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History 
Key Stage 2 

Pupils should develop: 
• (A)An awareness of the past, using common words and phrases relating to the passing of time.  
• (B)They should know where the people and events they study fit within a chronological framework and identify similarities and differences between ways of life in 
different periods.  
• (C)They should use a wide vocabulary of everyday historical terms.  
• (D)They should ask and answer questions, choosing and using parts of stories and other sources to show that they know and understand key features of events.  
• (E)They should understand some of the ways in which we find out about the past and identify different ways in which it is represented.  

 
Pupils should be taught about:   
(1) Changes in Britain from the Stone Age to the Iron Age. Examples (non-statutory)could include: 

• Late Neolithic hunter-gatherers and early farmers, for example, Skara Brae  
• Bronze Age religion, technology and travel, for example, Stonehenge 
• Iron Age hill forts: tribal kingdoms, farming, art and culture 

(2) The Roman Empire and its impact on Britain. Examples (non-statutory) could include:  
• Julius Caesar’s attempted invasion in 55-54 BC  
• The Roman Empire by AD 42 and the power of its army 
• Successful invasion by Claudius and conquest, including Hadrian’s Wall 
• British resistance, for example, Boudicca  
• ‘Romanisation’ of Britain: sites such as Caerwent and the impact of technology, culture and beliefs, including early Christianity History. 

(3) Britain’s settlement by Anglo-Saxons and Scots. Examples (non-statutory) could include:  
• Roman withdrawal from Britain in c. AD 410 and the fall of the western Roman Empire 
• Scots invasions from Ireland to north Britain (now Scotland)  
• Anglo-Saxon invasions, settlements and kingdoms: place names and village life  
• Anglo-Saxon art and culture 
• Christian conversion – Canterbury, Iona and Lindisfarne 



(4) The Viking and Anglo-Saxon struggle for the Kingdom of England to the time of Edward the Confessor. Examples (non-statutory) could include:  
• Viking raids and invasion 
• Resistance by Alfred the Great and Athelstan, first king of England 
• Further Viking invasions and Danegeld 
• Anglo-Saxon laws and justice 
• Edward the Confessor and his death in 1066. 

(5) A local history study. Examples (non-statutory) could include: 
• A depth study linked to one of the British areas of study listed above 
• A study over time tracing how several aspects of national history are reflected in the locality (this can go beyond 1066) 
• A study of an aspect of history or a site dating from a period beyond 1066 that is significant in the locality.  

(6) A study of an aspect or theme in British history that extends pupils’ chronological knowledge beyond 1066. Examples (non-statutory)could include: 
• The changing power of monarchs using case studies such as John, Anne and Victoria. 
• Changes in an aspect of social history, such as crime and punishment from the Anglo-Saxons to the present or leisure and entertainment in the 20th Century. 
• The legacy of Greek or Roman culture (art, architecture or literature) on later periods in British history, including the present day. 
• A significant turning point in British history, for example, the first railways or the Battle of Britain.  

(7) The achievements of the earliest civilisations – an overview of where and when the first civilisations appeared and a depth study of one of the following: Ancient 
Sumer; The Indus Valley; Ancient Egypt; The Shang Dynasty of Ancient China. 
(8) Ancient Greece – a study of Greek life and achievements and their influence on the western world. 
(9) A non-European society that provides contrasts with British history – one study chosen from: early Islamic civilisation, including a study of Baghdad c. AD 900; 
Mayan civilisation c. AD 900; Benin (West Africa) c. AD 900-1300.  
 

Year  3 Terms 1 and 2 
 

Terms 3 and 4 
 

Terms 5 and 6 

 ANCIENT EGYPT Geography  
Focus 

CHANGES IN BRITAIN FROM THE STONE AGE TO 
THE IRON AGE 

NC Strand (7) The achievements of the earliest civilisations (1) Changes in Britain from the Stone Age to the Iron Age. 
Historical 
Enquiry  
(Key Qs): 

• Why do we bother studying Ancient Egypt, a time thousands of years ago? 
• What can we quickly find out about Ancient Egypt to add to what we 
already know? 
• How can we discover what Ancient Egypt was like over 5,000 years ago? 
• What sources of evidence have survived and how where they discovered? 
• What secrets of Ancient Egypt are revealed by the pyramids? 
• What does the evidence tell us about everyday life for men, women and 
children? 
• What did the Ancient Egyptians believe about life after death and how do 
we know? 
• What did Ancient Egypt have in common with other civilisations from that 
time? 

• Was Stone Age man simply a hunter and gatherer, concerned only with 
survival? 
• How different was life in the Stone Age when man started to farm? 
• What can we learn about life in the Stone Age from a study of Skara Brae? 
• Why is it so difficult to work out why Stonehenge was built? 
• How much did life really change during the Iron Age and how can we 
possibly know? 
AVEBURY TRIP QUESTIONS: 
• What sort of tools did they use in the Stone Age and how did they use them? 
• When was Avebury Henge built?  
• What was the significance of the henge during the Stone Age? Why is it still 
important now? 
• Why was Alexander Keiller so significant to Avebury? 



Knowledge • Realise how long ago 2-3,000 years is. 
• The Nile is the longest river in the world and is 4,132 miles long.  It is 
south of the Equator and flows northward through north-eastern Africa, into 
the Mediterranean Sea. 
• The regular flooding of the Nile meant that its floodplains had very fertile 
soil, which was perfect for the Egyptians to farm on. 
• The Nile was a source of water, fertile soil, mud for bricks and pots, 
fishing, papyrus reeds and a key means of transport (especially when 
moving the heavy stones to build the pyramids). 
• Water was stored in canals and ditches for the dry seasons. 
• The pyramids were built on the desert’s edge (near the Nile) because it 
was easier for the Egyptians to transport the large, heavy rocks on the Nile, 
to the pyramid’s site. 
• Historians use: pyramids, hieroglyphics, papyrus rolls, artefacts found in 
tombs etc. to investigate the Ancient Egyptians. 
• The Egyptians wrote in hieroglyphs – this was a writing system that used 
pictures of creatures, objects and processes. 
• Pyramids were built for Pharos and served as enormous tombs. 
• Egyptian hierarchical society: 

o Pharaoh (god on earth) 
o Vizier (Pharaoh’s chief advisor) 
o Nobles (made local laws) and Priests (performed rituals 

and ceremonies to the God of their temple – keeping the 
god happy) 

o Scribes (the only people who could read and write and 
were responsible of keeping records) and Soldiers 
(defending the country) 

o Craftsmen (skilled workers) 
o Farmers (worked on the Pharaoh and nobles’ land and 

were given housing, food and clothes in return) and Slaves 
(prisoners of war who worked for the Pharaoh and nobles, 
in the households, mines, quarries and temples. 

• Most houses were made of mud bricks, contained 4/5 rooms and had 
storage silos for grain. 
• There are 8 steps to mummification and the more important you were, the 
better the process and the better preserved the body was. 
• There are many copies of ‘The book of the Dead’, written by priests and 
scribes as magic spells to protect the spirit of the dead person on the journey 
to the afterlife.   
• Maat – was the religion for Ancient Egyptians 

• After the second Ice Age, Britain lost its last land link to Europe – East 
Anglia to Holland (the land bridge became salt marshes and was eventually 
lost to the North Sea). 
• Stone Age followed the last Ice Age. 
• Hunter-gatherers – nomadic people who moved from place to place, hunting 
for their food by foraging and catching animals.  They generally settled in 
caves for shelter and other areas with protective rock.  Men hunted wild 
animals, whist the women foraged. 
• Microliths were small stone tools made from flint that could be attached to 
things to make arrow heads or spears and other wood working tools.  Other 
tools were made from bone, antlers and wood. 
• Very few examples of cave art in Britain.  Good examples are found in 
Spain, France, Australia and Africa. 
• Stone Age art included: cave paintings, petroglyphs (carvings into the stone 
wall) and objects which were usually small and could be carried around 
9perhaps when the family moved to a new site). 
• There are many different interpretations into Stone Age art. 
• Around 4,000 years ago, the first Stone Age farms were formed.  This was 
the start of the Neolithic period (new Stone Age).  People made cleanings in 
the forests and began to grow crops, tame animals (so they had cattle) and 
have dogs to help on the farm.  A good example of a settlement that was built 
is Skara Brae (discovered in 1850 because a wild storm ripped the grass of 
sand dunes and revealed some of the ancient buildings).  Monuments, like 
Stonehenge, were also built in this period.  

o The first ‘houses’ had several rooms, places to store food 
and pits for cooking. 

o Communities started to grow and people became skilled 
workers (weavers, tool makers, traders…).  People didn’t 
have to go hunting and gathering as much, so they could 
spend more time thinking and created more jobs. 

o People began trading with other communities and often 
travelled hundreds of miles to get different resources (e.g. 
stones for their circles).  Trading did not only help people to 
get different resources, but spread new ideas and ways of 
thinking. 

