
Creative Curriculum - Year 6:  Term 3 
 

The Victorians: Big Ideas 
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Cross curricular, trips, visits, visitors and homework: 

Topic reading: Hound of the Baskervilles, Dr Jekyll and Mr Hyde 

Flashback stories: Wild Boy 

Non Chronological Reports: Inventions, The Beagle, Evolution, The Industrial Revolution, Sewers, Railways 

Biographies: Thomas Edison, Charles Darwin, Brunel 

Journalistic – Newspapers: The Titanic 

Recounts: The Titanic 

Imagery Poetry: 

Stories from other cultures: Creation stories 
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Assessment Objectives 

→ Note connections, contrasts and trends over time and show developing appropriate use of historical terms  

→ Use evidence to support arguments 

→Describe a study of an aspect or theme in British history that extends his/her chronological knowledge beyond 1066. 

(Understanding of events, people and changes) 

Assessment Objectives 

→ Describe and understand key aspects of human geography, including: types of settlement and land use, economic 

activity including trade links, and the distribution of natural resources including energy, food, minerals and water. 

 → Use maps, atlases, globes and digital/computer mapping to locate countries and describe features studied  

Chn study the Victorian period - an aspect of British history that extends pupils’ chronological knowledge beyond 1066 and a 

significant turning point in British history - establishing clear narratives within and across the periods they’ve studied so far  

 

They learn about the big ideas, events, people and changes in this period (Brunel, The Industrial Revolution, The Titanic and 

The Theory of Evolution) through a range of interesting activities addressing questions about change, cause, 

similarity/difference, and significance; and construct informed responses that involve thoughtful selection and organisation of 

relevant historical information.   

 

LESSON 1 - HISTORY 

LO: To understand the role of the industrial revolution as a turning point (chronology and context) 

BQ: What impact did the Industrial revolution have on the people of Britain? 

Chn begin by recalling previous learning about the Victorians, (e.g. Dr Barnardo – Year 4, Queen Victoria – Year 1, etc.), to 

place the Victorians on a global timeline. 

Children should be taught about what life was like in Britain before the industrial revolution focusing on the fact the majority of 

people were employed in agriculture and lived away from cities. Contrast this with post industrial revolution where a growing 

majority lived in cities and worked in industry. Key learning is for children to put the industrial revolution as a turning point from 

an agrarian society to an industrial one. 

Chn could undertake independent research to build on what they already know in order to design five different stamps 

showing what they think are the five most important achievements in Victorian Britain.  Which achievement deserves the 

highest value stamp?   

 

LESSON 2 - HISTORY 

LO: To extract and interpret information from a range of sources (source work) 

BQ: If life was so hard for families in the towns why did so many leave the countryside and move to the towns in Victorian 

times? 

Children should be taught about the lives of adults and children who lived in the countryside using paintings, written sources 

and census data. The focus is on the idealised representation of the countryside and how accurate an image paintings etc 

present. Key learning is to analyse various sources of evidence and interpret them to produce an accurate picture of what life 

was like in the countryside. 

Chn could look at life expectancy figures relating to Victorian industrial towns compared top Victorian London. They could 

sort, rank, link or discard reasons why people moved to these towns even though they were likely to die sooner. The pupils 

could then work in role-play to be members of a family that had moved from the country to the town to answer questions 

explaining what caused them to move, e.g. Why take this action when life in industrial towns sounds so harsh? 

 

LESSON 3 – HISTORY 

LO: identify a range of features of a typical Victorian town 

BQ: How did town life compare to life in the countryside at this time? 

Begin by completing the same task as previous lesson but focus on life in cities using the same sources. Children should then 

be taught to draw conclusions about life in the rural and urban areas. Then, compare the two by using evidence to justify 

where they’d rather live. Key learning is to draw conclusions from multiple sources of evidence and use evidence to 

strengthen arguments. 

Use Charles Dickens – Coketown to extract information. 

 

LESSON 4 – HISTORY 

LO: To extract and interpret information sources then draw conclusions 

BQ: What was it really like in the city? How can we possibly know? 

Use pictures, paintings and interviews to learn about work conditions in mines and factories. Discuss the reliability of these 

sources. Introduce the idea of reforms and significant people who tried to make monumental changes for the working class 

to improve conditions. 
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LESSON 5 – GEOGRAPHY 

LO: To consider how the British Empire should be remembered. 

BQ: What impact did the ever growing British Empire have on today’s society? 

