws the ball towards another student. The 
second student catches the ball and speaks his/her 2 
sentences.

Plays the game as long as time permits.

Listen attentively. 

Ask well formed 
comprehension 
and application 
questions.

Play Hot Potato, 
as instructed.

Maintain noise 
level.
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Step 5 - 
Reading (30 
minutes)

With the help of students, reiterates the reading 
expectations for Book 2 students and recaps the Book 
Rating activity done in Lesson 50.

Asks students to share the titles of books they had 
listed in Part C.2 of Lesson 50.

Asks students to find people who have same/similar book 
titles on their lists.

Forms groups of 4 - 5 students who have same book on 
their list in C.2. There may be some/few students who do 
not have books that matches others or are left out for 
other reasons. Guides such students to join a suitable 
group.

Explains how ability to work together is a key skills 
required to be successful in life, in general and at work, 
in particular. 

Asks students - 


• What are the benefits of working together?

• What are the challenges of working together?

• How can we overcome these challenges? 


Explains how essential agreements prepared collectively 
by the group help in reaping benefits of group work.

Asks students to discuss among themselves and write in 
Part C, do’s and don’ts they will follow to ensure that ALL 
members of the group benefit from the reading program.

Asks a few groups to share their do’s and don’ts.

Lays down some general expectations along with the 
reasons, such as - 


• Books will not be taken home. (Reading time will be 
given during sessions and group reading can happen 
only in the centre) 


• Books will be handled with care and organised 
systematically. (These books cost money and have to 
be preserved for the next group of readers.)


• There will be consequences if any group member 
deliberately damages the book? (Discuss what these 
consequences should be.)


• There must fair share of reading among group 
members. (So that everyone benefits equally.)

Ask well formed 
comprehension 
and application 
questions, if any.

Reflect, refer and 
recap.

Find those with 
similar/same 
titles as 
themselves.

Form groups.


Reflect and 
respond.

Listen to 
responses of 
others.

Discuss, negotiate 
and finalise the 
essential 
agreements.


Listen attentively 
and ask clarifying 
questions, if any.


Step 6 -
Assessment (5 
minutes)

Asks students - 

• Do you know any movie based on a novel?

• How is a watching a movie similar/different from 
reading a story?


Ensures that all students participate speaking in 
complete sentences. 

Reflect and 
respond.

Listen to 
responses of 
others.


Step 8 - 
Closure 

(5 minutes)

Asks students -

• what are you grateful for today?

• how often did you smile today?

Reflect and 
respond.

Listen to 
responses of 
others.
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For Facilitator’s Reference:

General guidelines for organising reading sessions


Roles for group members - 

Word wizard - makes a note of words that the whole group (not individual student) finds 
difficult to understand. Comes up with the meaning using dictionary or word-attack strategies. 
He/she is active during the reading session, without being disruptive to reading.

Summarizer - Sums up what they have read in the reading session. He/she sums up what was 
read at the end of the 10-minute discussion.

Discussion Director - Leads and manages the 10-minute discussion. Ensures participation by all 
members of the group. Tracks time and closes discussion in time. He/she is active during the 
10-minute discussion and notes down some questions during the reading session that can be 
taken up during the 10-minute discussion.

Study Guide Leader - Ensures that all members of the group complete the Study Guide 
exercise based on the discussion. Ensures that each student writes his/her own views and not 
that of the group. He/she becomes active during the 5-minute Study Guide time. 

Passage Picker - Selects any passage from what the group has read. This could be an 
interesting, funny, well written, sad/happy/scary, well described passage and reads it aloud 
during the 10-minute discussion.


Reflections:  How often did you smile today? What are 3 things that you are grateful for?

                Do any of your groups need assistance of the F.E.A. graduates? If yes, contact 

                the graduates and remind them before Lesson 56.

Students must - Facilitator must - 
• sit in groups with their Reading Buddies. • also read after getting students started.
• read for 3 - 5 minutes each. • sit with different groups to model and guide. 
• read for 15 minutes, at least. • read for 15 minutes, at least.
• discuss for 10 minutes, at least. • walk around to assist, guide and correct.
• complete the exercise in the SWB. • create a reader-friendly environment.
• start immediately, without wasting time.
• discuss politely and quietly.
• rotate roles among group members.
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Lesson 53: Illnesses

Language:

W.CW.6, W.RE.2.a, W.RE.2.b

R.RC.3, R.RO.3, R.RIA.2.d

S.R.2, S.A.2, S.F.3, S.I.3, S.I.4

L.LLM.2, L.C.2, L.AI.3

Cognitive: 

Ex.3, Ex.4 

OS.4, OS.6

Ev.2.c

A.1

Non-cognitive:

SfA.5

SM.4, SM.3

SR.4

ScA.3

Others:

-

Key vocabulary: 

• symptoms, cure

• illness, sickness, disease

• nausea

• injury, first aid

• ache, pain

Materials required:

Appendix 3 (FHB)

Error alert: Illness Vs Sickness, pronunciation of ‘ache’, ‘ear’, ‘cough’.

PROCEDURE:

Steps Facilitator’s action(s) Students’ 
action(s)

Discuss the QOD, ensuring that the students understand the question. 

(10 minutes)

Understand the 
question and 
respond. 

Step 1 - 
Introduce 

(10 minutes) 

Shares what students will learn in the lesson and asks 
why it is important to be able to communicate correctly 
about our illness.

Asks students to complete Part A in 5 minutes.

Asks students to walk around and ask each other the 
questions given in Part A encouraging them to ask 
without reading from the book.

Reflect and 
respond.

Listen attentively.

Complete Part A.

Walk around and 
interview each 
other.

Step 2 - 
Model/Demo 
(20 minutes)

Asks students to watch AV - 53 attentively encouraging 
them to make notes while watching AV - 53. 

After all students have watched, the video once, asks:


• Name two ways in which germs were passed around 
in the the video.


• How do you - 

• pass on germs to others?

• catch germs from others?


• If you were to zoom into your kitchen, where would 
you see germs? 


OR

Moves to Step 3 if AV - 53 not available at this time.

Watch AV - 53 
and make notes.

Reflect and 
respond.

Listen attentively.
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Step 3 - 
Guided 
Practice 

(15 minutes)

With the help of examples and enacting, explains the 
meaning and use of - illness, sickness and disease. 
(While the meaning is not very different, usage of the 
words is. Illness refers to a medical condition. Sickness 
refers to the way one feels. Illness often makes one feel 
sick, but one could feel sick without being ill, after 
sitting in a merry-go-round or while traveling or at the 
sight of blood. One can be ill without feeling sick. 
Disease is when a part of body does not work well, 
without injury or old age).

With the help of examples, explains the difference 
between disease, symptoms and cure. For example, the 
disease is cancer and the patient may be feeling sick as 
he/she is vomiting. Vomiting is a symptom. Things, 
including medicines, that help in treating the cancer are 
its cure.

Asks students to complete Part B, independently or with 
a partner.

Walks around to assist, correct and guide, as required.

Asks a few students to share their responses and other 
students to give non-verbal feedback to the responder 
on whether or not his/her answer is correct. 

Observe and 
listen attentively. 
Ask well formed 
comprehension 
and application 
questions, if any.


Complete Part B.

Share their 
responses and 

listen attentively 
to responses of 
others.

Share non-verbal 
feedback.

Step 4 - 
Adjust 
Instruction

(10 minutes)

With the help of examples and enacting, explains the 
meaning and use of - nauseous, dizzy and tired. 

Encourages students to use these words in sentences.

Asks students to walk around and interview others to 
complete Part C.1 for 5 minutes.

Gives students 3-5 minutes to complete Part C.1 based on 
what they have heard from others.

Observe and 
listen attentively. 

Make sentences.

Walk around and 
interview each 
other.

Complete Part C.1

Step 5 - 
Independent 
Practice 

(15 minutes)

Asks students to name some common illnesses - common 
cold, cough, diarrhoea, tuberculosis, pneumonia, typhoid 
etc. 

Encourages students to pronounce them properly without 
trying to memorise the spelling. 

Asks students to complete Part D in pairs/independently.

Explains that concept of first aid and its importance in 
saving lives. 

Explains that he/she will speak the first aid and 
students have to guess when that should be given by 
naming the condition from Part D.

Refer to Appendix 3 (FHB) for hints. 

Plays as many rounds as time permits.  

Asks students to come up with first aid hints to quiz 
other students.

Reflect and 
respond.

Focus on 
pronunciation.

Complete Part D.

Listen attentively, 
reflect and 
respond.

Reflect and 
create first aid 
hints and ask 
other students.
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For Facilitator’s Reference: 

Refer to Killer Diseases in Facilitator Reference Section of Lesson 51.


Step 6 - 
Extension (20 
minutes)

Asks students to watch AV - 53 attentively encouraging 
them to make notes while watching AV - 53. 

After all students have watched, the video once, asks:


• Name two ways in which germs were passed around 
in the the video.


• How do you - 

• pass on germs to others?

• catch germs from others?


• If you were to zoom into your kitchen, where would 
you see germs? 


OR

Moves to Step 7 if AV - 53 already done in Step 2.

Watch AV - 53 
and make notes.

Reflect and 
respond.

Listen attentively.

Step 7 -
Assessment (10 
minutes)

Shares with students the following:

• If you have a headache, you can cut a mouse in half 
and put it where it hurts.


• If you have a headache, doctor must cut a hole your 
head to get the ‘bad air’ out.


Asks students - 

• Why do people believe in such cures?

• Have you come across such cures?

• How would you convince someone who believes in 
them that these are not correct?

Listen attentively.

Reflect and 
respond.

Listen to 
responses of 
others.


Step 8 - 
Closure 

(5 minutes)

Asks students:

• What did you enjoy in the lesson?

• What did you struggle with?

• How can I teach this better?

Reflect and 
respond.

Listen to 
responses of 
others.


Reflections: How do you plan to incorporate feedback given by students in Step 8?
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Lesson 54: Consolidation

Language:

W.RE.2.a, W.RE.2.b

L.C.2, L.AI.3, L.LM.2

S.R.2, S.A.2, S.F.3

R.RC.3, R.RIA.2.c, R.RIA.2.d

Cognitive: 

OS.2, OS.4

Ev.2.a, Ev.2.c

Ex.2

A.1, A.2

Non-cognitive:

SR.3, SR.4

ScA.3

SfA.3, SfA.5

Others:

Key vocabulary: 

• waste

• certainly, possibly and probably

• lyrics

• spend

• dropout

Materials required:

Appendix 4 (FHB) for facilitator’s 
reference

Error alert:

PROCEDURE:

Steps Facilitator’s action(s) Students’ 
action(s)

Discuss the QOD, ensuring that the students understand the question. 

(10 minutes)

Understand the 
question and 
respond. 

Step 1 - 
Introduce 

(10 minutes) 

With the help of students, recaps - 

• learnings of the week.

• struggles of the week.

• those who have been regular and/or punctual.

• those who have participated well.

• how songs help in learning a language by imitation.

• how some songs teach us important lessons. 

Reflect, recall 
and recap.

Listen attentively.

Step 2 - 
Model/Demo 
(20 minutes)

Asks students to:

• listen to the song in AV- 54 once and the asks them 
to fill the blanks in Part A as they listen to it. (3 
minutes) 


Allows students to pause the song as they fill the blanks.

Asks students to compare their responses. (2-3 minutes)

Asks students to:


• listen to the song in AV- 54 twice singing along using 
the lyrics from the book. (5 minutes)


Asks each student to share a word from the song that 
describes him/her. (2-3 minutes)

Sings along with the students as they listen to the song 
ensuring that everyone clicks ‘play’ at the same time. 

Ensures that this is a fun (not entertaining) activity. 

Listen to the song 
in AV - 54 and 
fill the blanks in 
Part A.

Compare 
responses in Part 
A with each 
other.

Sing along 
reading the 
lyrics.

Share the word.

Sing together as 
a class.
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For Facilitator’s Reference:

Appendix 4 (FHB)


Step 3 - 
Guided 
Practice 

(10 minutes)

Asks students to complete Part B.1 - B.4 and share their 
responses with the class.

Accepts all answers ensuring that the students speak in 
complete sentences. 

Complete Part B.

Share their 
responses and 
listen to 
responses of 
others.

Step 4 - 
Adjust 
Instruction

(10 minutes)

Discusses F.E.A. and its mission.

With the help of B.5 discusses how each student matters 
to F.E.A.

Asks students to spend 2 - 3 minutes to think about 
what they need to do for themselves.

Explains how their improvement and learning is a 
partnership between them and F.E.A.

Listen attentively.

Ask clarifying 
questions, if any.

Think and make 
connections.

Step 5 - 
Independent 
Practice 

(15 minutes)

Explains to students correlation between education and 
income levels.

Asks - 


• Is it just education that ensures a higher income in 
future?


•  If yes, then why are so many Masters and PhD 
degree holders queuing up for teh position of 
peon?


• If not, then what else, along with education, 
determines our chances of success in life?


• Where would you get the extra edge, other than 
education, needed to be successful in life? (F.E.A.)


Asks students to work with a partner and complete Part 
C.

Makes phone calls to students who have been irregular 
and update the Call Log while students complete Part C.

Asks students to share their responses to Part C.

With the help of students summarises the learnings of 
Part C.

Listen attentively.

Ask 
comprehension 
and application 
questions, if any.


Complete Part C.

Share their 
responses and 
listen to 
responses of 
others.


Step 6 - 
Assessment

(10 minutes)

Asks the students to look at the cartoon in Part D.

Asks students to share what they see in the cartoon.

With the help of students, discusses Part D.1 - D.4. 

Read and think 
about Part D.

Listen attentively.

Step 7 - 
Closure 

(5 minutes)

Asks the class, where do they see themselves in Part C - 
completing the one-year course or quitting before that. 
Encourages students to use ‘certainly’, ‘probably’ and 
‘possibly’. 

Ends the lesson by singing the song as a whole class.

Reflect and 
respond using 
‘certainly’, 
‘probably’ and 
‘possibly’. 

Sing together.

Reflections: Have you made a note of students who are irregular/inactive/non-participative? 

               Discuss and plan with your peers during PLC actions to make them regular/active

               /participative.  
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Lesson 55: Safety

Language:

L.C.2, L.LA.2, L.LM.2

W.CW.6, W.CW.9

R.RIA.2.d, R.RIA.2.c, R.RO.2

S.R.2, S.A.2, S.F.3, S.I.3, S.I.4, 
S.C.2

Cognitive: 

Ex.4

OS.6, OS.4, OS.3.d, 
OS.3.a, OS.2

A.2

Ev.2.c

Non-cognitive:

SfA.2, SfA.4, SfA.
5

SM.2, SM.3

SR.3, SR.4

ScA.1

Others:

KB.1

Key vocabulary: 

• safe, unsafe

• accident

• precautions

Materials required:

Paper ball


Error alert: Finger-key coordination is to be rigidly followed. (No. It’s indicative, the idea is 

                to spread the fingers over the keyboard and use multiple fingers.)

PROCEDURE:

Steps Facilitator’s action(s) Students’ 
action(s)

Discuss the QOD, ensuring that the students understand the question. 

(10 minutes)

Understand the 
question and 
respond. 

Step 1 - 
Introduce 

(15 minutes) 

Shares what students will learn in the lesson and asks 
why it is important to be able to communicate correctly 
about safety.

Asks students to pair up, discuss and write what they 
understand by safety and where do they practice 
completing Part A(including the cartoon) in 5 - 7 minutes.

Asks a few students to share their responses.

Asks students which ones from Part A.2 are safe/unsafe 
practices.

Listen attentively, 
reflect and 
respond.

Pair up and 
compete Part A.

Share responses.

Read, reflect and 
respond.

Listen attentively.

Step 2 - 
Model/Demo 
(20 minutes)

Asks students to watch AV - 55 attentively. 

After all students have watched, the video once, asks:


• What was the video about?

• Did you find any statistics surprising? What? Why?

• How safe do you feel knowing that half the drivers 
on Indian roads did not take a driving test and still 
got their license?


• What suggestions do you have to make Indian roads 
safer? 


OR

Moves to Step 3 if AV - 55 not available at this time.

Watch AV - 55.

Reflect and 
respond.

Listen attentively 
to responses of 
others.
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Step 3 - 
Guided 
Practice 

(15 minutes)

Asks students to read Part B and complete it with a 
partner.

Walks around to assist, guide and correct, as required.

Asks a few students to share their responses.

Read Part B with 
a partner.

Share responses 
and listen to 
responses of 
others.

Step 4 - 
Adjust 
Instruction

(10 minutes)

Introduces the word ‘precaution’.

Plays Hot Potato - Each student writes 2 sentences - 
Sentence 1 - ‘1 precaution I take is …’

Sentence 2 - ‘1 precaution I need to start taking is…’

Students stand in a circle with facilitator in the middle.

Facilitator throws a paper ball towards a student. The 
student catches the ball and speaks his/her 2 sentences.

Then the students changes places with the facilitator 
and he/she throws the ball towards another student. The 
second student catches the ball and speaks his/her 2 
sentences.

Plays the game as long as time permits.

Listen attentively.

Stand in a circle 
and play Hot 
Potato, as 
instructed.

Maintain noise 
level.


Step 5 - 
Independent 
Practice 

(15 minutes)

Introduces the new component of the F.E.A. program - 
keyboarding/touch typing.

Asks students how typing and keyboarding are similar/
different.

Collects all answers and then asks students to complete 
Part C.1.

Explains to students how the processing speed of the 
computers is increasing rapidly - does it make sense to 
have a super fast computer and super slow person 
operating it?

Mentions some of the jobs that require proficient 
keyboarding skills - data entry and processing, 
transcription, assistant/secretarial jobs, journalism, 
content writing, receptionist, market research, engineer 
(suing CAD), teacher/facilitator (most planning and 
reporting is computer-based) and others.

Explains the three parts of the keyboarding - technique, 
speed and accuracy and focuses on technique.

Ensures that the finger-key coordination is not taken 
rigidly. 

Shares the keyboarding expectations for FTS 2 and 
introduces students to the keyboarding software.

While students are working on keyboarding software, 
motivates 2-5 irregular/non-participative students. 

Speaking generally, gets them to visualise the benefits of 
regularity and participation without taking names.

Listen attentively.

Reflect, respond 
and complete 
Part C.1


Ask 
comprehension 
and application 
questions, if any.


Practice 
keyboarding.
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2 x 5 Tracker


Step 6 - 
Extension (20 
minutes)

Asks students to watch AV - 55 attentively encouraging 
them to make notes while watching AV - 55. 

After all students have watched, the video once, asks:


• What was the video about?

• Did you find any statistics surprising? What? Why?

• How safe do you feel knowing that half the drivers 
on Indian roads did not take a driving test and still 
got their license?


• What suggestions do you have to make Indian roads 
safer? 


OR

Moves to Step 7 if AV - 55 already done in Step 2.

Watch AV - 55.

Reflect and 
respond.

Listen attentively 
to responses of 
others.

Step 7 -
Assessment (5 
minutes)

Asks students how do they observe safety in:

• the house.

• at work (school/college/workplace).

• on the road. 

Reflect and 
respond.

Listen to 
responses of 
others.

Step 8 - 
Closure 

(5 minutes)

Asks students:

• How do you feel now that you are beginning 
keyboarding? 


• Why is it important to practice any skill? (focus - 
muscle memory)

Reflect and 
respond.

Listen to 
responses of 
others.

Reflections: Did you remind your FEA Graduates who need to come and assists the reading 

               groups you feel will need support during the reading session in Lesson 56?

Day Student(s) Counselled Counselled For Students’ Response

1

2

3

4
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5

Facilitator’s comments at the end of Day 5 - 


Day Student(s) Counselled Counselled For Students’ Response
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Lesson 56: Numbers

Language:

S.A.2, S.F.3, S.I.3, S.I.4, S.C.2

W.CW.4, W.CW.6, W.RE.2.a

L.C.2, L.LLA.2, L.AI.3, L.AI.4

R.RC.3, R.RO.3, R.RIA.2.d

Cognitive: 

OS.2, OS.6, OS.4

Ev.2.a, Ev.2.b, Ev.2.c

Ex.3


Non-cognitive:

ScA.3, ScA.4

S.R.3, S.R.2


Others:

-

Key vocabulary: 

• quarter, half, full, three-quarters

• million, billion

Materials required:

A4 sheets for Step 4.

Error alert:  Commonly mispronounced number names as in Part A.1 (SWB)

                Some facilitators tend to teach this as a math lesson.

PROCEDURE: This lesson may need assistance of FEA graduate(s) during Step 5.

Steps Facilitator’s action(s) Students’ 
action(s)

Discuss the QOD, ensuring that the students understand the question. (10 
minutes)

Understand and 
respond in 
English. 

Step 1 - 
Introduce 

(10 minutes) 

Asks students how ready they are for:

• learning.

• reading. (Refer to Appendix 1 - SWB). 


Writes a few numbers on the board in ones, tens, 
hundreds, thousands, ten thousands, hundred thousands 
and million to check how well students know the 
numbers in English.

Adjusts teaching based on the response of the students. 

Gives students pronunciation drill of some of the 
commonly mispronounced number names in Part A.1.

Reflect, refer to 
Appendix 1(SWB) 
and respond.

Listen and 
observe 
attentively.

Practice 
pronunciation.

Step 2 - 
Model/Demo 
(15 minutes)

With the help of Part A.2 explains the difference 
between Indian and international number systems.

With the help of students and numbers on the board, 
checks students’ understanding. 

Using Part B.1 and examples from real life, explains the 
words for fractions. 

Asks a few students to use the fraction words in 
sentences.

Listen attentively 
and ask 
comprehension 
and application 
questions, if any.

Share sentences 
using fraction 
words.

Step 3 - 
Guided 
Practice 

(10 minutes)

Asks students to complete Part B.2 in pairs or 
independently.

Walks around to guide, correct, assists students, as 
required.

Asks a few students to share their responses.

Uses peer correction, whenever required.

Complete Part B.2

Share their 
responses and 
listen to 
responses of 
others.
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For Facilitator’s Reference:

‘Book Deserts’ Leave Low-Income Kids With Nothing to Read


By Cari Romm


Last summer, a handful of vending machines began popping up in Anacostia, a Washington, D.C., 
neighborhood, with unusual contents: not soda, not snacks, but children’s books. And they had 
an unusual price, too: free.


Step 4 - 
Independent 
Practice 

(10 minutes)

Giving oral instructions, asks students to make a 
fractional pattern, like:


• Make 16 circles.

• 1/2 of these must be big circles.

• 1/4 of these must be medium circles.

• 1/4 of these must be small circles.


Speaks slowly and repeats once, if required.

Asks students to hold up their pattern and look around 
to see who made what.

Asks -


• who got it right and who did not? 

• what was wrong with the wrong patterns?

Listen, understand 
and make the 
pattern.


Hold up their 
pattern for 
everyone to view.

Look at other 
people’s patterns 
to assess and 
compare.

Step 5 - 
Reading (30 
minutes)

With the help of students, reiterates the reading 
expectations for Book 2 students.

Asks students to sit in their groups and - 


• discuss the quote in Part C. (2 - 3 minutes)

• look at the cover page and title of the book and 
make predictions about the book. (2 - 3 minutes)


• revisit their essential agreements and one individual 
resolution related to the reading session.(2-3 minutes)


• take turns to read. (15 minutes)

• write PMI and one new word in Part C. (2-3 minutes)

Reflect, recall 
and recap.

Sit with their 
Reading Buddies.

Read, discuss and 
write, as 
instructed.


Step 6 -
Assessment (5 
minutes)

Asks students -

• what are you grateful for today?

• how often did you smile today?


Share his/her own response to these questions.

Share their 
responses and 
listen to 
responses of 
others.

Step 7 - 
Closure 

(5 minutes)

Asks students to share their reading experiences as a 
group with each other.

While groups are sharing their experiences, motivates 
2-5 irregular/non-participative students for 2-3 minutes 
as a whole group. 

Speaking generally, gets them to visualise the benefits of 
regularity and participation without taking names.

Reviews the SWB of these students for completion and 
quality of work.

Make entries in the 2x5 Tracker. (Lesson 55 - FHB)

Share their 
experiences and 
listen to 
experiences of 
others.

Reflections:  Problems that come up when you start something new are called teething 

                problems. What teething problems of the reading sessions? Discuss with your 

                peers during PLC what you can do to address them before/during the next 

                reading session. 
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The vending machines were a part of Soar With Reading, a program sponsored by JetBlue to 
get books into the hands of kids who might not otherwise have much access to reading 
material during the break from school. Last year was the pilot; by the end of the summer, 
more than 27,000 books had been given away.


If you’ve read anything about nutrition, you’ve likely heard of food deserts, typically low-
income areas where access to healthy food is limited, and where fast-food restaurants often 
outnumber grocery stores. In recent years, education researchers have begun to apply the 
same concept to books: as nourishing as fruits and veggies, in their own way, and often just as 
limited. 


In a similar study in 2001, looking at one rich and one high-poverty neighborhood in 
Philadelphia, with dramatically disparate results — in that study, the wealthier area had around 
13 books for sale for each kid, while the poorer area had one book for every 300 children.


These disparities are particularly critical during the summer months, when kids are out of 
school: reading, or being read to, is a key part of combatting the so-called “summer slide,” when 
children lose knowledge gained during the year. Increased access to books is also one defence 
against the word gap, or the different vocabulary sizes of rich kids and poor kids: By age 3, 
research has shown, wealthier children have heard tens of millions more words than their less 
affluent peers.


Adapted from http://nymag.com/
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Lesson 57: Quantifiers

Language:

S.A.2, S.F.3, S.I.3, S.I.4, S.C.2

W.CW.8, W.CW.9, W.RE.2.a

L.LM.2, L.C.2, L.LLA.2, L.A.1.5

R.RO.3, R.RIA.2.d


Cognitive: 

OS.4, OS.2, OS.3.a

Ex.3

Ev.2.c

A.1

Non-cognitive:

ScA.3

SR.4, SR.3, SR.1

SfA.3


Others:

-

Key vocabulary: 

• countable/uncountable

• few/some/many

• a little/some/a lot of

• want, need

Materials required:

-

Error alert: use ‘few’ without ‘a’, use ‘lot of’ without ‘a’.

PROCEDURE: 

Steps Facilitator’s action(s) Students’ 
action(s)

Discuss the QOD, ensuring that the students understand the question. (10 
minutes)

Understand and 
respond in 
English. 

Step 1 - 
Introduce 

(10 minutes) 

Shares what students will learn in the lesson and asks 
why it is important to be able to communicate correctly 
about quantity.

Makes a T-chart on the board with heading - can count, 
cannot count.

Asks students to share examples of objects from Part A 
that can be counted/cannot be counted. 

With the help of examples from B.1, explains the usage 
of few/some/many and gets students to use them in 
their sentences using B.2

With the help of examples from C.1, explains the usage 
of a little/some/a lot and gets students to use them in 
their sentences using C.2

Listen attentively 
and respond.

Listen, observe 
and understand.

Share examples, 
with reference to 
Part A.

Listen, look and 
understand.

Make sentences, 
as instructed.

Step 2 - 
Model/Demo 
(25 minutes)

Tells students that they will watch AV - 57 for 20 
minutes.

Asks them to note down things that they saw in AV - 57 
that were few/some/many/a lot of/a little.

Ensures that they watch it on full screen mode.

After 20 minutes, asks the students -


• to share their list of few/some/many/a lot of/a little.

• complete the PMI in Part D.


OR

If AV - 57 is not available at this time, moves to Step 3.

Watch AV - 57 
and make notes.


Reflect and 
respond.

Complete Part D.
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Step 3 - 
Guided 
Practice 

(15 minutes)

Asks each student to think of/write 4 sentences:

Sentence 1 - about a countable object at home using 
few/some/many.

Sentence 2 - about an uncountable object at home using 
a little/some/a lot of.

Sentence 3 - about a countable object in the 
neighbourhood using few/some/many.

Sentence 4 - about an uncountable object in the 
neighbourhood using a little/some/a lot of.

Gives students 2-3 minutes to prepare the sentences.

Asks all students to share their sentences.

Think and write 
sentences, as 
instructed.

Share their 
sentences and 
listen to those of 
others.


Step 4 - 
Adjust 
Instruction

(10 minutes)

Asks students to partner with a friend and complete 
Part E. 

Gives pairs 5 minutes to complete Part E.

Asks some of the pairs to share their common and 
different needs using ‘and’ for common ones and ‘but’ for 
different ones.

Asks students why some needs are common, while others 
are different.

Discusses how sometimes we confuse wants for needs.

Asks students to look at their lists again and make 
changes to their list, if their views have changed by 
striking off(not erasing) the old one and writing the new 
one. 

Asks students to share changes in their lists, if any. 

Pair up to 
complete Part E.

Share their 
responses and 
listen attentively 
to those of 
others.

Listen attentively 
and ask 
questions, if any.

Review their lists 
and rewrite. 

Share changes 
made to the list.

Step 5 - 
Independent 
Practice 

(20 minutes)

Asks students to discuss with their partners:

• How are your needs similar to those of a homeless 
child?


• How are your needs different from those of a 
Director of a big company in Mumbai?


• How are your wants similar to those of a housewife 
in Chennai?


• How are your wants different from those of a farmer 
in small village? 


Asks a few students to share their responses.

Next, asks students to discuss needs and wants of their 
neighbourhood.

Asks students what these needs and wants are.

Asks - 


• Who is responsible for fulfilment of these needs/
wants?


• What happens when these needs are not fulfilled?

• What is your role? 

Discuss with 
partners.

Listen attentively.


Share their 
responses and 
listen to those of 
others.

Reflect and 
respond.
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For Facilitator’s Reference - 


Step 6 - 
Extension (25 
minutes)

Tells students that they will watch AV - 57 for 20 
minutes.

Asks them to note down things that they saw in AV - 57 
that were few/some/many/a lot of/a little.

Ensures that they watch it on full screen mode.

After 20 minutes, asks the students -


• to share their list of few/some/many/a lot of/a little.

• complete the PMI in Part D.


OR

If AV - 57 is already done in Step 2, moves to Step 7.

Watch AV - 57 
and make notes.


Reflect and 
respond.

Step 7 -
Assessment (5 
minutes)

Asks students to look around the centre and make a list 
of objects using a little/some/a lot of and few/some/
many. After making the list, students share their lists 
with each other.

While groups are preparing their lists, motivates 2-5 
irregular/non-participative students for 2-3 minutes as a 
whole group. 

Speaking generally, shares ideas about improving 
regularity and participation without taking names. 
Reviews the SWB of these students for completion and 
quality of work.

Make entries in the 2x5 Tracker. (Lesson 55 - FHB)

Observe and 
make the list.

Share list with 
each other.


Step 8 - 
Closure 

(5 minutes)

Asks students - 

• What are you finding difficult?

• How can I help you?

Reflect and 
respond. 

Listen to 
responses of 
others.


Reflections: How do you plan to act on points that the students have shared in Step 8.
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Lesson 58: Going to the Doctor
Language:

S.A.2, S.F.3, S.I.3, S.I.4, S.C.2

R.RO.2.b, R.RIA.2.b, R.RI.2

W.CW.6, W.RE.2.a

L.C.2, L.AI.3, L.AI.5


Cognitive: 

Ex.4, Ex.1, Ex.2

OS.4, OS.6, OS.2, 
OS.3.a

Ev.2.a

Non-cognitive:

SM.2, SM.3, SM.4

SR.4

SfA.5


Others:

-

Key vocabulary: 

• physician/surgeon

• quacks/witch doctor

• medicines, injection, stethoscope

• clinic/hospital

• types of doctors

Materials required:


Error alert: doctor (not ‘dakter’), thermau-meter (not ‘thermo-meter)

PROCEDURE: 

Steps Facilitator’s action(s) Students’ 
action(s)

Discuss the QOD, ensuring that the students understand the question. (10 
minutes)

Understand and 
respond in 
English. 

Step 1 - 
Introduce 

(5 minutes) 

With the help of students and examples, explains types 
of medicines - traditional (ayurvedic, unani etc.), 
homeopathic, allopathic etc.

Mentions how most doctors we visit are allopathic 
doctors who have studied and use medical terms in 
English(allopathic medical colleges in India follow English).

Shares what students will learn in the lesson and asks 
why it is important to be able to communicate correctly 
about illness at when visiting the doctor.

Listen attentively 
and ask 
questions, if any.


Reflect and 
respond.

Step 2 - 
Model/Demo 
(15 minutes)

Asks students to read the notice in Part A and discusses 
the questions that follow, with the whole class. 

Extends students understanding by explaining ‘witch 
doctors’. 