• Stonehenge stands on Salisbury Plain.  It is believed to be built for religious 
ceremonies (burials) and linked to the Sun and the Moon.  It is built from 
sandstone, bluestone and sarsen stones. 
• Stages of Stonehenge: 

o More than 4,000 years ago, a small ring of stones stood for 
around 200 years. 

o These then were removed and a single ring of huge standing 
stones was formed. 

o Inside this ring, a ring of smaller stones was inserted. 
o Another ring around the outside of the huge stones was then 

built. 



o A circle of massive stones then enclosed the whole series of 
circles. 

• Iron Age hillfort communities were surrounded by huge mounds of soil and 
ditches.  Wooden walls protected them.  The communities would have lived in 
round wooden houses made from wattle and daub (mud and twigs), with 
pointed thatched roofs.  Food was cooked in a cauldron above the fire, in the 
centre of the house.  There were jars on the walls, to store food and beds were 
made from straw and covered with animal skins. War was very common and 
these forts were built as a form of defence and protection.  People lived in 
clans that belonged to tribes led by warrior kings.  Weapons were made of 
iron.  In Britain, people followed a Celtic way of life, producing fine 
metalwork and enjoyed feasting, music and poetry.  There were farmers, 
potters, carpenters and metalworkers.  Men and boys trained as warriors. 

Understandi
ng 

• Evidence 
• Causation 
• Interpretations 
• Similarity/Difference 
• Significance 

• Evidence 
• Causation 
• Change 
• Interpretations 
• Similarity/Difference 
• Significance 

Skills/ 
Communicat
ion 

Pupils can: 
• Appreciate how distant 2-3,000 years is. 
• Explain why Ancient Egyptian civilisation seems advanced. 
• Locate Egypt (physically and where Ancient Egypt is on a timeline). 
• Identify features that would not have been present in Ancient Egypt and 
features that they would have had instead. 
• Locate the Nile Valley on a world map and make deductions from map 
evidence. 
• Understand the importance of the Nile and the significance of annual 
floods. 
• Explain that the Nile provided not only water for crops but also a means of 
food, transport links and building supplies. 
• Explain why pyramids, graveyards and other important monuments we can 
see today were sited on the desert’s edge. 
• State at least 4 different types of evidence used to investigate Ancient 
Egyptian life/culture. 
• Understand that most of our understanding about the Ancient Egyptian 
civilisation has come in the last 200 years. 
• Understand that Ancient Egyptians wrote using hieroglyphics and these 
need to be deciphered before we can fully understand the society. 
• Explain why pyramids were built. 
• Apply our knowledge of a range of clues to come to an independent 
conclusion as to who built the pyramids. 
• Understand that the Egyptians were a very hierarchical society. 
• Explain that most men were farmers and that women spent much time 
baking bread, collecting water etc. 

Pupils can: 
• Understand that Britain was once covered in ice.  
• Know that the earliest settlers were hunter-gatherers and lived in caves. 
• Make deductions about lifestyle of Stone Age man from images.  
• Provide at least 2 reasons to suggest Stone Age man was interested in art 
and ceremonials. 
• Locate the move to farming on a simple timeline. 
• Understand that hunter-gatherers were living alongside early farmers about 
5,000 years ago. 
• Explain the impact of farming esp. taming wild animals, growing wheat etc. 
• Talk about relative significance of changes as well as continuities and can 
use precise language to describe periods of time e.g. Neolithic. 
• Understand that discovery of Skara Brae was quite recent and that changed 
our view of early communities about 10,000 years ago.  
• Make deductions about way of life by studying evidence of buildings left 
behind (jobs such as fishermen, diets, farming and living conditions). 
• Understand that Stonehenge was built about 5,000 years ago, in stages.  
• Explain how Stonehenge was built.  
• They understand that Stonehenge was one of many similar constructions 
from that time. They use provisional and tentative language (might have, 
perhaps, possibly, maybe etc.) – using evidence to support. 
• List 2 or 3 characteristics of life in an Iron Age hill fort community. 
• Draw inferences from archaeological finds. 
• Explain how artists’ impressions are created from fragments of 
archaeological finds. 



• Describe the structure and layout of an Egyptian house. 
• Sequence the stages of mummification. 
• Understand and explain the importance of the afterlife to Egyptian beliefs 
and use artefacts to help others understand their ideas. 
• Understand that there are many copies of ‘The book of the Dead’, written 
by priests and scribes as magic spells to protect the spirit of the dead person 
on the journey to the afterlife.  Only when hieroglyphics were deciphered 
about 200 years ago could we fully understand the source.  
• Understand the importance of Maat, creation myths and the role of gods 
and goddesses. 
• Recognise that there were at least 3 other major civilisations elsewhere in 
the world at this time and can locate them approximately on a map: 

o Indus Valley 
o Sumer 
o Shang Dynasty 

• I can produce a poster about my trip to Avebury, explaining who discovered 
the henge, when it was built and why it was/is so important.  I can also explain 
what tools were used during the Stone Age (learnt in the museum) and what 
they were used for. 

Key  
Vocabulary 
and 
conceptual 
understandi
ng 

Ancient                Slaves 
Pyramids      mummification 
Hieroglyphs     Canopic jars 
Nile Valley            Hapi 
Floodplain         Duamutef  
Pharaoh              Imetsy 
Vizier              Qebehsenuef 
Nobles             Sarcophagus 
Priests                Mummy 
Scribes               Soldiers 
Soldiers              Farmers 
Craftsmen 

Natron                    
Embalming                 
Resin                   
Amulets                  
Maat                                              
Pyramids at Gaza         
Valley of the Kings 
Tutankhamun 
Gods and goddesses 
Creation myths       
Nefertiti   
Sphynx                                     

Flint 
Spears 
Microliths  
Petroglyphs 
Paleolithic (old Stone Age) 
Mesolithic (middle Stone Age) 
Neolithic period (new Stone Age) 
Skara Brae  
Hunter-gatherer  
Pre-history 
Cave paintings 
Hammer stone 
Hand Axe 

Stonehenge 
Iron Age 
Celts 
Hillforts 
Farming 
Swords 
Daggers 
Arrowheads 
Roundhouses 
Defence 
Tribes 
Warrior 

 

Year 4 THE ROMAN EMPIRE AND ITS IMPACT ON BRITAIN Geography  
Focus 

THE ANGLO-SAXONS AND VIKINGS 
NC Strand (2) The Roman Empire and its impact on Britain. (4) The Viking and Anglo-Saxon struggle for the Kingdom of 

England to the time of Edward the Confessor. 
Historical 
Enquiry 
(through  
Key Qs): 

• Why on earth did the Romans leave sunny Italy to invade this cold island 
on the edge of the empire?  
• Did Claudius invade for the same reasons as Caesar? 
• Why did Boudicca stand up to the Romans and what image do we have of 
her today? 
• How were the Romans able to keep control over such a vast empire? 
• How did the Roman way of life contrast with the Celtic lifestyle they 
found when they arrived?  How do we know? 
• How can we solve the mystery of why this great empire came to an end? 
• How much of our lives today can possibly be influenced by the Romans 
who lived here 2,000 years ago? 

