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 Holy Cross English Curriculum Map 
 

YEAR 1 Autumn 1 
Blue Penguin 
 by Petr Horáček 

Autumn 2 
Knuffle Bunny 
  by Mo Willems 

Spring 1 
Man on the Moon 

by Simon Bartram 

Spring 2 
Out and About 
by Shirley Hughes 

Summer 1 
Pattan’s Pumpkin 

by Chitra Soundr 

Summer 2 
The Storm Whale 

by Benji Davies 

Literary Form  Picture book Picture Book Picture book Poetry collection Traditional tales (from other 
cultures) & Fairy Tales 

Picture book 

Author of the Term Janet and Allen Ahlberg Julia Donaldson Jill Murphy 

Related Texts The Growing Story  
 by Ruth Krauss  
Titch by Pat Hutchins 
Super Duper You 
by Sophy Henn 
Funnybones  
by Allen Ahlberg (AoT) 
Ruby’s Worry  
by Tom Percival (PoR) 
 
 

Dogger  
by Shirley Hughes 
Kipper’s Toybox 
By Mick Inkpen 
Toys in Space 
By Mini Grey 
The Toymaker 
By Martin Waddell 
Stanley’s Stick  
by John Hegley (PoR) 
Lost in the Toy Museum  
by David Lucaas 
Too Many Toys  
by Heidi Deedman 

The Usborne Book of Big Machines 
by various. 
All Aboard for the Bobo Road  
by Stephen Davies 
On the Train: shine-a-light book 
 by Carron Brown 
Amelia Earhart (Little People, Big 
Dreams)              
by Isabel Sanchez-Vegara 
Dougal the Deep Sea Diary  
by Simon Bartram 
 
 

Tree: Seasons Come, Seasons Go 
by Patricia Hegarty 
The Rhythm of the rain 
by Grahame Baker-Smith 
After the Storm  
by Nick Butterworth 
The Wind Blew 
By Pat Hutchins 
Elmer and the Rainbow  
by David McKee 
Storm by Sam Usher 
Once Upon a Raindrop 
by James Carter 
Poetryline 
The Works by Paul Cookson 

If all the World Were…  
by Joseph Coelho 
Amazing Grace 
by Mary Hoffman  
Clever Polly and the Stupid Wolf  
by Catherine Storr 
The Mousehole Cat  
by Antonia Barber 
Gracie the Lighthouse Cat  
by Ruth Brown 
Selection of traditional fairy tales 
 
 

Billy’s Bucket by Kes Gray 
Splash Anna Hibiscus 
by Atinuke 
Can You Guess What I Am? At 
the Seaside by J P Percy 
Sally and the Limpet 
by Simon James 
Secrets of the Seashore: Shine-
a-Light Book 
by Carron Brown 
A First Book of the Sea 
by Nicola Davies 
At the Beach by Roland Harvey 
The Lighthouse Keeper’s Lunch 
by Rhonda Armitage 

Link to Main 
NC Area of Learning 

All About Me Toys (from the past) Travel and transport Weather Grace Darling   The seaside 

Guided Reading 
Using 

VIPERS 

Ruby’s Worry – Tom Percival 
(LS+) 
Funny Bones  

Stanley’s Stick – John Hegley 
(LS+) 
I Wish I’d Been Born a Unicorn – 
Rachel Lyon (LS+) 

The Smartest Giant in Town – 
Allen Ahlbery (LS+) 
Man on the Moon 
Way Back Home – video (LS+) 

A Squash and a Squeeze – Julia 
Donaldson(LS+) 
Bubbles – video (LS+) 

Fairy Tale Pets – Tracey Corderoy 
(LS+) 
Ivy and the Raincloud – Katie 
Hornett (LS+) 

The Storm Whale – Benji 
Davies (LS+) 
Grandma Bird – Benji Davies 
(LS+) 
Tad by Benji Davies (LS+) 
Giant Jelly Jaws and the pirates 
– Helen Baugh (LS+) 
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NC Reading Strands Word Reading: 
• Apply phonic knowledge and skills as the route to decode words 
• Respond speedily with the correct sound to graphemes (letters or groups of letters) for all 40+ phonemes, including, where applicable, alternative sounds for graphemes 
• Read accurately by blending sounds in unfamiliar words containing GPCs that have been taught 
• Read common exception words, noting unusual correspondences between spelling and sound and where these occur in the word  
• Read words containing taught GPCs and –s, –es, –ing, –ed, –er and –est endings 
• Read other words of more than one syllable that contain taught GPCs 
• Read words with contractions [for example, I’m, I’ll, we’ll], and understand that the apostrophe represents the omitted letter(s) 
• Read aloud accurately books that are consistent with their developing phonic knowledge and that do not require them to use other strategies to work out words § re-read these books to build up their fluency and 
confidence in word reading. 
Comprehension: 
Develop pleasure in reading, motivation to read, vocabulary and understanding by: 
• Listening to and discussing a wide range of poems, stories and non-fiction at a level beyond that at which they can read independently 
• Being encouraged to link what they read or hear read to their own experiences 
• Becoming very familiar with key stories, fairy stories and traditional tales, retelling them and considering their particular characteristics 
• Recognising and joining in with predictable phrases 
• Learning to appreciate rhymes and poems, and to recite some by heart  
• Discussing word meanings, linking new meanings to those already known 
Understand both the books they can already read accurately and fluently and those they listen to by:  
• Drawing on what they already know or on background information and vocabulary provided by the teacher 
• Checking that the text makes sense to them as they read and correcting inaccurate reading 
• Discussing the significance of the title and events 
• Making inferences on the basis of what is being said and done 
• Predicting what might happen on the basis of what has been read so far 
• Participate in discussion about what is read to them, taking turns and listening to what others say 
• Explain clearly their understanding of what is read to them 

Oracy and Vocabulary 
 

Sentence Stems I like/don’t like…because 
I think…happened because… 
I feel that… 
Next time I… 
First, next… 
I agree/disagree because… 

Vocabulary 
 

Author     
Illustrator         
 Fiction 
 Non fiction                                
 Rhyme 
 Story 

Extended Writing 
Outcome  

Writing To Entertain: 
Descriptive writing.  Describe a 
penguin. 

Writing to Inform: 
Letter – Write to the lost toy 

Writing to Inform: 
Information text about a rocket. 
Recount – Steam trip. 

Writing to Entertain: 
Poetry with repetitive patterns 

Writing to Entertain: 
Narrative – Traditional tale – 
rewrite a traditional tale. 

Writing to Inform: 
Instructions – How to look 
after a whale. 

National Curriculum  
Vocabulary, Grammar,  

Punctuation (and Spelling  

• Plural nouns’ suffixes; suffixes and prefixes of verbs and adjectives with no change to root word. 
• Combining words to make sentences; joining words and joining clauses using ‘and’. 
• Sequencing sentences to form short narratives. 
• Separable words; capital letters, full stops, question marks and demarcating sentences. 
• Capital letters for names and the personal pronoun ‘I’. 
• Terminology: letter, capital letter, word, singular, plural, sentence, punctuation, full stop, question mark, exclamation mark. 

Writing Opportunities 
SPaG Focus 

Finger Spaces 
Full Stops  
Capital letters 
Writing on the line 
Adjectives 
Describing words 
Handwriting 

Sp – un 
Handwriting 
Exclamation Marks 
Capital letters for I and personal 
Pronouns 
Nouns 
Adjectives 

Sp – adding ed 
Handwriting 
Question Marks 
Labels, lists 
Time connectives: First, then, 
next, after that, finally 
Verbs 

Sp – adding ing 
Handwriting 
Connectives and, because 
I like/don’t like 

Sp – s, es 
Handwriting 

Sp – er, est 
Handwriting 
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YEAR 2  
Autumn  1 

The Jolly Postman 
by J & A Ahlberg 

Autumn 2 
Poems to Perform 

by Julia Donaldson  
 

Spring 1 
The Bee Who Spoke 

by Al MacCuish 

Spring 2 
The Lonely Beast 

by Chris Judge 

Summer 1 
 One Day, On Our Blue 
Planet – The Savannah 

by  Ella Bailey 

Summer 2 
The Iron Man 
by Ted Hughes 

Literary Form  Picture Book Poetry Fiction Picture Book Non-fiction Graphic Novel and Illustrated novel 

Author of the Term Oliver Jeffers  Emily Gravett Sue Hendra 

Related Texts Meerkat Mail 
By Emily Gravett (AoT) 
The Day the Crayons Quit 
by Oliver Jeffers (AoT) 
Here We Are by Oliver Jeffers 
Dear Teacher by Amy Husband 

 

The Puffin Book of Fantastic First 
Poems 
The Dragon with a Big Nose 
By Kathy Henderson 
All The Best: The Selected Poems 
By Roger McGough (Poetryline) 
Caribbean Playground Song 
(Poetryline) 
Everybody’s Got a Gift by Grace 
Nichols (Poetryline) 
Rhythm of Life by Michael Rosen 
(Poetryline) 
The Works by Paul Cookson 
A First Poetry Book by Pie 
Corbett and Gaby Morgan  
Flat Stanley 
By Jeff Brown 
 

The Boy Who Lost His Bumble  
by Trudi Esberger 
A Walk in Paris 
By Salvatore Rubbino 
Little Honey Bee 
By Jane Ormes 
Bee: Nature’s Tiny Miracle 
By Patricia Hegarty 
Insect Detective  
By Steve Voake 
William Bee’s Wonderful World 
of Trains, Boats and Planes by 
William Bee 
 
 

Bedtime for Monsters 
By Ed Vere (EYFS PoR) 
Emily Brown and the Thing 
By Cressida Cowell (PoR) 
Journey by Aaron Becker 
Quest by Aaron Becker 
The Brave Beast by Chris Judge 
The Great Explorer by Chris 
Judge 
Leaf by Sandra Dieckmann (PoR) 
Beegu (PoR) 
By Alexis Deacon 
Billy and the Beast by Nadia 
Shireen 
 
PSHCE 
Amazing Grace by Mary 
Hoffman 
 

One Night, Far From Here 
By Julia Wauters 
Bringing the Rain to Kapiti Plain 
By Verna Aardema 
We All Went on Safari  
By Laurie Krebs 
African Animal Tales 
By Mwende Hadithi 
Handa’s Surprise  
By Eileen Browne 
A is for Africa 
By Ifeoma Onyefulu 
Lila and the Secret of Rain (PoR) 
By David Conway 