Gives students 5 minutes to complete Part A in workbook.

Asks students whether a patient would visit a clinic or a 
hospital if he/she has - 


• common cold (clinic)

• cancer (hospital)

• mild diarrhoea (clinic)

• fracture (clinic or hospital)

• dengue (den-gee)(clinic or hospital depending on how 
severe it is.)


With the help of these examples explains the difference 
between a clinic and hospital. 

Read Part A and 
discuss.

Listen and 
understand.

Complete Part A.

Reflect and 
respond.

Listen to 
responses of 
others.
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Step 3 - 
Guided 
Practice 

( 10 minutes)

Asks students to pair up and look at Part B.1 for people 
and objects found in a clinic/hospital.

Conducts pronunciation drill for words in Part B.1.

Asks students to read the conversation given in Part B.2.

Ensures that both the partners take turns to play doctor 
and patient.

Walks to assist and guide (especially pronunciation), if 
required.

Pair up and read 
Part B.1.

Practice 
pronunciation.

Read B.2 and 
practice with 
partner.

Step 4 - 
Independent 
Practice 

(5 minutes)

With the help of students, recaps ‘first aid’ and common 
first aid given for conditions mentioned in C.

Gives students 2-3 minutes to write those down in C.

Walks to assist, guide and correct, if required.

Reflect, recall 
and recap.

Complete Part C.


Step 5 - 
Reading (30 
minutes)

Asks students how ready/willing are they for reading 
that day. (Refer to poster in Appendix 1 - FHB)

Asks students to sit with their Reading Buddies and:


• retell the story so far. One member of the group can 
begin and others can continue/fill in the gaps. (2 - 3 
minutes)


• discuss what each one thinks about the story. (2 - 3 
minutes)


• discuss what question(s) they have about the story? 
(2 - 3 minutes)


• take turns to read. (15 minutes)

• write their new word and use it in a sentence. (2-3 
minutes)

Reflect, refer to 
Appendix 1 (FHB) 
and respond.

Read, discuss and 
write, as 
instructed.

Support each 
other during the 
reading session.

Step 6 -
Assessment (15 
minutes)

Asks students to prepare and present a role play with 
their partner.

Role Play - Each role play must include -


• opening greeting.

• conversation about illness. “How can I help you?” “I 
have a stomachache, doctor.”


• conversation using words learnt in Lesson 53 and 58.

• diagnosis(illness) and prognosis(treatment). “It seems 
like you have stomach flu. I will write two medicines 
that you must take twice in a day for 2 weeks. Come 
back and see me after two weeks.”


• closing sentence - “Thank you, doctor.” “Get well soon.”

Gives the pairs 2-3 minutes to prepare and 1 minute to 
present. 

Uses peer correction to correct students, if required.

Prepare and 
present role play, 
as instructed.


Offer peer 
feedback and 
correction 
politely.

Step 7 - 
Closure 

(5 minutes)

Asks students to complete Part C.2. 

After completing C.2, students walk around and ask each 
other questions about Lesson 58 to check understanding.

While students are completing the above task, commends 
students who have shown improvement in regularity/
participation, speaking to them individually as they work.

Make entries in the 2x5 Tracker. (Lesson 55 - FHB)

Complete Part C.
2. 

Walk around and 
ask each other 
questions.
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For Facilitator’s Reference:


Difference between a hospital and clinic - A hospital refers to a building where patients are 
admitted for treatment. On the other hand, a clinic is a health care centre or a place where a 
doctor checks the patients, prescribes medicines and gives instructions as to how to use the 
medication.


Hospitals provide patients with treatment by expert staff and equipment including professional 
physicians, surgeons and nurses. It is a 24 hour health center where patients get admitted for 
treatment of various diseases. Two types of patients can be treated in the hospital: Outpatients 
and inpatients. Outpatients are the one who leave without staying all night; while inpatients are 
admitted and stay overnight or for several days, weeks or months. There are several doctors to 
attend to patients in a hospital. 


A general hospital deals with different kinds of diseases/illnesses. A specialised hospital has 
experts and equipment for specific diseases/illnesses such as cancer, bones, liver etc.


On the other hand, a clinic is a place where outpatients are provided medical treatment, 
checkup or advice for their health. A clinic is usually run for few hours in a day.


Reflections: What do you do if there is something in the lesson that you don't understand/

               know?
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Lesson 59: Being Considerate 

Language:

W.CW.7.d, W.CW.8, W.CW.9, 
W.RE.2.a

S.A.2, S.F.3, S.I.3, S.I.4, S.C.2

R.RO.3, R.RIA.2.d, R.RIA.2.c, 
R.RC.3

L.C.2, L.LLA.2

Cognitive: 

Ex.3, Ex.4, Ex.1, Ex.2, 

OS.4

Ev.2.a, Ev.2.c, Ev.3.b

A.1

Non-cognitive:

SR.4, SR.3, SR.1

ScA.4

SfA.3

SM.3

Others:

KB.1

Key vocabulary: 

• etiquette

• considerate/inconsiderate

• Good Samaritan/bystanders

Materials required:


Error alert: “It is too formal to be polite. We don’t have be polite with our friends and 

                family.” 

PROCEDURE:

Steps Facilitator’s action(s) Students’ 
action(s)

Discuss the QOD, ensuring that the students understand the question. 

(5 minutes)

Understand the 
question and 
respond. 

Step 1 - 
Introduce 

(10 minutes) 

Asks students to pair up, discuss the image in Part A.

Asks - 


• What do you see in the image?

• What do you think is happening/happened? What in 
the image makes you say that?


• What are some questions that come to your mind?

Asks students to complete the question in Part A with a 
partner and share their responses with class.

Pair up and read/
discuss Part A.

Share their 
responses and 
listen to 
responses of 
others.

Step 2 - 
Model/Demo 
(10 minutes)

Introduces the word ‘Good Samaritan’ and ‘bystanders’.

Asks students why some people play ‘Good Samaritans’ 
and others ‘bystanders’. 

Makes students aware of April 2016 ruling by the 
Supreme Court and how it helps the ‘Good Samaritans’.

With the help of students, recaps Lesson 7(Book 1) about 
being polite. 

Asks students what being considerate means and why are 
some people considerate and others not.

Listen attentively.

Reflect and 
respond.

Ak questions, if 
any.

Respond and 
listen to 
responses of 
others.

Step 3 - 
Guided 
Practice 

(15 minutes)

Asks students with read Part B with their partner and 
discuss the questions.

Walks around to assist, guide and correct, as required.

Asks a few students to share their responses.

Read Part B with 
a partner.

Respond and 
listen to 
responses of 
others.
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For Facilitator’s Reference: 


From April 2016 helping an accident victim will earn you a ‘Good Samaritan’ badge of honour, 
not harassment at the hands of police and hospital authorities that most people dread.


Step 4 - 
Adjust 
Instruction

(10 minutes)

Asks students - 

• How do other people show their consideration for 
you?


• How does it feel when someone if considerate/
inconsiderate?


• Who should we be courteous towards? Why? Why not 
the others?


• What does the quote on the back cover of the SWB 
mean - “Talk ideas, not people. Gossip demeans and 
makes the gossiper small”?


Accepts all answers ensuring students feel safe in 
sharing their views freely. 

Listen attentively 
and reflect.

Respond and 
listen to 
responses of 
others.

Step 5 - 
Independent 
Practice 

(20 minutes)

Asks students to watch AV - 59 attentively. 

After all students have watched, the video once, asks:


• Do you follow any of the etiquettes shown in the 
videos? 


• Next time you see a family member talk loudly on 
the cellphone - what would you say/do?


• If you were to adopt any of these etiquettes, which 
one(s) would you adopt? Why?

Watch AV - 59.

Respond and 
listen to 
responses of 
others.

Step 6 - 
Extension (15 
minutes)

With the help of students, recaps some of the jobs that 
require proficient keyboarding skills - data entry and 
processing, transcription, assistant/secretarial jobs, 
journalism, content writing, receptionist, market research, 
engineer (using CAD), teacher/facilitator (most planning 
and reporting is computer-based) and others.

With the help of students, recaps the three parts of 
keyboarding - technique, speed and accuracy.

With the help of students, recaps the keyboarding 
expectations for FTS 2.

Discusses the correct posture while keyboarding and 
asks students to work on the software to practice 
keyboarding technique. (15 minutes)

Reflect, recall 
and recap.

Listen, observe 
attentively and 
ask questions, if 
any.

Practice 
keyboarding using 
software.

Step 7 - 
Closure 

(5 minutes)

Asks students to share with their partners - 

• one new thing you learnt today?

• how can that help you in being successful in life?


While students are completing the above task, motivates 
2-5 irregular/non-participative students for 2-3 minutes 
as a whole group. 

Speaking generally, shares ideas about improving 
regularity and participation without taking names.

Make entries in the 2x5 Tracker (Lesson 55 - FHB)

Share with 
partner.

Listen to response 
of partner.

Reflections: How considerate are you? How do you show consideration towards your students, 

               peers and seniors at FEA?
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A Supreme Court bench of Justices V Gopala Gowda and Arun Mishra has directed state 
governments to prepare a format for a certificate of appreciation and distribute it to hospitals 
“for incentivising the bystander or Good Samaritan” who helps save lives by rushing victims of 
road mishaps for medical care.


The court has also issued other directions to make certain that no person helping an accident 
victim is forced to disclose his or her identity, is detained in a hospital or a police station for 
questioning, or is forced to take the witness box in a court, or is summoned by police. These 
are: 


• Bystander/Good Samaritan shall not be detained by hospital or police station; will be allowed 
to leave immediately after giving address; will have no civil, criminal responsibility.


• Those making phone calls to police or emergency services shall not be asked to reveal 
names, details; action shall be initiated against public officials and policemen who force them 
to do so.


• An acknowledgment as certificate of appreciation will be given to Good Samaritan.

• Good Samaritan will not be forced to become a witness in a case; in case he wants to 
become a witness, his affidavit will be usually considered as his complete statement.


Adapted from: http://indianexpress.com/

Keyboarding Posture


Photo courtesy - https://www.tes.com/
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Lesson 60: Consolidation 

Language:

W.CW.7.a, W.CW.7.d, W.CW.8, 
W.CW.6

S.A.2, S.F.3, S.I.3, S.I.4, S.C.2

R.RC.3, R.RO.3, R.RIA.2.d, R.RI.
2

L.LM.2, L.C.2, L.LLA.2, L.LLA.5

Cognitive: 

OS.6, OS.3.a, OS.4 
OS.2, OS.5 

Ex.2, Ex.4

Ev.2.b, Ev.2.c

Non-cognitive:

ScA.3

SM.8, SM.4, SM.1 

SfA.5


Others:

-

Key vocabulary: 

• vocabulary learnt during the week

• summit

• scaling the mountain

Materials required:

Appendix 4 (FHB)

Jeopardy Game 3

Error alert: 

PROCEDURE: Link the learnings of the is lesson with those of Lesson 54. Make frequent 

                references to how learning and achieving something big takes time, 

                  patience and consistent efforts. 

Steps Facilitator’s action(s) Students’ 
action(s)

Discuss the QOD, ensuring that the students understand the question. 

(10 minutes)

Understand the 
question and 
respond. 

Step 1 - 
Introduce 

(5 minutes) 

Asks students to discuss questions in Part A with a 
partner.

Asks students to share their partner’s responses to 
questions in Part A.

Discuss Part A 
with a partner.

Share partner’s 
response.

Step 2 - 
Model/Demo 
(30 minutes)

Asks students to watch AV - 60 attentively. 

Explains that the purpose of the video is not language 
development but sharing journey of a young mountain 
climber.

After all students have watched, the video once, asks:


• “I was not afraid of Mount Everest but Bhongir.” - 
What is the speaker talking about? 


• How did the speaker prepare herself for the climb?

• The speaker had a lot of opportunities to give up, at 
the beginning, in the middle and towards the end of 
her climb. Why did she not give up?


• What does the speaker describe as “heaven”? Could 
she have experienced the heaven if she had given up?


Collects responses from different students and accepts 
all answers repeating the correct ones. 

Gives students 5 minutes to complete Part B. 

Watch AV - 60.

Reflect and 
respond.

Listen attentively 
to responses of 
others.

Complete Part B.
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Step 3 - 
Guided 
Practice 

(5 minutes)

Asks students to discuss with the quote in Part C with a 
partner and asks:


• What does it mean?

• Do you agree or disagree with the quote?

• Give an example from your/someone’s life where you/
the person had to win over himself/herself to win 
over the problem. 

Read and discuss 
Part C with a 
partner.

Reflect and 
respond.

Listen attentively.

Step 4 - 
Adjust 
Instruction

(10 minutes)

Asks students to discuss questions in Part C.1.i-iv with a 
partner.

Gives students 5 minutes to complete Part C.1.i-iv.

Asks different students to share their responses.

Discuss and 
complete Part C 
with a partner.

Share responses.

Step 5 - 
Independent 
Practice 

(10 minutes)

Discusses with the whole class the different basecamps 
in the FEA mountain.

Asks students to color/encircle where they are currently. 

Asks them-


• What FEA base camps have to climbed?

• What’s the next base camp to climb?

• What ‘heaven’ would you to get to see from the next 
base camp?


Commends their effort and commitment towards their 
learning. 

Listen attentively 
and ask 
questions, if any.

Reflect and 
circle.

Reflect and 
respond.

Step 6 -
Assessment 
(20 minutes)

With the help of students, recaps Do’s and Don’ts of 
playing Jeopardy. (Refer to Lesson 12)

Lays down the noise level.

Organises teams and asks each team to take up a name.

Plays Jeopardy Game 3. 

Ensures that the students follow the rules of the game.

Keeps the score. 

Reflect, recall 
and respond.

Play Jeopardy.

Maintain decorum 
and noise level.


Reflections: What ‘mountain’ are your climbing in your personal/work life? How are you 

               ‘conquering over yourself’ to conquer that mountain? 

               Some facilitators make wall displays for Climb to Graduation and help students t

               track where they are and stay focused on the goal of program completion. 

               Samples in Appendix 4 (FHB).
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Lesson 61: Talking About Place

Language:

W.CW.4, W.CW.7.b

L.LLA.2, L.C.2, L.AI.4, L.AI.5, 
L.LM.2

R.RO.3, R.RO.4.b, R.RI.2, R.RIA.
2.d

S.A.2, S.F.3, S.I.3, S.I.4, S.C.2

Cognitive: 

OS.4, OS.2, OS.3, 

OS.4, OS.6

A.1, A.2

Ex.3

Ev.2.a

Non-cognitive:

SM.4, SM.8

SfA.5

ScA.3

SR.2, SR.1

Others:

KB.1

Key vocabulary: 

• across

• beside

• through

• between

Materials required:

Appendix 5 (FHB)


Error alert: behind Vs. back side; in Vs. on Vs. at; over Vs. on/on top of; beside Vs. 

               besides. 

PROCEDURE:

Steps Facilitator’s action(s) Students’ 
action(s)

Discuss the QOD, ensuring that the students understand the question. 

(10 minutes)

Understand the 
question and 
respond. 

Step 1 - 
Introduce 

(5 minutes) 

Asks students where they are on the Willingness poster 
(Appendix 1 - SWB) with regard to becoming more 
considerate. (Step 7 in Lesson 59)

Shares what students will learn in the lesson and asks 
why it is important to be able to communicate correctly 
about place.

Reflect, refer to 
Appendix 1(SWB) 
and Lesson 59 to 
respond.

Listen attentively.

Step 2 - 
Model/Demo 
(10 minutes)

Asks students to watch AV - 61 attentively. 

After all students have watched, the video once, asks:


• Asks students to watch AV - 61 attentively. 

• After all students have watched, the video once, 
asks:


• What is one new thing you learnt from the video?

• If you were teaching use of at/on/in/by how would 
you teach?


• What are you confused/unsure about?

Watch AV - 61.

Reflect and 
respond.

Listen to 
responses of 
other students.

Step 3 - 
Guided 
Practice 

(10 minutes)

With the help of objects in the room and Part A, 
explains/asks commonly used words for places.

Gives students 2-3 minutes to complete Part A.

Walks around to guide, assist and monitor, if required. 

Listen and 
observe to 
understand.
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Step 4 - 
Adjust 
Instruction

(15 minutes)

Asks students to pair up with a partner and read the 
puzzles in Part B.1 and B.2.

Asks students have understood the puzzles.

Gives them about 10 minutes to solve the puzzles.

Asks a few students to share their solutions and what 
method did they use to solve. 

Emphasises how different people use different strategies 
to solve a problem and if it is efficient and effective it’s 
the correct strategy. 

Read and 
complete Part B.1 
and B.2 with a 
partner.

Share responses 
and listen 
attentively.

Step 5 - 
Independent 
Practice 

(15 minutes)

Grand Design - Asks students to visualise their dream 
house/office and write its description using the words 
given in C.1.

Gives students 5 minutes to complete this.

Walks around to guide, assist and monitor, if required.

Asks students to describe their dream house/office orally 
and the partner draws it in C.2 as he/she listen to it.

Gives students 5 minutes for this ensuring that both the 
partners get to describe and draw.

Asks students to compare the drawings with the 
description and compare how well they match. 

In cases where the description does not match the 
drawing, asks was it because of describing or listening.

Visualise and 
write, as 
instructed.

Take turn to 
listen and draw.

Compare drawings 
with description.

Reflect and 
respond.

Step 6 - 
Extension (15 
minutes)

Asks students how ready they are for keyboarding. 
(Appendix 1 -SWB)

Informs, through demonstration the correct posture 
while keyboarding.

Makes students practice correct technique on using the 
typing software.

Walks around to ensure that students student are 
practicing the keyboarding technique and posture.

Updates the Error Tracker (Appendix 5 - FHB) while 
students practice. 

Reflect, refer to 
Appendix 1(SWB) 
and respond.

Listen and 
observe 
attentively.

Practice 
keyboarding, as 
instructed.

Step 7 -
Assessment (5 
minutes)

Plays student-led Simon Says using words learnt to 
describe position. “Simon Says put your hand on your 
shoulder.” 

Ensures that students do not give any inappropriate 
commands.

Maintain noise level, as agreed.

Makes a mental note of errors individual students are 
making. 

Play Simon Says, 
as instructed.

Maintain noise 
level.

Step 8 - 
Closure 

(5 minutes)

Asks students to share:

1. What are/were you thankful for today/yesterday?

2. How polite were you today/yesterday?

Reflect and 
respond.

Listen attentively.

Reflections: Is there a a pattern to errors that the students are making? What can you do 

              about it? (Discuss with your peers during PLC.)
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Preposition of place Use Example

in inside • I watch TV in the living-room. 
• I live in New York. 
• She looks at herself in the mirror. 
• She is in the car.

at • to show an exact position or 
particular place, 
• table, 
• events, 
• where you are to do something 
typical (watch a film, study, work).

• I met her at the entrance, at the bus stop. 
• She sat at the table. 
• at a concert, at the party. 
• at the movies, at university, at work.

on • attached, 
• next to or along the side of (river), 
• when something is in a position 
above something else and touching it, 
• left, right, 
• a floor in a house, 
• used for showing some methods of 
traveling, 
• television, radio.

• Look at the picture on the wall. 
• Cambridge is on the River Cam. 
• The book is on the desk. 
• A smile on his face. 
• The shop is on the left. 
• My apartment is on the first floor. 
• I love traveling on trains /on the bus / on  
    a plane. 
• My favorite program on TV, on the 

radio.

by, next to, beside, 
near

• not far away in distance • The girl who is by / next to / beside the 
house.

between • in or into the space which separates 
two places, people or objects.

• The town lies halfway between Delhi 
and Jaipur.

behind • at the back (of) • I hung my coat behind the door.

in front of • further forward than someone or 
something else. 

• She started talking to the man in front of 
her. 

under • lower than (or covered by) 
something else. 

• the cat is under the chair.

below • lower than something else. • the plane is just below the the cloud. 

over • above or higher than something 
else, sometimes so that one thing 
covers the other. 
• more than. 
• across from one side to the other. 
• overcoming an obstacle.

• She held the umbrella over both of us. 
• Most of the carpets are over $100. 
• I walked over the bridge. 
• She jumped over the gate.

above • higher than something else, but not 
directly over it.

• a path above the lake. 

across • from one side to the other of 
something with clear limits / getting 
to the other side

• She walked across the field/road. 
• He sailed across the Atlantic ocean.

through • from one end or side of something 
to the other.

•They walked slowly through the forest.

to • in the direction of 
• bed

• We went to Prague last year. 
• I go to bed at ten.
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into • towards the inside or middle of 
something and surrounded or 
enclosed by it. 

• Shall we go into the garden?

towards • in the direction of, or closer to 
someone or something

• She stood up and walked towards him.

from • used to show the place where 
someone or something starts.

• What time does the flight from Mumbai 
arrive?

Preposition of place Use Example
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Lesson 62: Talking About Time
Language:

S.A.2, S.F.3, S.I.3, S.I.4, S.C.2

W.CW.4, W.RE.2

L.LC.2, L.LLA.2, L.AI.5

R.RC.3, R.RO.3, R.RO.2.d, R.RIA.
2.d

Cognitive: 

OS.4, OS.3.a, OS.6

Ex.3, Ex.1

Non-cognitive:

SfA.4 

SR.2, SR.3


Others:

KB.1

Key vocabulary: 

• quarter to/past, half to/past

• before, after

• since

• until

• weekday/weekend

Materials required:


Error alert: use ‘in’, ‘on’ and ‘at’ interchangeably, use of ‘ago’ and ‘since’.

PROCEDURE: 

Steps Facilitator’s action(s) Students’ 
action(s)

Discuss the QOD, ensuring that the students understand the question. (10 
minutes)

Understand and 
respond.

Step 1 - 
Introduce 

(5 minutes) 

Shares what students will learn in the lesson and asks 
why it is important to be able to communicate correctly 
about time.

With the help of students and Part A, recaps telling 
time.

Ensures that the students use the vocabulary like 
quarter to, half past etc. correctly.

Uses peer correction, whenever required.

Listen attentively.

Reflect, recall 
and respond.

Peer correct 
politely.

Step 2 - 
Model/Demo 
(15 minutes)

Uses B.1 and B.2 to explain the words that are used 
when talking about time.

Asks students to share their examples, all along.

Asks students to pair up with a partner and complete 
Part C.

Walks around to assist and guide, if required.

Asks a few students to share their responses.

Listen attentively 
and refer to B.1 
and B.2.

Complete Part C 
with a partner.

Share responses.

Step 3 - 
Guided 
Practice 

( 10 minutes)

Asks students to think of their day and write down their 
daily timetable in 5 sentences. (Part D.1)

Walks to assist and guide, if required.

Ensures that the students use at least 5 of the words 
given in Part D.1.

Reflect and 
complete Part D.1.
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Step 4 - 
Independent 
Practice 

(10 minutes)

Asks students to compare their timetable with that of 
their partner.

Students the write the similarities and difference in Part 
D.2.

Asks a few students to share similarities and differences 
between the two timetables.

Share and 
compare with a 
partner.

Complete Part D.2

Share similarities 
and differences.

Step 5 - 
Reading (30 
minutes)

Asks students what challenges they are facing during 
the reading session.

Asks students for solutions to some of the common 
challenges.

Asks students to sit with their Reading Buddies and:


• take turns to read. (20 minutes)- Facilitator updates 
the ET 


• complete Part E.2 (5 minutes)

• share their list of words in Part E.2 and their new 
word.(5 minutes)

Reflect and 
respond.

Listen to 
challenges faced 
by others.

Read, discuss and 
write.

Provide peer 
support.

Step 6 -
Assessment (5 
minutes)

Asks students questions about ‘when’ and ‘where’. 
Facilitator - “When do you go to school.” Student - “I go 
to school at 7 a.m.” Facilitator - “Where is the temple?” 
Student - “The temple is behind the market.”

Listen and 
respond.

Step 7 - 
Closure 

(5 minutes)

Asks students to complete Part F. 

Walks around to assist and guide, if required.

Asks a few students to share their responses.

Complete Part F.

Respond and 
listen attentively.

Reflections: Did you mark errors that the students are making/made in Appendix 5 (FHB)?

Preposition of time Use Example

on • days 
• weekend (American English)

• Many shops don't open on Sundays. 
• What did you do on the weekend?

in • months / seasons / year 
• morning / evening / afternoon 
• period of time

• I visited Italy in July, in spring, in 1994. 
• In the evenings, I like to relax. 
• This is my first holiday in three years.

at • night 
• weekend (British English) 
• exact time is mentioned.

• It gets cold at night. 
• What did you do at the weekend? 
• There's a meeting today at lunch time.

since • from a particular time in the past 
until a later time, or until now.

• England have not won the World Cup in 
football since 1966. 

for • to show an amount of time. • I'm going to bed for an hour or so.

ago • back in the past; back in time 
from the present.

• The dinosaurs died 65 million years ago.

before • at or during a time earlier than • She's always up before dawn.

to • used when saying the time, to 
mean before the stated hour.  
• until a particular time, marking 
end of a period of time.

• It's twenty to six. 

• It's only two weeks to Christmas.
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past • telling the time • five past ten. 

from • used to show the time when 
something starts

• The museum is open from 9.30 a.m.  to 6.00 
p.m. everyday.

till / until • up to an exact time. • We waited till / until half past six for you.

by • not later than; at or before. • She promises to be back by five o'clock.

Preposition of time Use Example
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Lesson 63: Describing People 

Language:

W.CW.4, W.CW.7.a, W.CW.9, 
W.RE.2.a

L.AI.3, L.AI.5, L.LM.2

R.RC.3, R.RO.3, R.RIA.2.e

S.A.2, S.F.3, S.I.3, S.I.4, S.C.2

Cognitive: 

Ex.1, Ex.3, Ex.4

OS.2, OS.3.a, OS.4

Non-cognitive:

ScA.1, ScA.3

SfA.4, 

SR.2

SM.3

A.3

Others:

-

Key vocabulary: 

• words to describe appearance

• words to describe personality traits

• glitter

Materials required:

-

Error alert: use ‘tall’ and ‘long’, ‘short’ and ‘small’ interchangeably, pronunciation of ‘poem’.

PROCEDURE:

Steps Facilitator’s action(s) Students’ 
action(s)

Discuss the QOD, ensuring that the students understand the question. 

(10 minutes)

Understand the 
question and 
respond. 

Step 1 - 
Introduce 

(10 minutes) 

Recaps prepositions for place and time by writing some 
incorrect sentences on the board and asking students to 
come to the board and correct the sentences.

Invites peer feedback to ascertain whether or not a 
response is correct. 

Shares what students will learn in the lesson and asks 
why it is important to be able to communicate correctly 
about description of people. 

Observe, read 
and correct.

Share peer 
feedback.

Listen attentively 
and ask 
questions, if any.

Step 2 - 
Model/Demo 
(20 minutes)

Asks students to watch AV - 63 attentively. 

After all students have watched, the video twice, asks:


• Did you hear any familiar/unfamiliar word(s)? Which 
one?


• How confident are you about describing people and 
location of places?


• If you were to describe yourself to someone you 
meet for the first time, what would you say?


OR

Moves to Step 3 if AV - 63 is not available at this time.

Watch AV - 63.

Reflect and 
respond.

Listen to 
responses of 
others.

Step 3 - 
Guided 
Practice 

(15 minutes)

With the help of examples makes students understand 
physical appearance and personality traits.

With the help of students and Part A, explains words 
used to describe appearance of a person. 

For every description asks students to name a person 
he/she knows with that appearance. 

Ensures that the students speak in complete sentences.

Asks students to write description of his/her friend’s 
appearance and share with the class.

Listen attentively.

Discuss describing 
words.

Reflect and 
respond.

Write description 
and share with 
the class.
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Step 4 - 
Adjust 
Instruction

(10 minutes)

Ask reading groups to describe physical appearance of 
the one character in the movie that they have been 
watching.

With the help of students and Part B, explains words 
used to describe personality of a person. 

For every description asks students to name a person 
he/she knows with that personality trait. 

Ensures that the students speak in complete sentences.

Asks students to write description of the movie 
character’s personality and share with the class.

Reflect and 
respond.

Listen attentively.

Discuss describing 
words.

Reflect and 
respond.

Write description 
and share with 
the class.

Step 5 - 
Independent 
Practice 

(15 minutes)

Models a short poem about himself/herself based on the 
format given in Part C.

Asks students to write a poem about themselves and 
their friend in class.

Walks around to assist and guide, if required.

Asks a few students to share their poems.

Observe and 
listen attentively.

Reflect and 
write.

Share or listen 
attentively.

Step 6 - 
Extension (20 
minutes)

Asks students to watch AV - 63 attentively. 

After all students have watched, the video twice, asks:


• Did you hear any familiar/unfamiliar word(s)? Which 
one?


• How confident are you about describing people and 
location of places?


• If you were to describe yourself to someone you 
meet for the first time, what would you say?


OR

Moves to Step 7 if AV - 63 already done in Step 2.

Watch AV - 63.

Reflect and 
respond.

Listen to 
responses of 
others.

Step 7 -
Assessment (10 
minutes)

Writes on the board - “All that glitters is not gold.” 

Ask students to explain what it could mean.

Collects all answers.

Explains the meaning of ‘glitter’ if required and then 
asks students to explain what it could mean.

Encourage students to make connections between 
personality and appearance and use real life examples.

Ensures that students maintain a balanced discussion - 
how sometime looks are deceptive and at other times 
they are not and personality is clearly evident in the 
appearance of a person.  

Read and reflect.

Listen and share 
views.

Make connections 
during discussion.


Step 8 - 
Closure 

(5 minutes)

Asks students to refer to the poem they wrote about 
themselves in Part C and asks:


• Will these things about your appearance or 
personality change or name? 


• Which ones will change?

• Why will these change? 

Refer to Part C 
and respond.

Listen to 
responses of 
others.

Reflections: How has your appearance and personality have changed after joining 

              FEA? How have they changed? 
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Lesson 64: Describing Places
Language:

S.A.2, S.F.3, S.I.3, S.I.4, S.C.2

R.RO.3.a, R.RIA.2.d, R.RI.2

W.CW.6, W.CW.7.b, W.RE.2.a

L.C.2, L.LLA.2, L.AI.4

Cognitive: 

Ex.1, Ex.3

OS.2, OS.4, Os.3.a

Ev.2.c

Non-cognitive:

SM.4, SM.8

SR.2, SR.3


Others:

-

Key vocabulary: 

• setting

• words to describe appearance of objects

• words to describe places

Materials required:

-

Error alert: ‘Smooth’ Vs. ‘Soft’, ‘Long’ Vs. ‘Tall’

PROCEDURE: 

Steps Facilitator’s action(s) Students’ 
action(s)

Discuss the QOD, ensuring that the students understand the question. (10 
minutes)

Understand and 
respond.

Step 1 - 
Introduce 

(5 minutes) 

With the help of students recaps words to describe 
appearance and personality.

Shares what students will learn in the lesson and asks 
why it is important to be able to communicate correctly 
about description of objects, places and events.

Reflect, recall 
and recap.

Listen attentively.

Ask questions, if 
any.

Step 2 - 
Model/Demo 
(10 minutes)

Uses Part A and examples from students to teach 
vocabulary to describe objects.

Ensure participation of all students. 

Discuss describing 
words referring 
to Part A.

Step 3 - 
Guided 
Practice 

( 15 minutes)

Asks students how would they communicate the different 
sweetness of apple and gulab jamun.

Explains use of words like very, really, so, completely that 
make the description stronger.

Asks students to pair up and read Part B.1 to create 
sentences using these words appropriately.

Asks students to complete Part B.2 describing an object 
that they have seen in the FEA movie.

Walks around to assist and guide, if required.

Asks a few students to share their description.

Listen attentively 
and respond.

Pair up to read 
and complete 
Part B.1 and B.2.

Share the 
description. 

Listen attentively 
to others.

Step 4 - 
Independent 
Practice 

(10 minutes)

With the help of examples use and misuse of ‘good’ and 
‘bad’ and that the communicate little meaning to the 
listener.

With the help of Part C.1 and examples, explains the use 
of words to describe places asking students to make 
sentences using these words appropriately.

Asks students to complete Part C.2 describing the setting 
of the FEA movie.

Walks around to assist and guide, if required.

Asks a few students to share their description.

Listen attentively.

Refer to Part C.1.

Complete Part C.2

Share their 
description and 
listen to others 
share theirs.

FREEDOM ENGLISH ACADEMY FHB - 2  OF 17565



FREEDOM ENGLISH ACADEMY LEVEL- I BOOK 2

For Facilitator’s Reference:


8 of the most successful people share their reading habits

Elon Musk

Long before he became the CEO of Tesla, and even before he cofounded PayPal, a young Elon 
Musk was reading science-fiction novels for up to 10 hours a day.