• Why did the Anglo-Saxons invade and how can we possibly know where 
they settled? 
• How did people’s lives change when Christianity came to Britain and how 
can we be sure? 
• What image do we have of the Vikings? 
• Why have the Vikings gained such a bad reputation? 
• How were the Saxons able the see off the Viking threat? (This tells the story 
from 790-1066). 
• How have recent excavations changed our view of the Vikings? (Focus on 
Jorvik) 
• What can we learn about Viking settlement from a study of place name 
endings? 



• Raiders or settlers: how should we remember the Vikings? 
 
 
Knowledge 
 

• The Roman Empire 800BC-500AD. 
• Claudius invaded Britain in 43AD.   
• Reasons for the invasion: 

o The previous emperor (Caligula) had been assassinated in 
41AD and Claudius took the throne, but he had opposition 
from the Senate and Claudius thought a successful invasion of 
Britain would secure his position as emperor. 

o There had been 2 previous attempts of invasion in 55 and 
54BC by Julius Caesar.  

o The Romans wanted to invade Britain for their natural 
resources, cattle, gold coins, iron and tin. 

• The Celts would have been apprehensive when faced with a Roman army 
because: 

o The Romans were well organised and skilled at working 
together in their legions. 

o The Romans were covered in armour and hard large shields, to 
heavily protect them in battle. 

o The Celts did not have armour, only a shield.   
o The Celts had iron-tipped spears and long swords. 
o They did not fear death and felt that they would be born 

stronger and braver than before. 
• Boudicca was queen of the Iceni tribe.  She was angered that the Romans 
were asking the Celts to pay heavy taxes and taking their land. 
• Some people portray Boudicca as a rebel, queen, warrior, determined, 
widow and mother. 
• The Roman army were well trained, paid and was organised into 
Legionaries (5000 men), Legion and the Centurions (80 men).  Men had to 
be signed up for at least 25 years and were rewarded with a gift of land on 
which they could farm on.  Every day their trained for at least 2 hours and 
every month they went on a 26 mile run.   
• There were significant changes in Roman Britain: 

o Emergence of towns.  Silchester (Roman Town). 
o Villas in the countryside.  Fishbourne (Roman Palace).  

• For entertainment, the Romans built amphitheatres, baths, chariot racing at 
Circus Maximus. 
• There is a variety of evidence from Roman Britain: 

o Remains of buildings 
o Coins 
o Written descriptions 
o Artefacts (oil lamps, tesserae and bones). 

• Reasons why the Roman Empire fell: 
o Problems with money and wages being paid. 

• In 2009, metal-detectorist Terry Herbert discovered the first pieces of the 
Staffordshire hoard.  It is viewed as one of the greatest archaeological 
discoveries ever made in Britain.  It is believed that the hoard may have been 
a collection of items from several mid-seventh century battles (originally 
archaeologists thought they were from Dark Age battles).  It is believed that 
the midlands kingdom of Mercia seized this hoard from the kingdoms of 
Northumbria, East Anglia and possible Wessex.  The hoard consist of 
hundreds of high status gold and silver objects, with golden fittings from up to 
150 swords, gold and garnet elements of high status. It is thought that the 
military items may have been mistreated (bent and broken) before being 
buried. 
• Before the Anglo-Saxons, other people invaded Britain: 

o Romans 
o Irish and Picts in the West and North 
o Saxons from North Germany and Scandinavia. 

• The Roman rule in Britain was coming to an end in the AD400s.  They were 
beginning to be attacked by the Picts and Scots from the north, and the 
Anglo-Saxons from the sea.  Circa AD410, the last Roman soldiers were 
ordered to leave and this left Britain in a defenceless position from invaders.  
The Britons began to battle the Anglo-Saxons and over time, the 
Anglo-Saxons took control of most of Britain. 
• Not until 8thC that word English was used to describe people of South 
Britain. 
• It was thought that the Anglo-Saxons came to Britain because: 

o Their land was beginning to flood and they could no longer 
grow crops where they lived. 

o Better climate and fertile land. 
o They could use the Roman trading routes.  Although, the 

Anglo-Saxons didn’t maintain the Roman roads or buildings 
when they did invade Britain, so these came into disrepair. 

• The Anglo-Saxons consisted of 3 main warring tribes: 
o Angles (Southern Danish) 
o Saxons (German-Dutch) 
o Jutes (Northern Danish) 

• The Anglo-Saxons didn’t fight all of the time.  Mostly, they were farmers 
who lived in huts.  By the age of 10 the children were viewed as adults and 
would be punished like them if they stole or broke the law. 
• Girls would do house work (housekeeping, weaving cloth, cooking meals, 
making cheese and brewing ale).  
• Boys would learn skills from their fathers: chopping down trees with an axe; 
how to plough a field; how to use a spear in battle; fished and hunted with the 
men of the village.  
• The Anglo-Saxons made lots of objects from wood and were skilled 
jewellery and metal workers. 



o It was harder to find people to join the Roman army and 
people were granted freedom once being invaded and they 
didn’t see the point joining. 

o The empire was being attacked by barbarian enemies and the 
Romans had to go and defend in other countries, so they had 
to leave Britain. 

• Some examples of Roman legacies: 
o Roads, place-names, surviving buildings, Latin, calendar, 

money etc. 
Corinium Museum Cirencester: 
What evidence has been found locally of life during Roman times and how 
are the archaeological finds helpful in giving us an insight into life for the 
residents of Cirencester during Roman rule? 

• Some children were lucky enough to learn to read and write.  Sons of kings 
and rich families might have had private tutors.  The Christian church, 
monasteries were the only places where there were schools and those children 
would be trained as monks or nuns. 
• Early Saxons worshipped Gods we name our days after (Tiw, Woden, Thor, 
Frig). 
• 3 Attempts to covert Britain to Christianity: 

o AD563 St. Columba sailed to Scotland and successfully 
converted them to Christianity. 

o AD597 St Augustine was sent by the Pope, to convert the 
Pagans to Christianity.  He converted the King (and his 
closest followers) and built Canterbury Cathedral, but was 
unsuccessful with the other Pagans. 

o AD634 St. Aidan set up a monastery on Lindisfarne, on the 
island of Iona, and spoke to all the ‘ordinary’ Pagans (not 
the wealthy).  This convinced them to convert to 
Christianity.  

• Lindisfarne was the first landing site of the Vikings in AD793.  
Anglo-Saxons respected the monks who lived there and gave money and gifts 
to the monasteries.  When the Vikings landed they were terribly violent 
against the monks. 
• Bede was only 7 years old when he moved to lice in a monastery at Jarrow 
in Northumbria.  He lived with 680 monks and grew up to become a historian 
(remember monks were one of the few to be taught to read and write).  He is 
famous for his book, ‘A History of the English Church and People’.  This 
book was about the history of the Anglo-Saxons and was made in the 9th 
century.  
• It took about 70 years for English kings to give up pagan ways and become 
Christian. 
• England was split into 7 Anglo Saxon kingdoms: 

o Northumbria (Land of people living north of the River 
Humber) 

o Essex (East Saxons) 
o Wessex (West Saxons) 
o Sussex (South Saxons) 
o Mercia (Border people) 
o Kent (The Jutes who settled here called themselves 

‘Kentings’) 
o East Anglia (Comes from the fact that the Angles first 

settled here) 
• ‘Minster’ means, monastery, nunnery, mother church or cathedral. 
• The Vikings came from Scandinavia (Norway, Sweden and Denmark). 

o The Vikings were known as warriors and often raided 
monasteries for treasure. 

o They also settled, farmed. 
o They were great explorers and sailed to discover new lands. 



o Some Vikings came to fight and raid (Lindisfarne), while 
others came to settle and farm. 