The Robot and the Bluebird 
By David Lucas 
The Wild Robot 
By Peter Brown 
No-Bot, The Robot with no 
Bottom by Sue Hendra (AoT) 
Traction Man is Here 
By Mini Grey (PoR) 
Professor Astro Cat’s Space 
Rockets by Dominic Wallman 
 

 

 

Link to Main 
NC Area of Learning 

PSHE Fire 
PSHE 
RE 

Science: Plants 
PSHE 
RE 

Sinking of the Titanic 
Science:  Everyday materials 
PSHE 
RE 

Kenya 
Science: 
Animals including humans 
Habitats 
PSHE 
RE 

The Moon Landing 
Art: Antony Gormley (Sculpture) 
Science: Everyday materials 
PSHE 

Guided Reading 
Using 

VIPERS 

The Incredible Book Eating Boy – 
Oliver Jeffers (KS+) 
The Day the Crayons Quit by 
Drew Daywalt (LS+) 
Here We Are- Oliver Jeffers 
 

The Black Hat – video (LS+) 
Flat Stanley – Jeff Brown (LS+) 
Meerkat Mail – Emily Gravett 
(LS+) 
Toby and the Great Fire of 
London -  Margaret Nash (LS+) 

The Clocktower – video (LS+) 
 

 

 

 

Beegu by Alexis Deacon (LS+) 
Once in a Lifetime – video (LS+) 
Adventures are the Pits – video 
(LS+) 
Spy Fox – Video (LS+) 
 

Barry the fish with Fingers Sue 
Hendra  
How to Hide a Lion – Helen 
Stephens (LS+) 
Elephant by Petr Horacek 
Woolf by Alex Latimer (LS+) 
Zahra – video (LS+) 
 

Hansel & Gretel – Bethan 
Woolvin (LS+) 
Rapunzel – Bethan Woolvin (LS+) 
Prince Cinders – Babette Cole 
(LS+) 
Little Red – Lynne Roberts (LS+) 
Jim and the Beanstalk – 
Raymond Briggs (LS+) 
The Iron Man – Ted Hughes (LS+) 
Girl and Robot – video (LS+) 
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NC Reading Strands Word Reading: 
• Continue to apply phonic knowledge and skills as the route to decode words until automatic decoding has become embedded and reading is fluent 
• Read accurately by blending the sounds in words that contain the graphemes taught so far, especially recognising alternative sounds for graphemes 
• Read accurately words of two or more syllables that contain the same graphemes as above 
• Read words containing common suffixes  
• Read further common exception words, noting unusual correspondences between spelling and sound and where these occur in the word 
• Read most words quickly and accurately, without overt sounding and blending, when they have been frequently encountered  
• Read aloud books closely matched to their improving phonic knowledge, sounding out unfamiliar words accurately, automatically and without undue hesitation 
• Re-read these books to build up their fluency and confidence in word reading. 
Comprehension: 
Develop pleasure in reading, motivation to read, vocabulary and understanding by:  
• Listening to, discussing and expressing views about a wide range of contemporary and classic poetry, stories and non-fiction at a level beyond that at which they can read independently 
• Discussing the sequence of events in books and how items of information are related 
• Becoming increasingly familiar with and retelling a wider range of stories, fairy stories and traditional tales 
• Being introduced to non-fiction books that are structured in different ways  
• Recognising simple recurring literary language in stories and poetry  
• Discussing and clarifying the meanings of words, linking new meanings to known vocabulary  
• Discussing their favourite words and phrases  
• Continuing to build up a repertoire of poems learnt by heart, appreciating these and reciting some, with appropriate intonation to make the meaning clear 
Understand both the books that they can already read accurately and fluently and those that they listen to by: 
• Drawing on what they already know or on background information and vocabulary provided by the teacher 
• Checking that the text makes sense to them as they read and correcting inaccurate reading  
• Making inferences on the basis of what is being said and done 
• Answering and asking questions  
• Predicting what might happen on the basis of what has been read so far  
• Participate in discussion about books, poems and other works that are read to them and those that they can read for themselves, taking turns and listening to what others say 
• Explain and discuss their understanding of books, poems and other material, both those that they listen to and those that they read for themselves. 

Oracy and Vocabulary 
 

Sentence Stems I think…because 
They are similar/different because… 
I know this because… 
I found… 
Next time I could… 
It was interesting because… 
I like the part where… 
I predict that… 

Vocabulary 
 

Author  
Illustrator            
 Fiction 
 Non fiction                                
 Rhyme 
 Story 

Extended Writing 
Outcome 

Writing to Inform 
 
To write letters to the Jolly Postman.  
 
Ideas grouped in sentences in time 
sequence.  
Main ideas organized in groups.  
Some letter layout features 
included.  
 

Writing to Entertain 

To compose and perform their own 
poem.  

Written in the past tense e.g. I 
went…I saw… Main ideas organised 
in groups. Ideas organized in 
chronological order using 
connectives that signal time.  

Writing to Inform  

To write a comparison of a town and 
nature.  

Ideas are grouped together for 
similarity.  
Writes in first person.  
Brief introduction and conclusion.  
Written in the appropriate tense.  
e.g. Sparrow’s nest… Dinosaurs 
were… 

Writing to Entertain  

To write a story of a friends journey 
to the beast.  

Sentences organised chronologically 
indicated by time related words e.g. 
finally  
Divisions in narrative may be 
marked by sections/paragraphs  
Connections between sentences 
make reference to characters e.g. 
Peter and Jane/ they  
Connections between sentences 
indicate extra information e.g. but 
they got bored or indicate 
concurrent events e.g. as they were 
waiting  

 

Writing to Entertain 

To write a re-telling of a story. An 
alternative one night on our blue 
planet from another’s point of view.  

Sentences organised chronologically 
indicated by time related words e.g. 
finally  
Divisions in narrative may be 
marked by sections/paragraphs  
Connections between sentences 
make reference to characters e.g. 
Peter and Jane/ they  
Connections between sentences 
indicate extra information e.g. but 
they got bored or indicate 
concurrent events e.g. as they were 
waiting  

Writing to Inform   

Writing a newspaper report 
describing the Iron Man’s challenge.  

Ideas grouped together in time 
sequence.  
Written in first person.  
Written in the past tense.  
Focused on individual or group 
participants e.g. I, we   

Brief introduction and conclusion.  
Written in the past tense.  
Main ideas organised in groups.  
Using sequencing techniques – time 
related words.  
A photo with a caption.  
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National Curriculum  
Vocabulary, Grammar,  

Punctuation (and Spelling) 

• Formation of nouns using suffixes and by compounding; formation of adjectives using suffixes; use of suffixes for comparative and superlative adjectives and to turn adjectives into adverbs. 
• Subordination and co-ordination; expanded noun phrases for description and specification; how the grammatical patterns in a sentence indicate its function as a statement, question, exclamation or command. 
• Correct choice and consistent use of past and present tense throughout writing; using progressive form of verbs in present and past tense to mark actions in progress. 
• Using capital letters, full stops, question marks and exclamation marks to demarcate sentences; using commas to separate items in a list; apostrophes to mark where letters are missing in spelling and to mark 

singular possession in nouns. 
• Terminology: noun, noun phrase, statement, question exclamation, command, compound, suffix, adjective, adverb, verb, past and present tense, apostrophe, comma.  

Writing Opportunities 
SPaG Focus 

• Use finger spaces between words  
•  Use capital letters & full stops to 
mark sentences  
• Use capital letter for first person 
‘I’  
• Use apostrophes to mark 
contractions, e.g. didn’t  
• Use exclamation marks, 
particularly in relation to speech  
• Begin to use inverted commas to 
mark direct speech where 
appropriate.  
  

 

• Use coordinating conjunctions to 
link two main ideas, They pulled and 
pulled at the turnip to get it out.  
• Use noun phrases which add 
detail to description, very old 
grandma, brave woodchopper  
• Use the progressive form for 
verbs, Goldilocks was walking 
through the woods.  
• Use exclamation sentences where 
appropriate What big eyes you have, 
Grandma! 

• Use coordinating conjunctions to 
link two main ideas, Badgers sleep in 
the day and look for food at night.  
• Use subordinating conjunctions in 
the middle of sentences, Badgers 
can dig well because they have 
sharp claws  
• Use noun phrases which inform, 
sharp claws, black fur  
• Use commas to separate items in 
a list (You will need flour, eggs, 
sugar and water).  
• Use exclamation sentences where 
appropriate (What a fantastic time 
we all had!) 

• Adverbials  
First Then Next After Later  
The next day…  
• Conjunctions  
and but so or when 

Nouns 
• Form nouns using suffixes and 
compounding.  
• Expanded noun phrases for 
description. Add ‘es’ to nouns.  
Verbs 
• Progressive form of verbs in the 
past and present tense.  
• Add ‘es’, ‘ed’ and ‘ing’ to verbs.  
Adjectives  
• Add ‘er’ and ‘est’ to adjectives 
where no change is needed to root 
word.  
Connectives/conjunctions  
• Subordination – when, if, that, 
because  
• Coordination – or, and, but.  
Tense  
• Correct and consistent use of past 
and present tense.  
Adverbs  
• ‘ly’ added to adjective to form 
adverb.  

• Use coordinating conjunctions to 
link two main ideas, Badgers sleep in 
the day and look for food at night.  
• Use subordinating conjunctions in 
the middle of sentences, Badgers 
can dig well because they have sharp 
claws  
• Use noun phrases which inform, 
sharp claws, black fur  
• Use commas to separate items in a 
list He was big, brave and scary.  
• Use exclamation sentences where 
appropriate, What a fantastic time 
we all had! 