He also reportedly read through the entire Encyclopedia Britannica when he was 9 years old.

He still credits a love of books for his vast knowledge about rockets. When asked how he knew 
so much about them, he said "I read a lot of books."

Phil Knight

According to The New York Times, the Nike founder kept the library behind his executive office 
so sacred that anyone who entered had to remove their shoes and bow.

When asked by the Times in 2007 if he'd preserved the library after stepping down as CEO 
three years prior, Knight responded with incredulity.

"Of course the library still exists," he said. "I'm always learning.

David Rubenstein

Rubenstein, billionaire cofounder of the private equity firm The Carlyle Group, reportedly reads 
up to eight newspapers a day and six books a week.

Mark Cuban

Dallas Mavericks owner Mark Cuban is a vocal supporter of treating business like a sport, 
which means he looks for the competitive edge however he can.

Often, that means reading for three hours every day, just to learn more about the industries 
he works in. Cuban has said this worked wonders at the start of his career.


Step 5 - 
Reading (30 
minutes)

Asks students to share parts of reading sessions that 
they are enjoying and parts that they learn from. (2 -3 
minutes)

Shares with students how reading ‘stamina’ is developed 
when we read regularly and consistently.

Asks students to sit with their Reading Buddies and:


• take turns to read. (20 minutes)- Facilitator updates 
the ET


• complete Part D.1 and D.2. (5 minutes)

• share their new words and sentences.(2-3 minutes)

Listen, reflect 
and share.

Ask questions, if 
any.

Read, discuss and 
write, as 
instructed.

Step 6 -
Assessment (10 
minutes)

Asks students to think of one object or place and 
describe it in 3 sentences using the words learnt during 
the day. 1 of the sentences must use very/really/so/
completely. 

Asks students to share their sentences. 

Encourages peer correction. 

Think and frame 
sentences.

Share their 
response. 

Provide peer 
feedback.

Step 7 - 
Closure 

(5 minutes)

Asks students -

• What did you struggle with today?

•  What did you see me (the facilitator) struggle with 
today?

Reflect and 
respond.

Listen to others 
respond.

Reflections: What part of your job motivates you?

               What part of your job needs greater motivation? 
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"Everything I read was public," he wrote in his blog's Success and Motivation Series. "Anyone 
could buy the same books and magazines. The same information was available to anyone who 
wanted it. Turns out most people didn't want it."

Oprah Winfrey

Since 1996, the veteran talk-show host has been advising her viewers' reading habits with 
Oprah's Book Club. Winfrey has called reading "her personal path to freedom."

"Books allowed me to see a world beyond the front porch of my grandmother's house," she said 
in her acceptance speech for the 2004 United Nations Humanitarian Awards, adding that books 
gave her "the power to see possibilities beyond what was allowed at the time."

Mark Zuckerberg

In 2015, the Facebook CEO vowed to read one book every other week "with an emphasis on 
learning about different cultures, beliefs, histories and technologies," he wrote in a Facebook 
post. "Books allow you to fully explore a topic and immerse yourself in a deeper way than most 
media today," he wrote. "I'm looking forward to shifting more of my media diet towards reading 
books."

Bill Gates

The former Microsoft CEO has attested to reading 50 books a year, or roughly one book a 
week. Most of the books are non-fiction dealing with public health, disease, engineering, 
business, and science. Every now and then he'll breeze through a novel (and sometimes in one 
sitting late into the night). But primarily the books serve Gates' interest in learning more about 
the world he inhabits.

Warren Buffett

The Berkshire Hathaway magnate reportedly spends five to six hours a day reading five 
different newspapers. He also combs through 500 pages of financial documents and 
recommends prospective investors do the same. "That's how knowledge works," he recently told 
an investment class at Columbia University. "It builds up, like compound interest. All of you can 
do it, but I guarantee not many of you will do it.”


Adapted from http://www.businessinsider.in/
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Lesson 65: Learning to Learn

Language:

R.RO.3.a, R.RIA.2.d, R.RI.2

W.CW.6, W.CW.4, W.CW.7.b, 
W.RE.2.a

S.A.2, S.F.3, S.I.3, S.I.4, S.C.2

L.C.2, L.LLA.2, L.AI.5

Cognitive: 

Ev.1, Ev.2.a, Ev.2.c

OS.6, OS.2, OS.3.a


Non-cognitive:

SfA.4, SfA.5

ScA.3, ScA.1

SM.1


Others:

KB.1

Key vocabulary: 

• unlearn, relearn

• connect

• mnemonics

• strategies

Materials required:

Appendix 5 (FHB)

Appendix 2 (SWB)

Error alert: 

PROCEDURE:

Steps Facilitator’s action(s) Students’ 
action(s)

Discuss the QOD, ensuring that the students understand the question. 

(10 minutes)

Understand the 
question and 
respond. 

Step 1 - 
Introduce 

(5 minutes) 

Recaps, with the help of students, do’s and don’ts of 
healthy living.

Steers the conversation towards learning something new.

Shares what students will learn in the lesson and asks 
why it is important to know how to learn.

Reflect, recall 
and recap.

Listen attentively 
and ask 
questions, if any.

Step 2 - 
Model/Demo 
(10 minutes)

Asks students to pair with a partner and discuss the 
quotation in Part A. (5 minutes)

Asks students to share their understanding with the 
class.

Accepts all explanations and repeats those that help 
take the lesson further.

Pair up and 
discuss Part A.

Share responses.

Listen attentively.

Step 3 - 
Guided 
Practice 

(15 minutes)

Asks students to read questions in Part A.1, A.2 and A.3 
think and write their responses. (5 minutes)

Asks students to compare their responses with that of 
their partner and look for similarities and differences.

Asks students - 

What challenges they face when they try to: 


• learn something new? 

• unlearn something they know because it is incorrect 
or no longer useful?


• relearn something differently?

Read, think and 
respond to Part 
A.1 - A.3.

Compare 
responses.

Reflect and 
respond.

Listen to 
responses of 
others.
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For Facilitator’s Reference:

Microsoft's CEO Just Gave Some Brilliant Career Advice 


 By Justin Bariso


Step 4 - 
Adjust 
Instruction

(10 minutes)

As a whole class, with participation of students and lots 
of relevant examples, explains how we learn and asks 
students to complete Part B.

Keeps it simple and relevant.

Ensures that all students participate. 

Discuss and 
complete Part B.

Listen attentively.

Step 5 - 
Independent 
Practice 

(10 minutes)

As a whole class, with participation of students and lots 
of relevant examples, explains some of the tips to learn 
well and asks students to complete Part C.

Keeps it simple and relevant.

Asks students what they are struggling with and how 
they can use these to learn better.

Listen, reflect, 
discuss and 
complete Part C.

Share their 
difficulties.

Step 6 - 
Extension (20 
minutes)

Helps students make connections with how FEA program 
uses brain-friendly methods to teach - game - based 
learning, music-based learning, learning by doing, 
language rich environment etc.

Shares the Keyboarding Rap with the students and helps 
them make connections with learning strategies done 
earlier. (Appendix 2 - SWB)

Asks students to read it and a few students to rap it.

Ask students to sing it and keyboard. (2-3 minutes)

Asks students to practice the technique using the 
software. (10 minutes)

Checks students’ posture while they practise.

Look for:

1. hands parallel on the keyboard.

2. index, middle and ring fingers on ‘Home Keys’.

3. little finger reaching shift keys without bending wrist 

sideways.

4. back straight.

5. hands slightly lower than elbows (keeps blood 

flowing).

Shares feedback with those who need posture 
correction.

Listen attentively 
and ask 
questions, if any.

Read, understand 
and sing 
Keyboarding Rap.


Sing and 
keyboard.

Practise 
keyboarding using 
software.


Incorporate 
feedback, if 
given.

Step 7 -
Assessment (5 
minutes)

Writes on the board - 

“Don’t be a know-it-all, be a learn-it-all.”

Asks what they understand by it.

Accepts all answers and repeats those that help in 
steering a shared understanding of this quotation. 

Read and 
understand.

Discuss and listen 
attentively.

Step 8 - 
Closure 

(5 minutes)

Asks students to review the lesson silently.

Updates the Error Tracker. (Appendix 5 - FHB)

Review silently.


Reflections: Are you a “know-it-all” or a ‘learn-it-all’?
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I'm a big fan of Microsoft's Satya Nadella. Since taking over as CEO just three years ago, he's 
used a combination of effective leadership and brilliant business moves to return the tech 
company to relevance.

In a recent interview with Business Insider, Nadella credits Stanford psychologist Carol Dweck's 
best-selling book, Mindset, as the inspiration for the culture he's trying to build at Microsoft.

Satya says: "I was reading it not in the context of business or work culture, but in the context 
of my children's education. The author describes the simple metaphor of kids at school. One of 
them is a 'know-it-all' and the other is a 'learn-it-all,' and the 'learn-it-all' always will do 
better than the other one even if the 'know-it-all' kid starts with much more innate capability."

"Going back to business: If that applies to boys and girls at school, I think it also applies to 
CEOs like me, and entire organizations, like Microsoft."

We could summarize this brilliant strategy in one sentence:

"Don't be a know-it-all; be a learn-it-all."

Why this is great advice.

There's no shortage of self-proclaimed experts, authorities, and gurus out there. But self-
proclaimed titles aren't only useless, they're dangerous.

Mandy Antoniacci explains why: "For me, referring to yourself as an 'expert' in any field 
assumes the position that you have reached your fullest potential. It implies you have attained 
a thrilling pinnacle in your career and that your thirst for knowledge in a particular subject 
has been quenched."

In other words, experts consider themselves "know-it-alls."

But instead of considering yourself an expert, what if you think of yourself as a student?

Now, you've switched your focus. Instead of limiting yourself or becoming overly concerned 
with how you are viewed by others, your primary concern is one of growth. Mistakes are no 
longer "failures"; rather, they're learning opportunities.

And that influences your entire approach to work and life.

For example, notice how Nadella has implemented this mindset at Microsoft:

"Some people can call it rapid experimentation, but more importantly, we call it 'hypothesis 
testing.' Instead of saying 'I have an idea,' what if you said 'I have a new hypothesis, let's go 
test it, see if it's valid, ask how quickly can we validate it.' And if it's not valid, move on to the 
next one."

"There's no harm in claiming failure, if the hypothesis doesn't work. To me, being able to come 
up with the new ways of doing things, new ways of framing what is a failure and what is a 
success, how does one achieve success--it's through a series of failures, a series of hypothesis 
testing. That's in some sense the real pursuit."

But no matter what, remember:

Don't be a know-it-all. Be a learn-it-all.


Adapted form https://www.inc.com/
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Lesson 66: Happy Day

Language:

S.I.3, S.I.4, S.C.2

L.LM.2, L.AI.3, L.AI.4

W.RE.2.a, W.CW.9, W.CW.4

R.RC.3, R.RO.3, R.RIA.2.d

Cognitive: 

OS.4, OS.3.b

Ev.1, Ev.2.c

Ex.1, Ex.3, Ex.4

Non-cognitive:

ScA.1, ScA.4, ScA.
3

SR.2, SR.3

SM.1

Others:

-

Key vocabulary: 

-

Materials required:

Appendix 5 (FHB)

Appendix 2 (SWB)

Error alert: -

PROCEDURE:

Steps Facilitator’s action(s) Students’ 
action(s)

Skip the Question of the Day
Understand the 
question and 
respond. 

Step 1 - 
Introduce 

(10 minutes) 

Asks students what they:

• enjoy about working together with others?

• what challenges they face when working with others?

• do when they have to work with peer they don’t 
know well?


• how can working with different peers help them 
improve their language?


Introduces the concept of Clock Buddies to students.

Gives students 10 minutes to walk around and find their 
Clock Buddies ensuring that both the buddies are 
blocking off the same time to work together. For 
example, if Student A has made Student B as his 6 
o’clock buddy then Student B must also mark Student A 
as his/her 6 o’clock buddy.

Encourage students to have different buddies for 
different times on the clock. 

Intervenes and assists if a student is unable to find a 
partner for a particular time in the clock. 

Based on number of students enrolled in a class, decides 
which o’clock partners need to be found. For example, 
may ask students to look for 6 different o’clock partners 
- 2 o’clock partner, 4 o’clock partner, 6 o’clock partner, 
8 o’clock partner, 10 o’clock partner, 12 o’clock partner. 
All students in the class must follow the same.

Note - The idea is not to complete the whole clock and 
find 12 different partners to work with but identifying 
different peers to work with on different days. 

Reflect and 
respond.

Listen attentively 
to response of 
others.

Understand 
instructions and 
make clock 
buddies.


Reach out to 
different peers.
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Step 2 - 
Model/Demo 
(5 minutes)

Explains the lesson of the day and reiterating:

• how MCQ is important for facilitator to know what 
his/her students have learnt and what they have not. 
This helps facilitator teach better helping them fill 
those gaps.


• importance of honesty so that the facilitator gets a 
true picture of what the student knows/doesn’t know.


• explains the process of Mock Test.

Listen attentively 
to understand.

Asks questions, if 
any.

 

Step 3 - 
Guided 
Practice 

(10 minutes)

Asks students to complete Part B as reading assessment.

Guides those struggling to understand instructions by 
simplifying the instructions for them.

While students are working on Part B, keeps a watchful 
gaze on them and looks at wall displays to organise and 
update them.

Complete Part B.

Step 4 - 
Adjust 
Instruction

(10 minutes)

At the end of 10 minutes, asks students to complete Part 
C.

Guides those struggling to understand instructions by 
simplifying the instructions for them.

While students are working on Part C, keeps a watchful 
gaze on them.

Asks students to review their work for punctuation, 
beginning and ending of sentence, spellings etc. and make 
changes.

Complete Part C.


Review and edit 
work. 

Step 5 - 
Independent 
Practice 

(5 minutes)

At the end of 5 minutes, asks students to move to the 
laptops to complete Part D. 

Guides those struggling to understand instructions by 
simplifying the instructions for them.

While students are working on Part D, keeps a watchful 
gaze on them and looks at wall displays to organise and 
update them.

Move to the 
laptops.

Complete Part D.

Step 6 - 
Extension (30 
minutes)

Asks students to continue at the laptop and watch AV - 
66 for 20 minutes.

Ensures that student watch in full screen mode and at 
the right distance from the screen.

While students are watching the movie corrects the test.

Gives written feedback to students on their performance 
in reading, writing and listening test. (Not grades)

After 20 minutes, asks-


• Compare any two characters in the movie.

• Did your prediction of last time come true?

• What will happen next?

Watch AV - 66.


Reflect and 
respond.

Listen attentively.


Step 7 -
Assessment (10 
minutes)

Shares feedback, growth mindset mode, as in Lesson 21 
and 22 (Facilitator Notes) with students, based on notes 
in the Error Tracker and Mock Test performance (for 
those corrected by the facilitator in Step 6). 

Listen and 
reflect.

Think of ways to 
get better.
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For Facilitator’s Reference - (Revisit Article)

 Ways to Provide Effective Student Feedback


1. Student feedback should be educative in nature.

Use the concept of a “feedback sandwich” to guide your feedback: Compliment, Correct, 
Compliment.

2. Student feedback should be given in a timely manner.

When student feedback is given immediately after showing proof of learning, the student 
responds positively and remembers the experience about what is being learned in a confident 
manner.

3. Be sensitive to the individual needs of the student.

A balance between not wanting to hurt a student’s feelings and providing proper 
encouragement is essential.

4. Ask the 4 questions.

 • What can the student do?

 • What can’t the student do?

 • How does the student’s work compare with what was taught?

 • How can the student do better?

5. Give feedback to keep students “on target” for achievement.

Regular ‘check-ins’ with students lets them know what they are doing well and what need to 
be improved.

6. Host a one-on-one conference.

Providing a one-on-one meeting with a student is one of the most effective means of providing 
feedback. The student will look forward to having the attention and allows the opportunity to 
ask necessary questions. A one-on-one conference should be generally optimistic, as this will 
encourage the student to look forward to the next meeting.

As with all aspects of teaching, this strategy requires good time management. Try meeting with 
a student while the other students are working independently. Time the meetings so that they 
last no longer than 3 minutes.

7. Student feedback can be given verbally, non-verbally or in written form.

It is imperative that we examine our non-verbal cues. Facial expressions and gestures are also 
means of delivering feedback.

8. Concentrate on one ability.

It makes a far greater impact on the student when only one skill is critiqued versus the entire 
paper being the focus of everything that is wrong. For example, when I taught Writer’s 
Workshop at the elementary level, I would let students know that for that day I was going to 
be checking on the indentation of paragraphs within their writing. When I conferenced with a 
student, that was my focus instead of all the other aspects of their writing. The next day 
would feature a new focus.

9. Alternate feedback dates for your students/classes.

Utilize this strategy when grading papers or tests. This strategy allows you the necessary time 
to provide quality, written feedback. Students will also know when it is their turn to meet with 
you and are more likely to bring questions of their own to the conference.

10. Educate students on how to give feedback to each other.


Step 8 - 
Closure 

(5 minutes)

Asks students to share their experience of the day. Reflect and 
share.

Listen to others.

Reflections: Are your satisfied with the performance of your students? Were there any 

              surprises? 
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Model for students what appropriate feedback looks like and sounds like. As an elementary 
teacher, we call this ‘peer conferencing’. Train students to give each other constructive 
feedback in a way that is positive and helpful.

11. Ask another adult to give student feedback.

The principal at the school I taught at would often volunteer to grade history tests or read 
student’s writing pieces. You can imagine how the student’s quality of work increased tenfold! If 
the principal is too busy (and most are), invite a ‘guest’ teacher or student teacher to critique 
work.

12. Have the student take notes.

During a conference over a test, paper or a general ‘check in’, have the student do the writing 
while you do the talking. The student can use a notebook to jot down notes as you provide the 
verbal feedback.

13. Use a notebook to keep track of student progress.

Keep a section of a notebook for each student. Write daily or weekly, dated comments about 
each student as necessary.

14. Return tests, papers or comment cards at the beginning of class.

Returning papers and tests at the beginning of class, rather than at the end, allows students 
to ask necessary questions and to hold a relevant discussion.

14. Give genuine praise.

Students are quick to figure out which teachers use meaningless praise to win approval. If you 
are constantly telling your students “Good Job” or “Nice Work” then, over time, these words 
become meaningless. Make a big deal out of a student’s A+ on that vocabulary test.

Make a phone call home to let mom or dad know how thrilled you are with the student’s 
behavior. Comments and suggestions within genuine student feedback should also be ‘focused, 
practical and based on an assessment of what the student can do and is capable of achieving’

15. “I noticed….”

Make an effort to notice a student’s behavior or effort at a task. For example; “I noticed when 
you regrouped correctly in the hundreds column, you got the problem right.” “I noticed you 
arrived on time to class this entire week.” Acknowledging a student and the efforts they are 
making goes a long way to positively influence academic performance.

16. Provide a model or example.

Communicate with your students the purpose for an assessment and/or student feedback. 
Demonstrate to students what you are looking for by giving them an example of what an A+ 
paper looks like. Provide a contrast of what a C- paper looks like.

17. Invite students to give YOU feedback.

Remember when you finished a class in college and you were given the chance to ‘grade’ the 
professor? How nice was it to finally tell the professor that the reading material was so 
incredibly boring without worrying about it affecting your grade? Why not let students give 
you feedback on how you are doing as a teacher?

Make it so that they can do it anonymously. What did they like about your class? What didn’t 
they like? If they were teaching the class, what would they do differently? What did they 
learn the most from you as a teacher? If we are open to it, we will quickly learn a few things 
about ourselves as educators. Remember that feedback goes both ways and as teachers it is 
wise to never stop improving and honing our skills as teachers.


Adapted from https://www.opencolleges.edu.au/
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Lesson 67: Going Shopping

Language:

S.A.2, S.F.3, S.I.3, S.I.4, S.C.2

L.C.2, L.LA.2, L.AI.5, L.LM.2

R.RC.3, R.RO.2, R.RIA.2.d

W.RE.2.a

Cognitive: 

OS.3.a, OS.4, OS.6, 
OS.2

Ex.4

Ev.1

A.1

Non-cognitive:

SR.1, SR.3, SR.4

ScA.1

SfA.4


Others:

KB.1

Key vocabulary: 

• vendor

• consumer, customer

• shopper

• expensive, inexpensive, reasonable

• cashier

• types of shops

Materials required:

-

Error alert: -

PROCEDURE:

Steps Facilitator’s action(s) Students’ 
action(s)

Discuss the QOD, ensuring that the students understand the question. 

(10 minutes)

Understand the 
question and 
respond. 

Step 1 - 
Introduce 

(10 minutes) 

Announces the o’clock partners of the day. This will be 
used for all pair work during the entire lesson. For 
example, if it is 6 o’clock partners in Lesson 67, then 
each student will complete all activities of Lesson 67 
that require pair work will be done with his/her 6 
o’clock partner. 

With the help of students, recaps ‘daily’, ‘weekly’, 
‘monthly’ and ‘annually’.

Asks students to complete Part A. 

After all students have completed their shopping lists, 
asks them compare it with their o’clock partner of the 
day.

Asks a few pairs to share the similarities and differences 
in their lists using ‘and’ and ‘but’.  

Asks why are some items common and some different.

Accepts all answers and steers the students’ response 
towards size of the family, age/preference/needs of the 
family members, income levels of the family etc.

Listen and 
understand.

Ask questions, if 
any.


Reflect, recall 
and recap.

Complete Part A 
and share their 
list with their 
partners.

Share similarities 
and differences.

Reflect, respond 
and listen 
attentively.
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Step 2 - 
Model/Demo 
(20 minutes)

With the help of students and examples, explains the 
terms - ‘consumer’, ‘producer’ and ‘vendor’.

Asks students what happens if the vendor or producer 
sells them goods of poor quality. 

Accepts all answers and asks students to watch AV - 67 
twice to learn more about their rights as consumers/
shoppers.

After all students have watched the video twice, asks - 


• What was the video about?

• What are rights of a consumer in India?

• What action can you take if you have been cheated 
by a seller? 


OR

Moves to Step 3, if AV - 67 is not available at this time.

Listen, discuss 
and understand.

Reflect and 
respond.

Watch AV - 67 
twice.


Reflect, respond 
and listen 
attentively.

Step 3 - 
Guided 
Practice 

(10 minutes)

Asks students to go over Part B and C with the o’clock 
partner of the day.

In Part C, they must look their list prepared in Part A 
and decide in which shop will they go to buy that item. 
For example, if the shopping list has fruits and 
vegetables, they must tell each other where they will go 
to buy those (green grocery store or fruit/vegetable 
vendor).

Asks a few students to share where they would buy 
items on their shopping list from.

Read and discuss 
Part B and C with 
their partners.


Share responses 
and listen to 
responses of 
others.

Step 4 - 
Adjust 
Instruction

(20 minutes)

With the help of examples and by using them in 
sentences, reviews the vocabulary given in Part D.1 with 
the whole class. (5 minutes)

Asks the students to work with their partner and 
complete Part D.2. (5 minutes)

Models the conversation between the two partners - 

Partner 1 (referring to his shopping list in Part D.2) - “I’d 
like to buy… (mentioning description and quantity). 
Where can I buy it/them?”

Partner 2 - “You can buy_____ from _______(name of 
the shop) and ______ from _______(name of the 
shop).”

Partner 1 - “How do I get to ______ (name of the 
shop)?”

Partner 2 - Gives directions to the shop.

Thereafter, partners switch roles with Partner 1 giving 
directions at the end.

Walks around to ensure that the students are 
participative, at task and maintaining prescribed noise 
level.

Corrects and guides, as required.

Asks a few students to share their responses with the 
class.

Uses peer correction, if required.

Understand and 
use vocabulary 
from Part D.1.

Complete Part D.2 
with a partner.

Observe and 
listen attentively.

Take turns to role 
play with partner.

Maintain noise 
level.


Peer correct 
politely, if 
required.
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Step 5 - 
Independent 
Practice 

(15 minutes)

Switch Hands - Asks students to cross their left and 
right hands over each other and try to type words that 
the facilitator calls out (from current lesson). 

Next, asks students to uncross their hands and type the 
same word. 

Asks students to share which one was better and why. 
With the help of examples from sports and music, 
explains to students the concept of ‘muscle memory’ and 
how keyboarding technique requires ‘muscle memory’.

Explains how practice is the key to developing muscle 
memory.

Asks students to practice keyboarding technique using 
the software. 

While students are practicing keyboarding, shares 
feedback with 2 - 3 students using growth mindset 
statements, as given in Lesson 21 and 22 (Facilitator 
Notes). Uses Error Tracker and Mock Test performance as 
reference.  Simultaneously, reviews the SWB of these 
students for completion and quality of work.

Sit at the laptops 
and practice by 
switching hands.

Reflect and 
respond.

Ask questions, if 
any.


Practice 
keyboarding 
technique using 
software.


Get feedback on 
Mock Test.

Step 6 - 
Extension (20 
minutes)

With the help of students and examples, explains the 
terms - ‘consumer’, ‘producer’ and ‘vendor’.

Asks students what happens if the vendor or producer 
sells them goods of poor quality. 

Accepts all answers and asks students to watch AV - 67 
twice to learn more about their rights as consumers/
shoppers.

After all students have watched the video twice, asks - 


• What was the video about?

• What are rights of a consumer in India?

• What action can you take if you have been cheated 
by a seller? 


OR

Moves to Step 7, if AV - 67 already done in Step 2.

Listen, discuss 
and understand.

Reflect and 
respond.

Watch AV - 67 
twice.


Reflect, respond 
and listen 
attentively.

Step 7 -
Assessment (5 
minutes)

Writes a few words related to shopping and asks 
students to make sentences using those words.

Encourages self-correction in case a students makes a 
mistake.

Uses peer correction, if required.

Read words and 
make sentences.

Self or peer 
correct, as 
appropriate.

Step 8 - 
Closure 

(5 minutes)

Asks students how/where they can use what they have 
learnt in the lesson. 

Encourages students to think both as shoppers and as 
salesperson. This may be useful to students both when 
they go shopping or if they end up working in the stores. 

Ends the lesson by sharing why he/she enjoys teaching 
this class.

Reflect and 
respond.

Listen attentively.

Reflections: How are you improving your keyboarding skills? Are you familiar with the 

               protocols of writing official email within FEA?
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For Facilitator Reflection -

10 Retail Tricks You're Probably Falling For


 By Susie Poppick


The tools companies employ to get you to buy their stuff have grown ever more sophisticated. 
Consumer experience these days is not simply designed; it’s engineered. Research determines 
the ads you see, the scents and sounds you encounter in stores, even the way a salesperson 
might casually touch your arm. 

Here are some of the tricks companies use to entice you to spend more.

1. They make you nostalgic. The abundance of families, puppies, and childhood ephemera in the 
ads you see every day is more than a simple ploy to tug on your heartstrings. Recent research 
shows nostalgia makes people value money less and feel willing to pay more for purchases.

2. They sic rude salespeople on you. At high-end stores like Gucci, customers are actually 
more inclined to buy expensive products after a salesperson has acted snottily to them, a new 
study found. This effect—which doesn’t work with mass-market brands, only luxury—seems to 
have something to do with the desire to be part of an in crowd. To paraphrase Groucho Marx, 
you’re more likely to want to belong to a club that doesn’t want you as a member.

3. They use smaller packaging to get you to buy bigger. You’d think that it would be easier 
to buy and drink less soda and beer if you stick to the cute new mini-cans. But research shows 
buying multi-packs of those small sizes can actually lead people to consume more overall.

4. They get you lost and confused. It’s not an accident that grocery stores are often laid out 
unintuitively. Losing focus makes people spend more on impulse purchases, says expert Martin 
Lindstrom, who has conducted studies on marketing strategies.

5. They mimic your gestures—and get women to touch you. A woman’s touch—but not a man’s
—makes people of either sex looser with their money, so when that saleswoman touches your 
shoulder, you may unwittingly end up spending more. Additionally, research shows that if a 
salesperson of either gender imitates your body language, you are more likely to buy what he 
or she is selling.

6. They get you to handle the merchandise. Research shows your willingness to pay more 
increases as you spend more time looking at and holding objects.

7. They create the illusion of bulk bargains. Researcher Lindstrom found that adding the 
sentence “maximum 8 cans per customer” to the price tag of soup cans caused sales to jump, 
even if no true discount was offered, because it gave the illusion of one. It’s worth asking at 
checkout: Does that “10 for $10” actually just mean one for $1?

8. They give you free treats. Consuming even one free chocolate increased shoppers’ desire 
for nonfood luxuries—including expensive watches, dressy designer shirts, and Mac laptops—right 
after eating it, according to a study published in the Journal of Consumer Research.

9. They drop the dollar sign. A Cornell study found that a format that leaves off dollar signs 
and even the word dollar gets people to spend 8% more at restaurants.

10. They carefully engineer store ambience. In an appliance store, researcher Lindstrom 
pumped in the smell of an apple pie, and the sales of ovens and fridges went up 23%. He also 
found that alternating German and French music in a wine shop influenced which bottles 
customers purchased.


Adapted from http://time.com/
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Lesson 68: A Smart Shopper

Language:

R.RO.3, R.RIA.2.d

W.CW.9, W.RE.2.a

S.A.2, S.F.3, S.I.3, S.I.4, S.C.2

L.C.2, L.LA.2, L.AI.5, L.LM.2

Cognitive: 

OS.4, OS.5, OS.3.a

Ex.4, Ex.3

Ev.2.a, Ev.2.c


Non-cognitive:

SR.2, SR.3

ScA.4, ScA.3, ScA.1

SM.1, SM.3, SM.4

SfA.2

Others:

Key vocabulary: 

• discount, sale

• bill/receipt

• needs, wants

• reuse, recycle, borrow

Materials required:

-

Error alert: 

PROCEDURE:

Steps Facilitator’s action(s) Students’ 
action(s)

Discuss the QOD, ensuring that the students understand the question. 

(10 minutes)

Understand the 
question and 
respond. 

Step 1 - 
Introduce 

(10 minutes) 

Announces the o’clock partners of the day. This will be 
used for all pair work during the entire lesson.

Asks a few students to recap the learnings of the 
previous day.

With the help of students, recaps ‘intelligence’ and 
‘smart’. (Lesson 34)

Shares the learnings of the day’s lessons and how it will 
help them, both as shoppers and as sales professionals.

Ask students to read and discuss the bill in Part A with 
their o’clock partner of the day.

Asks a few factual questions to check understanding of 
the students.

Listen and 
understand.

Ask questions, if 
any.

Reflect, recall 
and recap.

Read and discuss 
the bill in Part A 
with the partner.

Reflect, respond 
and listen 
attentively.

Step 2 - 
Model/Demo 
(15 minutes)

Recaps needs and wants, with the help of students. 
(Lesson 57) 

Asks students to read the infographic in Part B.1 and 
share with their partner what they understand.

Asks a few students to share what their partner 
understood. 

Explains the infographic, with the help of students and 
examples.

Asks students to look at their shopping list (Part D.2 in 
Lesson 67) and complete Part B.2.

Explains how the first table is reflection of how they 
currently fulfil their needs/wants from the shopping list; 
the second table is about changes that they can make to 
become smart shoppers.

Ask a few students to share their responses/changes.

Reflect, recall 
and recap.

Read and discuss 
Part B.1 with 
their partner.

Refer to Lesson 
67 and complete 
Part B.2.

Listen and 
understand.

Ask questions, if 
any.

Share or listen to 
responses.
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Step 3 - 
Guided 
Practice 

(10 minutes)

Explains Part C and asks students to review and complete 
it with their o’clock partner of the day.

Asks a few students to share their responses to Part C.2

Accepts all answers and repeats the correct ones/ones 
that help steer the lesson well.

Read, review and 
complete Part C.

Share or listen to 
responses.

Step 4 - 
Adjust 
Instruction

(20 minutes)

Asks students to apply their learnings of Lesson 67 and 
68 to prepare the role play.

Asks students to refer to the conversation in Appendix 3 
(SWB) as a reference for role play.

Encourages students to be creative while preparing the 
script with their partners. (5 minutes).

Each pair presents their shopping role play in 1 - 2 
minutes. 

While one pair presents, the pairs share feedback non-
verbally on use of appropriate vocabulary, intonation and 
word stress.

Prepare role play 
referring to 
Lessons 67, 68 
and Appendix 3.

Present role play.

Share non-verbal 
feedback on 
presentation.

Step 5 - 
Independent 
Practice 

(30 minutes)

Asks students to move to the laptops and watch AV - 68 
for 20 minutes.