• The first recorded Viking raid was around AD787.  They were pagans and 
didn’t care about raiding monasteries.  The monasteries were full of valuable 
gold, jewels and books and the monks didn’t have weapons to defend 
themselves with.  The food drink, cattle, clothes and tools were also very 
tempting for the Vikings. 
• In AD865 the Vikings sailed across the North Sea, with the aim of 
conquering Britain. It took several years for them to take control of the 
kingdoms of Northumbria, East Anglia and most of Mercia.  By AD874, most 
of the kingdoms were now under Viking control but King Alfred successfully 
defeated the Viking attack on Wessex.  After years of fighting, Alfred came to 
a peace agreement with the Vikings, but the fighting continued and a division 
was made between the Anglo-Saxon lands and the Danelaw (Viking lands).  
These were separate from Scotland, Wales and Ireland. 
• Vikings’ long ships were built for raiding and war.  They were fast and 
could sail in shallow water.  This made it great for travelling inland on rivers.  
• Evidence about the Vikings: 

o Written accounts by the monks 
o Archaeology of conquests, settlement and daily life 
o Place-name studies 

• Insert story of Anglo-Saxons Vs Vikings 
• Circa AD955 the kingdom of England was formed but that it was still faced 
with opposition. 
• Jorvik Viking centre: 

o In the 1970s there was a small dig below Lloyds Bank in 
Pavement.  This excavation by York Archaeological Trust 
found some amazing artefacts.  The soil was moist and 
peaty and so it preserved the remains of timber buildings, 
textiles from clothing and leather shoes (this was unusual as 
in most archaeological sites, these objects would have rotted 
away).  

§ 5 tons of animal bones from food eaten. 
§ 1000s of Roman and medieval rood times (some 

reused by the Vikings) 
§ Woven wattles 
§ Timber for buildings in the Viking and Medieval 

periods 
…and many other objects. 

• Viking place-names: 
o Ending in –by = Viking settlement (farm or homestead) 
o Ending in –thorpe = farms 
o Ending in – toft = site of a house or plot of land 

 • Chronology 
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• Causation 

• Chronology 
• Evidence 
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Understandi
ng 
 

• Change 
• Interpretations 
• Validity 
• Reliability 
• Similarity/Difference 
• Significance 

• Change 
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• Significance 

 

 
Skills/ 
Communicat
ion 
 

Pupils can: 
• Understand the size and timescale of the Roman Empire by drawing 
conclusions from maps and timelines. 
• Understand at least 2 main reasons and Claudius’ personal motivation for 
invading Britain. 
• Some may be able to group ideas of why the Romans wanted to invade, 
using the concept of empire to support their answers. 
• Write an explanation showing at least 2 reasons, not just listed but 
developed.  Some will use words such as: probably, perhaps, most 
importantly – to expand their answers. 
• Understand why the Celts would have been apprehensive about taking on 
the Roman army. 
• Understand personal motivation of Boudicca and can link to actions taken 
by Romans. 
• Notice that Boudicca has been interpreted in different ways, and that 
stereotype warrior is not the only image we have of her. 
• Realise that historians rely on Roman accounts to help build images of 
Boudicca because there are no surviving pictures of her. 
• Some may be able to grasp that later interpretations of Boudicca are 
affected by later discovery of evidence. 
• Understand why the Roman army was so powerful including organisation, 
conditions, pay etc. and select reasons for their explanation and begin to 
prioritise them in order of importance. 
• Critique a short film about the Roman army and evaluate its strengths and 
weaknesses as an explanation. 
• Identify what the most significant changes were to lifestyle after the 
Romans invaded. 
• Understand how sophisticated the Roman lifestyle for the rich. 
• Understand the range of entertainments that Romans had in society. 
• Understand that society was diverse and that poor people lived very 
differently. 
• Understand the nature of evidence from the Roman times. 
• List at least 3 valid reasons why the Roman Empire came to an end.  Some 
may be able to make links between their ideas e.g. costs of running empire 
and need to increase taxation, or use of barbarians in army and impact on 
morale. 
• List and describe a range of Roman legacies. 
• Understand that the Romans must have been ahead of their time to have 
lasted 2,000 years. 

Pupils can: 
• Develop the ability to ask high-quality historical questions. 
• Develop an understanding that we are still finding out about the Saxons 
1300 hundred years later. 
• Know that Staffordshire hoard is the largest collection of gold and silver yet 
found. 
• Understand that by end of 4th C, even before Roman troops left, there were 
invaders. 
• Locate key periods on a timeline, showing how they overlap. 
• Know that it was not until 8thC that word English was used to describe 
people of South Britain. 
• Understand where Angles, Saxons, Jutes came from and can provide a few 
simple reasons (classifying them as push and pull factors) referring to pressure 
on homelands but also wealth of Britain. 
• More able can compare motivation of Saxons invading Britain, compared to 
that of Romans. 
• Analyse patterns of settlement using a map showing 5th century cemeteries, 
testing hypotheses and more able produce a hypothesis of their own. 
• Know that early Saxons worshipped Gods we name our days after (Tiw, 
Woden, Thor, Frig) and know stories of St Augustine and missionaries from 
Rome setting up church at Canterbury and about Irish monks and Iona. 
• Understand the importance of Bede ‘Father’ of English history. 
• Develop an understanding that it took about 70 years for English kings to 
give up pagan ways and become Christian. 
• Explain how the Christian message was delivered to the people: role of 
monasteries and churches. 
• Understand idea of ‘minsters’ and know that towns today still have that 
suffix e.g, Kidderminster, Ilminster. Make use of any local examples of Saxon 
churches. 
• Understand the significance of Lindisfarne which they refer to in 5th 
question and when looking at Viking raids. 
• Identify three stereotypical features from today’s media coverage and 
popular perceptions. 
• Know where the Vikings came from and why they attacked. 
• Know that the Vikings were a real threat from the sea. 
• Locate the Vikings in time in relation to the Romans and Saxons. 
• Develop and understanding that the initial period of raiding shows just one 
short period of Viking contact with Britain that lasted nearly 3 centuries from 
789 to 1066. 



• I can talk about the significance of local archaeological discoveries and 
explain how these give us an insight into life during Roman rule. 
 

• Pose good historical questions about Viking ships and prowess of their crew. 
• Understand how the Vikings gained their reputation. 
• Understand that it was exaggerated by the accounts written by monks. 
• Understand that until recently monks’ records were main source of 
evidence. 
• Distinguish between a Saxon and Viking account of the same event. 
• Most able understand that history can be abused in interests of a good 
story/headline/stereotype. 
• Understand that most negative accounts come from period when they were 
raiding. 
• Understand that when the Vikings landed in 865 there were 4 Anglo-Saxon 
kingdoms. 200 yrs later just one England. They were also separate Scotland, 
Wales and Ireland. 
• Recount key episodes in the struggle and can identify at least three turnings 
point in Saxon fortunes. 
• Explain what is meant by the Danelaw. 
• Know that around AD955 the kingdom of England was formed but that it 
was still faced with opposition. By 1016 Vikings back in control briefly under 
Cnut, before Edward Confessor took over. And then came 1066. 
• Recognise the significance of archaeological evidence.  Esp. recent finds at 
Jorvik. 
• Identify which source historians used when making statements, e.g. about 
trade routes and jewellery so that they can see that Vikings were more than 
simple raiders; they also traded. 
• Grasp the importance of finds at Jorvik York, in shaping our revised view of 
the Vikings. 
• Study a source and explain what a historian can infer from it without 
prompting. 
• Locate places with 6 of main Viking suffixes from a given map. 
• Most able can detect patterns of occupation and can investigate pre-fixes 
too. 
• More able grasp that Vikings simply changed Saxon town/village names by 
adding a suffix and can distinguish between Roman Saxon and Viking place 
names. 
• Realise that people differ in their view of the Vikings not just at the time but 
in later times. 
• Demonstrate that they are aware of both arguments.  They see that raiders 
describe an early part of their contact with Britain, whereas traders the later.  
They can select appropriate evidence from given list to support judgement.  
Most able can identify supporting evidence for themselves. 
• Most able can argue whether history has been fair to the Vikings showing 
how opinion has changed and why.  They cover: date, the impact of early 
sagas and monks’ accounts, fact that we like to caricature larger than life 
figures and that archaeological discoveries have forced us to change our views 
more recently. 