 

 

 

YEAR 3  
Autumn 1 

The Lost Happy Endings 
By Carol Ann Duffy 

Autumn 2 
A Kid in my Class 
By Rachel Rooney 

 

Spring 1 
Charlotte’s Web 

By  E B White 
 

Spring 2 
Pebble in My Pocket. A 

History of our Earth 
By Meredith Hooper 

Summer 1 
Ug: Stone Age Boy 
by Raymond Briggs 

Summer 2 
One Plastic Bag 

 by Miranda Paul 
KrindlKrax 

Literary Form  Picture book Poetry Novel Information Picture book Non-fiction 

Author of the Term Dick King-Smith Anne Fine David Walliams 

Related Texts The Tear Thief – Carol Ann Duffy (LS+) 
Faery Tales – Carol Ann Duffy 
Grimm Tales: For Young and Old by 
Philip Pullman 
Prince Cinders – Babette Cole 
Who’s Afraid of the Big Bad Book? – 
Lauren Child 
Hansel & Gretel – Anthony Browne 
The Last Wolf – Mini Grey (PoR) 
Texts linked to History topic: 
Egyptian Cinderella – Shirley Climo 

Poetryline (CLPE) 
The Works – Paul Cookson 
Please Mrs Butler – Allen 
Ahlberg 
Dog in the Playground – read 
by A Ahlberg (Poetryline) 
The Sound Collector by Roger 
McGough (Poetryline) 
 
 

 A Stone for Sascha -  Aaron Becker 
 A Rock is Lively - Dianna Hutts 
Aston 
The Story of Life - Catherine Barr 
and Steve Williams 
The Street Beneath My Feet, 
Charlotte Guillian and Yuval 
Zommer  
A Rock is Lively – Dianna Hutts & 
Sylvia Long 

Stone Age Boy -Satoshi 
Kitamura 
Littlenose Collection - The 
Explorer by John Grant 
Stone Age Tales: The Great 
Cave by Terry Deary  
Cave Baby - Julia Donaldson 
and Emily Gravett 
Dave’s Cave- Frann Preston-
Gannon  
Glog - Pippa Goodhart,  

If the World Were a Village - 
David J. Smith and Shelagh 
Armstrong 
Our Planet: Infographic How It 
Works - Jon Richards and Ed 
Simkins  
How The World Works - 
Christiane Dorion and Beverley 
Young. 
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Secrets of a Sun King – Emma Carroll 
(LS+) (Egyptians) 
The Story of Tutankhamun – Cleveland-
Peck 
An Egyptian Adventure (The 
Histronauts) – Frances Durkin and 
Grace Cooke 
Ancient Egypt: Tales of Gods and 
Pharaohs – Marcia Williams 
Flat Stanley: The Great Egyptian Grave 
Robbery – Sara Pennypacker 
Egypt Magnified – David Long & Harry 
Bloom 

Stone Girl Bone Girl – Laurence 
Anholt & Sheila Moxley 
 
 

Audrey the Amazing Inventor 
- Rachel Valentine & Katie 
Weymouth 
Rosie Revere, Engineer -
Andrea Beaty and David 
Roberts 
What do you do with an 
idea? -obi YamadaK 
Stig of the Dump – Clive King 
The Stone Age: Hunters, 
Gatherers and Woolly 
Mammoths – Marcia 
Williams 

Link to Main 
NC Area of Learning 

PSHCE 
(History 
 

PSHE/Relationships/Empathy 
RE 

PSHE/Relationships/Empathy 
RE 

Science 
Geography 
History 

History Science 
PSHE 
RE 
Geography 
Current affairs/environment 

Guided Reading 
Using 

VIPERS 

Tadeo Jones – video (LS+) 

Hansel and Gretel – Bethan Woollvin 
(LS+) 

Prince Cinders – Babette Cole (LS+) 

The Hodgeheg – Dick King-
Smith (LS+)  (PoR) 

The Shoemaker – video (LS+) 

 

So Good to Me – Video (LS+) 

The Present – Video (LS+) 

Once in a Lifetime – video (LS+) 

Stuart Little – E B White (LS+) 

 

Angel of Nitshill Road – Anne Fine 

Bill’s New Frock – Anne Fine (LS+) 

Diary of a Killer Cat – Anne Fine 
(PoR) 

Stone Age Boy – Satoshi 
Kitamura (LS+) 

The Cat Mummy – Jacqueline 
Wilson 

Gregory Cool – Caroline Binch 
(PoR) 

The Black Hat – video (LS+) 

The Windmill Farmer – video 
(LS+) 

NC Reading Strands Word Reading: 
§ apply their growing knowledge of root words, prefixes and suffixes (etymology and morphology) both to read aloud and to understand the meaning of new words they meet  
§ read further exception words, noting the unusual correspondences between spelling and sound, and where these occur in the word.  
§ Comprehension: 
Develop positive attitudes to reading and understanding of what they read by:  
§ listening to and discussing a wide range of fiction, poetry, plays, non-fiction and reference books or textbooks  
§ reading books that are structured in different ways and reading for a range of purposes  
§ using dictionaries to check the meaning of words that they have read  
§ increasing their familiarity with a wide range of books, including fairy stories, myths and legends, and retelling some of these orally  
§ identifying themes and conventions in a wide range of books  
§ preparing poems and play scripts to read aloud and to perform, showing understanding through intonation, tone, volume and action  
§ discussing words and phrases that capture the reader’s interest and imagination  
§ recognising some different forms of poetry [for example, free verse, narrative poetry]  
Understand what they read, in books they can read independently, by:  
§ checking that the text makes sense to them, discussing their understanding and explaining the meaning of words in context  
§ asking questions to improve their understanding of a text  
§ drawing inferences such as inferring characters’ feelings, thoughts and motives from their actions, and justifying inferences with evidence  
§ predicting what might happen from details stated and implied  
§ identifying main ideas drawn from more than one paragraph and summarising these  
§ identifying how language, structure, and presentation contribute to meaning  
§ retrieve and record information from non-fiction  
§ participate in discussion about both books that are read to them and those they can read for themselves, taking turns and listening to what others say.  

Oracy and Vocabulary  Sentence Stems An argument for/against is… 
I understand, however... 
It appears to be… 
I enjoyed it because…  

Vocabulary Myth                                Narrative 
Legend                             Hook 
Fable                                Dialogue 
Script                                Hero 
Scene                               Villain 
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Maybe next time you could try… 
My opinion is… 
Building on… 
I remember that... 

Act                                    First person 

Extended Writing 
Outcome 

Writing to Entertain 
Narrative (Story): To retell The Lost 
Happy Endings From the witch’s point-
of-view 
 
• Time and place are referenced to 

guide the reader through  the text 
(e.g., in the morning) 

• Organised into paragraphs (e.g., 
when she arrived at the bear’s 
house) 

• Cohesion is strengthened through 
relationships  between characters  
(e.g., Jack, his, his mother, her) 

Writing to Entertain 
(Poetry): To write their own 
poem inspired by Tips for a 
New Boy. 

• Clear layout and 
consistent rhythm 
employed 

• Beginning to use 
emotive language used 
to display an 
understanding and 
empathy towards  

• Adjectives and similes 
used to show an 
appreciation of the 
enjoyment and response 
of the reader. 

 
• Audience and Purpose: 

Final poems to be 
performed to another 
class 

Writing to Inform (Non-
Chronological Report): To write 
a newspaper report about the 
miracle on the farm. 
 
• Clear introduction 
• Points about the visit/issue   
• Organised into paragraphs 

denoted by time/place. 
• Topic sentences 
• Some newspaper layout 

features included 
• A bold eye-catching 

headline 
 

Writing to Inform (Letter): To write 
a letter to accompany the rock into 
the future. 
 
• Clear introduction.   
• Points about the visit/issue   
• Organised into paragraphs 

denoted by time/place. 
• Topic sentences.   
• Some letter layout features 

included 

Writing to Persuade (Script): 
To write a speech to the 
wider society about how 
modern day could be 
improved. 
 
• Clear introduction 
• Points about 

subject/issue   
• Organised into 

paragraphs   
• Sub-heading used to 

organise texts 
 
 

Writing to Entertain  

Narrative (Story): To write a story 
based on one of the character’s 
from the book One Plastic Bag 

• Time and place are 
referenced to guide the 
reader through  the text 
(e.g., in the morning) 

• Organised into paragraphs 
(e.g., when she arrived at the 
bear’s house) 

• Cohesion is strengthened 
through relationships  
between characters  (e.g., 
Jack, his, his mother, her) 

 

National Curriculum  
Vocabulary, Grammar,  

Punctuation (and 
Spelling) 

• Formation of nouns using a range of prefixes; using the forms ‘a’ or ‘an’ according to whether the next word begins with a consonant or a vowel; creating word families based on common words to show how words 
are related in form and meaning. 

•  Expressing time, place and cause using conjunctions, adverbs or prepositions. 
• Introduction to paragraphs as a way to group related material; headings and sub-headings to aid presentation; use of the present perfect form of verbs instead of the simple past. 
• Introduction to inverted commas to punctuate direct speech. 
• Terminology: preposition conjunction, word family, prefix, clause, subordinate clause, direct speech, consonant, consonant letter vowel, vowel letter, inverted commas (or speech marks). 

Writing Opportunities 
SPaG Focus 

• To try to maintain the correct 
tense throughout a piece of writing 
with accurate subject/verb 
agreement 

• To use ‘a’ or ‘an’ correctly 
throughout a piece of writing 

• Revision: To use the full range of 
punctuation from previous year 
groups. 

• To experiment with the impact of 
different adjectives 

• Revision: To use past and present 
tense accurately 

• Revision: To use question marks, 
exclamation marks and commas in 
a list 

• To use expanded noun 
phrases (e.g., two 
horrible hours) 

• To use more powerful 
verbs 

• To understand and use 
similes. 

• To use ‘a’ or ‘an’ 
correctly throughout a 
piece of writing 

• To experiment with the 
impact of different 
adjectives 

• To use a range of 
adverbs and 
prepositions accurately 

• To use subordinate clauses, 
extending the range of 
sentences with more than 
one clause by using a wider 
range of conjunctions, 
including when, if, because, 
and although 

• To investigate a range of 
other devices for presenting 
texts (e.g., headlines, 
captions, sub-headings, etc.) 

• To use paragraphs as a way 
to group related material 

• To punctuate direct speech 
accurately, including the use 
of inverted commas. 

• To become aware of the use of 
commas in marking 
grammatical boundaries within 
sentences 

• To express time, place and 
cause using conjunctions 

• To understand and use word 
families based on common 
words, showing how words are 
related in form and meaning 
[for example, solve, solution, 
solver, dissolve, insoluble] 

• To be ‘tense consistent’ (e.g., 
modal verbs can/will)  

• To use fronted adverbials 
• To use subordinate clauses, 

extending the range of 

• To use imperative verbs 
• To formulate  nouns 

using a range of prefixes 
[for example super–, 
anti–, auto–]  

• To understand the 
differences between 
verbs in the 1st,2nd and 
3rd person 

• To use rhetorical 
questions 

• To use subordinate 
clauses, extending the 
range of sentences with 
more than one clause by 
using a wider range of 
conjunctions, including 

• To transform sentences from 
singular to plural 

• To be ‘tense consistent’ 
(e.g., typically past tense for 
narration and present tense 
in dialogue) 

• To make sure dialogue is 
realistic and conversational 
in style (e.g., Well, I 
suppose…) 

• To use similes 
• To express time, place and 

cause using conjunctions 
• To use subordinate clauses, 

extending the range of 
sentences with more than 
one clause by using a wider 
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• To use words and phrases to signal 
time sequences (e.g., first, then 
meanwhile, etc.) 