While students are watching the movie gives written and 
verbal feedback to 5 - 7 students using growth mindset 
statements, as given in Lesson 21 and 22 (Facilitator 
Notes). Uses Error Tracker and Mock Test performance as 
reference. 

Simultaneously, reviews the SWB of these students for 
completion and quality of work.

After all students have watched AV- 68, asks-


• The cat and dog are so different from each other, yet 
they are friends. Have you ever made friends/worked 
with anyone who is very different from you?


• What are some new words you heard and what could 
they mean?


• What is your superpower and how would you feel if 
you lost it?

Move to laptops 
and watch AV - 
68. 


Reflect and 
respond.

Listen attentively.

Step 6 -
Assessment (5 
minutes)

Asks students to discuss needs that are fulfilled without 
having to shop. For example, the need to breathe. 

Helps students realise how nature had provided for most 
of our needs. 

Asks students to share what they are grateful to nature 
for. 

Reflect and 
respond.

Listen attentively.

Step 7 - 
Closure 

(5 minutes)

Asks students to share one tip that they will use to 
become smart shopper. 

Reflect and 
respond.

Listen attentively.

Reflections: What do you do to ensure that all students have completed their workbook 

               exercises? How do you create time/support for those who are absent for a 

               lesson or two? (Discuss this during the PLC.)
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For Facilitator Reflection -

Want to Live in Harmony With Nature? This Sustainable Lifestyle Coach Has Some Amazing 

Tips for You.

- by Uma Iyer 


City dwellers can reduce their carbon footprint. Deepa, a sustainable lifestyle coach shares 
some easy to follow tips.

We keep hearing about climate change, depletion of natural resources and global warming. We 
know these are real issues that are affecting human and animal lives adversely. We all 
understand, but the question is, how can we help? How can we, the city dwellers adopt a 
sustainable life and become agents of change?

The answer is by practicing zero waste living wherein we reduce our usage of natural resources 
by making simple, doable lifestyle changes.

“Take something as basic as wearing the same shirt several times over as an example. It took 
me a long time to understand that it was absolutely okay to repeat clothes. To understand that 
I was not the shirt,” she emphasises.

She believes that the way to true joy is to live in harmony with the four relationships: Oneself 
(physically, emotionally and spiritually), Others (family, friends, and people in general), Animals 
(all living creatures) and Nature (soil, water and air). She noticed that the moment there was a 
conflict amongst any of the four, everything else got affected.

Stop shopping – Understand the need between ‘want’ and ‘need’

Today we are living a life of unimaginable luxury. Throw consumerism out of the window and 
understand what you really need. “I depend on free gift shops, thrift shops and hand me 
downs, thus consuming what is already there/ discarded by others, putting less pressure on the 
planet and its resources.”

Deepa often invites people to take a ‘four month no shopping challenge’ in a Facebook page she 
runs.

Get to know your dustbin and manage it

We may not litter, but do we really know where the garbage from our bins go? Into landfills… 
now, agreeably some of them are functional and designed to be a part of integrated waste 
management. But, most of them are unattended dump sites that cause a build-up of all sorts of 
solid waste materials.

Deepa says, “Over time, I chose to stop blaming everyone and become the solution. My kitchen 
waste is treated in a home composter. The organic manure generated is used for my terrace 
vegetable garden. Newspapers are donated to a local animal shelter, E-waste goes to an E-
waste recycler and I am still trying to figure out the best way to recycle tube lights, bulbs 
etc. Once we actually start caring about what we bin, we will find a way to reduce, reuse, and 
recycle.”

Watch what you eat, how you eat

Little changes like switching to cold pressed oils, rock salt, indigenously grown millets can bring 
about a significant change,” Deepa asserts. I have made eating home-cooked, healthy meals a 
priority. I am also vegan, no-tobacco- alcohol-carbonated drink person and try to keep away 
from processed food.

We are what we eat, literally. “At my home in Delhi, I grow a lot of greens/ salad vegetables on 
my terrace in bathtubs that people discarded,” Deepa says.

“As far as cosmetics go, ‘If I cannot eat it, I cannot put in on my body’ is the thumb rule I go 
by. I use things either available in my kitchen or locally made (perfume and chemical free), 
keeping in mind it must have no harm on my body, animals and nature.”
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A few more easy to follow things are:

 � Take a public transport or car pool as much as possible.

 � Carry a cloth bag, carry your water bottle.

 � Collect the water thrown out by the RO/ water filter and use it to flush 

                toilets/mop floors/ wash vessels.

 � Switch from disposable batteries to rechargeable ones

 � Avoid chemical air purifiers; buy air cleansing plants like Areca palm, 

                money plant or Viper’s bowstring hemp (snake plant) instead

 � Grow something in the available space, even if it is just one pot of herbs 

                – growing a plant brings you that much closer to nature

 � Wash your hands instead of using tissues, hand sanitizers, wet wipes etc

Making small shifts lead to larger ones and eventually an effective path to a sustainable life 
becomes clearer. 


Adapted from www.thebetterindia.com
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Lesson 69: Talking About Present - 1

Language:

S.A.2, S.F.3, S.I.3, S.I.4, S.C.2

L.C.2, L.LA.2, L.AI.5, L.LM.2

R.RC.3, R.RO.3, R.RIA.2.c

W.CW.7, W.RE.2.b

Cognitive: 

OS.6, OS.2, OS.4

Ev.1, Ev.2.a

Non-cognitive:

SR.2

ScA.3, ScA.4, ScA.
1

Others:

-

Key vocabulary: 

• present

• future

• past

• different action words

Materials required:

-

Error alert: confusion between simple present and simple continuous.

PROCEDURE:

Steps Facilitator’s action(s)
Students’ 
action(s)

Discuss the QOD, ensuring that the students understand the question. 

(10 minutes)

Understand the 
question and 
respond. 

Step 1 - 
Introduce 

(10 minutes) 

Announces the o’clock partners of the day. This will be 
used for all pair work during the entire lesson.

Recapping the learnings of the previous lesson, asks 
students where are they on the Willingness ladder 
(Appendix 1 - SWB) when it comes to their shopping 
resolutions. 

Explains how ‘shop' is a homophone - used both as a 
noun and a verb. 

Recaps other homophones (Lesson 35) ending with recap 
of homophone ‘present’.

Shares how students will learn to speak about their 
present in the day’s lesson.

Asks students to share why it is important to 
communicate correctly about the present.

Listen and 
understand.

Ask questions, if 
any.

Reflect, recall 
and recap.


Listen attentively.

Step 2 - 
Model/Demo 
(10 minutes)

Explains the subject verb agreement using Part A.1.

Asks a few questions to check students’ understanding.

Asks students to complete Part A.2 with their o’clock 
partner of the day.

Asks a few pairs to share their responses and asks other 
pairs on whether or not a response is correct.

Listen and read 
Part A.1.

Complete Part A.2 
with their 
partners.

Share and listen.
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For Facilitator’s Reference: 

Displaying Student Work


by Marlynn K. Clayton

In any classroom, displays should consist primarily of the children’s work, rather than teacher-
made or store-bought pieces, no matter how beautiful those pieces might be. Displaying student 
work sends several important messages: 

As teachers, we value what students do. 

This is their classroom as much as ours. 

And in this classroom, students share their work, learning from each other. 


Step 3 - 
Guided 
Practice 

(10 minutes)

Asks students to look at Part B and tell their partner 
what it shows about past, present and future.

Asks a few pairs to share their partners’ understanding 
with the class.

With the help of examples explains Part C.1

Encourages students to share their examples. 

Read and discuss 
Part B.

Share their 
understanding of 
Part B.

Share and listen 
to examples.

Step 4 - 
Adjust 
Instruction

(15 minutes)

With the help of students explains the task in Part C.2.

Asks students to complete Part C.2.

Walks around to assist, guide and monitor, as required.

Asks a few pairs to share their responses.

Understand, share 
and listen to Part 
C.2.

Share and listen.

Step 5 - 
Extension

(30 minutes)

Asks students to:

• take turns to read with their reading buddies. (15 
minutes)


• take turns to share their responses to Part E. (5 
minutes) -


• complete Part D and peer check. (10 minutes)

While students are reading gives written and verbal 
feedback to 5 - 7 students using growth mindset 
statements, as given in Lesson 21 and 22 (Facilitator 
Notes). Updates Error Tracker while students are reading.

Form reading 
groups.

Read, discuss and 
write, as 
instructed.


Step 6 -
Assessment (5 
minutes)

Asks students to share - 

• What new words have you learnt from the book that 
you are reading?


• Which of these new words have you started using/
used? Where?


Ensures that all students share their words.

Reflect and 
respond.


Share their new 
words. 

Listen attentively 
to others.

Step 7 - 
Closure 

(5 minutes)

Asks students to share - 

• What part of the lesson did you like? Why?

• What part of the lesson did you not like? Why?

Reflect and 
respond.

Listen attentively 
to others.

Reflections:  Has there been any improvement in your reading habits/skills after joining FEA?

                Have you been reading while students read during the reading sessions?

                Share with your peers during PLC. 
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Students will look at their own work more frequently than they will look at commercial 
materials.

Here are some suggestions for displaying student work in a classroom:


• Display in-process and finished pieces. Doing so sends the message that you value the 
process of learning, not just the products. Encourage students, for example, to share draft 
writing with cross-outs and highlighter marks. This helps students learn that it’s okay for 
learning to be messy and that mistakes are part of learning—not things to hide or avoid.


•  Include everyone. Display work from each of the children, not just the “best.”

•  Give students a say. Children may not be comfortable showing work that you believe is 
worthy. It’s respectful to check before putting a piece on display. Besides showing respect 
for students, giving them a say in what is displayed has added benefits: 1) Displays will be 
more varied and interesting, since different students will likely choose different types of 
pieces to display; and 2) This variety sends the message that students are valued as 
individuals.


•  Give students their own space. If you can, create a display square for each student and let  
each student decide what to display there.


• Use wall space for two-dimensional work and shelf tops for three-dimensional work.   
Display paintings, writing samples, book reviews, and other two-dimensional work on 
bulletin boards and other wall spaces. Keep the tops of shelves clear for dioramas, models, 
and other three-dimensional pieces.


• Make displays purposeful. You don’t need to display every piece of work students do. Before 
you display anything, be clear about why you’re doing it and how long you’re going to leave 
it up.


• Covering every possible space will make the room seem cluttered and overstimulating. 
Leave a good amount of wall space and shelf tops clear, and leave ample borders around 
bulletin boards.


• Keep displays current. Take down old work. Students usually don’t care about and won’t look 
at work they did months ago.


• Put it at eye level—the children’s eye level. Whenever possible, put displays no higher than 
the children’s eye level. They’ll become frustrated by—or learn to ignore—displays above 
their heads.


Create displays that honor effort and not just perfectly mastered work. Displays should make 
every child feel valued regardless of his or her academic or artistic abilities. Whenever 
possible, avoid using grades, stickers, or marks on children’s work, especially work that will be 
displayed.


Adapted from https://www.responsiveclassroom.org/
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Lesson 70: Talking About Present - 2

Language:

R.RC.3, R.RO.3, R.RI.2

W.CW.4, W.CW.8, W.RE.2.a

S.A.2, S.F.3, S.I.3, S.I.4, S.C.2

L.C.2, L.LA.2, L.AI.5, L.LM.2

Cognitive: 

OS.3.a, OS.4,OS.5, 
OS.6

Ex.3

Ev.2.a

Non-cognitive:

SR.2, SR.3

ScA.3, ScA.4

SfA.4, SfA.5


Others:

KB.1

Key vocabulary: 

• present

• future

• past

• different action words

Materials required:

-

Error alert: confusion between simple present and simple continuous.

PROCEDURE:

Steps Facilitator’s action(s) Students’ 
action(s)

Discuss the QOD, ensuring that the students understand the question. 

(10 minutes)

Understand the 
question and 
respond. 

Step 1 - 
Introduce 

(5 minutes) 

Announces the o’clock partners of the day. This will be 
used for all pair work during the entire lesson.

With the help of students, recaps actions words. (Lesson 
33)

Shares what the students will learn in the day’s lesson.

Asks students where/when they can use this knowledge.

Accept all answers and repeats the ones relevant to the 
lesson.

Tells students that they will learn to talk about past 
events in Book 3.

Listen and 
understand.

Ask questions, if 
any.

Reflect and 
respond.


Step 2 - 
Guided 
Practice 

(15 minutes)

Asks students to review Part A with their partners.

Asks a few students to share their understanding and 
give examples (different from those in Part A).

With the help of Part B explains how different words 
change when used in present continuous tense.

Involves students during the explanations and encourages 
them to share their own examples for each rule. 

Read and review 
Part A with their 
partners.

Listen, refer to 
Part B and 
understand.

Share examples.

Step 3 - 
Adjust 
Instruction

(10 minutes)

Asks students to imagine that they have achieved their 
career goals.

Asks them to visualise themselves doing the work ad 
write 5 -7 sentences about what they see themselves 
doing using present continuous tense.

Gives students 5 minutes to complete the task.

Walks around to guide, assist and monitor, as required.

Asks students to check their partner’s sentences. 

Visualise and 
describe, as 
instructed.


Peer check.
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Step 4 - 
Independent 
Practice

(20 minutes)

Running Commentary - Models the activity to students. 

Part 1 enacts, as per the chosen topic. Partner 2 gives a 
running commentary of what Partner 1 is doing, using 
present continuous tense.

Gives pairs 5 minutes to practice and 1 - 2 minutes to 
practice. 

Shares the topics with the class:


• A cricket/football match.

• Recipe show on TV.

• A scene from the movie they have been watching.

• A scene from the book they are reading. 


Ensures that each commentary has about 7 - 10 
sentences. When Pair 1 presents, Pair 2 must note down 
the errors made by Pair 1 and share with the class. 
When Pair 2 presents, Pair 3 notes and shares feedback 
etc.

Listen and 
observe 
attentively.


Prepare and 
practice the 
running 
commentary.


Present the 
commentary.

Note and share 
peer feedback.

Step 5 -
Extension (20 
minutes)

Shares how audios-videos are powerful resources to 
learn new knowledge. 

Tells students that they will learn a part of the day’s 
lesson from the video.

Asks students to watch AV - 70 and make notes.

After all students have watched AV - 70, asks - 


• How is learning from a video different from learning 
from your facilitator?


• What errors do you make when speaking about 
present?

Watch AV - 70 
and make notes.

Reflect and 
respond.

Listen to 
responses of 
others.

Step 7 - 
Assessment (15 
minutes)

Asks students to sit next to their partners sharing a 
common laptop. The partner on the right uses the right 
half of the keyboard and the one on the left uses the 
left half.

Calls out a word/phrase that the partners must type in 
using the keyboard together. 

Asks students to share their experience of using one 
hand and half the keyboard vis-a-vis both hands and full 
keyboard. 

Reiterates the importance of using the full keyboard 
with both the hands.

Asks students to practice the technique using the 
software.

While students practice typing, makes phone calls to 
students who have been irregular or absent without 
information and updates the Call Log.

Move to the 
laptops - 2 
students per 
laptop.

Keyboard, as 
instructed.

Listen and 
observe 
attentively.

Practise 
keyboarding using 
the software.


Step 8 - 
Closure 

(5 minutes)

Asks students to share how their writing skills are 
improving.

Shares that they will learn to write paragraphs soon and 
in Book 3 write letters and emails.

Reflect and 
respond.

Listen attentively.
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For Facilitator's Reference:

Are You Listening?


Listening is the most underdeveloped and under rated human skill. And yes it’s a skill. We are 
not born good listeners. As new borns we come into the world literally yell for attention. And as 
adults we are constantly thinking of what we are going to say next in a conversation. Yet 
listening is what makes our intelligence as a species more than the sum of its parts. It’s not 
when we talk, but when we listen that we are connected to each other.

We are taught to read and write in schools but we are not taught to listen. As a result we all 
want to be heard but we don’t know what it takes to listen. It takes effort and training to be a 
good listener. It’s easy to listen for what we want to hear. It’s really hard to listen to what is 
being said. Most of the time we are simply listening for clues and key words and phrases. Truly 
listening to what’s being said takes effort and energy.

We have all become good at communicating out but not communicating in. We want to be heard 
but we are not able or willing to hear.


What comes in the way of our listening?

1. Our thoughts. 

2. Our desire to fill the void, the silences.

3. Our desire to impress with our ideas/experience/thoughts.

4. Our desire to share our similar experience as a way to connect.

5. Our own need to be heard !!

What are ways to improve your listening skills:

1. Do not interrupt the other till they stop.

2. Do not allow your thoughts to wander to what you want to say.

3. Stay with the narrative of the person speaking. Listen to every word.

4. Keep your experience and stories out of listening.

5. Keep in mind listening is an active verb and not a passive action.


What are the benefits of being a good listener?

1. People will simply gravitate towards you. 

2. You will find others are willing to listen to you.

3. You will become a wealth of information and knowledge. 

4. You will truly be able to empathize with others.

5. Your relationships will be more meaningful and deeper.


Next time someone speaks to you. Give them the gift of listening. It will not be easy, but it 
will change how you view the world.


Adopted from https://www.huffingtonpost.com/


Reflections:  Do you read the articles while you prepare for the lesson and before you teach 

                it to the students? Have these articles helped you? If yes, how?

                (Share with your peers during PLC.)

                Lesson 72 would involve participation of select FEA graduate(s) or peer 

                facilitator or HO staff. Have you organised that?
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Lesson 71: Active Listening - 1

Language:

R.RC.3, R.RO.3, R.RI.2, R.RIA.
2.d

W.CW.8

S.A.2, S.F.3, S.I.3, S.I.4, S.C.2

L.C.2, L.LA.2, L.AI.5, L.LM.2

Cognitive: 

OS.2, OS.6, OS.4

Ev.2.a, Ev.2.c

Ex.3

A.3

Non-cognitive:

ScA.3, ScA.4, ScA.
1

SR.2, SR.3, SR.1 

SfA.4

Others:

-

Key vocabulary: 

• listening/hearing

• sketch notes/picture notes

Materials required:

Appendix 6 (FHB)

Error alert: expression/intonation while displaying listening behaviour.

PROCEDURE:

Steps Facilitator’s action(s) Students’ 
action(s)

Discuss the QOD, ensuring that the students understand the question. 

(10 minutes)

Understand the 
question and 
respond. 

Step 1 - 
Introduce 

(5 minutes) 

Announces the o’clock partners of the day. This will be 
used for all pair work during the entire lesson.

Asks students to discuss the difference between listening 
and hearing with their o’clock partners of the day.

After 2-3 minutes asks the pairs to share their 
responses. 

Accepts all answers and repeats the ones that is 
relevant to the lesson.

With the help of students, explains how listening 
carefully and attentively is a powerful way to learn 
anything, especially language.

Shares what the students will learn in the day’s lesson.

Listen and 
understand.

Ask questions, if 
any.

Reflect and 
respond.


Share their 
responses.

Listen to 
responses of 
others.

Step 2 - 
Guided 
Practice 

(10 minutes)

Explains how listening, like speaking, reading and writing 
is a learnt skills that we have not been formally taught.

Asks students to read and complete Part B with their 
partners.

Encourages them to read to each other and while one 
partner reads, the other listens.

Allows students to read and reread, if required.

Walks around to assist, guide and monitor, as required.

Asks a few students to share their responses to Part B.

Takes turn to 
read and listen. 
Complete Part B 
with a partner.

Re-read, if 
helpful.

Share their 
responses and 
listen to others.

Step 3 - 
Adjust 
Instruction

(5 minutes)

Asks students how good they are at listening.

Asks students who is best person to assess out listening 
skills.

Asks students to complete Part C.1 for each other first in 
the Partner column.

Asks students to assess their own listening skills. 

Reflect and 
respond.

Complete Part C.1, 
as instructed.
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Step 4 - 
Independent 
Practice

(15 minutes)

Asks students if there is any difference between how 
they have rated themselves and how they have been 
rated by their partners.

Asks students to discuss Part C.2 and give feedback to 
each other to improve their listening skills. (5 minutes)

Walks around to assist, guide and monitor, as required.

Asks a few students to share the ideas that they have 
been given to become better listeners and which ones 
will they start working on.

Administers Active Listening Quiz (Appendix 6 (FHB) to 
pairs. Each pair gets one question and 30 seconds to 
discuss and 30 seconds to respond.

Uses peer correction, whenever required.

Reflect, compare 
and respond.

Discuss Part C.2 
and share 
feedback with 
partner and class.

Take the Active 
Listening Quiz.


Peer correct, 
politely.

Step 5 -
Extension (15 
minutes)

Plays the Therapist Game with students. Students are 
asked to speak about an event in their life (Appendix 6 - 
FHB). Partner 1 speaks and Partner 2 listens. Partner 2 
then shares that with the class and Partner 1 tells 
whether or not that was what he/she shared. Another 
topic is given and now Partner 2 speaks and Partner 1 
listens and shares with the class. 

Ensures that in different rounds, different students get 
to share what they were told so that most/all students 
get to speak.

Plays as many rounds as time permits.

Play the 
Therapist Game, 
as instructed.

Takes turn to 
listen and share.

Step 6- 
Assessment 
(30 minutes)

Explains what sketch notes or picture notes are. 

Helps students identify sketch notes as a form of brain-
friendly learning strategy.

Explains how it will be used during the reading session. 
When one student is reading, others will draw what they 
hear being read. Then they will compare to see how 
their sketch notes are different/same, using present 
tense.


• take turns to read. (25 minutes, including taking notes 
in the form of a sketch once.)


• compare the sketch notes, using present tense. (5 
minutes)


While students read, updates and organises the wall 
displays so that it reflects students current learning/
work.

Stays alert to groups/students who may need assistance 
or guidance to stay motivated with reading.

Listen and 
observe 
attentively.

Ask questions, if 
any.

Take turns to 
read and draw 
sketch notes.

Compare sketch 
notes, using 
present tense.

Step 7 - 
Closure 

(5 minutes)

Asks students to share - 

• What part of the lesson did you find easy?

• What part of the lesson did you find difficult? Why?

• What are you going to do about the difficult parts?

Reflect and 
respond.

Listen attentively 
to response of 
others.
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For Facilitator's Reference:


When Teachers Become Better Listeners, Students Become Better Learners

By Margaret Steen


 

Teachers spend a lot of time talking: explaining, leading conversations, giving demonstrations. 
But listening can be equally powerful — and it’s a skill that not everyone masters, often 
because people don’t realize its importance.


Gillian Parrish, a research and communications specialist at the Teaching Center at Washington 
University in St. Louis, says educators are increasingly recognizing the importance of listening 
as well as talking. She offers three reasons listening is crucial to building a good classroom 
culture:


1. When people listen to each other, new ideas take shape -

Parrish likens a discussion when participants ask questions and then listen to the answers to 
“an open window, open to whatever comes in.” This opens all participants to new ideas and 
helps them really understand them.


2. Being listened to deepens student learning -

When students feel they are genuinely part of the conversation, they are more likely to really 
understand what they are learning and remember it. This type of open-ended conversation can 
move students from being passive consumers of information to more self-directed learners.


3. Listening well helps the teacher learn, too -

Not every lesson lends itself to a conversation between students and the teacher. But when 
teachers are engaging students in a discussion about the meaning of what they have learned 
the conversation will be more rewarding for the teacher and the students if people are 
listening to each other.

This means more than simply pausing to let the other person speak.

“Think back to those teachers that really cared about what you had to say, that heard your 
words and were sparked by them, that really took in your questions and mulled them over 
themselves, even if they are old questions in that field,” Parrish said. “That kind of listening 
makes our classrooms into vibrant learning communities.”


Our culture is often easier for extroverts than for introverts, which means it “tends to be 
afraid of silence,” Parrish said. That’s why it’s so important to both tell students what good 
listening can accomplish and model it for them.


The pause after a question doesn’t have to be an awkward silence: It can be the space where 
deeper ideas take root.


Adapted from https://education.cu-portland.edu/


Reflections: Display of students’ work/learning on the walls is a powerful way to make 

               feel a sense of belonging in the class. Do you display work of all students or 

               select students? 

               It is also a valuable tool to make students’ learning visible to them and others. 

               Do you mark/correct errors in students work before your put it up? Do you give

               feedback on students’ work before displaying it? 
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Five reasons why listening is important for teachers

 by Peter Hudson


There are of course innumerable reasons for being a good listener if you are a teacher.  I have 
picked the five that I think are the most important.


1. To show respect for and motivate your students -

If anyone is listened to they feel more respected than if they are spoken over or talked at.  If 
your teacher listens to you, you feel that much more valued and if you feel more valued you 
feel good about yourself which in turn makes you want to do more.  In other words, you feel 
more motivated.  Increased motivation makes you much more likely to work harder and if you 
work harder you achieve more and will receive yet more respect. 


2. To find out what’s really going on with your students -

If you are to support your students as well as possible you need to know what’s going on in 
their lives. Some students will be open and informative but others won’t. Active listening is a 
really good way to get kids to open up. A skilled active listener can help students to find their 
own way out of difficulties which is even better as it increases their self-motivation.


3. To be an effective role model-

Whether you notice or whether you don’t, as a teacher you have a significant influence on 
students: you are a role model for them. So you need to decide how best to play out this role. 
Setting an example as a listening caring person will rub off and you will be helping students to 
develop as listeners too.


4. To be the best kind of support for your colleagues at school -

We all know that having a ‘natter’ in the staff room and saying ‘well done’ can help you and 
your colleagues get through the difficult patches in a school day, week or term.  But giving 
them a serious ‘listening to’ can be even more supportive.  All that was written under showing 
respect for students works equally well with peers.  At one school where active listening skills 
had been taught to a majority of staff, teachers would regularly say to others at break, I don’t 
want to chat today, could you give me a ‘proper’ listening to like we learnt on the course?  In 
this kind of listening session staff would discuss significant problems and then create their own 
action plan to tackle them: the specific form of listening taught completely obviates the need 
for you to give advice to the other person, but rather helps them think it all through in a 
constructive way and find their own way forward. 


5. To help you with parent conferences - 

As a parent, I well remember being told this and that about my daughters’ work and 
attitudes.  The teachers often acted as if they were the only ones who knew anything. Trying 
to get a word in edgeways was often quite difficult.  I often went away frustrated and 
disappointed. I’m sure it’s not that bad anymore, but I expect it’s still difficult for teachers to 
know how best to deal with some of the more difficult parents meetings.  Listening can be a 
real boon in these situations too.  Parents need to feel heard and understood:  it all starts 
with listening!


Adapted from http://consiliumeducation.com/
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Lesson 72: Learning Contract - 2

Language:

S.A.2, S.F.3, S.I.3, S.I.4, S.C.2

L.C.2, L.LA.2, L.AI.5, L.LM.2

W.CW.4, W.RE.2.b, W.CW.7.a

R.RC.3, R.RO.3, R.RIA.2.c

Cognitive: 

Ex.1, Ex.4, Ex.2

OS.2, OS.3.a, OS.3.d

Ev.1, Ev.2.c

A.1

Non-cognitive:

SM.1

SR.2, SR.3

SfA.5

ScA.1

Others:

-

Key vocabulary: Materials required:

-• goals


• specific

• measurable

• relevant

• achievable

• timely

Error alert: 

PROCEDURE: This lesson is best taught in the presence of select FEA graduates. In case of a 
new branch, peer facilitator or HO staff member’s help may be taken.

Steps Facilitator’s action(s) Students’ 
action(s)

Discuss the QOD, ensuring that the students understand the question. 

(10 minutes)

Understand the 
question and 
respond. 

Step 1 - 
Introduce 

(5 minutes) 

Announces the o’clock partners of the day. This will be 
used for all pair work during the entire lesson.

Announces the initiation of Catch ‘em Listening. During 
the course of the lesson, he/she will catch a student/
students who have been displaying active listening. Along 
with the name, he/she will also share the listening 
behaviour demonstrated by the student(s).

Recaps, with the help of students facial expressions, 
words and actions that demonstrate active listening.

Shares what the students will learn in the day’s lesson.

Listen and 
understand.

Ask questions, if 
any.

Reflect, recall 
and recap.


Step 2 - 
Demo/
Modelling

(10 minutes)

Asks students if they have heard of Michael Phelps.

Accepts all answers and then asks students to work with 
their o’clock partners of the day to learn more about 
Michael Phelps in Part A.

Walks around to support, assist and monitor, as required.

After all students have completes Part A, asks different 
pairs to share their responses with the class.

Seeks peer feedback/correction on whether or not a 
response is correct.

Asks students on how do successful people/sport persons 
set their goals.

Encourages wider participation and accepts all answers.

Looks for students demonstrating active listening and 
calls out saying - “I caught _____ listening actively. He/
she was _______.”

Reflect and 
respond.

Read and 
complete Part A 
with their 
partners.


Share their 
responses.

Listen attentively 
to response of 
others.

Share peer 
feedback politely.
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Step 3 - 
Guided 
Practice 

(20 minutes)

Asks students to learn more about the big goals and 
small goals by watching AV - 72 twice.

While students are watching the AV - 72 speaks to the 
FEA graduate(s)/peer facilitator/HO staff to discuss the 
role that they will play during the lesson.

After all students have watched AV - 72 twice, asks - 


• How does the speaker track his goals?

• What does the speaker say about regular practice, 
without missing even a single day?


• Would the speaker have achieved success with an 
easy-going coach? Why?

Watch AV - 72 
twice.

Reflect and 
respond.

Listen to 
responses of 
others.


Step 4 - 
Adjust 
Instruction

(10 minutes)

With the help of examples and students, explains the 
meaning of the words in Part B.

Asks students to go over Part B and C with a partner.

With the help of FEA graduate(s)/peer facilitator/HO 
staff, ensures that all students understand these terms.

Asks a few pairs to share their responses.

Seeks peer feedback/correction on whether or not a 
response is correct.

Listen, discuss, 
understand and 
complete Part B 
and C.

Share responses. 

Give peer 
feedback.

Step 5 - 
Independent 
Practice

(20 minutes)

Working independently, asks students to think of their 
big goal (not wish) and write it down in Part D.

Asks students to review and revisit the big goal to make 
it SMART.

With the help of FEA graduate(s)/peer facilitator/HO 
staff, ensures that all students are rethinking/rewording 
their goals to make them SMART.

Asks students to get feedback on their goals, from a 
peer of their choice (need not be the o’clock partner) 
after they have revised it to the best possible version.

Explains how writing goals helps us think them through 
and works as reminder to stay committed to them.

Explains how sharing our gaols with others helps us stay 
motivated towards their achievement.

After students have received peer feedback, gives them 
2 minute to review/revise their goals.

Asks them to write their gaols in the form of a 
paragraph in Part D.

Asks them to read and re-read the paragraph for 
editing, if required, and for making it into a resolution. 

Asks students to review the Climb to Graduation and 
make connections between the FEA program basecamps 
and their big goal.

Asks a few students to share these connections. 

With the help of FEA graduate(s)/peer facilitator/HO 
staff, guides students to make connection between their 
big goals and what they will learn in Books 3, 4 and 5.

Looks for students demonstrating active listening.

Think and 
complete Part D.

Work 
independently or 
with facilitator or 
with FEA 
graduate(s)/peer 
facilitator/HO 
staff to make 
goals SMART.

Get/give peer 
feedback.

Revise goals.

Complete Part D.

Review and edit 
Part D.

Make and share 
connections 
between their 
goals and FEA 
program 
basecamps;  their 
goals and Books 
3, 4 and 5.

Listen attentively 
to others.
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For Facilitator's Reference:


SMART Goal Setting With Your Students

by Maurice J. Elias


With all that is being written now about "mindset," it is an excellent idea to having our 
students set positive goals. More and more K-16 schools are introducing concepts like SMART 
goals as a way of gradually building students' capacity to tackle the increasing challenges they 
are facing.

SMART goals are:

S = Specific

M = Measurable

A = Attainable

R = Relevant, Rigorous, Realistic, and Results Focused

T = Timely and Trackable

Learning how to frame goals as SMART goals and being willing to adjust them to get SMARTer 
is an important skill that would help every student get off to a better start and future.

Here is a practical example, starting with a typical, but not especially SMART, goal:

I will do better on my report card in the next term.

Here is a way to make it SMARTer:

In the next term, I will get at least a C on all my math tests, and at least a B on most of my 
quizzes and homework assignments.

But it's not SMART yet because it has no action plan or benchmarks. Here is a pretty SMART 
goal:

In the next term, I will take careful notes and review them at least two days before tests and 
quizzes so that I can ask the teacher questions about what I don't understand. I will do my 
math homework before I do things with friends, and when I hand it in, I will ask the teacher 
about anything I am not sure about. When I get anything wrong, I will make sure to ask the 
teacher, or one of my classmates how they got the right answer.