Key  
Vocabulary 
& 
conceptual 
understandi
ng 
 

Roman                         Critique 
Empire                         Archaeology  
Emperor                       Tribes  
Invade                         Amphitheatres 
Celt                              Roman baths 
Britons                         Legacies 
Legion                          Sanitation  
Centuries                      Romanisation 
Centurion                     Boudicca                
Rebel                            Sanitation 
Revolt                           Hypocaust 
Legionaries                    Culture 
Auxiliaries                     Legacies             
Tessera (pieces of stone, tile or glass used in mosaics). 
Artefact     
Primary/Secondary source (of evidence)         
              

Invade                                   St. Augustine 
Anglo-Saxons                         St. Columba 
Picts                                      St. Aiden               
Romans                                 Convert 
Scots                                     Pagans 
Britons                                   Christianity  
Lindisfarne                             Viking 
Kent                                      Norway 
Mercia                                   Denmark 
East Anglia                            Sweden 
Wessex                                  Germany 
Sussex                                   King Cnut                      
Essex                                    Edward Confessor 
Northumbria                          Battle of Hastings 
Battle of Hastings                   Settlers  
Kingdoms                               Explorers  
Settlements                              Raiders 
Archaeological  

  

Year 5 BENIN 
 

Geography  
Focus 

ANCIENT GREECE 

NC Strand (9) A non-European society that provides contrasts with British 
history 

(8) Ancient Greece – a study of Greek life and achievements and 
their influence on the western world. 

Historical 
Enquiry 
(through  
Key Qs): 

•Why do we learn about Benin in school? 
•What sort of place was Benin 1,000 years ago and how do we know? 
•What can we tell about Benin society from the images and artefacts that 
have survived? 
•What changes took place when the European settlers started trading? 
•Why did the British get involved in Benin and what were the effects for the 
Benin people? 
•Should the bronzes be returned to Benin? 

•How can we possibly know so much about the Ancient Greeks who lived 
over 2,500 years ago? 
•What can we work out about everyday life in Ancient Athens from the 
pottery evidence that remains? 
•Why was Athens able to be so strong at this time? 
•What was so special about life in 5th Century BC Athens that makes us study 
it? 
•What can we tell about the Ancient Greeks from their interest in the theatre 
and festivals like the Olympics? 
•In what ways have the Ancient Greeks influenced our lives today? 

 
 
Knowledge 
 

• Benin is located west of Nigeria. 
• Benin was a civilisation of cities and towns, powerful kings and a large 
empire which traded over long distances. 
• The craftsmen were skilled in bronze and ivory. 
• The people of Benin worshiped many gods, told stories about them and 
held ceremonies for them (some of which are still performed today by the 
Edo people). 

o Olokun was the god of wealth and the ocean. 
o Ogun was the god of iron and warriors. 
o Osun was the god of medicine and magic. 

• West Africa invented the smelting of copper and zinc ores and the casting 
of bronze as early as 10th century. 

• The climate and geography of Greece today helps us understand the 
importance of: long indented coastlines, mostly mountainous interior, few 
areas of flat fertile land, abundant islands.  They notice these features 
frequently in Greek legends. 
• The Greeks lived in mainland Greece and on their islands (there were over 
1000 islands).  They also had colonies in Italy, Sicily, Turkey, North Africa 
and France. 
• The coastline of Greece enabled them to trade and travel across the 
Mediterranean Sea. 
• Athens was at its height in C5th-C6th BC – the Golden Age. 



• Some of the important landmarks of the Benin city are: 
o Royal Palace of Oba 
o Igun Street (famous for metal works) 
o Benin Moats 
o King’s Square 

• The Benin brass plaques were 15th century and only show men. 
• As well as the king.  In the city there were two types of chief – palace 
chiefs and town chiefs. 

o Palace chiefs 
§ Ran the royal court, organised craftsmen and 

made trading agreements with European 
merchants.  The job was inherited from father to 
son. 

o Town chiefs 
§ Chosen because they were good rulers.  

Governed the ordinary people. 
• There is little evidence of Benin before the 16th century.  There are some 
parts of the walls, moats and ditches.  Historians rely on stories and 
archaeology rather than written records. 
• The Oba was very important.  Bronze heads (masks) with strings of 
precious coral beads show his wealth and status. 
• In the 10th century, Benin made trade links with Portugal and other 
European countries.  Benin began trading pepper, ivory, leopard skins and 
slaves as they were ideally suited for trade both on coast and inland. 
• Brass casting increased, to supply the European market.  The Portuguese 
especially wanted manillas (bracelets which were made in Holland) traded 
throughout West Africa as a type of currency and melted down by brass 
workers in Benin). 
• Leopards symbolised the Oba’s authority, loyalty and high status, “king of 
the forest”. 
• Crocodiles stand for the king’s authority to punish, “policeman of the 
waters”. 
• Oba Ehengbuda (the last of the warrior kings) spent most of his time 
fighting rebellions led by local chiefs.  He died in 1601 and the empire 
gradually shrunk.  1860s Britain was threatening to take control of Benin as 
they wanted to get rich by selling its palm oil and rubber.  By the 1890s, 
almost all of Africa was controlled by European nations, except Benin. 
• In 1897, Britain removed key artefacts from Benin palace, by force. 

• Greece was divided into city-states (e.g. Athens, Sparta, Corinth and 
Olympia).  Each state had independent governments, laws and armies.  There 
were often battles between city-states. 
• Much evidence comes from pottery and that many of the pictures they see in 
books are scenes from the sides of pots. 
• Some of the most important features of Ancient Athenian society were: 

o Role of slaves 
o Parthenon (temple built in honour of the goddess Athena). 
o Acropolis (often used as defence and a place of shelter) 
o Agora (people gathered for athletic, spiritual and political 

events). 
• A man’s wealth determined his social status.  Wealth could be represented 
by army rank, farming or providing resources for Greece. 
Before democracy: 
• Social classes in Ancient Greece: 

o Greek army 
§ Military Leader (wealthiest) 
§ Leader with horse 
§ Foot soldiers  
§ Archers and stone throwers (lowest ranked) 

o Upper-class  - known as ‘free men’. 
o Lower middle class – children, until they reached the age of 

20. 
o Lower-class – women 

• In 416BC, Pericles began Ancient Greece’s move towards democracy, 
trying to create equality between the rich and poor.  
• 600BC Athens became democratic and Draconian laws were created.  All 
men over 20, could vote but women, children and slaves could not. 
• Social class: 

o Upper Class (King and soldiers) 
o Second Class (Farmers and artisans) 
o Third Class (Women and children) 
o Bottom Class (slaves and prisoners) 

• The Battle of Marathon 490BC 
o The Greeks had an army of about 10,000 soldiers. 
o Greeks were able to stop the Persians from advancing. 
o This led to a stale mate, with the Persians outnumbering the 

Greeks. 
o The Athenian army sends their greatest runner to Sparta, to 

ask for help.  It took him 2 days and the army agreed to 
help. 

o The Persians lose focus and send the cavalry back to the 
ships. 

o The Athenians did not wait for the Spartans but noticed that 
the Persians were not focused and did not have a cavalry, so 
they attacked and won. 



• Athens was so dominant: they were strategically positioned on an area of 
flat land with a good port for trade by sea; they had silver mines (slaves 
labour); wealth; had lots of lead and marble; it was run by a democracy with a 
clear social hierarchy; lots of ‘clever men’ lived in Athens. 
• Key Greek philosophers: 

o Archimedes 287BC (Maths, physics and engineering; 
theorised about why objects float and designed weaponry to 
defend the king’s city against attack) 

o Pythagoras (found ways to measure and describe shapes) 
o Aristotle (studied plants, animals and rocks and devised 

scientific experiments to understand the world around us) 
• The Olympic Games: 

o Began over 2700 years ago in Olympia.  They were viewed 
as a religious festival, in honour of Zeus.   

o Winners were viewed as being touched by the Gods and 
they were given a wreath of leaves and hero’s welcome 
home.   

o Happened every 4 summers (years). 
o Before the games began a messenger was asked to go to all 

city-states and announce a ‘sacred truce’ (stop any battles 
and all to travel safely to Olympia).   

o Women were strictly forbidden from coming.  Men, boys 
and unmarried girls were allowed to go. 

o Local priests acted as judges. 
o The main event was on the third day when 100 oxen were 

sacrificed and burnt on the Alter of Zeus (the alter was made 
of ash from the years of previous sacrificed oxen). 