 

• To use capitalisation for 
a new line in poetry 

• To use fronted 
adverbials 

• To use of the present 
perfect form of verbs 
instead of the simple past. 

• To begin to recognise and 
modal verbs 

 

sentences with more than one 
clause by using a wider range of 
conjunctions, including when, 
if, because, and although 

when, if, because, and 
although 

• To use persuasive 
openers 

range of conjunctions, 
including when, if, because, 
and although 
 

 

 

 

 

 

 

 

 

 

YEAR 4 
Using a Power of Reading 

Teaching Sequence to 
Create an  

English Curriculum 

Autumn 1 
The Miraculous Journey of 

Edward Tulane 
By Kate DiCamillo 

 

Autumn 2 
Werewolf Club Rules 

By Joseph Coelho 
 

Spring 1 
The Great Kapok Tree: A 

Tale of the Amazon 
Rainforest 

by Lynne Cherry 

Spring 2 
Into the Forest 

by Anthony Browne 
 

Summer 1 
Arthur and the Golden 

Rope 
by Joe-Todd Stanton 

Summer 2 
The Boy at the Back of the 

Class 
by Onjali Q. Rauf 

 

Literary Form  Fiction Poetry Picture book Picture book Graphic novel Novel 

Author of the Term Roald Dahl Anthony Browne Michael Morpurgo 

Related Texts Noah Barleywater Runs Away – 
John Boyne 
Pinochio – Michael Morpurgo (AoT) 
The Velveteen Rabbit – Margery 
Williams 
Despereaux, Because of Win Dixie (+ 
film) 
Books linked to History topic: 
Escape from Pompeii -  Christina 
Balit 
Thieves of Ostia (series) – Caroline 
Lawrence 
The Orchard Book of Roman Myths 
– Geraldine McCaughrean 
Romans on the Rampage – Jeremy 
Strong 
A Roman Adventure (The 
Histronauts) – Frances Durkin & 
Grace Cooke 

Poetryline (CLPE) 
I Don’t Like Poetry – Joshua 
Seigal 
The Works – Paul Cookson 
Michael Rosen poetry 
(Poetryline) 
 

Shaman’s Apprentice  by Lynne 
Cherryx 
Where the Forest Meets the Sea 
by Jennie Baker 
Belonging by Jeannie Baker 
Footpath Flowers by JonArno 
Lawson 
The Vanishing Rainforest by 
Richard Platt and Rupert van 
Wyk 
Varmints by Helen Ward and 
Mark Craste 
The Tin Forest by Helen Ward 
The Promise by Nicola Walker 

Little Red Hood – Marjolaine 
Leray 
The Tunnel – Anthony Browne 
(AoT)  (LS+) 
The Stinky Cheese Man and 
other Fairly Stupid Tales by Jon 
Sciezcka 
The True Story of the Three Little 
Pigs by Jon Sciezcka 
Piggybook by Anthony Browne  
(AoT) 
by Anthony Browne (AoT) 
Hansel and Gretel by Anthony 
Browne (AoT) 

The Sleeping Amy – Francesca 
Simon 
Norse Mythology – Neil Gaiman 
Illustrated Norse Myths by Alex 
Frith and Louie Stowell 
Viking Boy by Tony Bradman 
The Saga of Erik the Viking by 
Terry Jones 
Viking Longship by Mick 
Manning and Brita Granström 
Vicious Vikings (Horrible 
Histories) by Terry Deary 
How to train your dragon 
Cressida Cowell  

King of the Sky – Nicola Davies 
Azzi In Between by Sarah Garland 
Who are Refugees and Migrants? 
What Makes People Leave their 
Homes? And Other Big Questions 
by Michael Rosen and Annemarie 
Young 
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Link to Main 
NC Area of Learning 

PSHE 
(History) 

Music 

 

Geography: Rainforests 
PSHCE – current affairs 
 

PSHE 

RE 

PSHE 

History: Viking and Norse 
Mythology 
Art 

RE 
Geography: refugees 
PSHCE: Community and 
citizenship 

Guided Reading 
using 

VIPERS 

The Miraculous Journey of Edward 
Tulane – Kate DiCamillo (LS+) 
Flotsam – David Wiesner (LS+) 
Tuesday – David Wiesner (LS+) 
Dreamgiver – video (LS+) 

Esio Trot – Roald Dahl (LS+) 
George’s Marvellous Medicine 
- Roald Dahl (LS+) 
Fantastic Mr Fox – Roald Dahl 
(LS+) 
The Twits – Roald Dahl (LS+) 

The Firework Maker’s Daughter 
– Philip Pullman (LS+) 
Soar – video (LS+) 
Taking Flight – video )LS+) 
The Explorer –Katherine 
Rundell (LS+) 
For the Birds – video (LS+) 

Into the Tunnel – Anthony 
Browne (LS+) 
Treasure – video (LS+) 
Voices in the Park – Anthony 
Browne (LS+) 
Ride of Passage – video (LS+) 
 

Arthur and the Golden Rope – 
Joe-Todd Stanton (LS+) 
Viking Boy – Tony Bradman 
(LS+) 
Oktapodi – video (LS+) 
Alma – video )LS+) 
 

The Boy at the Back of the Class- 
Onjali Q> Rauf (LS+) 
Butterfly Lion – Michael 
Morpurgo (LS+) 
Kensuke’s Kingdom -  Michael 
Morpurgo (LS+) 

NC Reading Strands Word Reading: 
§ apply their growing knowledge of root words, prefixes and suffixes (etymology and morphology) both to read aloud and to understand the meaning of new words they meet  
§ read further exception words, noting the unusual correspondences between spelling and sound, and where these occur in the word.  
Comprehension: 
Develop positive attitudes to reading and understanding of what they read by:  
§ listening to and discussing a wide range of fiction, poetry, plays, non-fiction and reference books or textbooks  
§ reading books that are structured in different ways and reading for a range of purposes  
§ using dictionaries to check the meaning of words that they have read  
§ increasing their familiarity with a wide range of books, including fairy stories, myths and legends, and retelling some of these orally  
§ identifying themes and conventions in a wide range of books  
§ preparing poems and play scripts to read aloud and to perform, showing understanding through intonation, tone, volume and action  
§ discussing words and phrases that capture the reader’s interest and imagination  
§ recognising some different forms of poetry [for example, free verse, narrative poetry]  
Understand what they read, in books they can read independently, by:  
§ checking that the text makes sense to them, discussing their understanding and explaining the meaning of words in context  
§ asking questions to improve their understanding of a text  
§ drawing inferences such as inferring characters’ feelings, thoughts and motives from their actions, and justifying inferences with evidence  
§ predicting what might happen from details stated and implied  
§ identifying main ideas drawn from more than one paragraph and summarising these  
§ identifying how language, structure, and presentation contribute to meaning  
§ retrieve and record information from non-fiction  
§ participate in discussion about both books that are read to them and those they can read for themselves, taking turns and listening to what others say.  

Oracy and Vocabulary Sentence Stems An argument for/against is… 
I understand, however... 
It appears to be… 
I understand that depending on… 
I understand your point of view however… 
You could improve this work by… 
It was successful because… 
Due to the fact that… 
Most reasonable people would agree that… 
Due to… 
Subsequently... 

Vocabulary Metaphor                                                 Novel 
Onomatopoeia                                        Haiku 
Genre                                                        Cinquain 
Point of view                                           Kennings 
Resolution                                                Alliteration 
Third person  

Second person 

 

Extended Writing 
Outcome 

Writing to inform 

Recount: Write a diary entry by 
Edward recounting his journey 

Written in first person using 
informal language.  

Writing to entertain 

Poetry using figurative 
language: 

To write own poem based on 
Werewolf Club Rules 

Writing to persuade Persuasive 
writing (letter)  
Persuade for/against 
deforestation 

Facts and statistics  

 

 Writing to entertain: Narrative  

Extension of a narrative (The 
Shaman’s apprentice)  

Write the next part of the story 
when Kamanya becomes the 
Shaman.  

      Writing to inform: 
Newspaper report chronological 
report linked to Vikings 
To consistently organise writing 
into paragraphs around a theme 
to add cohesion and to aid the 
reader. 

 Writing to persuade: Information 
texts (leaflets) 
 Refugees/human rights 
To consistently organise writing into 
paragraphs around a theme to add 
cohesion and to aid the reader. 
Formal language. 
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Use a range of devices to build 
cohesion within and across 
sentences and paragraphs. 

Chronology is clear .Simple past 
tense and past perfect are used 
accurately. 

To consistently organise writing into 
paragraphs around a theme to add 
cohesion and to aid the reader. 

Clear layout and consistent 
rhythm  

Each line started on a new line 
and start with capital letter  

(Haikus (traditional Japanese 
poem) 

3 lines  

5,7,5 syllables) 

 

To consistently organise writing 
into paragraphs around a theme 
to add cohesion and to aid the 
reader. 

 

Time and place reference to 
guide the reader through the 
text. E.g In the morning,  

To use a story mountain/map 
and plan 

To consistently organise writing 
into paragraphs around a theme 
to add cohesion and to aid the 
reader. 

 
To consistently organise writing 
into paragraphs around a theme 
to add cohesion and to aid the 
reader. 

(Kennings poems – like a riddle 
guess what it is about 
Norse origin  
Phrase separated with a hyphen 
Noun + verb use suffix  ing 
Noun + noun use suffix er ) 

National Curriculum  
Vocabulary, Grammar,  

Punctuation (and Spelling) 

• Grammatical difference between plural and possessive ‘-s’; Standard English forms for verb inflections. 
• Noun phrases expanded by the addition of modifying adjectives, nouns and preposition phrases; fronted adverbials. 
• Use of paragraphs to organise ideas around a theme; appropriate choice of pronoun or noun within and across sentences to aid cohesion and avoid repetition. 
• Use of inverted commas and other punctuation to indicate direct speech; apostrophes to mark plural possession; use of commas after fronted adverbials. 
• Terminology: determiner, pronoun, possessive pronoun, adverbial. 

Writing Opportunities 
SPaG Focus 

• To re-cap using a range 
of conjunctions, adverbs 
and prepositions to show 
time, place and cause. 