It's not easy to write SMART goals. This skill takes time to develop. A goal is an outcome. It 
can't be too ambitious to be out of reach, but also not so simple that it does not challenge. A 
goal has to be realistic with a stretch, requiring effort and focus to achieve it. That's why goals 
need timeframes and measurable action steps along the way so that we can keep track of 
progress and make adjustments as necessary.


Adapted from https://www.edutopia.org/


Step 6 - 
Assessment (5 
minutes)

With the help of real-life examples and FEA graduate(s)/
peer facilitator/HO staff, explains the the quote, “The 
journey of a thousand miles begins with one step.” (Lao 
Tzu - pronounced Lao-z)

Encourages students to make connections with Poorva’s 
video and message.

Listen attentively 
and discuss.

Share their 
understanding.

Step 7 - 
Closure 

(10 minutes)

Asks students to share - 

• their big goal.

• small steps they will take to achieve that big goal.


Looks for students demonstrating active listening.

Reflect and 
respond. 


Reflections: What are your big goals in life? Did you share those with students? Why?
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Lesson 73: Main Idea

Language:

S.A.2, S.F.3, S.I.3, S.I.4, S.C.2

L.C.2, L.LA.2, L.AI.5, L.LM.2

W.CW.7.b, W.CW.7.c, W.CW.8, 
W.RE.2.b

R.RO.3, R.RIA.2.c

Cognitive: 

OS.5, OS.3.a, OS.2

Ev.2.a, Ev.2.c

Ex.1, Ex.4, Ex.3


Non-cognitive:

SR.2, SR.3

ScA.3

SM.8, SM.1


Others:

-

Key vocabulary: 

• main idea

• supporting details

Materials required:

Appendix 4 (SWB)

Appendix 5 (SWB)

Error alert: -

PROCEDURE:

Steps Facilitator’s action(s) Students’ 
action(s)

Discuss the QOD, ensuring that the students understand the question. 

(10 minutes)

Understand the 
question and 
respond. 

Step 1 - 
Introduce 

(5 minutes) 

Announces the o’clock partners of the day. This will be 
used for all pair work during the entire lesson.

Asks students where they are on the Willingness ladder 
for active listening. (Appendix 1 - SWB)

Shares what the students will learn in the day’s lesson.

Asks why students needs to learn this and how this will 
be useful in personal and work life.

From among those who have better understanding of 
active listening, appoints Listening Cop for the day who 
will Catch ‘em Listening. 

Explains that the Listening Cop will wait for his cue 
before he announces, “I caught _____ listening actively. 
He/she was _______.” so that it is not disruptive.

Listen and 
understand.

Ask questions, if 
any.

Reflect, recall 
and respond.

Understand the 
job of a Listening 
Cop. 


Step 2 - 
Demo/
Modelling

(10 minutes)

With the help of Part A introduces the concept of main 
idea.

Working with their o’clock partners, asks students to 
complete the exercise in Part A, as he/she progresses 
with the explanation.

Asks a few students to share their responses to ensure 
that the students are understanding well.

Listen and refer 
to Part A to 
understand.

Complete Part A 
with their 
partners.

Share responses 
and listen to 
responses of 
others.
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Step 3 - 
Guided 
Practice 

(15 minutes)

With the whole class, discusses and completes Part B 
(Passage 1 and 2). 

Gives students 5 minutes to complete the exercise.

Asks students to work with their partners and complete 
Part B ( Passage 3 and 4)

Walks around to assist, guide and monitor, as required.

Gives student 8 - 10 minutes to complete this.

Gives cue to the Listening Cop to Catch ‘em Listening.

Asks a few pairs to share their responses. 

Seeks peer feedback/correction on whether or not a 
response is correct.

Read, discuss and 
complete Part B 
with there 
partners.

Listening Cop to 
Catch ‘em 
Listening. 

Share responses 
and peer 
feedback.

Step 5 - 
Independent 
Practice

(10 minutes)

Plays What Doesn’t Belong? - Asks students to read the 
passages in Appendix 4 (SWB). 

Explains the activity to the class.

Gives them 7 -8 minutes to read the passages and find 
the mismatch sentence in each.

Asks a few students to share their responses.

Seeks peer feedback/correction on whether or not a 
response is correct and the reason for it.

Play ‘What 
Doesn’t Belong?’, 
as instructed.

Share responses 
and peer 
feedback.

Step 6 -
Extension (30 
minutes)

Book Reading Session - Asks students to - 

• take turns to read the book. (25 minutes)

• write the main idea (and 2 -3 supporting details) of 
what they have read so far in Part C. (3 minutes)


• discuss the main with Reading Buddies. ( 2 - 3 
minutes)


• new word learnt.( 1- 2 minutes)

Updates the Error Tracker (Appendix 5 - FHB) while 
students read. If ET is already updated, reads along with 
students. (20 minutes)

Form reading 
groups.

Read, discuss and 
write, as 
instructed.

Provide peer 
support.


Step 7 - 
Assessment (10 
minutes)

Introduces Commitment Cards (Appendix 5 - SWB) 
linking it to importance of tracking our goals for 
progress/completion.

Asks students to reflect on Lessons of Book 2 where 
they resolved to make a change. (Health, Safety, 
Learning to Learn, etc.) and think which of those 
changes they - 


• have made and how they feel after having made the 
change.


• are yet to make and how they feel about not having 
made the change.


Encourages students to think, if they need to modify 
what they resolved to do or work more consciously 
towards achieving it.

Asks students to fill their Commitment Cards and a few 
students to share their responses.

Listen and 
understand.

Ask questions, if 
any.

Reflect, refer and 
respond.


Fill Commitment 
Cards.

Share their 
entries in 
Commitment 
Cards.

Listen attentively 
to others as they 
share.
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For Facilitator's Reference:


Teaching Main Idea: Start with the Title


Teaching students how to use a title to help them figure out the main idea of a reading 
passage is one of the easiest and most overlooked strategies. In nonfiction especially, the title 
will usually tell you exactly what the topic of the passage will be, which is the first step to 
figuring out the main idea.

Let’s say your class is reading Sheila Keenan’s Animals in the House: A History of Pets and 
People. Just based on this title, students should be able to make reasonable predictions as to 
the main idea and supporting details of the text. You could ask some different questions to help 
encourage that thinking:


• What will this book be mostly about?

• Do you think one of the supporting details in the book will be about elephants? Why or why 


    not?

• Do you think one of the supporting details in this book will be about dogs? Why or why 


    not?

• What other animals might the author include to support the main idea? How do you know

• Which of the following statements is more likely the main idea of the book: “Dogs make 
great pets because they are friendly, loving, and loyal” OR “Throughout history, people have 
depended on a variety of pets for help, companionship, and protection.


Just by thinking carefully about the title, students should be able to predict a reasonable main 
idea to the book, as well as possible supporting details. In nonfiction books or passages, 
students can also use headings to make similar predictions of the main idea and details of 
smaller sections.

You could also cover up the title of a book or passage, and have students make predictions 
about what the title is after reading. This will get students thinking about what was most 
important and what the text was mostly about.

Instead of expecting students to be able to come up with the main idea statement themselves 
on a blank graphic organizer, provide students with the main idea and details but DON’T tell 
them which statements are the details and which statement is the main idea. Then have 
students put the statements in the correct spots on the graphic organizer. This takes away the 
frustration students feel of trying to come up with the main idea from thin air, while at the 
same time giving students valuable practice in distinguishing between the main idea and 
supporting details.

The more students do this type of activity, the more capable they will be of coming up with 
the main idea and supporting details themselves.


Adapted from https://www.teachingmadepractical.com/


Step 8 - 
Closure 

(5 minutes)

Asks students to discuss with their Reading Buddies- 

• what the quote “Reading is dreaming with eyes open.’ 
means?


• their reading experiences that explain/contradict the 
quote.


Gives cue to the Listening Cop to Catch ‘em Listening.

Listen, understand 
and discuss.

Listening Cop to 
Catch ‘em 
Listening. 

Reflections:
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Lesson 74: Paragraph Writing

Key vocabulary: 


• paragraph

• title

• opening/closing sentence

• proofreading

Materials required:

-

Steps Facilitator’s action(s) Students’ 
action(s)

Discuss the QOD, ensuring that the students understand the question. 

(10 minutes)

Understand the 
question and 
respond. 

Step 1 - 
Introduce 

(5 minutes) 

Announces the o’clock partners of the day. This will be 
used for all pair work during the entire lesson.

With the help of students, recaps beginning/ending of 
sentence/capitalisation and proofreading symbols from 
Book 1. 

Shares the what the students will learn in this lesson 
and its importance. 

Listen and 
understand.

Ask questions, if 
any.

Reflect, recall 
and recap.

Step 2 - 
Demo/
Modelling

(20 minutes)

From among those who have better understanding of 
active listening, appoints Listening Cop for the day who 
will Catch ‘em Listening. 

Explains that the Listening Cop will wait for his cue 
before he announces, “I caught _____ listening actively. 
He/she was _______.” so that it is not disruptive.

Briefly recaps active listening and explains that the 
students will listen to AV - 74 twice.

Encourages them to make notes, if helpful

After all students have heard AV - 74 twice, asks:


• What advise did the speaker give at the end?

• Do you know which diamond is hidden inside you? How 
can you polish it?


• What's the main idea of the speech?

OR

Moves to Step 3, if AV - 74 is not available at this point. 

During the discussion, discreetly gives cue to the 
Listening Cop to Catch ‘em Listening.

Understand the 
job of a Listening 
Cop. 


Reflect and recap 
active listening.

Watch AV - 74 
twice.

Reflect and 
respond.

Listening Cop to 
Catch ‘em 
Listening.
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Step 3 - 
Guided 
Practice 

(20 minutes)

Asks students to write a paragraph of about 5 - 7 
sentences on AV - 74. (5 minutes)

Asks a few students to share their paragraphs.

Organizes information shared by different students to 
write a paragraph on the board.

Explains why information in the paragraph must be 
organised meaningfully in a paragraph so that the reader 
can understand clearly.

Uses the analogy of hamburger to explain the structure 
of a paragraph.

With the help of students, writes a paragraph on each of 
the following topics:


• Importance of Keyboarding

• Goals Are Guides


Encourages wider participation and helps students apply-

• their learnings about main idea, supporting details 
and title.


• punctuation 

• capitalisation etc.


Makes some deliberate mistakes to assess how well, if at 
all, students catch those.

Asks students, other than the hamburger what other 
analogies they can make to remember the structure of 
paragraph. (Links back to Lesson 65)

Reflect, plan and 
write the 
paragraph.

Share paragraphs.

Listen and 
observe.

Ask questions, if 
any.


Share ideas about 
the paragraph on 
the given topics 
using their 
previous 
learnings.

Observe and edit 
what’s on the 
board.


Reflect and come 
up with other 
analogies for 
structure of 
paragraph.

Step 5 - 
Independent 
Practice

(15 minutes)

Asks students to discuss the topic and flow of paragraph 
with their partners to complete Part B.

After discussion, asks students to independently write 
their paragraphs, self-assess and then get it peer 
assessed.

During peer assessment, the peer must read the 
paragraph and mark the errors using the proofreading 
symbols.

Walks around to assist, guide and monitor, as required.

Asks a few students to share feedback they received 
from their peers about their paragraphs.

During the discussion, discreetly gives cue to the 
Listening Cop to Catch ‘em Listening.

Read, plan, 
discuss and 
complete Part B.

Give/get peer 
feedback using 
proofreading 
symbols.


Share responses. 

Listening Cop to 
Catch ‘em 
Listening.


Step 6 -
Extension (20 
minutes)

Asks students to listen to AV - 74 twice.

Encourages them to make notes, if helpful

After all students have heard AV - 74 twice, asks:


• What advise did the speaker give at the end?

• Do you know which diamond is hidden inside you? How 
can you polish it?


• What's the main idea of the speech?

OR

Moves to Step 3, if AV - 74 is not available at this point. 

During the discussion, discreetly gives cue to the 
Listening Cop to Catch ‘em Listening.

Watch AV - 74 
twice and make 
notes.

Reflect and 
respond.


Listen to 
responses of 
others.

Listening Cop to 
Catch ‘em 
Listening.
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For Facilitator's Reference:


Step 7 - 
Assessment (15 
minutes)

Invites pairs to come to the board to write topical 
paragraphs.

Gives the first volunteering pair the topic and 1 minute 
to discuss and 2 - 3 minutes to write and proofread. 

Invites feedback and improvisation from the other pairs.

Continues with as many volunteering pairs as time 
permits.

Plan and write 
topical 
paragraphs on 
the board.

Read and give 
feedback.


Step 8 - 
Closure 

(5 minutes)

Asks students:

• Reading, writing, listening, speaking - which strand 
are you best at?


• Reading, writing, listening, speaking - which strand 
are you getting better at?


• Reading, writing, listening, speaking - which strand 
are struggling with?


• How does it feel now that you are beginning to write 
paragraphs?

Reflect and 
respond.

Listen to 
responses of 
others.

Reflections: How do you plan sharing of laptops with your parallel facilitator?
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Transition Words and Clause Connectors 

 
Choices for Connecting Clauses What it Means Sentence Transition 

Words * Coordinating Subordinating** 

Others  

Add or move to a 

similar idea 

Also,           Additionally 

Furthermore,     . . . , too 

In addition,  . . . , as well 

Moreover,         Besides,  

. . . , and 

. . . , nor (does 

she) 

 another 

an additional 

in addition to 

besides  

Compare  In the same way, 

Likewise, 

Similarly, 

. . . , too 

. . . , and 

not only (is he) 

. . ., but (he) 

also . . . 

 

as                       as if 

as though        just as                 

rather than         than      

whenever      whether 

while 

 

also            as . . . as 

like/alike     just like 

similar to     be alike 

be similar 

both . . . and 

neither . . . nor 

Conclude All in all,              Thus, 

In brief,    Consequently, 

In conclusion,     Indeed, 

In short,      In summary, 

Hence,               Finally, 

  It is clear that . . . 

The evidence 

suggests that . . . 

These examples 

show that . . . 

Offer a condition or 

alternative 

Alternatively, 

Otherwise, 

Providing that, 

. . . , or if                if ….then 

even if            only if 

unless 

 

Contrast or move to 

an opposite idea 

However,    Despite this, 

In contrast,         Instead, 

In/By comparison, 

Nevertheless, 

Nonetheless, 

On the other hand, 

On the contrary, 

Still,             Conversely, 

. . . , but 

. . . , yet 

 

although 

even if 

even though 

though 

whereas 

while 

 

despite + noun 

even so 

compared to/with 

be different (from) 

be dissimilar 

be unlike 

differ (v) (from) 

instead of 

Give an example For example,     Namely, 

For instance 

Specifically, 

  such as               like 

an example of 

. . ., e.g., . . . 

State order of 

importance 

Above all, 

First and foremost, 

More/Most importantly/ 

significantly, 

Secondly…Thirdly… 

  a more important 

the most important 

the primary 

. . . primarily . . . 

Indicate place In the front,  

In the back, 

Nearby, 

In the distance, 

 anywhere 

everywhere 

where 

wherever 

 

Show purpose   in order that 

so that 

that 

to + verb 

Give reason or cause  . . . , for because 

since 

as 

in order that 

so that 

result (v) from 

be the result of 

due to 

because of 

the effect of 

the consequence of 

as a result of 

as a consequence of 
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Lesson 75: Print Media - 1

Language:

S.A.2, S.F.3, S.I.3, S.I.4, S.C.2

L.C.2, L.LA.2

R.RO.2.a, R.RO.2.b, R.RO.4.c, 
R.RI.2.b, R.RI.2.c, R.RI.2.d

W.CW.6, W.CW.7.e, W.RE.2.a

Cognitive: 

Ex.3, Ex.4

OS.3.a, OS.4, OS.2

Ev.2.a, Ev.2.c

Non-cognitive:

ScA.3, ScA.1

SfA.5

SR.2, SR.3, SR.4


Others:

KB.1

Key vocabulary: 

• print media, headlines

• fliers, brochures, pamphlets

• newspapers, magazines, journalism/journalist

Materials required:

-

Error alert: 

PROCEDURE:

Steps Facilitator’s action(s) Students’ 
action(s)

Discuss the QOD, ensuring that the students understand the question. 

(10 minutes)

Understand the 
question and 
respond. 

Step 1 - 
Introduce 

(5 minutes) 

Announces the o’clock partners of the day. This will be 
used for all pair work during the entire lesson.

With the help of students, recaps 5 parts of a good 
paragraph - main idea, opening sentence, supporting 
details, closing sentence, indent/punctuation/spelling. 

Shares the learnings of the lesson and its importance. 

Listen and 
understand.

Ask questions, if 
any.

Reflect, recall 
and recap.

Step 2 - 
Demo/
Modelling

(10 minutes)

From among those who have better understanding of 
active listening, appoints Listening Cop for the day who 
will Catch ‘em Listening. 

Explains that the Listening Cop will wait for his cue 
before he announces, “I caught _____ listening actively. 
He/she was _______.” so that it is not disruptive.

Asks students where they get information and news 
from.

Organizes students’ responses into two columns. 

In the right hand column writes all responses related to 
the print media and all other responses in the left hand 
column.

At the end of discussion, labels the right hand column 
Print Media and the left hand column Other Media.

Explains importance of media esp. for learning English.

Shares that in Book 2 students will learn how to learn 
from print media and other media will be taken up in 
Books 3 and 4.

With the help of Part A, explains different parts of a 
newspaper and information found in those parts.

Understand the 
job of a Listening 
Cop. 


Reflect and 
respond.


Listen to 
responses of 
others.

Observe, read 
and listen 
attentively. 

Ask questions, if 
any.

Refer to Part A 
and listen 
attentively.
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Step 3 - 
Guided 
Practice 

(10 minutes)

With the help of Part B and real-life examples, explains 
what flyers, pamphlets and leaflets are.

Explains that although they are different in minor ways, 
they are used in similar manner.

With students’ involvement, discusses responses to 
exercises in Part B.

At the end, gives students 5 minutes to complete the 
exercises.

Asks students to complete Part C with their partners.

Asks a few students to share their responses.

During the discussion, discreetly gives cue to the 
Listening Cop to Catch ‘em Listening.

Listen and ask 
questions, if any.

Complete Part B 
and C, as 
instructed.

Share responses 
and listen to 
responses of 
others.

Listening Cop to 

Catch ‘em 
Listening.

Step 4 - 
Adjust 
Instructions 
(10 minutes)

Asks students to complete Part D and E with their 
partners.

Walks around to assist, guide and monitor, as required.

Asks a few students to share their responses. 

Seeks peer feedback/correction on whether or not a 
response is correct.

Asks students to discuss with their partners use of - 


• magazines

• newspapers

• flyers/brochures/leaflets/pamphlets

• poster


Steers and summarises the discussion so that all 
students understand that different media is used for 
different purposes.

Complete Part D 
and E.

Share their 
responses and 
listen to 
responses of 
others.

Give/get 
feedback.

Understand and 
discuss.

Ask questions, if 
any.

Step 5 - 
Independent 
Practice

(30 minutes)

Asks students to sit with their Reading Buddies. Asks 
students to take turn to read. Updates the Error Tracker 
(Appendix 5 - FHB) while students read. If ET is already 
updated, reads along with students. (20 minutes).

Calls inactive/irregular students and updates the Call 
Log. (10 minutes)

After the reading session, asks students to complete Part 
G making an advertisement or a flier about the book 
that they are reading.

Encourages them to view the sample fliers in the lesson 
for ideas on format. 

Walks around to assist, guide and monitor, if required.

Asks students to share their fliers with Reading Buddies 
and share feedback about each others’ fliers.

Get’s laptops ready for the next step.

Form reading 
groups.

Read and discuss, 
as instructed.

Support peers 
during reading.

Complete Part G.

Share their fliers 
with their 
Reading Buddies.


Step 6 -
Extension (10 
minutes)

Asks students how feedback helped them improve their 
design/idea.

Asks students to get feedback from their o’clock 
partners on their keyboarding skills.

Two students share a laptop and to practice keyboarding 
with one student practicing for 2-3 minutes and the 
other sharing feedback on finger-key coordination, 
posture etc. Then they swap roles.

Reflect and 
respond.

Take turns to 
give/get feedback 
on keyboarding.
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For Facilitator's Reference:

Difference between Flyers, Leaflets and Brochures


A flyer is commonly known as handbill. It is generally an A4 size paper and is mostly used for 
small- scale marketing often covering a small region. Flyers are still considered to be a cost 
effective way to reach to a large customer base. Since flyers hold the audience’s attention for 
a trivial span of time, it has to be designed in an eye catching manner. 


A leaflet is considered to have a better design as compared to a flyer. The standard size of a 
leaflet is that of an A6 sheet. In terms of cost too, it is a bit more expensive. They are mostly 
printed in colors. They can be circulated by either handing them over to the concerned 
audience or inserting it in local newspaper. Leaflets are placed where people are bound to take 
a look for example at tables in restaurants, etc.  

Brochures are also known as pamphlets; they are more expensive in comparison to flyers and 
are generally made for a specific company with particular information in it. A brochure is 
generally a standard size of single paper in multiple folds each denoted to a specific type of 
information. Brochures are expected to be retained by the receivers unlike the flyers.


Posters are bigger in size and their sizes may vary. They are generally put up at places where 
there is maximum visibility expected. A poster should have a catchy line and attractive visuals 
to grab the attention of the target audience The text should be less.


Step 7 - 
Assessment (5 
minutes)

Asks students to share their fliers with the class.

During the discussion, discreetly gives cue to the 
Listening Cop to Catch ‘em Listening.

Share their fliers 
with the class.

Listening Cop to 
Catch ‘em 
Listening.

Step 8 - 
Closure 

(5 minutes)

Informs students about some of the careers in print 
media referring to Part F.

Guides students to resources where they can learn more 
about careers in print media.

Listen attentively.

Make notes and 
ask questions, if 
any.

Reflections: Which language strand are you good at/struggle with? How does it help/impede 

               your work?
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Lesson 76: Print Media - 2

Language:

W.CW.6, W.CW.7.a, W.RE.2.a

S.A.2, S.F.3, S.I.3, S.I.4, S.C.2

L.C.2, L.LA.2, L.LM.2

R.RC.3, R.RO.3, R.RIA.2.c

Cognitive: 

A.1, A.3

Ex.3, Ex.4

OS.3.a

Ev.2.a, Ev.2.c

Non-cognitive:

ScA.2, ScA.1, ScA.3

SfA.5

SM.3, SM.4, 

SR.2, SR.3, SR.4

Others:

Key vocabulary: 

• bias, exaggeration

• news report

Materials required:

-

Error alert: -

PROCEDURE:

Steps Facilitator’s action(s) Students’ 
action(s)

Discuss the QOD, ensuring that the students understand the question. 

(10 minutes)

Understand the 
question and 
respond. 

Step 1 - 
Introduce 

(5 minutes) 

Announces the o’clock partners of the day. This will be 
used for all pair work during the entire lesson.

With the help of students, recaps the different print 
media learnt in Lesson 75.

Asks students how print media influences their choices 
and behaviour.

Accepts all answers and repeats the relevant ones.

Shares how print media, like other media needs to be 
read critically.

Explains what students will learn in the lesson and how 
that is useful in personal and work life.

Listen and 
understand.

Ask questions, if 
any.

Reflect and 
respond.


Step 2 - 
Demo/
Modelling

(10 minutes)

From among those who have better understanding of 
active listening, appoints Listening Cop for the day who 
will Catch ‘em Listening. 

Explains that the Listening Cop will wait for his cue 
before he announces, “I caught _____ listening actively. 
He/she was _______.” so that it is not disruptive.

With the help of real-life examples, introduces the 
words, ‘opinion’, ‘fact’, and ‘inference’. 

Explains where these can be found in newspapers and 
magazines.

Asks students to read two versions of the same event in 
Part A. 

As a whole class, discusses the answers to questions that 
follow.

During the discussion, discreetly gives cue to the 
Listening Cop to Catch ‘em Listening.

Gives students 5 minutes to write the answers. 

Understand the 
job of a Listening 
Cop. 


Listen attentively. 

Ask questions, if 
any.


Read Part A and 
listen attentively.


Discuss Part A.


Listening Cop to 

Catch ‘em 
Listening.
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Step 3 - 
Guided 
Practice 

(10 minutes)

Recaps the word ‘bias’ done in Book 1 and asks students 
to complete Part B with a partner asking them to 
identify facts, opinion and bias within the article.

Walks around to assist, guide and monitor, as required.

Asks a few students to share their responses.

Seeks peer feedback/correction on whether or not a 
response is correct and the reason for it.

Reflect and 
recap.

Share responses 
and listen to 
responses of 
others.

Give peer 
feedback.

Step 4 - 
Adjust 
Instructions 
(10 minutes)

Asks students to complete Part C with a partner asking 
them to identify facts, opinion and bias within the news 
articles.

Walks around to assist, guide and monitor, as required.

Asks a few students to share their responses.

Seeks peer feedback/correction on whether or not a 
response is correct and the reason for it.

Complete Part C.

Share responses 
and listen to 
responses of 
others. 

Give peer 
feedback.

Step 5 - 
Independent 
Practice

(15 minutes)

Asks students to think of news and advertisements in 
the newspaper and magazines.

Asks students to share a few examples and lists them on 
the board.

Assigns one example to one pair and asks how they 
would report the news/advertisement from two different 
perspectives. For example, if it is cricket news about 
Kohli’s performance how would a fan report it vis-a-vis 
how a critic would report it.

Ensures that students use both fact and opinion in their 
news item/advertisement.

Give each pair 2 - 3 minutes to prepare and 1 minute to 
present. 

During the presentations, discreetly gives cue to the 
Listening Cop to Catch ‘em Listening.

Seeks peer feedback/correction on whether or not a 
response is correct and the reason for it.

Reflect and 
respond.

Share examples.

Work with 
partner to 
prepare and 
present report on 
the given topic. 


Listen attentively.


Listening Cop to 

Catch ‘em 
Listening.

Give peer 
feedback. 

Step 6 -
Extension (30 
minutes)

Tells students that they would continue watching the 
movie.

Asks students to watch AV - 76 for 20 minutes.

Reviews students’ work in SWB/ Updates the Error 
Tracker (Appendix 5 - FHB). If ET is already updated, 
reads along with students. while students watch the 
movie.

Makes a mental/written note on who needs support and 
more attention in class.

After all students have watched the movie, asks -


• What did the dog believe about himself?

• Why did he start disbelieving it?

• Have you ever felt doubtful about yourself?

• What will happen in the last part next week?

Watch AV - 76.

Reflect and 
respond.

Listen attentively 
to response of 
other students.
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For Facilitator's Reference:

How to tell fake news from real news


By Laura McClure

In November 2016, Stanford University researchers made an alarming discovery: across the US, 
many students can’t tell the difference between a reported news article, a persuasive opinion 
piece, and a corporate ad. This lack of media literacy makes young people vulnerable to getting 
duped by “fake news” — which can have real consequences.


Start by asking these five questions of any news item:


Who wrote it? Real news contains the real byline of a real journalist dedicated to the truth. 
Fake news (including “sponsored content” and traditional corporate ads) does not. Once you find 
the byline, look at the writer’s bio. This can help you identify whether the item you’re reading is 
a reported news article (written by a journalist with the intent to inform), a persuasive opinion 
piece (written by an industry expert with a point of view), or something else entirely.


What claims does it make? Real news — like these Pulitzer Prize winning articles — will include 
multiple primary sources when discussing a controversial claim. Fake news may include fake 
sources, false urls, and/or “alternative facts” that can be disproven through further research. 
When in doubt, dig deeper. Facts can be verified.


When was it published? Look at the publication date. If it’s breaking news, be extra careful. 


Where was it published? Real news is published by trustworthy media outlets with a strong 
factchecking record, such as the BBC. (To learn more about any media outlet, look at their 
About page and examine their published body of work.)


How does it make you feel? Fake news, like all propaganda, is designed to make you feel strong 
emotions. So if you read a news item that makes you feel super angry, pause and take a deep 
breath. Then, doublecheck the item’s claims by comparing it to the news on any three of the 
media outlets listed above — and decide for yourself if the item is real news or fake news. 


Bottom line: Don’t believe everything you read. There is no substitute for critical thinking.


Adapted from https://blog.ed.ted.com/


Step 7 - 
Assessment (5 
minutes)

Reiterates how print media shapes our views and 
behaviour.

Asks students how they feel now they can read print 
media smartly and more critically.

Asks how they plan to use this learning.

Listen attentively.

Ask questions, if 
any.

Reflect and 
respond.

Reflections:  How useful was this lesson? Do you have any ideas on how it can be improved?

                (Share your idea(s) with the Curriculum Manager.)
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Lesson 77: Mindset - 1

Language:

W.CW.6

R.RC.3, R.RO.3, R.RIA.2.c

S.A.2, S.F.3, S.I.3, S.I.4, S.C.2

L.C.2, L.LA.2, L.LM.2


Cognitive: 

Ex.2, Ex.4

OS.1, OS.2, OS.3.a, 
OS.6

Ev.1, Ev.2.c

A.1, A.3

Non-cognitive:

SfA.3, SfA.5

SM.3, SM.8, 

ScA.1, ScA.3

SR.1, SR.2, SR.3, 
SR.4

Others: 

KB.1

Key vocabulary: 

• talent, luck

• intelligence, flexible

• effort, mindset

Materials required:

-

Error alert: imbalanced view about luck and hard work, imbalanced view about mistakes and failure.

PROCEDURE:

Steps Facilitator’s action(s)
Students’ 
action(s)

Discuss the QOD, ensuring that the students understand the question. 

(10 minutes)

Understand the 
question and 
respond. 

Step 1 - 
Introduce 

(10 minutes) 

Announces the o’clock partners of the day. This will be 
used for all pair work during the entire lesson.

With the help of students, recaps Lesson 34 in general 
and concept of ‘intelligence’ and how we can improve our 
brain.

Asks students to complete Part A with their partners.

Asks students to share the views of their partners.

Listen attentively

Ask questions, if 
any.

Reflect and 
respond.

Complete Part A.  
Share partner’s 
views.

Step 2 - 
Demo/
Modelling

(20 minutes)

From among those who have better understanding of 
active listening, appoints Listening Cop for the day who 
will Catch ‘em Listening. 

Asks the Listening Cop about his/her task.

Asks students to watch AV - 77 twice.

Encourages them to make notes, if helpful.

After all students have viewed AV - 77, asks - 


• What was the main idea of the movie?

• Can we choose our mindset? Give an example.

• When do you show:


•  fixed mindset?

•  growth mindset?


During the discussion, discreetly gives cue to the 
Listening Cop to Catch ‘em Listening.

OR

Moves to Step 3 if AV - 77 is not available at this time.

Listening Cop 
explains his/her 
role.

Watch AV - 77 
twice and make 
notes.

Reflect and 
respond.

Listen attentively 
to others.

Listening Cop to 

Catch ‘em 
Listening.
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Step 3 - 
Guided 
Practice 

(10 minutes)

Asks students to complete Part B.1 and B.2 independently.

Walks around to assist, guide and monitor, as required.

Asks a few students to share their responses.

Asks students to discuss Part B.3 with their partners.

Asks a few pairs to share their discussion with the class.

Asks students if all mistakes are bad or good.

Ensures that students take a balanced view - mistakes, 
by themselves, are not good or bad; it is what we do 
after a mistake that determines whether it is good/bad. 

Complete Part B.1 
and B.2.

Share responses 
and listen to 
those of others.

Discuss Part B.3 
and share with 
class.


Step 4 - 
Adjust 
Instructions 
(10 minutes)

Asks students to share real-life examples to explain 
when a mistake is bad and when it is good.

Asks students to complete Part B.3 with a partner.

Asks students to share the main idea of Part B.3.

Listen attentively.

Ask questions, if 
any.

Complete Part B.3

Step 5 - 
Independent 
Practice

(15 minutes)

Asks students how have mistakes helped them learn 
keyboarding and what changed that mistake into 
learning.

Asks students what mistakes they continue to make in 
keyboarding. 

Encourages them to reflect on the feedback shared by 
their o’clock partner in the last keyboarding class.

Asks students to practice keyboarding using the 
software.

Reflect and 
respond.

Listen attentively.


Practise 
keyboarding.

Step 6 -
Extension (20 
minutes)

Asks students to watch AV - 77 twice. Updates the Error 
Tracker (Appendix 5 - FHB) while students watch the 
video. 