• The Ancient Greeks developed the concept of theatre.  Every town had a 
theatre – bowl shaped arena, usually on a hillside.  Thousands came to sit and 
watch. 

o Sophocles - the most famous play write, who won a lot of 
theatre competitions.   

o 3 Types of plays: 
§ Comedy 
§ Tragedy 
§ Satires 

o Successful plays led to audiences cheering and stamping 
their feet. 

o Unsuccessful plays led to audiences throwing food at the 
actors. 

o If the audience were too badly behaved, there was theatre 
staff who would use big wooden sticks to control them. 

o Actors were all men who wore wigs, masks and padded 
costumes. 



o The chorus were a group of people positioned below the 
stage and told the audience what was happening in the play, 
often by singing. 

• Words influenced by the Greeks: 
o Dinosaur 
o Helicopter 
o Phobia 
o Micro 
o Demos (democracy) 
o Hygienic 
o Bacteria 
o Nausea 
o Gastro-enteritis 
o Comedy 
o Agony 
o Idiot 
o Halitosis 
o Apology 
o Ovation 

 
Understandi
ng 
 

• Chronology 
• Evidence 
• Causation 
• Change 
• Interpretations 
• Significance 

• Chronology 
• Evidence 
• Causation 
• Change 
• Interpretations 
• Significance 
• Influence/impact 

 
Skills/ 
Communicat
ion 
 

Pupils can: 
• Locate Benin region of Nigeria on a world map and the period when it was 
at its height on a pre-marked timeline containing other periods that have 
been studied. 
• Understand that Benin was a civilisation of cities and towns, powerful 
kings and a large empire which traded over long distances. 
• Understand the skill of craftsmen in Benin. 
• Make deductions and inferences based on visual clues. 
• Appreciate the religious belief systems such as the one to ensure good 
harvest. 
• Understand that West Africa invented new processes and ways of working 
metal. 
• Recognise that Benin still exists and has Oba, palaces court, artists etc. 
• Develop an understanding that we have to rely on written accounts that 
come from a later period mainly four or five hundred years later. 
• Understand that the Dutch and Portuguese were impressed by the order of 
the city especially of the palace which comprised about a third of the city. 
• Apply their knowledge of map reading, to locate important landmarks of 
the Benin City. 

Pupils can: 
• Understand that our knowledge of the climate and geography of Greece 
today helps us understand the importance of: long indented coastlines, mostly 
mountainous interior, few areas of flat fertile land, abundant islands.  They 
notice these features frequently in Greek legends. 
• Locate Ancient Greece, Crete, Athens and Sparta on a map. 
• Identify and place Ancient Greece on a simple timeline that also shows 
when Athens was at its height in C5th-C6th BC – the Golden Age. 
• State that Ancient Greece consisted of city states. 
• Demonstrate an awareness of the evidence base, recognising the importance 
of archaeological evidence as well as written and spoken. 
• Understand that much evidence comes from pottery and that many of the 
pictures they see in books are scenes from the sides of pots. 
• Generalise from the particular evidence about the most important features of 
Ancient Athenian society. 
• Draw inferences from evidence on pots going beyond literal inferences. 
• Produce deductions and creative and informed speculation, using their 
contextual knowledge, when analysing images on pots. 



• Develop an understanding that the brass plaques are a rich source of 
evidence (only about the men). 
• Realise that some illustrations from a later period might not be accurate by 
pointing out weakness in visual source (artists may not have even been 
there). 
• Demonstrate an awareness that evidence we have does not show how the 
ordinary people lived in villages outside the city as farmers, growers of 
yams and vegetables. 
• Know that the king was the most important person in government and 
treated with the greatest respect. 
• Understand that there is very little physical evidence about Benin from 
before the 16th century. 
• Understand the importance of the Oba. 
• Make deductions of increasing sophistication as they learn more about the 
context of the 10th century and the arrival of the European traders. 
• Create plausible alternative explanations for the meaning of objects, 
keeping consistent with the characteristic features of the time. 
• Understand the symbolic use of leopards etc. on brass and crocodiles on 
plaques. 
• Understand that the ride of Benin began before the Europeans arrived. 
• Understand what Benin supplied Portugal.   
• Know that trade encouraged growth of brass casting for the European 
market. 
• Understand that in the years after 1700 Benin lost much of its land but it 
contained resources valued by Europe. 
• Understand about events of 1895 when Benin closed trade routes for 
spices and palm oil. 
• Explain the reasons for the clash between Victorian empire builders and 
Benin. 
• Explain the actions of Captain Philips and other British soldiers. 
• Create a couple of reasons for and against whether the bronzes should be 
returned to Benin. 
• Develop your own judgement as to whether the bronzes should be returned 
and support your answer with good reasons. 
• Some may argue persuasively, demonstrating the ability to priorities the 
most important argument. 
• Advocate one view convincingly whilst accepting the validity of others. 

• Understand the diversity of life style depending on position within society 
and know the influence of the large slave population. 
• Understand that sometimes books disagree. 
• State the duration of the ‘Golden Age’ of Athens on a timeline and link to 
the Battle of Marathon. 
• List 3 reasons why Athens was so dominant. 
• Explain why the Battle of Marathon was fought and can give reasons for the 
defeat of Persia, classifying not just listing e.g.: Persian weakness, Athenian 
strengths. 
• Compare different versions of the Battle of Marathon and give 2 or 3 valid 
reasons why textbook accounts might differ. 
• Develop an understanding of how the battle affected both Athens and Persia. 
• Understand that the dominance of Athens was short lived. 
• Understand the importance of the victory over Persia in opening up 
opportunities to focus on domestic issues. 
• State that the 5th Century was a time of massive growth in new ideas and 
ways of thinking. 
• Understand that philosophical thinking would not have been possible 
without the slave culture which gave men time to think and cultivate interests. 
• Understand that the Olympics were not just athletic events. 
• Develop an understanding that religion and preparation for war were also 
critically important. 
• Understand that theatre plays reflected Athenian interests in politics as well 
as the central importance of the gods in daily life. 
• Develop an understanding that Ancient Greek theatres were incredible feats 
of engineering. 
• Understand the sheer scale and variety of the Greek achievement in so many 
areas. 
• Notice that many words that we use today derive directly from the Greek. 
• Observe and understand that the buildings they see around them today have 
been influenced by classical Greek design and the Greeks heavily influenced 
the Tudors (theatre) and the C18th and C19th. 
• Understand the achievements of individual Greeks and their contribution. 

Key  
Vocabulary 
& 
conceptual 
understandi
ng 

Benin                                Symbolise 
Oba                                  European settlers 
Smelting                            Slaves  
Trade                                Captain Philips 
Craftsmen                          Manillas  
Nigeria                              Currency  
Empire                               Support 
Palace chiefs                      Agree/disagree  

Greeks                                  Pythagoras 
Greece                                  Aristotle 
Athens                                  Archimedes 
Sparta                                  Zeus 
Crete                                     Olympic  
City-states                            Olympia 
Apollos                                 Sacrifice 
Draconian laws                     Myths 



 Town chiefs                       Judgement 
 

Democracy                            Philosophers 
Persians 

 

Year 6 BRITAIN AT WAR: THE HOME FRONT 1939-1945 Geography  
Focus 

LIFE IN VICTORIAN BRITAIN 
HOW SWINDON CHANGED DURING THIS TIME 

NC Strand (6) A study of an aspect or theme in British history that extends 
pupils’ chronological knowledge beyond 1066. 

(6) A study of an aspect or theme in British history that extends 
pupils’ chronological knowledge beyond 1066. 
(5) A local history study. 