To consistently choose nouns and 
pronouns appropriately to aid 
cohesion and avoid repetition. E.g. 
he, she, they, it 

• To expand noun phrases with 
the addition of ambitious 
modifying adjectives and 
prepositional phrases, e.g. the 
heroic soldier with an 
unbreakable spirit.  

• Plurals To use -s and -es to 
form regular plurals 
correctly. 
• To always maintain an 

accurate tense throughout a 
piece of writing.   

• To always use Standard 
English verb inflections 
accurately, e.g. ‘we were’ 
rather than ‘we was’ and ‘I 
did’ rather than ‘I done’. 

• Revision: use the full range of 
punctuation from previous 
year groups (capital letters, 
full stops, question marks, 
exclamation marks, commas 
to separate lists and 
apostrophes to mark singular 
possession and contractions.) 

• To expand noun phrases 
with the addition of 
ambitious modifying 
adjectives and 
prepositional phrases, 
e.g. the heroic soldier 
with an unbreakable 
spirit 
 

 
Determiners (Appendix 2) 
Onomatopoeia 
 
 
Fronted Adverbials followed by 
a comma (place) 

Rhetorical 
questions/exclamatory 
sentences marked with ?/! 
Relative Clauses marked with 
commas 
Paragraphs 
Fronted Adverbials followed by 
a comma (Manner) 
 

To use subordinate clauses to join 
conjunctions extending the range of 

sentences with more than one 
clause by using a wider range of 

conjunctions, which are sometimes 
in varied positions within sentences. 

 To use all of the necessary 
punctuation in direct speech, 
including a comma after the 
reporting clause and all end 

punctuation within the inverted 
commas.  

To consistently use apostrophes for 
singular and plural possession. 

 

To correctly include Reported 
speech (with no inverted 
commas and a reporting clause) 
Apostrophes for possession  
Fronted Adverbials followed by 

a comma (Time)  

To consistently use apostrophes for 
singular and plural possession. 

 
• Clear introduction 
• Opening paragraph Who, 

what, when, where, how 
and why 

• Organised into paragraphs 
denoted by time/place. 

• Direct speech Some 
newspaper layout features 
included 

• A bold eye-catching 
headline 

 

Paragraphs 
Relative Clauses marked with a 
comma   
Fronted Adverbials followed by a 
comma (Reason) 
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YEAR 5 Autumn 1 
Cosmic 

By Frank Cottrell Boyce 

Autumn 2 
Rhythm and Poetry 

By  
Karl Nova 

Spring 1 
Clockwork 

By Philip Pullman 

Spring 2 
The Journey 

By 
Francesca Sanna 

Summer 1 
The Adventures of 

Odysseus  
by Hugh Lupton, Daniel 

Morden and Christina Balit 

Summer 2 
Journey to the River Sea 

By Eva Ibbotson 

Literary Form  Novel Poetry Novel Picture book Myths Novel 

Author of the Term Frank Cottrell Boyce Philip Pullman Eva Ibbotson 

Related Texts A Galaxy of her Own – Libby Jackson 
Where Once We Stood – Christophe 
Riley & Martin Impey 
Trailblazers: Neil Armstrong – Alex 
Woolf & Nina Jones 
The Jamie Drake Equation – 
Christopher Edge 
Dr Maggie’s Grand Tour of the Solar 
System – Dr Maggie Aderin-Pocock 
The Skies Above My Eyes -  
Charlotte Guillain & Yuval Zommer 
The War of the Worlds – HG Well, 
Russell Punter & David Miles 
Professor Astro Cat’s Solar System – 
Ben Newman & Dominic Walliman 
Texts linked to History topic: 
Sinbad the Sailor – Marcia Williams 
Daily Life in the Islamic Golden Age 
– Don Nardo 
The History Detective Investigates: 
Early Islamic Civilization by Claudia 
Martin 
Tales from Africa – Kathleen Arnott 
Kingdom of Benin Short Stories: Ehi 
and Uki by Fidelia Nimmons 
The Kingdom of Benin – Philip 
Steele 

Happy Poems – Roger 
McGough 
Moon Juice (Poems for 
Children) – Kate Wakeling 
Silly Verse for Kids – Spike 
Milligan 

The Watchtower by Gary Crew 

and Steven Woolman 

The Lost Thing by Shaun Tan 

Fingers on the Back of the Neck 

and Other Spine Chilling Tales 

by Margaret Mahy 

Short by Kevin Crossley-Holland 

Welcome to Nowhere – Elizabeth 
Laird 
The Day the War Came – Nicola 
Davies 
The Silence Seeker by Ben 
Morley and Carl Pearce 
Green Lizards vs Red Rectangles 
by Steve Antony 
King of the Sky – Nicola Davies 
 

 

 

The Iliad and the Odyssey by 
Marcia Williams 
Beasts of Olympus: Beast 
Keeper – Lucy Coats 
Hopeless Heroes: Here Comes 
Hercules! – Stella Tarakson & 
Nick Roberts 
Percy Jackson and the Greek 
Heroes – Rick Riordan 
The Orchard Book of Greek 
Myths – Geraldine 
McCaughrean 

Moon Man - Tomi Ungerer   
The Unforgotten Coat - Frank 
Cottrell Boyce (AoT) 
Stormbreaker – Anthony 
Horowitcz 
The Star of Kazan- Eva Ibbotson 
(AoT) 
The Dragonfly Pool – Eva 
Ibbotson (AoT) 
 
 

Link to Main 
NC Area of Learning 

Science 
PSHCE 
(History) 

Music  
Science 
 

Geography 
Computing 

Geography 
PSHCE 
RE 

History 
RE 

Geography 
PSHE 
RE 

Guided Reading 
Linked to  
VIPERS 

Cosmic by Frank Cottrell Boyce (LS+) 
The Forgotten Coat by Frank 
Cottrell Boyce (LS+) 
Desirable – Frank Cottrell Boyce 
(LS+) 
The Jamie Drake Equation (LS+) 

The Lighthouse – video (LS+) 
The Wolves of Willoughby 
Chase – Joan Aitken 
A Necklace of Raindrops – Joan 
Aitken 
Girl of Ink and Stars (LS+) 

Clockwork by Philip Pullman 
(LS+) 
Eye of the Storm – video (LS+) 
Ruin – video (LS+) 
 
 

The Island by Armin Greder (LS+) 
Oranges in No Man’s Land (LS+) 
The Day of the Dead – video 
(LS+) 
 

Who Let the Gods Out – Maz 
Evans (LS+) 
The Lion’s Slave – Terry Deary 
(LS+) 

Journey to the River Sea (LS+) 
Stormbreaker (LS+) 
Taking Flight –vidoe (LS+) 
 

NC Reading Strands Word Reading: 
§ apply their growing knowledge of root words, prefixes and suffixes (morphology and etymology) both to read aloud and to understand the meaning of new words that they meet.  
 Comprehension: 
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Maintain positive attitudes to reading and understanding of what they read by:  
§ continuing to read and discuss an increasingly wide range of fiction, poetry, plays, non-fiction and reference books or textbooks  
§ reading books that are structured in different ways and reading for a range of purposes  
§ increasing their familiarity with a wide range of books, including myths, legends and traditional stories, modern fiction, fiction from our literary heritage, and books from other cultures and traditions 
§   recommending books that they have read to their peers, giving reasons for their choices  
§   identifying and discussing themes and conventions in and across a wide range of writing  
§   making comparisons within and across books  
§   learning a wider range of poetry by heart  
§   preparing poems and plays to read aloud and to perform, showing understanding through intonation, tone and volume so that the meaning is clear to an audience  
Understand what they read by:  
§   checking that the book makes sense to them, discussing their understanding and exploring the meaning of words in context  
§   asking questions to improve their understanding  
§   drawing inferences such as inferring characters’ feelings, thoughts and motives from their actions, and justifying inferences with evidence  
§   predicting what might happen from details stated and implied  
§   summarising the main ideas drawn from more than one paragraph, identifying key details that support the main ideas  
§   identifying how language, structure and presentation contribute to meaning  
§   discuss and evaluate how authors use language, including figurative language, considering the impact on the reader  
§   distinguish between statements of fact and opinion  
§   retrieve, record and present information from non-fiction  
§   participate in discussions about books that are read to them and those they can read for themselves, building on their own and others’ ideas and challenging views courteously  
§   explain and discuss their understanding of what they have read, including through formal presentations and debates, maintaining a focus on the topic and using notes where necessary  
§   provide reasoned justifications for their views.  

Oracy and Vocabulary 
 

Sentence Stems In my opinion… 
I have two main reasons for… 
In some ways… 
Another feature…  
They also differ…  
Perhaps some people would argue…  
Furthermore they… 
It is clear that… 
I deduce that… 
In conclusion… 
Perhaps the reason… 
 Therefore, in my opinion... 

Vocabulary Classic 
Figurative language 
Imagery 
Climax 
Theme 
Personification 
Humorous 
Free verse 
Rap 
Couplets 

Extended Writing 
Outcome 

Writing To Persuade 
Visitor leaflet for Infinity Park 
theme park. 
 
• Arguments are well 

constructed that answer 
the reader’s questions.  

• The writer understands 
the impact or the emotive 
language and thinks about 
the response.  

• Information is prioritised 
according to the writer’s 
point of view 

(From Progression through 
Genres) 

Writing To Entertain 
Poetry journals leading to the 
creation a space poem in the 
style of Karl Nova. (hip hop and 
rap) 
 
• To explore and understand 

the importance of poetry as a 
genre  

§ To explore musicality, rhythm 
and rhyme in poetry  
§ To know how to listen and 
respond to a wide range of 
poems from a single poet 
collection  
§ To understand that poems 
are written for different reasons  
§ To interpret poems for 
performance  

Writing To Persuade 
To write a letter as a 
character from Clockwork 
(Karl)  
 
• Focus on inclusion of 

interesting details, 
personal thoughts and 
biased opinions. 

• Consider the vocabulary, 
tone and style for the 
audience. 

• Use increasing control 
over punctuation 
sentence structure and 
grammar linked to 
audience and purpose. 

• Developed introduction 
and conclusion using all 

Writing To Inform 
Session 14-16 Newspaper report 
based on perceptions of 
refugees. 
 
• Consider how the words 

and language used shape 
the view of the reader.  