Encourages them to make notes, if helpful.

After all students have viewed AV - 77, asks - 


• What was the main idea of the movie?

• Can we choose our mindset? Give an example.

• When do you show:


•  fixed mindset?

•  growth mindset?


During the discussion, discreetly gives cue to the 
Listening Cop to Catch ‘em Listening.

OR

Moves to Step 3 if AV - 77 is not available at this time.

Watch AV - 77 
twice and make 
notes.

Reflect and 
respond.

Listen attentively 
to others.

Listening Cop to 

Catch ‘em 
Listening.


Step 7 - 
Assessment (10 
minutes)

Asks students whether successful people are talented or 
hard working.

Accepts all answers and steer students to read Part C 
with their partners.

Asks students to share their thoughts after reading Part 
C.

Asks students again whether successful people are 
talented or hardworking.

Reflect and 
respond.

Listen attentively.


Read Part C with 
their partners.

Share discussion 
with class.
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For Facilitator’s Reference - 

Common phrases and statements for mistakes/failure 


The phrase “my bad” means “my mistake.” Mistakes are part of being human, and there are a lot 
of different sayings and phrases we have about mistakes. See how many you can recall -

1. __________ are the best teachers.

2. Mistakes - make one today, __________ tomorrow.

3. You only fail when you __________, so keep pushing forward. 

4. Failure paves the path to __________.

5. __________ makes perfect.

6. Every __________ takes you one step closer to success.

7. An __________ attempt is only a failure if it makes you quit. 

8. Mistakes help us __________ what not to do next time.


Step 8 - 
Closure (10 
minutes)

Asks students to complete Part D and share their 
responses after completion.

Scaffolds the students’ understanding when discussing 
Part D.1.c.

Asks students to complete the last part and compare 
these responses with those at the beginning of the 
lesson.

Complete Part D 
with their 
partners.

Compare 
responses, reflect 
and share 
comparison.

Reflections:  Have you shared pre-evaluation expectations with the students? Have you made 

                all necessary preparations for pre-evaluation?
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Lesson 78: Happy Day- II

Language:

-

Cognitive: 

-

Non-cognitive:

-

Others:

-

Key vocabulary: 

-

Materials required:

Laptops

SWBs

Error alert: -

PROCEDURE:

Steps Facilitator’s action(s)
Students’ 
action(s)

Discuss the QOD, ensuring that the students understand the question. 

(10 minutes)

Understand the 
question and 
respond. 

Step 1 - 
Introduce 

(10 minutes) 

Shares with the students the process of computer-based 
quiz and face-to-face speaking session. 

Explains how there will be a computer-based quiz and a 
face-to-face interview. 

Discusses Do’s and Don’ts related to pre-evaluation.

Ensures that the students are relaxed/excited. 

With the help of students recaps instructions and 
purpose of filling up Commitment Cards. (Appendix 5 - 
SWB)

Gets the computers ready while students are filling up 
their Commitment Cards.

Listen attentively 
to understand 
and respond.

Ask questions, if 
any. 


Fill up their 
Commitment 
Cards 
thoughtfully.

Step 2 - 
Model/Demo 
(40 minutes)

Organises students/laptops/materials/record sheets.

Gets all the students started with the computer-based 
test.

Asks them to continue sitting at the laptops after 
completing the MCQ assessment for keyboarding 
assessment.

While the students are taking the test, trouble shoots 
the test/computer, if required.

Ensures that all students are at task. 

Tests students’ keyboarding technique. (10 minutes)

Take their seats 
and, with the 
help of facilitator, 
take the test. 

Ask for assistance 
in case of 
technical issues.

Complete 
keyboarding 
assessment after 
taking the MCQ 
test. 
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Step 3- 
Assessment 
(40 minutes)

After all students have completed the computer-based 
quiz, divides the students into two groups - Group 1 and 
Group 2.

Calls Group 1 in sub-groups of 3-4 (all reading buddies 
together) for viva voce and conducts group discussion to 
check their command over spoken English using the FTS 
2 benchmarks.

Meanwhile, the other sub-groups of Group 1 can continue 
their reading session and take turns to read the book.

Gets Group 2 seated at a distance from each other and 
gives them a few topics for paragraph writing, 
proofreading and writing the final draft. 

After all sub-groups of Group 1 is over, call sub-groups 
of Group 2 for assessment of spoken English and gives 
Group 1 the writing task.


Both during spoken and written assessment, looks for 
satisfactorily progression along Book 2 benchmarks, not 
expecting complete achievement of the benchmarks. 

Makes note of each student’s strength and area of 
development along the benchmarks using the table given 
in this lesson.


Form groups, as 
instructed. 

Group 1 
participates in 
the viva voce, 
carrying their 
workbooks.

Conduct reading 
session as they 
wait for their 
turn to be 
interviewed.

Group 2 
completes the 
writing task.

Group 1 completes 
writing task and 
Group 2 goes to 
viva voce.

Conduct reading 
session as they 
wait for their 
turn to be 
interviewed.

Step 4 - 
Closure 

(if there is 
time)

After all groups have undergone the viva voce,

Refers to his/her notes to look for patterns of strengths 
and weaknesses keeping in mind Book 2 benchmarks and 
other considerations such as punctuality, regularity, 
keyboarding etc. 

Additional time, if any, may be spent practicing 
keyboarding, listening to Book 2 audios/videos done so 
far, completion of workbook or book reading, whichever 
seems to be the students’ area of improvement.

Re-form groups, 
as instructed. 


Reflections: How did your students do in pre-evaluation?

               What is your plan to help students who are falling short of Book 2 expectations?  

               (Discuss this with your peers during PLC to get their feedback on your plan.)  

               If you work in a new branch, get the names of students from HO staff for Step 

               8 in Lesson 79.             
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Lesson 79: Phone Calls

Language:

S.A.2, S.F.3, S.I.3, S.I.4, S.C.2

L.C.2, L.LA.2, L.LM.2

W.CW.7.a, W.CW.7.d, W.CW.8, 
W.RE.2.a

R.RC.3, R.RO.3, R.RIA.2.c

Cognitive: 

A.2

Ev.2.a, Ev.2.c

OS.5, OS.6, OS.3.b

Non-cognitive:

SfA.5, SfA.4

SM.1

ScA.1, ScA.3


Others:

KB.1

Key vocabulary: 

• hang up, hold the line, hold on

• enquiries, reservation

• connect/disconnect

Materials required:

-

Error alert: Incorrect intonation/volume while speaking on the phone.

PROCEDURE:

Steps Facilitator’s action(s)
Students’ 
action(s)

Discuss the QOD, ensuring that the students understand the question. 

(10 minutes)

Understand the 
question and 
respond. 

Step 1 - 
Introduce 

(5 minutes) 

Seeks students’ help to announce the o’clock partners of 
the day. This will be used for all pair work during the 
entire lesson.

With the help of students, recaps active listening.  

Shares the what the students will learn in this lesson 
and its importance both for personal and work matters.

Explains how active listening plays a key role in 
communicating effectively on the phone since one cannot 
draw on non-verbal cues such as gestures.

With the help of students, explains which jobs involve 
making and receiving calls.

Listen attentively

Ask questions, if 
any.

Reflect, recall 
and recap.


Reflect and 
respond.

Listen to 
responses of 
others.

Step 2 - 
Demo/
Modelling

(15 minutes)

Asks students to read the conversations given in Part A 
with their partner.

Walks around to guide and assist ensuring that the 
students are at task.

Explains and demonstrates the use of phrases in phone 
calls given in Part B.

Asks a few students to use these phrases in sentences.

Seeks peer feedback/correction.

Read Part A with 
their partner.

Refer to Part B 
and understand.

Make and share 
sentences.

Give/get peer 
feedback.

Step 3 - 
Guided 
Practice 

(10 minutes)

Asks students to read, understand and complete Part C.1.

Ensures that all students understand the task.

Walks around to guides and assist ensuring that the 
students are at task.

Asks a few pairs to present their phone call based on 
the script written in C.1

Encourages students to use phrases learnt in Part B.

Read, understand 
and complete 
Part C.1.

Make 
presentation.

Listen attentively.
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Step 4 - 
Independent 
Practice

(15 minutes)

Explains the task in C.2

Asks students to prepare a script to call their future or 
past self to share one of the following:


• what they learn at FEA.

• how they are becoming more considerate.

• what they are doing to achieve their goal.(Lesson 72)


Explains that the students must use phrases learnt in 
the lesson and all conversation must be in present tense. 

Gives students 3 - 5 minutes to plan and prepare their 
script.

Gives students 2 -3 minutes to get peer feedback on 
their script and make changes based on the feedback.

Gives each student 30 - 40 seconds to present the 
phone call with one partner playing current self and 
other partner playing past/future self. Then, they swap 
roles.

Plan and prepare 
their script in 
Part C.2.

Make 
presentation.

Listen attentively.

Step 5 - 
Adjust 
Instruction

(20 minutes)

Briefly recaps active listening and explains that the 
students will watch to AV - 79 twice.

Encourages them to make notes, if helpful

After all students have watched AV - 79 twice, asks:


• How often do you think about the purpose when 
doing something? (Answer in always, often, 
sometimes….)


• What was the male speaker diagnosed with?

• The male speaker says, “If you fail to plan,  you plan 
to fail.” What does he mean?

Reflect, recall 
and recap.

Watch AV - 79 
twice.

Reflect and 
respond.

Listen attentively.

Step 6 -
Extension (10 
minutes)

Asks students to practice keyboarding using the 
software. 

While students are practicing keyboarding, calls one 
students at a time to share feedback on his/her 
performance in pre-evaluation and prepare action plan in 
Lesson 78 (SWB) to improve areas of weakness(es).

Refers to Error Tracker and notes made in Lesson 78 
(FHB) to share feedback and prepare action plan.

Practise 
keyboarding.

Some prepare 
action plan with 
facilitator.

Ask questions, if 
any.

Step 7 - 
Assessment (5 
minutes)

With the help of students, conducts a quiz on common 
phrases used while making phone calls.

Seeks peer feedback/correction.

Participate in the 
quiz.

Give feedback.

Step 8 - 
Closure 

(5 minutes)

Asks students:

• Do you know that students who come regularly to 
FEA also do well in their school/college exams? 


• Shares why so.

• Shares names of students from than branch (current 
and ex-students) who have been regular at FEA and 
have excelled in school. In case of a new branch, gets 
names of such students from HO staff prior to the 
beginning of the lesson.

Reflect and 
respond.

Listen attentively.

Ask questions, if 
any.

Reflections: How well do you plan your lessons before teaching them? What do you do if you

               do not get time to prepare your lesson on a given day?
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Lesson 80: Jobs and Occupations - 2

Language:

W.CW.4, W.CW.5, W.CW.6, W.RE.
2.a

R.RC.3, R.RO.3, R.RO.4.c, R.RIA.
2.c

S.A.2, S.F.3, S.I.3, S.I.4, S.C.2

L.C.2, L.LA.2

Cognitive: 

A.2, A.3

Ev.2.a, Ev.1

OS.5, OS.6, OS.2, 
OS.3.a

Ex.2, Ex.4

Non-cognitive:

SfA.5, SfA.4

SM.1, SM.3

ScA.1


Others:

-

Key vocabulary: 

• professions, occupations

• Career Guides

Materials required:

Appendix 7 (FHB)

Error alert: 

PROCEDURE:

Steps Facilitator’s action(s) Students’ 
action(s)

Skip the Question of the day. 
Understand the 
question and 
respond. 

Step 1 - 
Introduce 

(10 minutes) 

Seeks students’ help to announce the o’clock partners of 
the day. This will be used for all pair work during the 
entire lesson.

With the help of students, reiterates FEA mission to 
prepare students for professional careers. 

Shares what students will learn in this lesson and what 
comes in Book 3, 4 and 5 so that they achieve their 
career goals.

Asks students to name some popular career choices of 
people in their family/neighborhood.

Steers the conversation towards popularity of 
government jobs.

Asks students to complete Part A independently.

Walks around to guide, assist, as required.

Listen attentively

Ask questions, if 
any.

Reflect, recall 
and recap.


Reflect and 
respond.

Listen to 
responses of 
others.

Complete Part A.

Step 2 - 
Demo/
Modelling

(15 minutes)

Asks students to compare their views with that of their 
partner.

Asks whether these are facts or opinions.

Asks students to read Part B with a partner and after 
everyone has read, asks questions given in Part B and 
also - 


• What do you think about the careers mentioned in 
Part B?


• Were there any surprises?

• Would you opt for any of these careers? Which one? 
Why?


Shares more information about these careers.

Compare views 
expressed in Part 
A.

Reflect and 
respond.

Read Part B, 
reflect and 
respond.

Ask questions, if 
any.

Listen attentively 
and make notes.
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For Facilitator's Reference -

Why the craze for government jobs?


by T. Muralidharan


Job security, several benefits and not so demanding…really? Get the true picture. The Uttar 
Pradesh government secretariat recently received applications from postgraduates and Ph.D 
holders in response to a notification of vacancies of peon. This was even before the criticism 
evoked by the news of B.Techs and MBAs applying for the post of security guards died. Why is 
there so much craze for government jobs?

A few days ago, I was talking to a group of fresh graduates — engineers and MBAs. I asked 
them about their dream job and was surprised when they said that they prefer any 
government job, especially in a State government organisation. They would settle for a private 
job only if they don’t get through the recruitment process for government organisations and 
PSUs!

That set me thinking about job preferences some 20 years ago. Those days, job-seekers were 
desperate to join large private corporations and MNCs. With so many young talented 
professionals eager to work with them, many pharma, retail, IT companies, met their expansion 

Step 3 - 
Guided 
Practice 

(10 minutes)

Based on his/her learnings after reading the article in 
Facilitator Reference section of this lesson, busts myths 
about government jobs.

Asks students to complete Part C independently and asks 
students to compare both their and their partners 
responses in Part A and C.

Discusses if there has been a shift in students’ 
perceptions.

Listen attentively.

Ask questions, if 
any.

Complete Part C 
and compare 
responses.

Discuss 
comparison. 

Step 4 - 
Independent 
Practice

(50 minutes)

Asks students to take turns to read with their Reading 
Buddies. (35-40 minutes)

While students are reading, calls one students at a time 
to share feedback on his/her performance in pre-
evaluation and prepare action plan in Lesson 78 (SWB) to 
improve areas of weakness(es).

Refers to Error Tracker and notes made in Lesson 78 
(FHB) to share feedback and prepare action plan.

After 20 minutes, asks students to summarise the story 
that they have read by discussing with each other.

Gives them 5 minutes to complete Part E after 
discussion.

Walks around to guide and assist ensuring that the 
students are at task.

Read, discuss and 
write, as 
instructed.


Some prepare 
action plan with 
facilitator.

Ask questions, if 
any.


Complete Part E.


Step 5 - 
Assessment (10 
minutes)

Conducts Quiz (Appendix 7 - FHB).

Encourages students to come up with clues and quiz each 
other.

Participate in and 
lead the quiz.


Step 6 -
Closure 

(5 minutes)

Shares Part D with students and answers questions that 
they may have about Part D.

Listen attentively

Ask questions, if 
any.

Reflections: Have you thought of your career progression within FEA? Are your aware of 

              opportunities for professional growth within FEA?
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goals and are still flourishing. But now, the scenario in the job market seems to have reversed 
completely.

The reason behind this new-found craze for government jobs is a misconception in the minds of 
today’s youth. They are under a false impression that a government job is ‘not demanding’, ‘has 
no targets’ and ‘provides a lot of benefits’. Most of all, it comes with ‘job security’, even 
though the pay is low compared to a job in the private sector.

Well, the reality is different. Let us see how.


Myth 1: The pay and benefits of a government job always score over those of private jobs.

At entry-level, state government jobs pay the best salaries, not the lowest. Recently, we did a 
project with the Department of Post on recruitment for the positions of postman and mail 
guard. Minimum education criterion for the posts was Class X or XII. The salary was up to Rs. 
20,000!

When it comes to ‘other benefits’, like a maternity benefit or a medical benefit, government 
organisations clearly score over the private sector. This is absolutely true.

Now, let us look at the downside of the government job in terms of salary and other benefits.

Salaries in government organisations are attractive only at the entry-level. As years roll, what 
a government employee earns along with the ‘benefits’ he enjoys, is far less than what his 
private counterpart gets.

A competent employee, working in a private company, can move up to the level of AVP or VP 
within 15 years. However, an employee in a government organisation, in 15 years, may become a 
senior clerk or superintendent, earning just one-third of what an employee in a private 
organisation earns. So, a job that provides attractive salary today will become a liability within 
10- 15 years. Competent employees get frustrated when their merit is not recognised and duly 
rewarded.

A career in the private sector may be tough in the initials stages, but over a period, it earns 
good rewards for those who are worth it.


Myth 2 – Government jobs are less demanding, have no targets and are ‘permanent’.

Government jobs are no longer cushy as they used to be once. The government is working on 
deliberate policies to deal with non-performers. In fact, following instructions from Cabinet 
Secretary Pradeep Kumar Sinha that called for a review of non-performing officers, the 
Department of Personnel and Training has already come up with detailed guidelines to deal with 
non-performers and officers of doubtful integrity. This means, now, government employees not 
performing their duties duly, misbehaving and taking work casually can no longer hold on to 
their jobs.

On the other hand, unlike earlier, the government is creating contractual roles, based on human 
resource necessary for a specific project. For example, the Bihar Rural Livelihood Promotion 
Society hired personnel for positions ranging from social worker to a director on contract basis. 
So, not all government jobs will be ‘permanent’ anymore. In addition, the government is 
considering outsourcing some of the jobs to the private sector.


Jobs in government and private sectors come with their advantages and disadvantages. Job 
seekers must choose wisely.


Adapted from http://www.thehindu.com/
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Lesson 81: Going to the Bank - 1

Language:

S.A.2, S.F.3, S.I.3, S.I.4, S.C.2

L.C.2, L.LA.2, L.LM.2, L.AI.5

R.RO.2.b, R.RO.3, R.RO.4.b, 
R.RIA.2.b

Cognitive: 

A.2, A.1

Ev.2.a, Ev.2.c 

OS.5, OS.6, OS.4

Ex.3

Non-cognitive:

SfA.5, SfA.4

SM.1, SM.5

ScA.1, ScA.3

SR..2, SR.3

Others:

-

Key vocabulary: 

• words related to directions

• words related to business in a bank

Materials required:

-

Error alert: -

PROCEDURE:

Steps Facilitator’s action(s) Students’ 
action(s)

Skip the Question of the day
Understand the 
question and 
respond. 

Step 1 - 
Introduce 

(10 minutes) 

Seeks students’ help to announce the o’clock partners of 
the day. This will be used for all pair work during the 
entire lesson.

Asks students if they have ever been to a bank.

From students who have visited a bank, asks the purpose 
of their business.

Writes down the different reasons for visit, on the board.

With the help of students adds to this list so that it 
reflects all the reasons/business for which people visit a 
bank.

Asks students who have been to a bank to give their 
classmates instructions to get to the bank.

Ensures that students use the prepositions well. 

Seeks peer feedback/correction, as required.

Recaps ‘notice' and purpose of notices.

Listen attentively

Ask questions, if 
any.

Reflect and 
respond.

Listen to 
responses of 
others.


Some give 
directions to the 
bank to others.

Give/get peer 
feedback.

Step 2 - 
Demo/
Modelling

(5 minutes)

Asks students to read and complete Part A. Students 
who are ready for independent work may be allowed to 
work independently and others asked to work with their 
partners.

Walks around to guide, assist and monitor, as required.

Asks a few students to share their responses.

Seeks peer feedback/correction.

Complete Part A.


Share their 
responses.

Give/get peer 
feedback.

Step 3 - 
Guided 
Practice 

(10 minutes)

Referring to the business conducted in a bank as written 
on the board, helps students review the vocabulary in 
Part B independently or with a partner.

Gives students 5 minutes to complete Part B, 
independently or with a partner.

Review 
vocabulary in 
Part B.

Complete Part B.
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Step 4 - 
Independent 
Practice

(15 minutes)

With the help of roles and functions, names designations 
commonly found in a bank and their approximate role. For 
example - 


• Cashier

• Branch Manager

• Loan Officer

• Relationship Manager

• Clerk

• Internal Auditor

• Operations Manager

• Data Processing Officer


Shares that some universities in India (like Allahabad, 
Kurukshetra, Panjab, Manipal Universities) offer 
Bachelor’s degree in Banking and Insurance.

Asks students to read the conversation in Part D.

Assigns one the following scenarios to pairs and asks 
them to prepare the role play - 


• You are visiting the bank to open an account.

• You are visiting the bank to apply for a loan.

• You are visiting the bank to close your account.

• You are visiting the bank to get a cheque book.


Gives pairs 5 minutes to prepare and 1 minute each to 
present. 

Seeks peer feedback/correction after each role play.

Listen attentively 
and ask 
questions, if any.


Make notes, if 
helpful.


Read the 
conversation in 
Part D.

Prepare role play.

Present role play.

Give/get peer 
feedback.


Step 5 - 
Adjust 
Instruction 
(30 minutes)

Asks students to watch AV - 81, the last part of the 
movie. 

While students are watching, calls one students at a 
time to share feedback on his/her performance in pre-
evaluation and prepare action plan in Lesson 78 (SWB) to 
improve areas of weakness(es).

Refers to Error Tracker and notes made in Lesson 78 
(FHB) to share feedback and prepare action plan.

After 20 minutes, asks - 


• Did you enjoy the movie?

• Did you understand this movie better than Book 1 
movie? Why?


• If you were to change the ending, how would you 
end the movie?


• What, if any, was the main message in the movie?

Watch AV - 81.


Some prepare 
action plan with 
facilitator.

Ask questions, if 
any.


Reflect and 
respond.


Listen to 
responses of 
others.


Step 6 - 
Extension (25 
minutes)

Makes small need-based groups and asks students to 
study based on the action plan. For example, those who 
need to improve their reading skills will be grouped 
together and asked to re-read the book or the passages 
from SWB. 

Explains the review tasks to the groups.

Walks around to assist, guide and monitor, as required.

Form groups, as 
instructed.


Listen attentively 
and ask questions 
if any.

Work as per 
instructions/
action plan.
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Step 7 -
Closure 

(5 minutes)

Asks students - 

• If you were to accompany a family member to the 
bank today, will you be able to speak comfortably?


• What words/phrases will you use?

• Would you be interested in working in a bank?

Reflect and 
respond.

Listen to 
responses of 
others.

Reflections: In Step 6 what worked and what did not? Discuss with your peers during PLC.
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Lesson 82: Going to the Bank - 2

Language:

S.A.2, S.F.3, S.I.3, S.I.4, S.C.2

L.C.2, L.LA.2, L.LM.2, L.AI.5

R.RO.2.b, R.RO.3, R.RO.4.b, 
R.RIA.2.b, R.RI.2, R.RC.3

W.CW.4, W.RE.2.a 

Cognitive: 

Ex.1, Ex.3

OS.2, OS.3.b, OS.4

EV.2.c

A.1, A.2

Non-cognitive:

SM.3, SM.8, SM.1

SfA.5, SfA.3

ScA.3

SR.2, SR.3

Others:

KB.1

Key vocabulary: 

• words related to business in a bank.

• Words related to giving instructions.

Materials required:

-

Error alert: -

PROCEDURE:

Steps Facilitator’s action(s)
Students’ 
action(s)

Discuss the QOD, ensuring that the students understand the question. 

(10 minutes)

Understand the 
question and 
respond. 

Step 1 - 
Introduce 

(5 minutes) 

Seeks students’ help to announce the o’clock partners of 
the day. This will be used for all pair work during the 
entire lesson.

With the help of students and examples, recaps 
vocabulary learnt in Lesson 81.

Seeks peer feedback/correction, as required.

Shares what the students will learn in the lesson.

Asks how they will use this learning.

Ensures students mention personal bank work and as a 
bank professional.

Recommend clock 
partners of the 
day.

Ask questions, if 
any.

Reflect, recall  
and recap.

Give/get peer 
feedback.


Step 2 - 
Demo/
Modelling

(15 minutes)

Asks students to read and understand Part A with their 
partners and observe use of present tense to give 
instructions.

With the whole class, discusses the instructions for 
issuing a cheque in Part B.

During discussion, writes the instructions on the board. 

Erases the instructions from the board and asks students 
to complete Part B (instructions to fill up a cheque) with 
their partners or independently.

Walks around to guide, assist and monitor, as required.

Asks a few students to share their responses.

Seeks peer feedback/correction.

Asks students to complete Part B (instructions to fill up a 
form) with their partners or independently.

Walks around to guide, assist and monitor, as required.

Asks a few students to share their responses.

Seeks peer feedback/correction.

Read Part A with 
their partners.


Discuss Part B.

Observe and 
listen attentively.


Complete Part B, 
as instructed.

Share responses.

Give/get peer 
feedback.

Complete Part B, 
as instructed.

Share responses.

Give/get peer 
feedback.
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Step 3 - 
Guided 
Practice 

(20 minutes)

Assigns one the following scenarios to pairs and asks 
them to prepare the role play - 


• You are the Loan Officer who is answering an inquiry 
about loan over the phone.


• You are the Branch Manager who is helping someone 
get a credit card.


• You are the Data Processing Officer requesting all 
bank staff to submit their data in time.


• You are the Branch Manager holding a meeting of the 
bank staff to announce a new policy.


• You are the Relationship Manager advising the client 
on how to invest his money.


• You are the cashier who has received a phone 
request for a demand draft. 


Gives pairs 5 minutes to prepare and 1 minute each to 
present. 

Seeks peer feedback/correction after each role play.

Prepare and 
present role play, 
as instructed.

Listen and 
observe 
attentively.

Give/get peer 
feedback.

Step 4 - 
Independent 
Practice

(15 minutes)

Makes small need-based groups and asks students to 
study based on the action plan. For example, those who 
need to improve their reading skills will be grouped 
together and asked to re-read the book or the passages 
from SWB. 

Walks around to assist, guide and monitor, as required.

Form groups, as 
instructed.

Listen attentively 
and ask questions 
if any.

Work as per 
instructions/
action plan.

Step 5 - 
Adjust 
Instruction 
(20 minutes)

Asks students to watch AV - 82 twice. 

After everyone has viewed AV - 82 twice, asks - 


• What according to the news anchor is the biggest 
predictor of success? Do you agree?


• How were the lives of those who ate the 
marshmallows different from those who did not, 40 
years later?


• What did some of the kids do to stop themselves 
from eating the marshmallows?


• Have you faced such situations in life where you had 
to give up a smaller, immediate benefit and wait for 
bigger benefit in future? 

Watch AV - 82 
twice.


Reflect and 
respond.


Listen attentively 
and ask questions 
if any.

Step 6 - 
Extension (10 
minutes)

Asks students to practice keyboarding using the 
software.

Makes phone calls to students who are irregular or 
absent without information and updates the Call Log.

Practise 
keyboarding, as 
instructed.

Step 7 -
Closure 

(5 minutes)

Referring to Part C, asks students - 

• What are the skills required for a career in banking 
or insurance?


• How are you developing these skills at FEA?

Reflect and 
respond.

Listen attentively.

Reflections: Are your students becoming more aware of different career choices they have?

               How are you upgrading your knowledge of different careers to be able to help

               your students better?
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Lesson 83: Self Control - 1

Language:

S.A.2, S.F.3, S.I.3, S.I.4, S.C.2

L.C.2, L.LA.2

R.RC.3, R.RO.2.b, R.RO.3, R.RO.
4.c, R.RIA.2.c

W.CW.4, W.CW.6, W.CW.7.a, 
W.CW.7.d, W.RE.2.a, W.RE.2.b 

Cognitive: 

Ex.2, Ex.3, Ex.4

OS.2, OS.3.a, OS.4, 
OS.6

Ev.2.a, Ev.2.c

A.1, A.2, A.3

Non-cognitive:

SfA.3, SfA.4, SfA.5

SM.1, SM.3, SM.4

ScA.1, ScA.3, ScA.4

SR.1, SR.2, SR.3, 
SR.4, SR.2

Others:

-

Key vocabulary: 

• upstairs, downstairs

• self control, temptation, emotions

• distraction, consequences

Materials required:

-

Error alert: -

PROCEDURE:

Steps Facilitator’s action(s) Students’ 
action(s)

Discuss the QOD, ensuring that the students understand the question. 

(10 minutes)

Understand the 
question and 
respond. 

Step 1 - 
Introduce 

(5 minutes) 

Seeks students’ help to announce the o’clock partners of 
the day. This will be used for all pair work during the 
entire lesson.

Asks students what words would they use to describe 
some of the people they saw in AV - 82.

Ensures that the students use describing words for both 
appearance and personality.

Seeks peer feedback/correction, whenever required.

Shares the learnings of this lesson and asks students 
how it can used in personal life, achieving goals and at 
work.

Reiterates personality development goals of the FEA 
program.

Recommend clock 
partners of the 
day.

Reflect, recall  
and respond.

Give/get peer 
feedback.


Listen attentively 
and ask 
questions, if any.


Step 2 - 
Demo/
Modelling

(10 minutes)

Asks students to read, understand and complete Part A 
with their partners.

Walks around to guide, assist and monitor, as required.

Asks a few students to share their responses.

Seeks peer feedback/correction.

Asks students to complete Part B (instructions to fill up a 
form) with their partners or independently.

Asks students - 


• What is the article in Part A about?

• Did they learn anything new from the article? If yes, 
what?

Read, understand 
and complete 
Part A with their 
partners.

Share their 
responses.

Give/get peer 
feedback.

Reflect and 
respond.

Listen attentively.
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Step 3 - 
Guided 
Practice 

(15 minutes)

With the hep of students, gives task instructions for 
Part B and asks students to complete it independently.

Walks around to guide, assist and monitor, as required.

Asks a few students to share their responses.

Asks students to discuss Part C with their partners.

Asks different pairs to share their responses.

Seeks peer feedback/correction, as required.

Helps students make links between Part C and A.

Listen attentively, 
ask questions, if 
any and complete 
Part B.

Share their 
responses.

Give/get peer 
feedback

Step 4 - 
Independent 
Practice

(5 minutes)

Asks students what were some of the strategies used by 
the children in AV - 82.

Asks students to go through Part D and think how/when 
students can use these to exercise self-control.

Asks students if they have any effective self-control 
strategies that they use.

Reflect and 
respond.

Read and reflect 
on Part D.

Reflect and 
respond.

Step 5 - 
Adjust 
Instruction (10 
minutes)

Makes small need-based groups and asks students to 
study based on the action plan. For example, those who 
need to improve their reading skills will be grouped 
together and asked to re-read the book or the passages 
from SWB. 

Walks around to assist, guide and monitor, as required.

Form groups, as 
instructed.

Listen attentively 
and ask questions 
if any.

Work as per 
instructions/
action plan.

Step 6 - 
Extension (30 
minutes)

Asks students how they use/can use self control to stay 
focused while reading.

Asks students to take turns to read the book. (25 
minutes)

Reads along with students or his/her own book.

Asks students to reflect on the behaviour of any 
character in their book and complete Part E. 

Walks around to assist, guide and monitor, as required.

Asks students to share their responses with their 
reading buddies.

Reflect and 
respond.

Read, discuss and 
write, as 
instructed.

Complete Part E.

Share responses 
with reading 
buddies.

Listen attentively.

Step 7 -
Closure 

(10 minutes)

Asks students what role self-control plays in 
achievement/non-achievement of goals to make changes 
that they have resolved to make through Book 2 
(Healthy Living, Being Considerate, Active Listening etc.).

Asks students to reflect on goals that they are achieving 
well and those that they need to work harder on.

Asks students to update the Commitment Cards. 
(Appendix 5 - SWB)

Asks a few students to share their progress from the 
Commitment Cards.

Reflect and 
respond.

Complete 
Commitment 
Cards after 
reviewing and 
reflecting.

Share progress 
from the 
Commitment 
Cards.

Reflections: Are your students aware of the Book 2/FTS 2 expectations? Do they have a fair 

              understanding of where they stand along those expectations?
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For Facilitator’s Reference:

5 Strategies for Delayed Gratification and Why You Should Do It


BY BRENDAN BAKER

Delayed gratification is one of the most effective personal traits of successful people. People 
that delay gratification are more successful with their career, relationships, health, finances and 
really, all areas of life.

How important is your health to you? What about security of purchasing your own home? 
Perhaps having a successful career is what you’re after? Whatever you’re trying to achieve, 
one thing is for certain…

The power of delayed gratification is an essential element of being able to reach your ultimate 
goal. Whether it be saving now to spend later, choosing healthy to get energy later, or putting 
up with a job to help boost your career later. These examples plus more are all areas where 
delayed gratification can bring about tremendous returns while developing your willpower. Let’s 
explore the power of delayed gratification.