Historical 
Enquiry 
(through  
Key Qs): 

• Why did Britain have to go to war in 1939? 
• Why was it necessary to evacuate children and what was evacuation really 
like? 
• How was Britain able to stand firm against the German threat? 
• How did people manage to carry on normal life during the war and how do 
we know? 
• Why is it so difficult to be sure what life on the Home Front was really 
like? 
What was VE Day really like? 

• What were the main changes that took place during this time and who were 
the most important people responsible? 
• What were the effects of changes in industry, especially factories? 
• How did town life compare to the life in the countryside at this time? 
• What were the main changes in transport and what effects did this have on 
the lives of rich and poor? 
• How was going to school different for rich and poor? 
• How did life in Swindon reflect what was going on in Victorian Britain? 
• How did the railways change the face of Swindon forever? 
• Were the Victorian times a Dark Age or a Golden Age? 

 
 
Knowledge 
 

• How the actions of Hitler threatened European peace. 
• What appeasement means. 
• The dilemmas facing Chamberlain and other appeasers. 
• Why Chamberlain ultimately took the decision to go to war. 
• A war in the air would cause more civilian damage than was caused in 
WW1. 
• Children’s experience of evacuation varied. 
• Why the government’s portrayal of evacuation was so positive. 
• How the government prepared to withstand the Blitz and keep morale 
high. 
• What the Home Front was and how different groups contributed to the war 
efforts. 
• That the government used censorship and propaganda. 
How and why VE Day was celebrated.  

• That Queen Victoria dominated the period through her long reign. 
• To have an overview of the main changes, especially to transport, industry, 
education and social and medical care. 
• The Victorian period was a time of rapid changes. 
• Significant people of the period: Barnardo, Shaftsbury, Florence 
Nightingale. 
• Inequality across social groups. 
• Changes in industry across Britain. 
• How children were treated in factories. 
• Increase in industry saw towns grow. 
• How we know what life was like in Victorian Britain and how we know. 
• Revisit IKB and why he was so influential to Britain and especially 
Swindon. 
• How Swindon became a blueprint for social system (NHS etc.). 
• How railways affected the lives of so many. 
• How education became compulsory and how this looked for both rich and 
poor. 
• Victorian period can be interpreted in different ways. 

 
Understandi
ng 
 

• Evidence 
• Causation 
• Change 
• Interpretations 
• Similarity/Difference 
• Significance 

• Evidence 
• Causation 
• Change 
• Interpretations 
• Similarity/Difference 
• Significance 

 Pupils can: 
• Discuss how the actions of Hitler threatened European peace. 

Pupils can: 
• Discuss how Victoria dominated the period through her long reign. 



Skills/ 
Communicat
ion 
 

• Understand what is meant by the term appeasement. 
• Give reasons why Chamberlain ultimately took the decision to go to war. 
• Explain why a war in the air would cause more civilian damage than 
WW1. 
• Give reasons for fluctuating numbers of children being evacuated. 
• Give reasons for why different evacuees had different experiences. 
• Explain why the government’s portrayal of evacuation was so positive. 
• Cite examples of how the government prepared to withstand the Blitz and 
keep up morale. 
• Describe a range of roles that made up the Home Front. 
• Explain how people helped to develop the ‘Blitz Spirit’. 
• Explain the terms censorship and propaganda. 
• Evaluate a piece of wartime footage and explain how they know it was 
staged. 
• Describe how VE Day was typically celebrated and explain why some 
families had mixed emotions. 

• List main changes, especially transport, factories, education and social and 
medical care and can explain how they helped Britain to progress in the 
Industrial Revolution. 
• Explain that this was a time of rapid change and can identify differences 
between beginning and end of a long reign (e.g. railways – cars) 
• Explain how changes did not affect everyone equally. 
• Describe how different classes were affected differently. 
• Describe how demanding factory life was. 
• Explain why sources have to be treated carefully. 
• Discuss why towns grew quickly with little planning. 
• Describe a typical urban scene in an industrial town. 
• Discuss how we know about life in Victorian Britain. 
• Discuss the major contribution of IKB to industrial Britain. 
• Explain how railways/trains changed the lives of people from different 
classes. 
• How Swindon was typical in its growth as an industrial town. 
• Explain how the railway works looked after its workers social and medical 
needs and how this provided a structure to social care across Britain. 

Key  
Vocabulary 
& 
conceptual 
understandi
ng 
 

Home Front                     United 
National                         Cause 
Allied/Alliance                 Gas masks 
Allegiance                       Home Guard/Front 
Treaty                            Battle of Britain 
Dictatorship                    Rationing 
Democracy                     Experience 
Threat                            Scarce/limited resources 
Appeasement                  Air-raid shelters 
Evacuate/evacuee            Blitz (blitz spirit) 
Civilian                          VE Day      
Propaganda                   Jubilation 
Censorship                     Contribution 
Sacrifice                         Duty 

Reign                                                  Profit 
Social care                                         Back-to-back housing 
Barnardo                                            Terraced housing 
Shaftsbury                                          Sanitation 
Florence Nightingale                             Yards 
Equality/inequality                             Proximity (to factory) 
Rural                                                  Pollution 
Urban                                                 Injury 
Pre-   Post-                                         Pace (of life) 
Industry/industrial/industrious              Dominance 
Import                                                Leisure/pastimes 
Export                                                 Compulsory 
Social class                                         Provision 
Privilege                                              1870 Act 
Wealth                                             Rights (of individuals) 
Poverty                                               Overcrowded         
Mass production                                 Golden Age/Dark Age 

 

 

 

 

History Progression of skills and knowledge KS2 
– Year 3 

Chronological understanding 
• Confidently spot major anachronisms from most periods studied when compared with today. 
• Sequence events in simple narrative – the process of mummification. 



 • Use words which mark the passing of time e.g. moving from simple ‘before and after’ to use 
words such as during or while e.g. describing the process of mummification. 

• Talk about three periods of time – studying the Stone Age to the Iron Age. 
• Realise that Ancient means thousands of years ago – Ancient Egyptians. 
• Successfully match simple iconic images to each of the periods studied – Stone Age and 

Ancient Egyptians. 
Knowledge and understanding of events, people and changes in the past  

• Ability to verbally explain how change had some positive impact on a 
community – Skara Brae  

• Understand that some of the key characteristics of the period being studied 
and can spot anachronisms e.g. they wouldn’t have had these things in 
those days…  They are secure in understanding the main differences 
between today and the period being studied. 

• Demonstrate an understanding of the main ideas associated with that 
society e.g. mummification. 

• Demonstrate an awareness that not everyone in the past lived in the same 
way – Egyptian society, Stone Age roles within society. 

Historical interpretation 
• Give a simple reason why we might have more than one version: e.g. no-one there recording 

the event; lost in translation – Stone Age cave paintings and Egyptian hieroglyphs. 
• Recognise and identify that there are often different interpretations because the gaps in 

evidence are so large they have to be filled by imaginative reconstruction.  This is 
particularly true of events from the remote past - Stone Age and Ancient Egypt. 

• Begin to realise that history is continuously being rewritten; if we discover more, we have to 
rewrite the past – archaeological finds and the deciphering of hieroglyphics. 

Historical enquiry 
• Extract simple information from text/pictures/objects showing basic 

comprehension. 
• Make simple deductions about what text means based on what is included. 
• Start combining information from more than one source. 
• Begin to recognise the importance of archaeological evidence. 

Organisation and communication  
• Show understanding through oral answers and simple recording devices such as speech 

bubbles or annotations. 
• Answers contain some simple period-specific references – referring to certain periods of the 

Stone Age to Iron Age. 
• Writes in simple and accurate, sequenced, sentences when narrating what happened in the 

past. 

History Progression of skills and knowledge KS2 
– Year 4 
 

Chronological understanding  
• Identify the size and timescale of the Roman Empire. 
• Sequence events in a simple narrative. 
• Can talk about the past in terms of periods. 
• Can accurately differentiate within a longer period e.g. Roman, Saxons and Vikings. 
• Use some key dates as important markers of events e.g. Caesar’s landing, Claudius’ invasion, 

and Boudicca’s revolt. 
• Identify at least 3 key turning points in a historical period – Anglo-Saxons and Vikings. 
• Appreciate ideas of duration and interval – Romans and Anglo-Saxons/Vikings. 
• Successfully match simple iconic images of the periods studied. 