• Discuss the role and 
responsibility of the media 
and determine what the 
purpose of the media 
should be. Bias verses ethics 

Or 
Session 26 Freedom – Balanced 
Argument 
 
• Developed introduction and 

conclusion using all the 

Writing To Entertain 
Story: to be based on 
Odysseus returning home as a 
beggar. To be written in role 
from Odysseus’ perspective 
(instead of Antinous) 
(Session 15) 
 
• Sequence of plot may 

be disrupted for effect  
        e.g. flashback  
• Opening and resolution 

shape the story  
• Structural features of 

narrative are included  
      e.g. repetition for effect  
• Paragraphs varied in 

length and structure.  

Writing To discuss 
Balanced Argument 
Formulate and produce an 
argument as to whether Clovis 
should morally explain who he 
really is, or continue to 
impersonate Finn. (Session 16 
but see 14 too) 
 
• Developed introduction and 

conclusion using all the 
argument or leaflet layout 
features.  

• Paragraphs developed with 
prioritised information.  

• Both viewpoints are 
transparent for reader.  
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§ To gain and maintain the 
interest of the listener through 
effective performance of poems  
§ To recognise how a poet uses 
poetry as a voice to express their 
own feelings and views  
§ To draft, compose and write 
poems based on personal 
interests, experiences and 
emotions or fantasy poems using 
language and form with intent 
for effect on the reader 
(taken from CLPE)  
 
 

the letter layout 
features.  

• Paragraphs developed 
with prioritized 
information.  

• Purpose of letter clear 
and transparent for 
reader.  

• Formal language used 
throughout to engage 
the reader.  

(From Progression through 
Genres) 

newspaper’s layout 
features.  

• Paragraphs developed with 
prioritised information into 
columns.  

• Subheadings are used as an 
organisational device.  

• Formal language used 
throughout to engage the 
reader.  

• Quotations are 
succinct/emotive.  

(From Progression through 
Genres) 

• Pronouns used to hide 
the doer of the action 
e.g. it crept into the  

       woods  

(From Progression through 
Genres) 

• Emotive language used 
throughout to engage the 
reader  

(From Progression through 
Genres) 

National Curriculum  
Vocabulary, Grammar,  

Punctuation (and Spelling) 

• Converting nouns of adjectives intro verbs using suffixes; verb prefixes. 
• Relative clauses; indicating degrees of possibility using adverbs or modal verbs. 
• Devices to build cohesion within a paragraph using adverbials of time, place and number or tense choices. 
• Brackets, dashes or commas to indicate parenthesis; use of commas to clarify meaning or avoid ambiguity. 
• Terminology: modal verb, relative pronoun, relative clause, parenthesis, bracket, dash, cohesion, ambiguity. 

Writing Opportunities 
SPaG Focus 

• Use imperative and modal verbs 
to convey urgency, Buy it today! 
This product will transform your life. 
• Use adverbials to convey a sense 
of certainty: Surely we can all 
agree…?  
• Use short sentences for 
emphasis: This has to stop! Vote for 
change!  
• Use of the subjunctive form for 
formal structure: If I were you, I 
would... 
Verbs 
• Use modal verbs. 
• Prefixes/suffixes for verbs: dis, de, 
mis, over, ise, ify 
• Varied and accurate use of tenses 
Adverbials  
Firstly, Furthermore, In addition,  
However, Nevertheless, Therefore, 
Consequently, In conclusion. 
Conjunctions  
if, because, although, unless,  
since, even, if, rather, whereas,  
in order to, whenever, whether 
• Use ? ! for rhetorical / 
exclamatory sentences  
• Use colons and semi-colons to list 
features, attractions or arguments  
• Use brackets or dashes for 
parenthesis, including for emphasis: 
This is our chance—our only 
chance—to make a difference.  

• Use a range of figurative 
language and imagery to 
include: alliteration, 
assonance, personification, 
metaphor and simile. 
• Use subordinate clauses to 
add detail or context, including 
in varied positions:  Although 
Theseus was scared, he 
prepared to enter the maze.  
Theseus, although he was 
scared, prepared to enter the 
maze.  
• Use relative clauses to add 
detail or context: Amy grabbed 
the torch, which she’d strapped 
to her belt, quickly.  
• Use a wide range of sentence 
structures to add interest  
• Begin to use passive voice to 
remain formal or detached: 
the children are taken from 
their parents.  
Verbs 
• Use modal verbs. 
• Prefixes/suffixes for verbs: 
dis, de, mis, over, ise, ify 
• Varied and accurate use of 
tenses 
Adverbials  
Meanwhile, Later that day, 
Silently, Within moments, All 

• Use imperative and modal 
verbs to convey urgency: Buy it 
today! This product will 
transform your life. 
• Use adverbials to convey 
sense of certainty: Surely we 
can all agree…?  
• Use short sentences for 
emphasis: This has to stop! 
Vote for change!  
• Use of the subjunctive form 
for formal structure: If I were 
you, I would... 
Verbs 
• Use modal verbs. 
• Prefixes/suffixes for verbs: 
dis, de, mis, over, ise, ify 
• Varied and accurate use of 
tenses 
Adverbials  
Firstly, Furthermore, In 
addition, However, 
Nevertheless, Therefore, 
Consequently, In conclusion. 
Conjunctions  
if, because, although, unless,  
since, even, if, rather, whereas,  
in order to, whenever, whether 
• Use ? ! for rhetorical / 
exclamatory sentences  
• Use colons and semi-colons 
to list features, attractions or 
arguments.  

• Use subordinating 
conjunctions in varied positions: 
The Polar Bear, although it is 
large, can move at great speed.  
• Use expanded noun phrases 
to convey complicated 
information concisely: A tall 
dark-haired man with a bright-
red cap...  
• Use relative clauses to add 
further detail: We went to 
Downing Street, where the Prime 
Minster lives, before visiting the 
Houses of Parliament.  
• Begin to use colons to link 
related clauses, England was a 
good country to invade: it had 
plenty of useful land. 
Verbs 
• Use modal verbs. 
• Prefixes/suffixes for verbs: dis, 
de, mis, over, ise, ify 
• Varied and accurate use of 
tenses. 
Adverbials  
• Link ideas across a text using 
cohesive devices such as 
adverbials. 
Meanwhile, At first, After,  
Furthermore, Despite, As a 
result, Consequently, Due to, For 
example 
Conjunctions  
when, before, after, while,  

• Modifiers are used to 
intensify or qualify: insignificant 
amount, exceptionally 
• Sentence length and type 
varied according to purpose. 
• Fronted adverbials used to 
clarify writer’s position: As a 
consequence of his selfish 
actions,  
• Figurative language used to 
build up description: everyone 
charged like a deer pack under 
threat. 
• Use pathetic fallacy to convey 
atmosphere: the sun was 
shining brightly and the birds 
were singing; everything was 
right with the world.  
• Prepositional phrases used 
cleverly: in the messy scramble 
for the bag. 
• Complex noun phrases used 
to add detail: the distinctive 
sapphire ring is slowly and 
delicately removed from her 
long, slender finger. 
• Use subordinate clauses to 
add detail or context, including 
in varied positions:  Although 
Theseus was scared, he 
prepared to enter the maze.  
Theseus, although he was 
scared, prepared to enter the 
maze.  

• Use modal verbs to convey 
degrees of probability: It could be 
argued… Some might say...  
• Use relative clauses to provide 
supporting detail: the rainforest, 
which covers almost a third of 
South America, is…  
• Use adverbials to provide 
cohesion across the text: despite 
its flaws… On the other hand…  
• Use expanded noun phrases to 
describe in detail: the dramatic 
performance by the amateur 
group was…  
• Use passive voice to maintain 
impersonal tone: the film was 
made using CGI graphics! 
• Formal writing 
Adverbials  
Firstly, Furthermore, In addition,  
However, Nevertheless, 
Therefore,  
Consequently, In conclusion 
Conjunctions  
if, because, although, unless,  
since, even if, rather, whereas,  
in order to, whenever, whether 
• Use brackets or dashes for 
parenthesis, including for 
emphasis: This performance—the 
first by such a young gymnast—
was a masterpiece!  
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• Use semi-colons for structure 
repetition: Bring your friends; bring 
your children; bring the whole 
family! 
• Formal writing 
• Sentence length and type varied 
according to purpose. 
• To ensure the consistent and correct 
use of tense throughout 
• To use commas consistently to 
clarify meaning or to avoid 
ambiguity. 
 

night, Nearby, Under the 
treetops, Never before  
-ing openers -ed openers. 
Conjunctions  
if, when, because, while,  
as, until, whenever, once,  
since, although, unless, rather 
• Use brackets for incidentals:  
Amy saw Katie (her best friend) 
standing outside.  
• Use dashes to emphasise 
additional information:  
The girl was distraught - she 
cried for hours.  
• Use colons to add further 
detail in a new clause: 
The girl was distraught: she 
cried for hours.  
• Use semi-colons to join 

related clauses: Some 
think this is awful; others 
disagree. 

 
• To ensure the consistent and 

correct use of tense 
throughout 

• To use commas 
consistently to clarify 
meaning or to avoid 
ambiguity. 
 

 

• Use brackets or dashes for 
parenthesis, including for 
emphasis: This is our chance—
our only chance—to make a 
difference.  
• Use semi-colons for structure 
repetition: Bring your friends; 
bring your children; bring the 
whole family! 
• Formal writing 
• Sentence length and type 
varied according to purpose. 
• To ensure the consistent and 
correct use of tense throughout 
• To use commas consistently 
to clarify meaning or to avoid 
ambiguity. 
 
 

because, if, although, as 
• Use brackets or dashes to 
explain technical vocabulary.  
• Use semi-colons to punctuate 
complex lists, including when 
using bullet points.  
• Use colons to introduce lists or 
sections.  
• Use brackets or dashes to 
mark relative clauses.  
• Secure use of commas to mark 
clauses, including opening 
subordinating clauses.  
• Begin to use colons & semi-
colons to mark clauses. 
• Use indirect speech/reported 
speech accurately: Mister Tom 
told me that his son died many 
years ago. 
• To ensure the consistent and 
correct use of tense throughout 
• To use commas consistently to 
clarify meaning or to avoid 
ambiguity. 
 