Delayed Gratification Defined

Delaying gratification is a pretty simple concept. Simply, it means making a choice which limits 
the ability of getting something now, for the pleasure of being able to have something bigger 
or better later.

 

The Stanford Marshmallow Experiment

The power of delayed gratification is best known from the Stanford Marshmallow Experiment, a 
study conducted by Professor Walter Mischel at Stanford University. In this experiment, 
Mischel studied a group of four to six-year-old children who were given a marshmallow and 
left in a room for fifteen minutes. They were given the choice of being able to eat the 
marshmallow now, or if they were to wait the fifteen minutes, they will be able to have two 
marshmallows. Ultimately, some children were able to wait the fifteen minutes, whilst others 
were not able to.

The study didn’t finish there however. Researchers continued to study the development of the 
children into adolescents. They found that those children that were able to delay gratification 
were psychologically better adjusted, more dependable persons, more self-motivated, and as 
high school students, scored significantly better with grades. With the latest study conducted 
on these exact same participants in 2011, the research has shown that the characteristic has 
remained with the individuals for life.

The study shows that delaying gratification is a choice of the individual. You can choose to have 
something now, or you can choose to have something bigger or better at a later time. Delaying 
gratification improves your willpower and ultimately helps you reach your longer-term goals 
faster. Lets now take a look at some specific examples where delaying gratification can have a 
positive impact in your life.

Spend Now or Save Now? 

One of the most common examples of delayed gratification is for a person to be able to save 
their money now to be able to purchase a more desirable product in the future. For example, 
you want to purchase a new car for twenty-thousand dollars and at this stage you only have a 
quarter of that in cash, so what do you do? Start saving!… Simple!… Or is it?… This is where 
the power of delayed gratification meets will-power. You will constantly be challenged on a 
daily basis with opportunities for you to spend money… for that coffee, for that lunch, for that 
movie, for that dress, for that thing you want whatever that thing may be! You have a choice 
presented to you in every single situation you have your wallet out. Do you have a number of 
alcoholic drinks that night, or do you decide to drink water and save that money and know that 
you would be a day closer to buying that dream car? Many people are often surprised by the 
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amount of money that they can save now simply by making smarter choices with their finances, 
to help them with more desirable purchases in the future. To help reach your financial goals, 
start thinking through what really matters most… spending now for a small gratification, or 
saving now for that much larger pleasure in the future.

Eat the Burger or Eat the Apple?

Health is another area where delaying gratification can have significant benefits. The world 
today is witnessing an obesity epidemic like never before. A common reason to this is the simple 
willpower and choices people are making in their everyday lives, without delaying gratification. 
To illustrate this, let’s say you’re hungry - you probably are right now.. and what do you feel 
like? Many people when eating snacks or eating daily foods prefer to eat the stuff that tastes 
good, normally full of fats and sugars. By delaying gratification and choosing for the more 
healthy option, the glass of water over the glass of coca-cola, you will reap the rewards of 
delayed gratification by being more healthy in your life, have less illness and have more energy 
to live your life to its fullest. And heck, you’ll probably be surprised at how most healthy foods 
will actually give you instant gratification too!!

Similar to the above, many people do not like to exercise or go to the gym, this is seen as a 
chore and something that MUST be done! Try the concept of delayed gratification. Go through 
the hard yards of sweat and tears now to be able to live a healthy and energetic life, all while 
looking good too!

Smoke Now or Not to Smoke Now?

Smoking is the ultimate test of willpower and a risky one to bring into this post, but it provides 
a great example of the power of delayed gratification. Smokers have the choice, although a 
hard one, of having a cigarette now to give them an instant and short-term ‘hit’, or they can 
choose to not have that cigarette and reap the rewards of a healthier life later on.

Boring Job Now or Exciting Job Now?

This illustration is to show that depending on what your ultimate goal is, putting up with some 
harder experiences in your life right now might be the best thing you can do long-term. Lets 
say you are wanting to be the best financial investor and advisor the world has ever seen, to 
ultimately get to this goal you may need to put up with some pretty boring or less-interesting 
roles to start with, so you can build your fundamental understanding of what it is you need to 
know. As hard or as boring as it may be, it might just be the best thing you can do to help you 
get to that depth of understanding that you need.


Adapted from http://www.startofhappiness.com/
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Lesson 84: Consolidation

Language:

R.RO.4.c, R.RIA.2

W.CW.7.a, W.CW.9, W.RE.2.a

L.AI.4, L.AI.5, L.LM.2

S.A.2, S.F.3, S.I.3, S.I.4, S.C.2

Cognitive: 

OS.3.a, OS.2, OS.4, 
OS.6

Ev.2.a, Ev.2.c

Ex.3, Ex.4, A.3

Non-cognitive:

SfA.3, SfA.5

SM.3, SM.4, SM.1, 
SM.8

ScA.1

SR.1, SR.2

Others:

-

Key vocabulary: 

• as in the song

• unique, original

Materials required:

-


Error alert: -

PROCEDURE:

Steps Facilitator’s action(s)
Students’ 
action(s)

Discuss the QOD, ensuring that the students understand the question. 

(10 minutes)

Understand the 
question and 
respond. 

Step 1 - 
Introduce 

(5 minutes) 

Asks students to compare their reading, writing, 
speaking, listening, personality and keyboarding skills 
before Book 1 and at present.

Commends students on their effort and learnings.

Explains how this lesson will be a celebration of the 
effort and learnings they have made so far.

Reflect, compare 
and share.

Listen attentively.

Ask questions, if 
any. 

Step 2 - 
Model/Demo 
(20 minutes)

Asks students to:

• listen to the song in AV- 84 once and the asks them 
to fill the blanks in Part A as they listen to it. (3 
minutes) 


Allows students to pause the song as they fill the blanks.

Asks students to compare their responses. (2-3 minutes)

Asks students to:


• listen to the song in AV- 84 twice singing along using 
the lyrics from the book. (5 minutes)


Asks each student to share a word from the song that 
describes him/her. (2-3 minutes)

Sings along with the students as they listen to the song 
ensuring that everyone clicks ‘play’ at the same time. 

Ensures that this is a fun (not entertaining) activity. 

Listen to the song 
in AV - 84 and 
fill the blanks in 
Part A.

Compare 
responses in Part 
A with each 
other.

Sing along 
reading the 
lyrics.

Share the word.

Sing together as 
a class.

Step 3 - 
Guided 
Practice 

(10 minutes)

Asks students to pair up with their partner and complete 
Part B.

Ensures that all students understand the task.

Walks around to guide, assist and monitor, as required.

Asks a few students to share their responses 
highlighting how the same line can mean different things 
to different people.

Complete Part B 
with their 
partners.

Share their 
responses and 
listen to those of 
others.

FREEDOM ENGLISH ACADEMY FHB - 2  OF 175132



FREEDOM ENGLISH ACADEMY LEVEL- I BOOK 2

Step 4 - 
Adjust 
Instruction

(20 minutes)

Explains that as a part of celebrating ourselves, students 
will also celebrate each other.

Explains that they will play about 10 rounds of the 
game.

Asks students to sit in a closed circle and write their full 
names on Part C (not at the top or at the bottom of the 
page).

Explains that all students will pass their books to the 
person on their right and on receiving the book this 
person on the right will think of the book owner and 
write what he/she thinks is unique/original about the 
owner of the book. For example, if Student 1 passes his 
book to Student 2 sitting on his right, then Student 2 
will think about Student 1 and write in Student 1’s book 
(Part C) what makes him unique/original.

Gives the cue for the students to continue passing their 
books to the person on their right and continue with the 
same thinking and writing routine. For example, Student 
2 passes Student 1’s book to Student 3 who is sitting on 
Student 2’s right side. Student 3 thinks about Student 1 
and writes in Student 1’s book (Part C) what makes him 
unique/original. 

Continues the game till each students has received and 
written 10 messages.

Runs and times the movement of books in a manner that 
students do not read what other students have written 
to avoid bias and/or repetition. 

After 10 rounds are over, asks students to collect their 
books from whoever has them.

Asks students to read what the others have written 
about them. 

Explains how who we are is shaped by our own views and 
those of others about us.

Asks students to summarise what they makes them 
unique after having read what others think about them.

Listen attentively.

Ask questions, if 
any.

Sit in a closed 
circle and work 
as instructed.

Pass the books, 
as instructed.

Write what 
makes the other 
student unique.


Pass the books 
around.


Write without 
reading the 
previous 
comments.


Read what the 
others have 
written about 
them.


Summarise what 
they makes them 
unique.

Step 5 - 
Independent 
Practice 

(15 minutes)

Makes small need-based groups and asks students to 
study based on the action plan. For example, those who 
need to improve their reading skills will be grouped 
together and asked to re-read the book or the passages 
from SWB. 

Form groups, as 
instructed.

Work as per 
instructions/
action plan.

Step 6- 
Assessment(10)

Ends the lesson by singing the song twice as a whole 
class.

Sing as a whole 
class.

Step 7 - 
Closure 

(5 minutes)

Discusses what students thought about the activity in 
Step 4.

Asks students to write on slips of paper what makes 
him/her(the facilitator) unique and submit as Exit Slips.

Reflect and 
respond.

Prepare and 
submit Exit Slips.

Reflections: What do you enjoy about music-based lessons? What do you need to do better

               when running a  music-based lesson?
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Lesson 85: At The Restaurant - 1

Language:

L.AI.4, L.AI.5, LAI.3, L.LM.2

S.A.2, S.F.3, S.I.3, S.I.4, S.C.2

W.CW.6, W.CW.7.d

R.RC.3, R.RO.3, R.RIA.2.c, 
R.RIA.2.d, R.RI.2

Cognitive: 

OS.2, OS.3.a, OS.3.b, 
OS.4, OS.5

Ev.2.c

A.1

Ex.2

Non-cognitive:

SfA.5

SM.4, SM.1, SM.8

ScA.3, ScA.4

SR.1, SR.3, SR.2

Others:

KB.1

Key vocabulary: 

• words related to objects and people in restaurant.

Materials required:

-

Error alert: pronunciation of ‘spoon’, ‘restaurant’, ‘fork’, ‘plate, ‘glass’, ‘bowl’

PROCEDURE:

Steps Facilitator’s action(s)
Students’ 
action(s)

Discuss the QOD, ensuring that the students understand the question. 

(10 minutes)

Understand the 
question and 
respond. 

Step 1 - 
Introduce 

(5 minutes) 

Seeks students’ help to announce the o’clock partners of 
the day. This will be used for all pair work during the 
entire lesson.

Shares the learnings of the lesson.

Asks students why it is important (if students visit a fine 
dining restaurant or choose to work in one or start one).

Recommend clock 
partners of the 
day.

Reflect and 
respond.

Listen attentively.

Step 2 - 
Demo/
Modelling

(10 minutes)

Asks students to review the vocabulary in Part B and C 
with a partner.

As a whole class, discusses the use of different objects 
in Part B and role played by each person mentioned in 
Part C.

Review the 
vocabulary in 
Part B and C with 
a partner.

Discuss.

Step 3 - 
Guided 
Practice 

(20 minutes)

Asks students to read and understand the flow of 
conversation in a restaurant from Part D with a partner.

Assigns students topics for role play -


• getting directions to a restaurant from your friend.

• reserving a table at a restaurant for a special 
occasion over the phone.


• visiting a restaurant and dining in.

• complaining to the Manager about restaurant 
experience.


• restaurant customer feedback call.

• ordering food over the phone.


Gives the pairs 5 minutes to prepare and 1 minute to 
present. 

Allows pairs to come together if the role play requires 
more than 2 persons.

Seeks peer feedback after each role play.

Read and 
understand Part 
D.

Prepare and 
present role play.


Give/get peer 
feedback.
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Step 4 - 
Independent 
Practice

(15 minutes)

Makes small need-based groups and asks students to 
study based on the action plan. For example, those who 
need to improve their reading skills will be grouped 
together and asked to re-read the book or the passages 
from SWB. 

Walks around to assist, guide and monitor, as required.

Form groups, as 
instructed.

Work as per 
instructions/
action plan.

Step 5 - 
Adjust 
Instruction (10 
minutes)

Asks students to practice keyboarding technique using 
the software.

Updates Error Tracker while students practice 
keyboarding.

Practise 
keyboarding.

 

Step 6 - 
Extension (20 
minutes)

Asks students to watch AV - 85 once and make notes, if 
helpful.

While students are watching AV - 85 reviews a few 
randomly selected SWBs for completion and quality of 
work.

Makes a mental note of who needs additional effort/
support.

After all students have watched AV - 85, asks - 


• Which career in the hospitality industry did you find 
interesting? Why?


• Other than qualifications, what qualities and 
personality traits would be required to be successful 
in hospitality industry?


• How is F.E.A. developing those traits? 

Watch AV - 85 
and make notes.


Reflect and 
respond.


Listen attentively 
to responses of 
others.

Step 7 - 
Assessment

(5 minutes)

With the help of students conducts a vocabulary quiz 
from the lesson.

Encourages students to think of and ask quiz questions 
from each other.

Participate in and 
lead the quiz.

Step 8 -
Closure 

(5 minutes)

Counsels students who need additional time/effort/
support for their SWBs.

Listen attentively.

Reflections: With regard to the action plan to help students after pre-evaluation, what’s 

               working and what’s not? Do you/students need assistance from FEA graduates/HO 

               staff?
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Lesson 86: At The Restaurant - 2

Language:

L.AI.4, L.AI.5, LAI.3, L.LM.2

S.A.2, S.F.3, S.I.3, S.I.4, S.C.2

R.RC.2, R.RO.2.c, R.RO.3, R.RIA.
2.a, R.RIA.2.c

W.RE.2.a

Cognitive: 

Ex.3, Ex.4

OS.2, OS.3.a, OS.3.b, 
OS.4, OS.6

Ev.2.a, Ev.2.c

A.1, A.2, A.3

Non-cognitive:

SfA.5, SfA.4

SM.1, SM.3, SM.8

ScA.3, ScA.4

SR.1, SR.3

Others:

-

Key vocabulary: 

• cuisine, menu

• hospitality

• reservations

Materials required:

-

Error alert: pronunciation of ‘menu’, ‘bowl’ etc.

PROCEDURE:

Steps Facilitator’s action(s)
Students’ 
action(s)

Discuss the QOD, ensuring that the students understand the question. 

(10 minutes)

Understand the 
question and 
respond. 

Step 1 - 
Introduce 

(5 minutes) 

Seeks students’ help to announce the o’clock partners of 
the day. This will be used for all pair work during the 
entire lesson.

Shares the learnings of the lesson.

Reiterates FEA’s commitment to providing wings and skills 
to enable students reach their career goals and 
personality development.

With the help of students collects names of food items 
that students would order if they were dining out.

Write them on the board and categorises them into 
different cuisines.

With the help of examples on the board introduces the 
word ‘cuisines’.

Recommend clock 
partners of the 
day.

Reflect and 
respond.

Listen and 
observe 
attentively.

Ask questions, if 
any.


Step 2 - 
Demo/
Modelling

(10 minutes)

Asks students to read Part A with a partner.

After 2 -3 minutes, asks what do they see, what they 
think and what they wonder about when looking at the 
menu.

Accepts all answers and encourages wider participation.

Asks students to read Part B with a partner.

After 2 -3 minutes, asks what do they see, what they 
think and what they wonder about when looking at the 
table arrangement.

Accepts all answers and encourages wider participation.

Explains how table setting varies from cuisine to cuisine 
based on what is needed to eat and enjoy that cuisine.

Read Part A with 
a partner.

Reflect and 
respond.

Read Part B with 
a partner.

Reflect and 
respond.

Listen attentively 
and ask 
questions, if any.
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Step 3 - 
Guided 
Practice 

(15 minutes)

Shares information about careers in hospitality industry, 
in general, and hotel/restaurant, in particular.

Encourages students to contact the FEA Career Guides 
via email if they have further queries.

Ask students to prepare a list of Do’s and Don’ts when 
visiting or dining in a restaurant/hotel.

Asks students to share their lists along with reasons to 
justify a Do or a Don’t.

Accepts all answers with reasonable justification.

Asks students to read Do’s and Don’ts give in Part D.

Asks why for each of them.

Helps students make connections with Lesson 59.

Listen attentively 
and ask 
questions, if any.

Make notes.

Prepare the list.


Share the list.


Read Part D.


Reflect, connect 
and respond.

Step 4 - 
Independent 
Practice

(5 minutes)

Asks students what are different ways to book a table at 
the restaurant.

Steers conversation towards email reservations. 

Explains that the request for reservation must be 
confirmed by the restaurant.

Asks students to read and understand Part E with their 
partners or independently.

Asks - 


• Who is making the reservation?

• When is the reservation for?

• Is this reservation for a special event?

• How many people is the restaurant expecting?


Asks students to show where the answer is to be found 
and not just answer the question.

Reflect and 
respond.


Listen attentively 
and ask 
questions, if any.


Read and 
understand Part 
E.


Reflect, refer and 
respond.

Step 5 - 
Adjust 
Instruction 
(20 minutes)

Asks students to reflect on their action plan and see 
what’s getting better and what still needs improvement.

Shares some of the general observations from the Error 
Tracker.

Makes small need-based groups and asks students to 
study based on the action plan. For example, those who 
need to improve their reading skills will be grouped 
together and asked to re-read the book or the passages 
from SWB. 

Walks around to assist, guide and monitor, as required.

Reflect and 
respond.

Listen attentively 
and ask 
questions, if any.

Form groups, as 
instructed.

Work as per 
instructions/
action plan.

Step 6 - 
Extension (20 
minutes)

Asks students to watch AV - 86 twice.

While students are watching AV - 86, makes calls to 
irregular students or updates the wall displays.

After all students have watched AV - 86, asks - 


• What is etiquette? Why must we follow etiquette?

• Which dining etiquette do you follow and which ones 
do you not? Why?


• Why must we not - 

•   eat with our mouth open?

•   use cell phone while dining with others? 

Watch AV - 86 
twice.

Reflect and 
respond.

Listen attentively 
and ask 
questions, if any.
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Step 7 - 
Assessment

(5 minutes)

Asks students to fill up their Commitment Cards.

Walks around to assist, guide and monitor, as required.

Asks a few students to share their progress with the 
class.

Fill up their 
Commitment 
Cards.

Share their 
progress with the 
class.

Step 8 -
Closure 

(5 minutes)

Asks students - 

• Do you know what will you be evaluated on?

• Do you know how you will be evaluated?

• How ready do you feel for evaluation?

• Do you have any questions/concerns about evaluation?

Reflect and 
respond.

Ask questions, if 
any.

Reflections:  Share the Error Tracker with your peers during PLC and get their feedback.

                Have you spoken with the Branch Manager about Internal Evaluation?
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Lesson 87: Problem Solving - 1

Language:

L.AI.4, L.AI.5

S.A.2, S.F.3, S.I.3, S.I.4, S.C.2

R.RC.3, R.RO.4.c, R.RO.3, R.RIA.2.c

W.CW.4, W.CW.6, W.RE.2.a

Cognitive: 

A.1, A.2

Ev.1, Ev.2.a, Ev.2.b, 
Ev.2.c

Ex.2.b

OS.1, OS.2, OS.3.a, 
OS.3.d, OS.4, OS.6

Non-cognitive:

SfA.3, SfA.5

SM.3, SM.4, SM.8

ScA.1, ScA.3

SR.3, SR.4

Others:

Key vocabulary: 

• react/reaction

• response/respond

Materials required:

-

Error alert: -

PROCEDURE:

Steps Facilitator’s action(s)
Students’ 
action(s)

Discuss the QOD, ensuring that the students understand the question. 

(10 minutes)

Understand the 
question and 
respond. 

Step 1 - 
Introduce 

(5 minutes) 

Seeks students’ help to announce the o’clock partners of 
the day. This will be used for all pair work during the 
entire lesson.

Shares the learnings of the lesson.

Asks why it is important in personal and work life.

Explains the progression from Book 2 through Book 5 - 
Book 2 - problem-solving mindset; Book 3 - multiple ways 
of problem solving; Book 4 - creative solutions to a 
common problem; Book 5 - my problems - my solutions. 

Asks students to share their real-life problems borne out 
of failure or mistakes.

Helps students make connections with Lesson 77.

Recommend clock 
partners of the 
day.

Reflect and 
respond.


Listen attentively.

Ask questions, if 
any.

Reflect, make 
connections and 
respond.

Step 2 - 
Demo/
Modelling

(10 minutes)

While students share their real-life experiences, uses 
‘either/or’ and ‘neither/nor’ repeatedly to summarise 
what the students say.

Asks students if they know what ‘either/or’ and ‘neither/
nor’ mean and when we use them.

With the help of Part A, explains the use of ‘either/or’ 
and ‘neither/nor’.

Encourages students to use ‘either/or’ and ‘neither/nor’ 
in their sentences.

Asks students to discuss the quote in Part B with their 
partners using ‘either/or’ and ‘neither/nor’ as and when 
they can.

Walks around to assist, guide and monitor, as required.

Asks a few pairs to share their responses.

Share their real-
life experiences.

Listen attentively.

Reflect and 
respond referring 
to Part A.

Read and discuss 
Part B with their 
partners.

Share their 
responses and 
listen to 
responses of 
others.
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Step 3 - 
Guided 
Practice 

(15 minutes)

Asks students to read and discuss Part C with their 
partners.

Walks around to assist, guide and monitor, as required.

Asks a few pairs to share their responses.

Asks students if something like this has ever happened 
with them.

Encourages wider participation using ‘either/or’ and 
‘neither/nor’, as appropriate.

With the help of students, summarises the difference 
between reaction and response.

Helps students make connection with Upstairs and 
Downstairs brain controlling our behaviour.

Asks students to reflect and complete Part D 
independently. 

Asks a few students to share their responses with the 
help of examples/anecdotes.

Read and discuss 
Part C with their 
partners. 

Share their 
responses.

Listen attentively.

Help facilitator 
summarise.


Ask questions, if 
any.

Reflect and 
complete Part D.

Share their 
responses and 
listen to those of 
others.

Step 4 - 
Adjust 
Instruction (10 
minutes)

Asks students to complete Part E with their partners. 
Students first discuss the quote from Cleaver and share 
their understanding with the class, then complete the 
sections, ‘My problem’ and ‘My solution’ independently. 
Next, they discuss the problem and solution with their 
partners to get feedback on their solutions which is 
recorded in the ‘My partner’s solution’ column.

Asks a few pairs to share their responses.

Complete Part E 
with their 
partners. 

Discuss and get 
feedback. 

Share their 
responses and 
listen attentively.

Step 5 -
Independent 
Practice

(30 minutes)

Asks students if the character in the books they are 
reading have come across a problem.

Encourages wider participation from the reading groups.

Asks students to take turns to read for 20 minutes. 

While the groups are reading, circulates and spends time 
with each group observing reading skills of different 
readers, how far has the group progressed with reading 
the book etc. 

Does not share any feedback with the groups, at this 
stage.

After the reading session, asks students to think of how 
the problem in their books got resolved and how would 
they have resolved if they were a character in the book.

Asks students to share their solutions with their reading 
buddies.

Reflect and 
respond.

Read, discuss and 
write, as 
instructed.


Complete Part F 
and share with 
their partners.

Listen attentively.


Step 6 - 
Extension (15 
minutes)

Asks students if action plan is a response or reaction. 

Asks why.

Makes small need-based groups and asks students to 
study based on the action plan.

Walks around to assist, guide and monitor, as required.

Reflect and 
respond.

Form groups, as 
instructed.

Work as per 
instructions/
action plan.
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For Facilitator’s Reference - 

Either/or, Neither/nor Singular/Plural


When using either/or and neither/nor, note the following rules:


1. If both elements are singular, then the verb is singular too.

 • Either the father or the mother has to attend the meeting. (father and 

                mother are singular; so the verb has is singular too)

 • Neither Leila nor Nancy is going to write the report. (Leila and Nancy are 

                singular; so the verb is is singular too)

2. However, if one of the elements is plural, then use a plural verb.

 • Either Sue or the girls are going to prepare dinner tonight. (the girls is 

                plural; so the verb are is plural too)

 • Neither the teacher nor the students were in the classroom this morning. 

                (the students is plural; so the verb were is plural too)


Step 7 - 
Closure 

(5 minutes)

Asks students to share new words that they have learnt 
during book reading sessions.

Encourages students to use each others’ words in 
sentences and acknowledges development of vocabulary.

Reflect, refer and 
respond.

Make sentences.

Reflections:  How are groups progressing with book completion? Are there any reading groups

                that need additional time? If yes, plan to provide that time during the review 

                lessons.
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Lesson 88: Internal Evaluation

Language:

-

Cognitive: 

-

Non-cognitive:

-

Others:

-

Key vocabulary: 

-

Materials required:

Laptops

SWBs

Error alert: -

PROCEDURE:

Steps Facilitator’s action(s) Students’ action(s)

Discuss the QOD, ensuring that the students understand the question. 

(10 minutes)

Understand the 
question and 
respond. 

Step 1 - 
Introduce 

(5 minutes) 

Shares with the students the process of internal/online 
evaluation.

Explains to them, with the help of board, how the test 
is structured.

Discusses Do’s and Don’ts related to taking the online 
evaluation.

Ensures that the students are relaxed/excited. 

Confers with Branch Manager on setting up/starting 
off FTS 2 (MCQ).

Ensures all preparations for the test are in place. 

Listen attentively to 
understand and 
respond.

Ask questions, if 
any. 

Step 2 - 
Model/Demo 
(90 minutes)

Assists the Branch Manager to organise students/
laptops/materials/record sheets.

Assists the Branch Manager to get the students begin 
the test.

While the students are taking the test, trouble shoots, 
if required.

Ensures that all students are at task. 

Take their seats 
and with the help 
of facilitator, take 
the test. 

Step 3 - 
Closure 

(5 minutes)

After the completion of the test, Branch Manager 
randomly checks to ensure that the scores got 
captured and syncs the test scores to the LMS 
database.

Asks students - 


• How did you feel before the evaluation?

• How do you feel after the evaluation?

Listen attentively 
and share their 
responses 
comparing their 
feelings before and 
after evaluation. 


Reflections: Based on the day’s evaluation, have you compiled the internal evaluation report 

               for Evaluators? 

               Do you have adequate number of copies of Book 3 for your current Book 1 

               students when they progress after Lesson 92?
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Lesson 89: Review - 1

Language:

-

Cognitive: 

-

Non-cognitive:

-

Others:

-

Key vocabulary: 

-

Materials required:

-

Error alert: -

PROCEDURE: If helpful, involve FEA graduates/peer facilitators/HO staff to help 

                students review.

Steps Facilitator’s action(s) Students’ 
action(s)

Discuss the QOD, ensuring that the students understand the question. 

(10 minutes)

Understand the 
question and 
respond. 

Step 1 - 
Introduce 

(10 minutes) 

Allows students to read and discuss FTS 2 reading 
expectations.

Explains how these are general expectations.

Asks students to assess where they are along each 
expectation.

Walks around to assist, guide and monitor, as required.

Asks a few students to share their self-assessment.

Read, understand 
and ask 
questions, if any.

Self-assess their 
reading skills.

Share their self-
assessment.

Step 2 - 
Demo/
Modelling

(20 minutes)

Asks students to watch AV - 89 twice and asks - 

• How did Mojo select his team for the musical 
production?


• How did Mojo respond when Bruce and Katy said that 
they were not ready?


• Why did Mojo’s behaviour change later on? 

• Have you been in a situation like this?

Watch AV - 89 
twice.

Reflect and 
respond.

Listen to 
responses of 
others.

Step 3 - 
Guided 
Practice 

(10 minutes)

Asks students to practice keyboarding using the 
software.

Walks around to assist and share feedback as required.

Practise 
keyboarding, as 
instructed.

Step 4 - 
Adjust 
Instruction (15 
minutes)

Asks students to use ‘either/or’ and ‘neither/nor’ to 
discuss what area of improvement would they like to 
work on.

Based on students’ responses, makes small interest-based 
groups. 

Walks around to assist, guide and monitor, as required.

Discuss using 
‘either/or’ and 
‘neither/nor’.

Form groups and 
work as per 
instructions/
action plan.
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Step 5 -
Independent 
Practice

(30 minutes)

Groups that have completed book reading, explains to 
them how they need work independently and complete 
the Book Report in Part A.

Assists, guides and monitors, as required.

Groups who have not completed book reading, asks them 
to take turns to read.

Circulates and spends time with the reading groups. 

Ensures that they do not rush or take shortcuts to 
complete the book.

Read book or 
complete Part A, 
as instructed.

Ask questions, if 
any.

Step 6 - 
Closure 

(5 minutes)

Asks students to fill up their Commitment Cards.

Walks around to assist, guide and monitor, as required.

Asks a few students to share their progress with the 
class.

Fill up their 
Commitment 
Cards. 

Share their 
progress with the 
class.

Listen attentively.

Reflections: Have you ensured that the students treat evaluation as a part of learning or as 

               a lesson in the Workbook and not as the central event in the Book 2?

               How well does students’ self-assessment match your assessment of their reading

               achievements/proficiency?

FREEDOM ENGLISH ACADEMY FHB - 2  OF 175144



 
Lesson 90 

Perspective 
 

Key Vocabulary: 
Perspective 
Circumstances 
Interpret 

 
 

Step 1: Introduction 
(30 minutes) 

Begins the lesson with a question-  
Do you think that people behave differently in certain situations? Why/Why not? 
 
Tells that we would discuss a situation like this by reading story. The facilitator reads 
the story given in Part A for students. Keeps asking certain questions in middle of the 
story to check understanding. 
Once students have understood the story, writes the questions given after the story on 
the board. Asks students to discuss the questions with their o’clock partners. While 
students are discussing, sets up Jeopardy Game 4. 
Once students have discussed, asks a few pairs to share their responses. 

Step 2: Guided 
Practice (15 minutes) 

Continues the discussion by asking- 
Why did everyone give a different title for the story? 
 
Introduces the word ‘perspective’. Ask students to tell the meaning if they have heard 
this word before. 
Tell them that ‘perspective’ means:  
What you interpret - it is your understanding of a given situation, person, or object. 
Asks if they know some words related to perspective (for example, point of view, 
opinion etc.)  

Step 3: Individual 
Practice (45 minutes) 

Asks for certain opinions from students related to things that they like to do in FEA 
(Example: QOD, Jeopardy etc.)  
Creates excitement among students to be ready for the Jeopardy Game. 
With the help of students, recaps Do’s and Don’ts of playing Jeopardy. (Refer to Lesson 
12) 
Lays down the noise level. Organizes teams and asks each team to take up a name. 
Plays Jeopardy Game 4. 
Ensures that the students follow the rules of the game. Keeps the score. 

Step 3: Closure (5 
minutes) 

Ask- 
What is something new that you learnt in the lesson? 

 
 
 

 

 

 

 



A. READ THE STORY AND ANSWER THE QUESTIONS THAT FOLLOW: 

Once upon a time, there lived six blind men in a village. One day the villagers told 

them, "Hey, there is an elephant in the village today." 

 

They had no idea what an elephant is. They decided, "Even though we would not 

be able to see it, let us go and feel it anyway." All of them went where the 

elephant was. Each one touched the elephant. 

"Hey, the elephant is a pillar," said the first man who touched his leg. 

"Oh, no! it is like a rope," said the second man who touched the tail. 

"Oh, no! it is like a thick branch of a tree," said the third man who touched the 

trunk of the elephant. 

"It is like a big hand fan,” said the fourth man who touched the ear of the 

elephant. 

"It is like a huge wall," said the fifth man who touched the belly of the elephant. 

"It is like a solid pipe," said the sixth man who touched the tusk of the elephant. 



They began to fight about the elephant and each of them insisted that he was 

right. It looked like they were getting agitated. A wise man was passing by and he 

saw this. He stopped and asked them, "What is the matter?" They said, "We 

cannot agree to what the elephant is like." Each one of them told what he thought 

the elephant was like. The wise man calmly explained to them, "All of you are 

right. The reason each of you is telling it differently because each one of you 

touched the different part of the elephant. Actually, the elephant has all those 

features that you all said.” 

"Oh!" everyone said. There was no more fighting. They felt happy that they were 

all right. 

Adapted from a tale by Donelle Blubaugh 

 

1. What is the main idea of the story? Underline the part of the story that tells you what 

the main idea is. 