Victorian children celebrated British Empire day. Discuss colonisation and why the empire was at its highest during this period. 

Recap continents, countries and capitals. Look at raw materials around the world and how importing and exporting these 

materials from the colonies benefited the British Empire. Introduce the concept of the triangular trade (link to explorers in the 

16th Century etc.) Discuss the impact on indigenous people who the British tried to colonise. 

 

LESSON 6 - HISTORY 

LO: To explore and identify significant individuals 

Children should be taught about the lives of a selection of significant individuals of the Victorian era by exploring this enquiry 

question: ‘Who was the most significant Victorian individual?’ Suggested individuals: Brunel,  Rowntree, Dickens, Bell Key 

learning is to apply source skills to build up evidence to justify their answer to the enquiry question. 

Britain  was a diverse society at this point of history. Why is that? 

Learn about activists and people who travelled here from the US to talk against slavery and equality – Henry Box Brown, Pablo 

Fanque. 

 
Assessment: Chronological understanding – children can sequence events, can use a scale to calculate intervals between events, Greater Depth – 
relate this timeline to others they have studied (concurrence) Source Analysis, Interpretation and Evaluation – children can extract information from 
various types of source (artefact, pictorial, written, census) and interpret information from multiple sources into one conclusion Greater Depth - 
identify limitations of sources, evaluate the accuracy and bias of sources with limited support Historical Enquiry – Pursue a line of enquiry, create 
their own enquiries to pursue with support Greater Depth – begins to make decisions over which sources to use, justify their source selection 

 

 

 

 

Art 
 
 
 

L.O: To create a print inspired by the work of William Morris. 

→ Select ideas based on first-hand observations, experience or imagination and develop these through open ended 

research  

→ Explain and justify preferences towards different styles and artists 

→ Produce intricate patterns and texts in a malleable media 

→ Describe the work and ideas of various artists, architects and designers, using appropriate vocabulary and referring to 

historical and cultural contexts 

 
Background – information about the artist.  

William Morris and the Art and Crafts Movement.  

The Art and Crafts Movement was a group of artists and designers who we reacting against the industrial revolution during the 

Victorian era. They believed that the factories and machines has created a decline in standards of production. Their products 

were made in smaller amounts and they insisted on being personally involved in the manufacture as well as the design. 

William Morris’s style is influence by nature, particularly the plants and flowers of England, without excessive naturalism. He 

placed his flowers and plants in series which were carefully created to be rhythmic and balanced, giving a sense of order 

and harmony.  

TASK 1 – Research. Look at the drawings, and designs by William Morris. Discuss what you like, what you don’t like, what you 

notice, and what you observe. Some of these designs are quite intricate, so different children may notice different things. 

Consider the colours and the patterns used. Use view finders to choose particular parts of the William Morris designs and 

sketch these in detail.  
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TASK 2 – Observational drawing. Take sketch books into the school garden and draw some of the plants, flowers and trees 

there. (This is weather dependant, if not possible use photographs of a range of plants that grow in England.  

TASK 3 – Composition. Children to create their own design using the observational drawings and the work of William Morris as 

their influence.  

TASK 4 – Create a screen print. Children to create shapes out of paper to block where they do not what the ink to go, place 

these on the screen and use the squeegee to push the ink through the screen onto the paper below. If time children could do 

this more than once (With time between the two sessions for the ink to dry) with another colour to add depth and detail to their 

print. 

TASK 5 – Evaluate. Show final product on visualizer and ask children to say what they are most proud/pleased about and what 

they would change next time. Write these evaluations in their CC books.  

 

 

    
Expectation of evidence in books: 

CC book – success criteria, photo of final piece, evaluation.  

Sketch books – observational drawings of plants and birds, sketches of William Morris’ work, design sketches for their own print  

On paper – final piece – screen print. 

 

DT 
 
 

LO: I can work with others to construct a prototype 

 
TASK 1 – Research. Find out about the projects that Isambard Kingdom Brunel engineered, including the Thames tunnel, the 

Clifton Suspension Bridge, and the Great Western Railway. Remind children that Brunel was an important part if the Victorian 

Era, and discussed how his engineering projects, such as the tunnel, would have changed the lives of those that lived near 

them.  

Discuss the challenges faced by Brunel and his team.  