• Use relative clauses to add 
detail or context: Amy grabbed 
the torch, which she’d strapped 
to her belt, quickly.  
• Use a wide range of sentence 
structures to add interest  
• Begin to use passive voice to 
remain formal or detached: the 
window was broken by the ball.  
Verbs 
• Use modal verbs. 
• Prefixes/suffixes for verbs: 
dis, de, mis, over, ise, ify 
• Varied and accurate use of 
tenses 
Adverbials  
Meanwhile, Later that day, 
Silently, Within moments, All 
night, Nearby, Under the 
treetops, Never before  
-ing openers -ed openers. 
Conjunctions  
if, when, because, while,  
as, until, whenever, once,  
since, although, unless, rather 
than 
• Use brackets for incidentals:  
Amy saw Katie (her best friend) 
standing outside.  
• Use dashes to emphasise 
additional information:  
The girl was distraught - she 
cried for hours.  
• Use colons to add further 
detail in a new clause:  
The girl was distraught: she 
cried for hours.  
• Use semi-colons to join 
related clauses: some think this 
is awful; others disagree. 
• Use direct speech to portray 
characterisation: “Don’t you 
dare do that!” bellowed the red-
faced man in a menacing tone. 
• To ensure the consistent and 
correct use of tense throughout. 
• To use commas consistently 
to clarify meaning or to avoid 
ambiguity. 
 

• Use semi-colons for to mark 
related clauses: some argue … ; 
others say…  
• Use commas to mark relative 
clauses. 
• Use colons and semi-colons to 
punctuate complex lists.  
• Sentence length and type 
varied according to purpose. 
• To ensure the consistent and 
correct use of tense throughout 
• To use commas consistently to 
clarify meaning or to avoid 
ambiguity. 
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YEAR 6  
Autumn 1 

Goodnight Mr Tom 
By Michelle Magorian 

 

Autumn 2 
The Dark Sky Park 

By Phillip Gross 
 

OR 
Everything all at once 

(transition to secondary) 

Spring1 
The Viewer 

by Gary Crew (illustrated 
by Shaun Tan) 

 
 

Spring 2 
Town is by the Sea 

By Joanne Schwartz 

Summer 1 
Street Child 

By Berlie Doherty 

Summer 2 
The Matchbox Diary  
By  Paul Fleischman 

 
 

Literary Form  Novel Poetry Picture book Picture book Novel Fiction 

Literary Class Focus Wartime Literature Shaun Tan Victorian Literature   

Other Related Texts My Secret War Diary by Flossie 
Albright by Marcia Williams.  
The Lion and the Unicorn by Shirley 
Hughes. 
War Boy by Michael Foreman. 
 Rose Blanche by Roberto Innocenti 
The Diary of a Young Girl by Anne 
Frank. 
Carrie’s War by Nina Bawden. 
Blitzcat by Robert Westall. 
Number the Stars by Lois Lowry. 
When Hitler Stole Pink Rabbit by 
Judith Kerr. 
Hero on a Bicycle by Shirley Hughes. 
Whistling in the Dark by Shirley 
Hughes. 
Billy’s Blitz by Barbara Mitchel Hill. 
The Emergency Zoo by Miriam 
Halahmy. 
Rose in the Blitz by Rebecca 
Stevens. 
Time Train to the Blitz by Sophie 
McKenzie. 
The Emergency Zoo – Miriam 
Halahmy 
My Secret War Diary, by Flossie 
Albright – Marcia Williams 
Friend or Foe – Michael Morpurgo 

The Works by Paul Cookson 
Michael Rosen’s Big Book of 
Bad Things, by Michael Rosen. 
The Rainmaker Danced by John 
Agard. 
Dancing in the Rain by John 
Lyons.  
Hot Like Fire and Other Poems 
by Valerie Bloom. 
The Language of Cat by Rachel 
Rooney. 
In the Land of Giants by 
George Szirtes. 
The Highwayman – Noyes 
(PoR) 
Poetry Pie by Roger McGough. 
If You Could See Laughter by 
Mandy Coe. 
Funky Chickens – Benjamin 
Zephaniah 
Overheard in a Tower Block – 
Joseph Coelho 
 
 

The Red Tree – Shaun Tan (AoT) 
The Arrival – Shaun Tan (AoT) 
The Rabbits – Shaun Tan (AoT) 
(PoR) 
The Burnt Stick – Anthony Hill 

Our Corner Grocery Store by 
Laura Beingessner  
My Name is Mina by David 
Almond  
King of the Sky by Nicola Davies 
and Laura Carlin (PoR) 
My Story: Factory Girl by Pamela 
Oldfield 
Brave Girl: Clara and the 
Shirtwaist Makers’ Strike of 1909 
by Michelle Markel and Melissa 
Sweet 
Farmer Duck – Martin Waddell 
We Are All Born Free by Amnesty 
International 

Oliver Twist – Charles Dickens 
The Ruby in the Smoke – Philip 
Pullman 
Gaslight – Eloise Williams 
Son of the Circus – A Victorian 
Story – E L Norry 
Cogheart – Peter Bunzl 
Fair’s Fair – Leon Garfield 
Rose Campion and the Stolen 
Secret – Lyn Gardner 
Hetty Feather – Jaqueline 
Wilson 
The Adventures of the New Cut 
Gang – Philip Pullman 
 

 

Link to Main 
NC Area of Learning 

History 
PSHCE 

History 
PSHCE 
Transition to secondary school 

PSHCE 
Geography 

PSHCE 
History (Victorians/Ind Rev) 
Science 

History 
PSHCE 

PSHCE 
History 
Geography 

Guided Reading 
Using 

VIPERS 

The Lion and the Unicorn by Shirley 
Hughes (LS+) 
The Rocketeer – video (LS+) 
Goodnight Mr Tom by Michelle 
Magorian (LS+) 

Once by Maurice Gleitzman 
(LS+) 
War Horse – Michael 
Morpurgo (LS+) 

The Alchemist’s Letter – video 
(LS+) 
Home Sweet Home - video 
(LS+) 
 

There’s a Boy in the Girl’s 
Bathroom – Louis Sacher (LS+) 

The Biography of Charles Dickens – video (LS+) 
Street Child – Berlie Doherty (LS+) 
Cogheart (LS+) 
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Letters from the Lighthouse – 
Emma Carroll (LS+) 
Beyond the Lines – video (LS+) 
Ethel and Ernest – Raymond Briggs 
Carrie’s War  - Nina Bawden 

Private Peaceful by Michael 
Morpurgo (LS+) 
Aviatrice – video (LS+) 
The Dreadful Menace – video 
(LS+) 

NC Reading Strands Word Reading: 
§ apply their growing knowledge of root words, prefixes and suffixes (morphology and etymology) both to read aloud and to understand the meaning of new words that they meet.  
 Comprehension: 
§ maintain positive attitudes to reading and understanding of what they read by:  
§ continuing to read and discuss an increasingly wide range of fiction, poetry, plays, non-fiction and reference books or textbooks  
§ reading books that are structured in different ways and reading for a range of purposes  
§ increasing their familiarity with a wide range of books, including myths, legends and traditional stories, modern fiction, fiction from our literary heritage, and books from other cultures and traditions 
§   recommending books that they have read to their peers, giving reasons for their choices  
§   identifying and discussing themes and conventions in and across a wide range of writing  
§   making comparisons within and across books  
§   learning a wider range of poetry by heart  
§   preparing poems and plays to read aloud and to perform, showing understanding through intonation, tone and volume so that the meaning is clear to an audience  
§   understand what they read by:  
§   checking that the book makes sense to them, discussing their understanding and exploring the meaning of words in context  
§   asking questions to improve their understanding  
§   drawing inferences such as inferring characters’ feelings, thoughts and motives from their actions, and justifying inferences with evidence  
§   predicting what might happen from details stated and implied  
§   summarising the main ideas drawn from more than one paragraph, identifying key details that support the main ideas  
§   identifying how language, structure and presentation contribute to meaning  
§   discuss and evaluate how authors use language, including figurative language, considering the impact on the reader  
§   distinguish between statements of fact and opinion  
§   retrieve, record and present information from non-fiction  
§   participate in discussions about books that are read to them and those they can read for themselves, building on their own and others’ ideas and challenging views courteously  
§   explain and discuss their understanding of what they have read, including through formal presentations and debates, maintaining a focus on the topic and using notes where necessary  
§   provide reasoned justifications for their views.  

Oracy and Vocabulary 
 

Sentence Stems On the one hand… 
I am convinced that… 
 Given that… 
Another feature they have in common… 
The similarities/differences are significant because…  
Based on… 
Having considered… 
This infers… 
This suggests… 
Having considered… 
This is supported by the fact that… 
Possible improvements may include… 
Evidently… 
Owing to… 
After consideration/reflection…  
In summary… 
The consequences of... 

Vocabulary Flash back                                              Parody 
Epilogue                                                 Cliche 
Prologue                                                Biography 
Protagonist                                           Autobiography 
Antagonist                                            Tragedy 
Convention                                           Comical 
Twist                                                      Pathetic fallacy 
Mood 
Style 
 

Extended Writing 
Outcomes 

Writing to Inform 
Recount: write a diary entry by 
Willie in Goodnight Mister Tom. 
 
Written in first person using 
informal language. Writing from the 
perspective of another. 

Writing to Entertain 
Poetry: write a poem from the 
viewpoint of an evacuee 
during WWII. 
 

Writing to Entertain 
Story: write a section of a story 
that is well constructed and 
raises intrigue. 
 
Written in third person 
narrative and using figurative 

Writing to Inform 
Non-Chronological Report: write 
a report on the job of a coal 
miner during Victorian times and 
beyond. 
 

Writing to Persuade 
Letter: write a letter to the 
Secretary of State for Children 
and Families requesting a 
focussed change in national 
policy to help children who are 
most in need.  Specific content 

Writing to Discuss 
Balanced Argument: write a 
balanced argument about 
whether curriculum time should 
be given to creative arts – in 
particular, the Y6 production. 
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Use a range of devices to build 
cohesions within and across 
sentences and paragraphs. 
 
Chronology is clear and a range of 
verb tenses are used accurately. 

Emotive language used to 
display an understanding and 
empathy towards others. 
 
Figurative language used to 
show an appreciation of the 
enjoyment and response of the 
reader. 
 
Audience and Purpose: final 
poems to be performed and 
recorded and played to whole 
of school as children enter 
assembly. 

language to describe a setting, 
character(s) and evoke 
atmosphere. 
 
Integrate dialogue to convey 
character and advance action. 

A well-structured report that 
answers the reader’s questions. 
The writer understands the 
impact and thinks about the 
response and the needs of the 
reader. 
 
Information is prioritised 
according to importance. Fluid 
movement is made from generic 
to specific  
 
(Make links to feelings of 
redundant miners to feelings of 
GWR workers in Swindon when 
railway works closed in 1986). 

to be decided upon by the 
children. 
 