_____________________________________________________________________ 

2. What were the blind men fighting about? 

_____________________________________________________________________ 

3. Give the story a suitable title. (Not - Three Blind Men And An Elephant) 

_____________________________________________________________________ 
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Lesson 91: Review - 3

Language:

-

Cognitive: 

-

Non-cognitive:

-

Others:

-

Key vocabulary: 

-

Materials required:

-

Error alert: -

PROCEDURE: If helpful, involve FEA graduates/peer facilitators/HO staff to help 

                students review.

Steps Facilitator’s action(s)
Students’ 
action(s)

Discuss the QOD, ensuring that the students understand the question. 

(10 minutes)

Understand the 
question and 
respond. 

Step 1 - 
Introduce 

(15 minutes) 

Allows students to read and discuss FTS 2 speaking and 
listening expectations.

Explains how these are general expectations.

Asks students to assess where they are along each 
expectation.

Walks around to assist, guide and monitor, as required.

Asks a few students to share their self-assessment.

Read, understand 
and ask 
questions, if any.

Self-assess their 
speaking and 
listening skills.

Share their self-
assessment.

Step 2 - 
Demo/
Modelling

(10 minutes)

Asks students to watch AV - 91 once.

After all students have watched AV - 91, asks - 


• Have you ever been in a situation like Amber and 
Anthony in the video? Explain.


• Why is it difficult to be morally correct sometimes?

• What did you find useful in the video?

Watch AV - 90 
once.

Reflect and 
respond.

Listen attentively 
to others.

Ask questions, if 
any.

Step 3 - 
Guided 
Practice 

(15 minutes)

Asks students to complete Part A, independently or with 
a partner.

Walks around to assist and share feedback as required.

Asks a few pairs to share their responses.

Seeks peer feedback/correction, as required.

Complete Part A.

Share responses 
and listen to 
responses of 
others.

Give/get peer 
feedback.
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Step 4 - 
Adjust 
Instruction (15 
minutes)

Asks students to complete Part B independently.

Explains how students will first write first draft, get it 
peer/facilitator reviewed and then write the second draft 
of the paragraph.

Asks students to refer back to Lessons 73 and 74 before 
beginning to write the first draft.

Walks around to assist, guide and monitor, as required.

Times the flow of lesson and movement of students.

Complete Part B.

Plan, write first 
draft, get peer/
facilitator 
feedback and 
write final draft.


Step 5 -
Independent 
Practice

(20 minutes)

Ensures that all groups have completed/complete book 
reading, book report and reading experience.

Those who have already completed, asks them to share 
their report and experience with their Reading Buddies.

Assists, guides and monitors, as required.

Give final touches 
to Book Report.

Share Book 
Report with 
Reading Buddies.

Step 6 - 
Closure 

(5 minutes)

Asks students - 

• What made you smile today?

• What are you thankful for today?


Shares his/her responses with the class.

Reflect and 
respond.

Listen attentively 
to responses of 
others.

Reflections: How well does students’ self-assessment match your assessment of their 

               speaking/listening achievements/proficiency?       
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APPENDIX 1

SILLY BODY MIME


APPENDIX 2

MAKING HEALTHY CHOICES


Hints

1. I have 10 arms. 2. My nose is on my knees. 

3. I have hair on my lips. 4. My toes are in my armpits. 

5. My face is on my knees. 6. My mouth is on my stomach. 

7. My tongue is on my foot. 8. My ears are in my right hand.

9. My eyes are on  my neck. 10. My ankle is in my head. 

If - Follow-up questions - 

you have been busy in office till late night, would you go to 
bed after you finish work or watch TV to relax? How will you feel the next day?

you have been missing your exercise during exams, would 
you get back to regular exercise right after the exams or take 
another week off so that you can sleep till late?

How can you make time for both?

you find it difficult to stay silent, would you stop trying as it 
is of no use or try out different ways? How would you feel about your choice?

you have lots of things to do, would you begin to get tense/
stressed or start by doing the what’s on your list?

How would you feel after making your 
choice?

you have forgotten to bring your lunch and your only choice 
is eating pakodas from a street vendor, would you eat that 
or skip lunch that day? 

What would you do next time? 

you have not slept well at night, would you sleep in for an 
hour or push yourself out of bed for your exercise session. How would it affect your day?

you haven't had a chance to eat dinner all evening, would 
you eat snack or go to bed without snacking? Why did you not choose differently?

you have an argument with your family late at night,  would 
better you go to bed angry or resolve it before you sleep? Why did you make this choice?
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APPENDIX 3

FIRST AID HINTS


First aid Condition

• Make the person sit up and lean forward. 
• Press nostrils for a short while. Nosebleed

• Loosen the clothing and raise the feet slightly. Fainting 

• Person should be made to drink small quantities of Oral 
Rehydration Solution (ORS) at frequent intervals.  
ORS can be made by adding one teaspoon of sugar and a 
pinch of salt in a glass of (about 200 ml)) water.

Dehydration 

• Place the affected part in cold water to relieve the    
pain.

Burns

• Apply a splint in that area if victim has to be taken for 
further treatment.  
Splint is a support walking stick, big scale, stick, 
umbrella, rod, etc. given to the injured area that 
prevents movement of the bones.

Fracture or dislocation 

FREEDOM ENGLISH ACADEMY FHB - 2  OF 175153



FREEDOM ENGLISH ACADEMY LEVEL- I BOOK 2

APPENDIX 4

PhD holders among 23 lakh applicants for peon jobs in U.P.

Graduates, post graduates and even Phd holders are among the 23 lakh applicants vying for the 
post of a peon in Uttar Pradesh government secretariat.

Graduates, postgraduates and even PhD holders are among the 23 lakh people who responded 
to an advertisement seeking applications for 368 posts of peons in the Uttar Pradesh 
government secretariat.

There were more than 150,000 applications sent in by graduates, 24,969 by postgraduates and 
also more than 250 doctorates among the applicants, officials said.

The minimum qualifications for a peon are school education and bicycle-riding skills and the job 
has a monthly salary of about Rs 16,000.

Of the total of 368 posts, 268 are for general candidates and the rest for Scheduled Castes, 
Scheduled Tribes and other reserved categories in the age group of 18-40 years.

Authorities had initially decided to make the recruitments through interviews. They now plan to 
hold a written examination because the screening of such a large number of candidates will be 
an uphill task, the official said.


Adapted from http://www.hindustantimes.com/
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CLIMB TO GRADUATION 

Wall display Sample 1 Wall display Sample 2

Wall display Sample 3 Wall display Sample 4
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APPENDIX 5

ERROR TRACKER


Lesson No. Students’ Errors By A Few/Some/Most/All

Sample

Grammar - Use of do/does, can/can’t Some (between 6-10 students)

Pronunciation - Sound of th. Vowel sound (like a and o) A few (1-5 students) 

Others -  Depends on facilitators observation over 2.5 weeks of 
book 2. It has to be more frequent errors made by students. Can 
range from not using polite phrases (as taught in Book 1) or unable 
to ask question words. Facilitators should also see if the students 
are making some unacceptable errors, like starting the 
introduction with ‘myself’’ or saying ‘I are ..... 

Most (between 11-17) 

62

Grammar 

Pronunciation -  

Others -  

65

Grammar -  

Pronunciation -  

Others -  

69

Grammar -  

Pronunciation -  

Others -  

73

Grammar -  

Pronunciation -  
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Others -  

81

Pronunciation -  

Others -  

85

Grammar -  

Pronunciation -  

Others -  

Lesson No. Students’ Errors By A Few/Some/Most/All
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APPENDIX 6

ACTIVE LISTENING QUIZ


THE THERAPIST GAME


How would you listen? How would you respond ?

A boring lecture, that you must attend.

Your friend sharing about his accident.

Meeting someone for the first time, and finding it difficult to keep the conversation going. 

Meeting someone for the first time, and having an interesting coversation. 

A boring person is telling you a dull story, and talking non-stop.

Imagine you are a counsellor or therapist. When one of your clients is telling you a personal story - 

What would you do with your hands to show that 
you are listening?

What would you not do with your hands to show 
that you are listening?

What would you do with your face to show that 
you are listening?

What would you not do with your face to show 
that you are listening?

What would you do with your head to show that 
you are listening?

What would you not do with your head to show 
that you are listening?

When would you make these ‘listening noises’?

Uh-huh  - Listening without expressing opinion. Wow! - When you are impressed with what you 
hear.

Go on - Encouraging the speaker to continue. Ah-aa! - When something makes sense.

Really? - When you are surprised at what you hear. Oh dear! - When expressing disappointment/
displeasure with what you hear.

Tell me about a time when you - 

were scared. got angry at someone.

were embarrassed. had an accident.

failed an exam/test. were rude to someone.

felt unwelcome. lost something important.

were late. made a mistake and corrected it.
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APPENDIX 7

QUIZ


Somebody who catches thieves. ______________________________ 
Somebody who helps sick people. ______________________________ 
Somebody who fights fires. ______________________________ 
Somebody who gives homework. ______________________________ 
Somebody who sells things. ______________________________ 
Somebody who prepares food. ______________________________ 
Somebody who grows food. ______________________________ 
Somebody who brings letters. ______________________________ 
Somebody who helps a doctor. ______________________________ 
Somebody who drives a vehicle. ______________________________ 
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CAREER NOTES

Chief Editor Columnist

Senior Editor Reporter

Editor Correspondent

Associate Editor Photographer

Assistant Editor Artist

Sub-Editors Cartoonist
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Careers in Media and Journalism

Some of the career options are - 


Editing

The main job of the editor is to refine and filtrate the matter whatever they get from the 
reporters, as per the policy of the respective newspapers. Editing the story, formatting, re-
formatting, verification, errors in the text are some of the of the job.

Reporting

Reporting is another challenging job in newspapers, magazines, TV channels, etc. The reporters 
cover story from local to international events and news.

Writing Columns

A Columns in newspaper is written by eminent journalists, writers, and academicians. The column 
can be written on any important topic.

Cartoonist

This is another challenging area in print media. A cartoonist has the ability to portray a 
meaningful message through his/her cartoon.

Photojournalist

Now a days, a lot of matter can be essayed through single photographs. The photojournalist has 
its own significance in media.

How to Begin?

Initially, the freshers are hired as trainees and later they are promoted to different jobs like 
reporter senior reporter, chief reporter and special correspondent.

Media and Journalism Courses

For media studies, Graduates, Post graduate and Ph.D. courses are available. Universities also 
offer PG Diploma courses in media. These courses are offered both in Hindi and English. Some 
other courses such as layout designing, photo journalism, cartoon making, etc. are also offered.

Expected Salary

Depending upon one’s experiences and the newspaper house or publication, experienced 
journalists may get from Rs. 20000 to over a lakh per month.

Media Job Options and Recruitment

Media graduates are hired by - 


Adapted from http://www.gyanunlimited.com/

Newspaper houses Journals

TV channels
Agencies like the Press Trust of India (PTI), 
Reuters, United News of India (UNI), Associated 
Press (AP)

Online media houses(Website) Government organisation like Ministries, 
Departments, etc.

Magazines In-house publications of large corporate houses
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App Designer

With over 4.88 billion mobile phone users globally, mobile devices have become very common. 
People are using Mobile Apps for everything from shopping to design to playing video games. 
Companies like Flipkart and Myntra are already switching to only mobile and no web 
environments.

As a result, Mobile App use has seen a surge, and will likely remain upwardly mobile for a long 
time to come. App developers thus need never worry about securing a job, or worry about 
what the future might hold for them.

What's The Attraction Of Getting Involved In Mobile App Development? 

#1. The allure of designing something new and fresh.

#2. The opportunity to be able to reinvent the way mobile technology is used.

#3. The fact that app developers can work anywhere – all they need is access to their 
computer program and a good internet connection.

As a mobile app developer, your apps will likely be written in such popular programming 
languages as Objective C, C++, C# or Java.  The specific choice of language naturally depends 
on what mobile platform and OS it is they are creating the apps for.  For example, if is for 
Apple's iOS, they would need to know how to use Objective C, whereas Java is the language to 
acquire proficiency in for Android Apps.

Training programs:

There are a few training programs available for mobile app developers through 2 mediums:

1. College/ University

2. Online training – There are online training providers who give training in mobile app 
development.

3. Certifications - Currently there are only three certificates in mobile development that you 
can attain:  

- CompTIA Mobile App Security+


- OCA (Oracle Certified Associate)

- OCP (Oracle Certified Professional) 


What would you be doing as a mobile app developer?

As Mobile App Developer, you will be:

1. Responsible for developing applications, but also testing and improving them.  

2. Ensuring that the quality and functionality of apps is in line with your clients’ 
requirements.  

3. Write code for apps for specific operating environments.

4. Design and develop the app’s interface. 

5. Communicate ideas and designs with team members.

6. Provide support for your app, so that any issues that arise can immediately be dealt with.

Who will you be working with?

1. Analysts

2. Project managers

3. Software engineers
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4. Other app developers

Adapted from https://www.simplilearn.com/


Sports Journalists

Sports journalism is a form of journalism that reports on sports topics and events. Sport 
reporting is a major section in newspapers, magazines, on television and radio. Sports coverage 
has grown in importance as sport has grown in wealth, power and influence. 

Sports reporting involves going to sports games or sporting events and venues, mixing with the 
players or competitors, then reporting it to an audience who want to know what happened on 
the field/ court and also behind the scenes or in the locker room. You would have to conduct 
interviews, prepare features, write match reviews and submit your work to editors.  
 
Sports journalism involves investigating the story, rather than simply relying on press releases 
and prepared statements from the sports team, coach, or players. Sports journalists are 
expected to verify facts given to them by the athletes, sports commentators, or organisations 
they are covering. 
 
Sports journalism is highly specialised and requires specialist knowledge. There is lots to write 
about - tennis, skiing, hockey, football, volleyball, basketball, swimming, cricket, badminton, golf, 
cycling- state/ district/ national and international level tournaments/ events to be covered. 
   
Sports journalists write and edit sports stories, features and reviews for newspapers, 
magazines and for radio or television. They have to undertake research to provide background 
information for articles, assess the suitability of reports and articles for publication or 
broadcasting, within an established style and format, and edit as necessary.

Suitability  
Journalists must possess powers of self-expression, observation, accuracy, patience and tact. 
They should be resourceful, willing to travel and to work under pressure and irregular hours. 
Strong word processing and internet research skills are also important. You should enjoy 
writing, be good at both spoken and written communication, enjoy meeting people, and enjoy 
playing or watching sports.   
   
Education and training

The Lakshmibai National University of Physical Education, Gwalior is among the few institutions/ 
universities offering a one-year programme in sports journalism. The programme covers 
fundamentals of journalism and sports journalism, reporting and editing, fundamentals of 
physical education and sports, communication skills, fundamentals of games and sports, IT 
fundamentals and MS Office and project writing.

Admission process

LNUPE offers the PG Diploma in Sports Journalism to candidates with a Bachelor of Physical 
Education or a postgraduate degree/ diploma in physical education of at least one year duration 
or a bachelor’s degree in any discipline. Selection is through a test of two hours duration of 100 
marks. 20 marks each are allotted to question on sports general awareness, general awareness 
and current affairs, reasoning, writing skills and translation ability and another 20 marks for 
group discussion/ personal interview. There is weightage for sports achievements at different 
levels.
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Institutions Offering Courses in Sports Journalism  

• Xavier Institute of Communications, Mumbai (www.xaviercomm.org)

• Lakshmibai National University of Physical Education, Gwalior (www.lnupe.gov.in)

• Asian College of Journalism, Chennai (www.asianmedia.org)

• Makhanlal Chaturvedi National University of Journalism, Bhopal (www.mcu.ac.in)

• Department of Mass Communication and Journalism, Mumbai (www.mcjmumbai.org)

• Times School of Journalism, Delhi ( http://www.tcms.intimes_school_journlism.html)

• ISOMES International School of Media and Entertainment Studies, Noida (www.isomes.com)

Prospects  
Traditionally sports journalists were drawn from the ranks of news reporters who expressed an 
interest in reporting sport. This is still a viable route for sports journalists, with many well 
known sports journalists working first as a news reporter before getting their first big break 
in sports reporting by standing in for a sports reporter who was unable to attend a big event. 
Sports columnists/ broadcasters may be retired sports persons who possess the right skills for 
the media.  

Career opportunities include freelance sports journalist, sports writer, match reporter and 
sports columnist. You could be working in a newspaper or a magazine, on television, internet, 
sports management or a public relations consultancy. Sports journalism includes publications like 
Sportstar Weekly, and television channels devoted entirely to sports reporting and television 
networks such as ESPN India, Star Sports, Zee Sports, DD Sports, Ten Sports, NEO Cricket, 
NEO Sports, Star Cricket, etc. 

Sports journalists could also get involved in writing, producing popular books on a range of 
sporting topics, including biographies, history and investigations.


Adapted from http://educationtimes.com/
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Joining the Police Force

Career in Police Services  

The Indian Police Service (IPS) officer works for both the Central and State governments. One 
can serve the state government in various capacities that from Assistant Superintendent of 
Police at the beginning of his career to the Director General of Police at the stage of 
retirement. There are opportunities also to serve the Central Government in various 
organizations like the Central Reserve Police Force, Border Security Force, Central Bureau of 
Investigation, Intelligence Bureau, Research and Analysis Wing (RAW). 

The IPS is filled through the civil services exam conducted by UPSC. The Union Public Service 
Commission conducts written examination for the recruitment of Assistant Commandants in the 
services like:

• Central Police Forces ( CPF)

• Border Security Force ( BSF)

• Central Reserve Police Force ( CRPF)

• Central Industrial Security Force ( CISF)

• Indo- Tibetan Border Police ( ITBP) 

• Sashastra Seema Bal ( SSB)

Eligibility

Both male and female candidates are today eligible for appointment to the post of Assistant 
Commandants in Central Reserve Police Force (CRPF), Indo- Tibetan Border Police (ITBP) and 
Central Industrial Security Force (CISF). However, for appointment to the post of Assistant 
Commandants in Border Security Force (BSF) and Sashastra Seema Bal (SSB), only male 
candidates are eligible. 

Age: A candidate must have attained the age of 20 years and must not have attained the age 
of 25 years on 1st August, of the year of examination. 

Educational Qualification

The candidate must hold a Bachelor’s degree from a recognised university. Candidates who are 
appearing in the final year degree exam are allowed to appear at the exam but are required to 
submit proof of passing along with the application forms which are to be submitted after 
qualifying the written test, medical standards test and Physical Efficiency Tests (PET). 

Selection is through written examination which usually comprise of two papers each of two 
hours duration- Paper 1: General Ability and Intelligence (250 marks); Paper 2: Essay, Precis 
Writing and Comprehension (150 marks).


Adapted from http://www.indianmirror.com/
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Becoming a Private Detective

Private detectives are the trained professionals hired by the individuals or organizations for 
investigating different cases. They can handle both criminal as well as civil cases. Those who 
possess good analytical skills and interest in investigation can pursue their career as private 
detective. Private detectives specialize on different fields according to their interest and 
experience. Some handle only criminal cases, while some deals with only corporate cases like 
protection of trade secrets, anti-piracy and copyright infringement cases.

Qualifying Exam

Candidates who want to become private detective should complete graduation in any discipline. 
Then only they can pursue private detective course in any reputed institute or detective agency. 
After completing this course, they will become eligible to apply for job in any reputed 
detective agency. One can work as a private detective after gaining sufficient experience by 
working in any reputed detective agency.

The Indore Christian College and The National Institute of Private Investigation, New Delhi are 
the two institutes in India which offer private detective courses.  Some detective agencies are 
also offering this course to the aspirants which are ACE Detectives India International 
Securities, New Delhi, All-India Private Detectives Association, New Delhi, Argus Risk 
Intelligence and Managements Pvt. Ltd., New Delhi, and Lancers Network Limited, New Delhi.

Key steps in the process - 

 • Pass plus two

 • Complete graduation in any discipline

 • Complete private detective course from any institute or detective agency

 • Apply for job in any reputed detective agency

 • Gain sufficient experience

Skills required to be a private detective

They should be able to use different investigation tools such as fingerprinting, handwriting 
analysis, audio-video device handling, hidden devices and bugs handling. They should possess the 
essential qualities like patience, skepticism and thoroughness. Computer and communication 
skills are also required for them to prepare essential reports and documents.


Adapted from http://entrance-exam.net/
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Mountaineering

Primarily there are four types of mountaineering courses: Basic Mountaineering Course (BMC), 
Advance Mountaineering Course (AMC), Search and Rescue (SAR) and Method of Instruction 
(MOI). BMC and AMC are normally for duration of 28 days, while SAR and MOI could vary from 
15-21 days. To undergo the AMC you need an ‘A’ grade in BMC; and ‘A’ grade in AMC for the 
other two.

BMC

As the name suggests, offers basic orientation and skills in rock craft, ice craft, rope work, 
mountaineering awareness, expedition planning, outdoor survival, camp craft, wilderness 
navigation, exposure to glaciers and high Himalayan Ranges and a real climb to a high point or 
a peak. Emergency procedures are an essential part of BMC. The first few days are spent in 
theoretical classes after which the trainees are taken to a glacier for the rest of the course. 
The course is physically and mentally challenging and you must be fit before you go for the 
course. The age limit is from 18-35 though age relaxation may be given for special cases.

AMC

More practical oriented and imparts advanced techniques of climbing with greater emphasis on 
expedition planning and execution, emergencies, peak climbing, team building, leadership 
qualities so that you acquire the skills and confidence to organize and undertake challenging 
expeditions on your own. Try to complete your AMC as soon as you can after BMC, which will 
make it easier for you. For most enthusiasts I will not advice to go any further in terms of 
courses. Now you must start climbing and venturing into the wilderness as much as you can. 
Since mere training is of little use without application. The age limit is 18-40 years.

SAR

For those of you who are more serious about mountaineering and hope to lead major 
expeditions. SAR is invaluable as it teaches you all the emergencies and rescue procedures, 
evacuation systems, saving lives in extreme situations. SAR is mostly about being self-reliant 
and developing your confidence to undertake rescue operations.

MOI 

Teaches you more about how to impart training to others and is important for those of you who 
wish to become climbing or outdoor instructors either in schools or adventure industry. Besides 
imparting outdoor skills, these courses are an excellent tool for self confidence and character 
building and should be done by everyone who wants to test their limits.

India has four premier institutes offering mountaineering courses; Nehru Institute of 
Mountaineering (NIM) Uttarkashi, Himalayan Mountaineering Institute (HMI) Darjeeling, Atal 
Bihari Vajpayee Institute of Mountaineering and Allied Sports (ABVIMAS) Manali and Jawahar 
Institute of Mountaineering (JIM) Pahalgam. Besides these four there is the Sonam Gyatso 
Mountaineering Institute (SGMI) Gangtok, Indian Institute of Skiing and Mountaineering (IISM), 
Gulmarg and the recently launched National Institute of Mountaineering and Allied Sports 
(NIMAS) in Dirang, Arunachal Pradesh.


Adapted from https://www.happytrips.com/
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Banking & Insurance

B.Com. (Hons.) Banking and Insurance or Bachelor of Commerce Honours in Banking and 
Insurance is an undergraduate Banking programme. B.Com. (Banking & Insurance) is a degree 
program in which, apart from a general course study in Commerce, the primary focus is on the 
systematic study of topics related to Banking & Insurance industry. The course covers concepts 
of Banking, Accounting, Banking Law, Insurance Law, and Insurance Risk & Insurance 
Regulations etc. 

B.Com. (Hons.) Banking and Insurance Eligibility 

Students who have successfully passed 12th Standard/HSC/10+2 (or equivalent Level of 
Examination) from any recognized Board. 

B.Com. (Hons.) Banking and Insurance Colleges 

CZ Patel College of Business and Management, Vallabh Vidyanagar 
Mangalayatan University, Aligarh 
Himalayan University, Itanagar 

B.B.A. (Banking and Insurance) Colleges

Delhi Institute of Rural development, Delhi

BLS Institute of Technology Management, Bahadurgarh

Sydenham College of Commerce and Economics, Mumbai

Guru Gobind Singh Indraprastha University, Delhi


How is a degree in Banking and Insurance beneficial? 

Candidates can either carry on further studies i.e. M.Com., M.B.A., etc. or can look for a career 
in banking, insurance, finance, auditing, or accountancy, in both the government as well as 
private sector.  
Degree course prepares students for a professional qualification in Banking & Insurance and 
provides a solid base in the fields of Banking & Insurance, thus making it easier to acquire a 
leadership/managerial role in both the Banking & Insurance sectors. 
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Careers in Hotel Management

There are multiple job profiles in hotel management and depending upon the candidates’ 
education, work experience, the positions are offered. Hotel management jobs include multiple 
skills like food and beverage service, front office operation, sales and marketing, accounting etc. 

Many government colleges and private institutes in India offer certificate, diploma or degree 
courses in hotel management.

Eligibility Criteria


• Minimum qualification necessary for a hotel management course is 10+2.  Depending on the 
cost and duration of the course, one can opt for a certificate, diploma or degree course.


• Certificate courses can be of six months to one year duration, a diploma of two years and 
a degree course of three year duration.


• Selection for government recognized colleges and institutes is done through the common 
entrance test held in April every year. The test consists of multiple choice questions in 
English, Reasoning, General Science and General knowledge.


• A group discussion and personal interview is conducted further to assess the personality 
and aptitude of the candidate before he is finally selected for the hotel management 
course.


Additionally, candidates need to have strong communication skills and interpersonal skills and be 
co-operative, polite and respectful towards guests in all situations. 

Apart from jobs in hotels and restaurants, hotel management diploma holders /graduates can 
find good jobs in:


Salary

Upon completion of a diploma or degree course in Hotel Management, one can get in to the 
industry as a trainee and then be absorbed into various positions after completing the training.


Adapted from http://www.indiaeducation.net/


Airline Catering (flight kitchen) and 
Cabin Services

Hospitality services in various 
MNCs

Cruise Ship Hotel Management Guest Houses, resorts

Hospital administration and catering Catering departments of railways, 
banks, armed forces, shipping 
companies etc.

Hotel and Tourism Associations (for 
eg: state tourism development 
corporations)

Kitchen Management (in hotels or 
running canteens in college, 
schools, in factories, company 
guest houses etc.)

Hotel and catering institutes (as a 
management trainee/ marketing or 
sales executive)

Self-employment (as an 
entrepreneur)
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Careers in Health

20 High Paid Non-Physician Jobs in Healthcare


#20 – Respiratory Therapist

Respiratory therapists treat patients who have difficult breathing. This could be in the more 
serious cases such as chronic respiratory disease, or a milder respiratory issue such as asthma 
or emphysema. Respiratory Therapists may also give emergency care to patients suffering from 
heart attacks, other cardiac events, accidents, drowning, shock or many other emergent 
situations.

Respiratory therapists are responsible for the following (and more):


•  Interview and examination of patients suffering from breathing disorders.

•  Consult with doctors to develop patient treatment plans.

•  Perform diagnostic tests such as measuring lung capacity.

•  Treat patients using various methods, including chest physiotherapy.

•  Monitor and record the progress of treatment.

•  Teach patients how to use home treatments.


#19 – Genetic Counselor

Genetic counselors are responsible for assessing individual or family risk for a variety of 
inherited conditions, such as genetic disorders and birth defects.

#18 – Diagnostic Medical Sonographers and Technicians

Diagnostic medical sonographers and technicians operate special, technologically advanced 
imaging equipment to create images or conduct tests. The images and test results help 
physicians assess and diagnose medical conditions. In some cases these technologists will help 
physicians and surgeons during surgical procedures.

#17 – Orthotic and Prosthetics Professionals

Orthotists and prosthetists, often referred to as O&P professionals, design medical supportive 
devices and measure and fit patients for these helpful aides. These devices include artificial 
limbs (arms, hands, legs, and feet), braces, and other medical or surgical devices.

#16 – Insurance Underwriter

Insurance underwriters are the people responsible for deciding whether or not to provide 
insurance to individuals and under what circumstances. They evaluate insurance applications and 
determine coverage amounts and premiums.

#15 – Registered Nurse

Registered nurses (RNs) provide and coordinate direct patient care, educate patients and their 
families as well as the public about various health conditions, and provide advice and emotional 
support to patients and their family members.

#14 – Occupational Health and Safety Specialist

Occupational Health and Safety Technicians are responsible for collecting data on the safety 
and health conditions of various workplaces. These highly trained technicians work with 
occupational health and safety specialists to conduct tests and measure hazards to help 
prevent harm to workers, property, the environment, and the general public.

#13 – Speech Pathologist

Speech-language pathologists (also referred to as speech therapists) assess, diagnose, treat, 
and help to prevent communication and swallowing disorders in patients of all ages. Speech, 
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language, and swallowing disorders result from a variety of causes, such as a stroke, brain 
injury, hearing loss, developmental delay, a cleft palate, cerebral palsy, or emotional problems.

#12 – Nuclear Medicine Technician

Nuclear Medicine Technologists use a technologically advanced scanner to generate images of 
various areas of a patient’s body to help treat various conditions. They prepare radioactive 
drugs and administer them to patients undergoing the scans. The radioactive drugs cause 
abnormal areas of the body to appear different from normal areas in the images.

#11 – Occupational Therapist

Occupational therapists (OTs) treat injured, sick, or disabled patients through the therapeutic 
use of everyday activities. OTs help patients develop, recover, and improve the skills needed for 
daily living and working. These skills include tasks such as eating, grooming and normal day-to-
day functional skills.

#10 – Radiation Therapist

Radiation therapists treat cancer and other diseases in patients by administering radiation 
treatments.

#9 – Dental Hygienist

Dental hygienists are responsible for cleaning patients teeth, examining patients for signs of 
oral diseases or decay such as gingivitis, as well as providing other preventative dental care 
measures. They are also responsible for educating patients on how they can improve and 
maintain good oral health.

#8 – Physical Therapist

Physical therapists, often referred to as PTs, aid injured or ill people to help improve their 
movement and manage their healthcare pain. These therapists are an integral part of the 
rehabilitation process and help with treatment of patients with chronic conditions or injuries.

#7 – Bio Medical Engineer

Biomedical engineers are responsible for analyzing and designing solutions to problems in 
biology and medicine. The goal of this field is improving the quality and effectiveness of patient 
care.

#6 – Medical and Health Services Manager

Medical and Health Services Managers, also called Healthcare Executives, Healthcare 
Administrators or Healthcare Managers are responsible for planning, directing, and coordinating 
medical and health services. They may manage an entire facility or specialize in managing one 
specific clinical area or department. Some of these professionals may also manage a medical 
practice for a group of physicians. Medical and health services managers must also be able to 
become accustomed to rapid changes in healthcare laws, regulations, and technology.

#5 – Physician Assistant

Physician Assistants, also referred to as PAs, are medical practitioners who operate as part of a 
medical team, under the supervision of physicians and/or surgeons. They receive graduate 
training to examine patients, diagnose injuries and illnesses, and provide treatment.

Median Salary: $90,930

Predicted Rise in Employment: Predicted 38% Rise between 2012 and 2020

Required Education: Minimum of Master’s Degree
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Additional Information: 

All Physician Assistants are required to complete an accredited educational program. These 
programs typically lead to a Master’s Degree. All states require physician assistants to be 
appropriately licensed. Employment of physician assistants is expected to grow 38 percent from 
2012 to 2022, which is much faster than average growth for all occupations. This increase 
stems from the growing and aging population and widespread chronic disease, combined with a 
shortage of physicians, will result in increased demand for healthcare providers, such as 
physician assistants.

# 4 – Nurse Practitioner

Nurse anesthetists, nurse midwives, and nurse practitioners, are all commonly referred to as 
advanced practice registered nurses (APRNs). All three are responsible for providing and 
coordinating patient care and they may provide primary and specialty health care. The scope of 
practice varies from state to state.

# 3 – Nurse Midwife

Certified Nurse-Midwives (CNMs) are advanced practice registered nurses who provide medical 
care and counseling during pre-conception, pregnancy, childbirth and the postpartum period. 
CNMs and their colleagues, certified midwives (CMs), also provide family-centered primary 
healthcare to women throughout their reproductive lives.

#2 – Nurse Anesthetist

A nurse anesthetist is a nurse who specializes in the administration of anesthesia during 
surgery or medical procedures. Nurse anesthetists work in a wide variety of healthcare 
settings, including hospitals, physicians’ offices, nursing care facilities, schools, and clinics.

#1 – Pharmacist

Pharmacists dispense prescription medications to patients and offer expertise in the safe use of 
these prescriptions. They may also provide advice to patients on how to maintain a healthy 
lifestyle, conduct health and wellness screenings, provide immunizations, and oversee the 
medications given to patients.


Adapted from http://www.healthcare-management-degree.net/
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