E.g. The Thames tunnel:  

The composition of the riverbed at Rotherhithe was often little more than waterlogged sediment and loose gravel. An 

ingenious tunnelling shield designed by Marc Brunel helped protect workers from cave-ins, but two incidents of severe 

flooding halted work for long periods, killing several workers and badly injuring the younger Brunel. The latter incident, in 1828, 

killed the two most senior miners, and Brunel himself narrowly escaped death. He was seriously injured, and spent six months 

recuperating. The event stopped work on the tunnel for several years.  

Despite these issues, Brunel and his father (Marc Brunel, the chief engineer on this project) completed the tunnel and it is still 

being used today. (It is part of the London Overground track between Rotherhithe and Wapping.) 

If there is time, could also research Bazalgette and his influence on Victorian London by creating the sewage system. This 

engineering triumph was instrumental in relieving London from cholera epidemics and began to clean the River Thames.  

TASK 2 – techniques.  Learn several techniques for creating successful tunnels. E.g. cut-and-cover tunnel, bored tunnel, or the 

immersed tube tunnel. Also learn different techniques used in creating bridges. E.g. beam bridge, cantilever bridge, arch 

bridge, suspension bridge, etc. Discuss which type of tunnel or bridge of Brunel’s they like and if they can work out or research 

how Brunel created it.  

TASK 3. – make. Give children a limited amount of time and resources to create their own bridge or tunnel. They could work in 

pairs pretending to be one of these famous engineers challenged to make a working prototype to pitch their idea under strict 

time constraints.  

TASK 4 – evaluation. After making time is up, test the bridges and tunnels. Children to discuss what each of them have done 

well, what could be improved. If time could complete the making process again to create an improved prototype.  

 

Expectation of evidence in books: (creative curriculum book) 

Success Criteria for DT 

List of features to include (this could be written or added to after creating prototypes as part of the evaluation process)   
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evaluation.  

Photos of the final piece – as this DT session is a practical involving a lot of trial and error, children may not draw any designs. 

This means photographs of the process and the final prototype will be the evidence.  

Science We’re Evolving (See Switched on Science) 
→Recognise that living things have changed over time and that fossils provide information about living things that inhabited the Earth millio ns of 
years ago. (Evolution and inheritance) 

→Recognise that living things produce offspring of the same kind, but normally offspring vary and are not identical to their parents. (Evolution and 
inheritance)  

→Identify how animals and plants are adapted to suit their environment in different ways and that adaptation may lead to evolu tion. (Evolution 
and inheritance) 

 
LO: To explain why parents and offspring look different. 
LO: To describe simply how things change and evolve over time. 
LO: To recognise the time scales involved in evolution. 
LO: To explain how evidence can be used to support ideas. 
LO: To interpret evidence of fossils to explain how things have changed over time. 
LO: To explain the contribution made by people to our understanding of evolution. 

 
 

PSHE National Curriculum Objectives: 
H9. that bacteria and viruses can affect health; how everyday hygiene routines can limit the spread of 
infection; the wider importance of personal hygiene and how to maintain it 6 

H6. about what constitutes a healthy diet; how to plan healthy meals; benefits to health and wellbeing of 
eating nutritionally rich foods; risks associated with not eating a healthy diet including obesity and tooth 
decay.  
H7. how regular (daily/weekly) exercise benefits mental and physical health (e.g. walking or cycling to 
school, daily active mile); recognise opportunities to be physically active and some of the risks associated 
with an inactive lifestyle 
H11. how to maintain good oral hygiene (including correct brushing and flossing); why regular visits to the 
dentist are essential; the impact of lifestyle choices on dental care (e.g. sugar consumption/acidic drinks 
such as fruit juices, smoothies and fruit teas; the effects of smoking) 
H10. how medicines, when used responsibly, contribute to health; that some diseases can be prevented by 
vaccinations and immunisations; how allergies can be managed 6 
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Year 6 History Term 3 – Big Ideas… 

LO: I know all about the Victorian period  
 

I can describe a chronologically secure knowledge and understanding of 

British history 

 

I can establish clear narratives within and across the Victorian period  

I can describe the changes in Britain during this period  

I can address and sometimes devise historically valid questions (about change, 

cause, similarity and difference, and significance) 

 

I understand how our knowledge of the past is constructed from a range of 

sources 

 

I can make confident use of a variety of sources for independent research  

I note connections, contrasts and trends over time and use historical terms to 

talk about them 

 

I can construct informed responses that involve thoughtful selection and 

organisation of relevant historical information 
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