A well-constructed letter that 
uses a formal tone and shows 
an appreciation for the reader’s 
questions. The writer 
understands the impact and 
thinks about the response of 
the reader. Information is 
prioritised and a frame of 
response is set up for the reply. 
 
A clear point of view and an 
attempt to convince the reader. 
 
Audience and Purpose: letters 
to be posted to the minister. 

(Links to the book theme of 
‘making memories’). 
 
Present arguments and 
information from differing 
viewpoints. Use a range of 
devices to build cohesions within 
and across sentences and 
paragraphs. 
 
Writing demonstrates an 
understanding of impact of 
emotive language and thinks 
about the response. 
 
The writing is formal in tone. 
 
Information is prioritised 
according to the writer’s point of 
view. 

National Curriculum  
Vocabulary, Grammar,  

Punctuation (and Spelling) 

• Understanding the difference between vocabulary typical of informal speech and vocabulary appropriate for formal speech and writing; and how words are related by meaning as synonyms and antonyms. 
• Using the passive to affect the presentation of information in a sentence; the difference between structures typical of informal speech and structures appropriate for formal speech and writing, or the use of 

subjunctive forms. 
• Linking ideas across paragraphs using a wider range of cohesive devices: repetition of a word or phrase, grammatical connections, the use of adverbials, and ellipses; using layout devices. 
• Using the semi-colon, colon and dash to mark the boundary between independent clauses; using the colon to introduce a list and semi-colons within lists; punctuation of bullet points to list information; 

understanding how hyphens can be used to avoid ambiguity. 
• Terminology: subject, object, active, passive, synonym, antonym, ellipsis, hyphen, colon, semi-colon, bullet points. 

Writing Opportunities 
SPaG Focus 

• Use subordinating conjunctions 
in varied positions, The Polar Bear, 
although it is large, can move at 
great speed.  
• Use expanded noun phrases to 
convey complicated information 
concisely. A tall dark-haired man 
with a bright-red cap...  
• Use relative clauses to add 
further detail. We went to Downing 
Street, where the Prime Minster 
lives, before visiting the Houses of 
Parliament.  
• Begin to use colons to link related 
clauses, England was a good 
country to invade: it had plenty of 
useful land. 
Verbs 
• Use modal verbs. 
• Prefixes/suffixes for verbs: dis, de, 
mis, over, ise, ify 
• Varied and accurate use of tenses. 
Adverbials  
• Link ideas across a text using 
cohesive devices such as adverbials. 
Meanwhile At first After  

• Use a range of figurative 
language and imagery to 
include: alliteration, 
assonance, personification, 
metaphor and simile. 
• Use subordinate clauses to 
add detail or context, including 
in varied positions.  Although 
Theseus was scared, he 
prepared to enter the maze.  
Theseus, although he was 
scared, prepared to enter the 
maze.  
• Use relative clauses to add 
detail or context, Amy grabbed 
the torch, which she’d strapped 
to her belt, quickly.  
• Use a wide range of sentence 
structures to add interest  
• Begin to use passive voice to 
remain formal or detached, the 
children are taken from their 
parents.  
Verbs 
• Use modal verbs. 
• Prefixes/suffixes for verbs: 
dis, de, mis, over, ise, ify 

• Modifiers are used to 
intensify or qualify, 
insignificant amount, 
exceptionally 
• Sentence length and type 
varied according to purpose. 
• Fronted adverbials used to 
clarify writer’s position, As a 
consequence of his selfish 
actions,  
• Figurative language used to 
build up description, everyone 
charged like a deer pack under 
threat. 
• Use pathetic fallacy to 
convey atmosphere, the sun 
was shining brightly and the 
birds were singing; everything 
was right with the world.  
• Prepositional phrases used 
cleverly, in the messy scramble 
for the bag. 
• Complex noun phrases used 
to add detail, the distinctive 
sapphire ring is slowly and 
delicately removed from her 
long, slender finger. 

• Use subordinating 
conjunctions in varied positions, 
The Coal miner’s typical day, 
although if can differ between 
individual roles, is long and 
tiring.  
• Use expanded noun phrases 
to inform, ...a long, dark tunnel 
with a central metal track 
• Use relative clauses to add 
further detail we visited a coal 
mine, where many men were 
working, to gain a sense of the 
atmosphere of the place..  
• Use passive voice to remain 
formal or detached, the tunnel 
was reached by travelling down 
the lift. Many lives were taken by 
the inhalation of dust. 
• Use colons to link related 
clauses, coalmines created 
livelihoods: jobs were plentiful. 
Verbs 
• Use modal verbs. 
• Prefixes/suffixes for verbs: dis, 
de, mis, over, ise, ify 

• Use imperative and modal 
verbs to convey urgency, Buy it 
today! This product will 
transform your life. 
• Use adverbials to convey 
sense of certainty, Surely we 
can all agree…?  
• Use short sentences for 
emphasis This has to stop! Vote 
for change!  
• Use of the subjunctive form 
for formal structure If I were 
you, I would... 
Verbs 
• Use modal verbs. 
• Prefixes/suffixes for verbs: 
dis, de, mis, over, ise, ify 
• Varied and accurate use of 
tenses 
Adverbials  
Firstly Furthermore In addition  
However Nevertheless 
Therefore Consequently In 
conclusion. 
Conjunctions  
if because although unless  
since even if rather whereas  

• Use modal verbs to convey 
degrees of probability, It could be 
argued… Some might say...  
• Use relative clauses to provide 
supporting detail. the rainforest, 
which covers almost a third of 
South America…  
• Use adverbials to provide 
cohesion across the text, despite 
its flaws… On the other hand…  
• Use expanded noun phrases to 
describe in detail, the dramatic 
performance by the amateur 
group was…  
• Use passive voice to maintain 
impersonal tone, the film was 
made using CGI graphics! 
• Formal writing 
Adverbials  
Firstly Furthermore In addition  
However Nevertheless Therefore  
Consequently In conclusion 
Conjunctions  
if because although unless  
since even if rather whereas  
in order to whenever whether 
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Furthermore Despite As a result  
Consequently Due to For example 
Conjunctions  
when before after while  
because if although as 
• Use brackets or dashes to explain 
technical vocabulary  
• Use semi-colons to punctuate 
complex lists, including when using 
bullet points  
• Use colons to introduce lists or 
sections  
• Use brackets or dashes to mark 
relative clauses  
• Secure use of commas to mark 
clauses, including opening 
subordinating clauses  
• Begin to use colons & semi-colons 
to mark clauses. 
• Use indirect speech/reported 
speech accurately, Mister Tom told 
me that his son died many years 
ago. 

• Varied and accurate use of 
tenses 
Adverbials  
Meanwhile Later that day 
Silently Within moments All 
night Nearby Under the 
treetops Never before  
-ing openers -ed openers. 
Conjunctions  
if when because while  
as until whenever once  
since although unless rathe 
• Use brackets for incidentals,  
Amy saw Katie (her best friend) 
standing outside.  
• Use dashes to emphasise 
additional information,  
The girl was distraught - she 
cried for hours.  
• Use colons to add further 
detail in a new clause,  
The girl was distraught: she 
cried for hours.  
Use semi-colons to join related 
clauses, Some think this is 
awful; others disagree. 
 

• Use subordinate clauses to 
add detail or context, including 
in varied positions.  Although 
Theseus was scared, he 
prepared to enter the maze.  
Theseus, although he was 
scared, prepared to enter the 
maze.  
• Use relative clauses to add 
detail or context, Amy grabbed 
the torch, which she’d strapped 
to her belt, quickly.  
• Use a wide range of sentence 
structures to add interest  
• Begin to use passive voice to 
remain formal or detached, the 
window was broken by the ball.  
Verbs 
• Use modal verbs. 
• Prefixes/suffixes for verbs: 
dis, de, mis, over, ise, ify 
• Varied and accurate use of 
tenses 
Adverbials  
Meanwhile Later that day 
Silently Within moments All 
night Nearby Under the 
treetops Never before  
-ing openers -ed openers. 
Conjunctions  
if when because while  
as until whenever once  
since although unless rathe 
• Use brackets for incidentals,  
Amy saw Katie (her best friend) 
standing outside.  
• Use dashes to emphasise 
additional information,  
The girl was distraught - she 
cried for hours.  
• Use colons to add further 
detail in a new clause,  
The girl was distraught: she 
cried for hours.  
• Use semi-colons to join 
related clauses, some think this 
is awful; others disagree. 
• Use direct speech to portray 
characterisation, “Don’t you 
dare do that!” bellowed the 
red-faced man in a menacing 
tone 

• Varied and accurate use of 
tenses 
Adverbials  
• Link ideas across a text using 
cohesive devices such as 
adverbials. 
Meanwhile At first After  
Furthermore Despite As a result  
Consequently Due to For 
example 
Conjunctions  
when before after while  
because if although as 
• Use brackets or dashes to 
explain technical vocabulary  
• Use semi-colons to punctuate 
complex lists, including when 
using bullet points  
• Use colons to introduce lists or 
sections  
• Use brackets or dashes to 
mark relative clauses  
• Secure use of commas to mark 
clauses, including opening 
subordinating clauses  
• Use colons & semi-colons to 
mark clauses. 
• Use examples of both direct 
and indirect speech, the miners 
told me that they had lost many 
of their workmates due to the 
perils of the job. “I know it’s 
dangerous,” explained Chris, a 
coal miner of 30 years, “but it’s 
all I know.” 
Begin to use the subjunctive 
form for formal structure If I 
were a coal miner, I would... 
• Use ? ! for rhetorical / 
exclamatory sentences  
 

in order to whenever whether 
• Use ? ! for rhetorical / 
exclamatory sentences  
• Use colons and semi-colons 
to list features, attractions or 
arguments  
• Use brackets or dashes for 
parenthesis, including for 
emphasis This is our chance—
our only chance—to make a 
difference.  
• Use semi-colons for structure 
repetition, Bring your friends; 
bring your children; bring the 
whole family! 
• Formal writing 
• Sentence length and type 
varied according to purpose. 
 

• Use brackets or dashes for 
parenthesis, including for 
emphasis This performance—the 
first by such a young gymnast—
was a masterpiece!  
• Use semi-colons for to mark 
related clauses, some argue … ; 
others say…  
• Use commas to mark relative 
clauses 
• Use colons and semi-colons to 
punctuate complex lists  
• Sentence length and type varied 
according to purpose. 
 
 

 