Knowledge and understanding of events, people and changes in the past  
• Ability to verbally explain how change had positive and negative impact 

on different people in society of that time. 
• Analysing actions of people in historical settings; focusing only on what 

one person wanted e.g. why Claudius wanted to invade. 
• Sees that events have more than one cause and can explain slightly more 

complex events than in Key Stage 1 e.g. larger scale events or to do with 
actions of groups of people. 

• Moving from two causes to realising that you will need to five several 
causes to explain some events.  Begins to move away from simply listing 
to trying to give a little detail about each cause. 

Historical interpretation  
• Identify differences between versions of the same event – Viking invasion. 
• Understand that there are often different interpretations because the gaps in evidence are so 

large they have to be filled by imaginative reconstruction.  This is particularly true of events 
from the remote past e.g. we have no pictures showing what Boudicca really looked like so 
historians and artists work from written sources and come up with different views. 

• Begin to understand that people create different versions of the past for different audiences 
and therefore might give a different emphasis – Viking invasion. 

• Develop an understanding that some interpretations might be more accurate and reliable than 
others, by use of their own background knowledge – excavations at Jorvik develop our 
understanding of the Vikings. 



• Explains an event using simple form of classification - the reasons for the 
fall of the Roman Empire and how some were connected. 

• Show an understanding of the main ideas associated with that society.  
They tend to describe, rather than explain and tend to speak about the 
society as if everyone felt the same. 

• Develop a better understanding that not everyone in the past lived in the 
same way.  They can contrast life for the rich and poor.  They begin to 
understand that there are different levels in society. 

• Understand that people in the past had a range of different ways of looking 
at their world and can explain ideas. 

• Begin to make links between different features of a society to make sense 
of the world lived in by people in the past. 

Historical enquiry  
• Start cross-referencing information to see if other sources agree, rather 

than taking everything on face value. 
• See that some sources are more useful than others and can explain why. 
• Start to think of reasons why a source might be unreliable e.g. view of the 

Vikings may be partial because the evidence we have was written by 
people who suffered most at the hands of these raiders. 

• Appreciate how archaeological evidence can help to develop and change 
opinions/understanding of periods in history. 

Organisation and communication  
• Write in explanatory mode, rather than descriptive but this tends to be mainly lists or 

unlinked ideas. 
• Begins to sustain an answer providing some supporting evidence. 
• Ideas are beginning to have some shape, though not yet structured in paragraphs. 
• Able pupils use provisional and tentative language, to express uncertainty e.g. perhaps, may, 

might, some people think. 

History Progression of skills and knowledge KS2 
– Year 5 
 

Chronological understanding 
• Identify size and timescale of the Ancient Greeks. 
• Talk about the past in terms of periods, identifying what came before and after a time period, 

as well as other key historical events happening elsewhere during that time period. 
• Realise that Ancient means thousands of years ago. 
• Appreciate ideas of duration and interval- how long the Greek legacy lasted. 
• Successfully match simple iconic images to each of the periods studied. 
• Make links between 2 periods in history, comparing, spotting similarities and differences – 

influence of Greeks on Tudor theatre. 
• Most able will, when appropriate, see the need to refer to dates and to see the importance of 

lengths of time e.g. when describing causes. 
Knowledge and understanding of events, people and changes in the past  

• Realise that events usually happen for a combination of reasons, even 
though there is still some element of listing. 

• Starts to genuinely explain rather than list; May dwell on one cause at the 
expense of others but it is a real attempt to explain, not just describe. 

• Notices that causes might be connected in some way; one cause might be 
linked to another making the event much more likely to happen e.g. the 
fall of Benin’s ‘Golden Age’ as a result of increased training and the 
invasion by Britain. 

• Explain an event with reference to abstract ideas such as long as 
shorter-term events, building up. 

• Have a secure understanding that not everyone in the past lived in the 
same wat.  They can contrast life for the rich and poor.  They know that 

Historical interpretation  
• Understand that there are different interpretations because the gaps in evidence are so large 

they have to be filled by imaginative reconstruction – Benin Civilisation. 
• Understand that all history is to some extent interpretations and see why some people might 

write different versions of the same event – Greeks (finding 3 valid reasons for different 
interpretations of the Battle of Marathon). 



there are different levels in society – Greeks and the introduction of 
democracy.  

• Make links between different features of a society to make sense of the 
world lived by people in the past. 

• Understand that people’s experiences varied depending on status e.g. they 
understand that women’s position in Greek society was very different in 
Athens and Sparta. 

Historical enquiry 
• Start to raise questions about what the evidence tells us.  They are aware 

of the need not to rush to conclusions based on flimsy evidence (use 
phrases such as: We cannot tell for sure; most evidence suggests). 

• Develop their skill of cross-referencing information to see if other sources 
agree, rather than taking everything on face value. 

• Considering reasons why a source might be unreliable e.g. and artist’s 
impression of Benin society. 

• Demonstrate an increasing awareness of the importance of an evidence 
base.  Recognising the importance of archaeological evidence as well as 
written and spoken. 

Organisation and communication  
• Can use appropriate ways of communicating their understanding. 
• Begin to develop answers which are structured and provide supporting evidence for 

statements made. 
• Able to see two sides of a question and can offer arguments on both sides. 
• Begin to demonstrate widespread use of period specific detail to make the work more 

convincing and authentic. 

History Progression of skills and knowledge KS2 
– Year 6 
 

Chronological understanding 
• Appreciate ideas of duration and interval – How Queen Victoria’s reign dominated the 

Victorian period. 
• Can use dates and specific terms confidently to establish period detail e.g. when describing 

different phases of evacuation, referring to outbreak of war etc. 
• Make links between three periods in history comparing similarities and differences – 

Victorians. 
Knowledge and understanding of events, people and changes in the past  

• Explains an event using simple form of classification e.g. sees 
consequences in terms of immediate and longer-term effects and can see 
that people were affected differently – Victorians. 

• Some children are able to explain quite complex events using a good range 
of causes, some of them linked in a simple way. 

• Children make links between the society being studied and today, 
identifying the change and continuity and the effect that this has had in its 
development. 

• Understand that people’s experiences varied depending on status e.g. grasp 
that people’s experience of being evacuated in WW2 often depended on 
their prior experience. 

• Ability to describe and explain ways of life at different levels of society 
and understand that people would have different outlooks on life 
depending on their social standing.  They instinctively avoid sweeping 
generalizations saying instead, it all depends on who you were, what 
position you had in society. 

 

Historical interpretation  
• Children understand that people create different versions of the past for different audiences 

and can explain why they might give a different emphasis – Home front and Victorian 
workforce. 

• Understand that some interpretations might be more accurate and reliable than others, by use 
of their own background knowledge – propaganda. 

• Grasp that interpretations might differ depending on the aspect that people are looking at – 
views of the Victorians might be more positive if looking at benefits of industrialization and 
empire, and more negative if looking at child labour or slavery. 

Historical enquiry Organisation and communication 
• Answers are structured and mostly provide supporting evidence for statements made. 



• Continue cross-referencing information to see if other sources agree, 
rather than taking everything on face value? 

• Can consider the worthiness of a source by reference to what is known 
about the topic. 

• Offers substantiated reasons why some sources might be treated cautiously 
e.g. propaganda posters during WW2.  Shows awareness of the need to 
think about why the source was produced, without prompting. 

• Widespread use of period specific detail to make the work more convincing and authentic. 
• When appropriate, sees the need to refer to dates and to see importance of lenths of time e.g. 

when describing causes. 
• Able pupils use provisional and tentative language, to express uncertainty e.g. perhaps, may, 

might, some people think. 

 

  



 

Key: 

Year 3 

Year 4 

Year 5 

Year 6 


