
Involving Parents in
Assessment
The idea of collaborating with parents on assessment comes

from recognising the fact that parents are the primary

caretakers and co-educators of the child, and they can be the

teacher’s most trustful allies and partners. By sharing their

observations, experiences and feelings of the child they can

offer meaningful insights for the teacher and together they

can work effectively for the highest good of the child. This is

what Krisztián Freigang has utilised in his assessment

practice, the elements of which include a classroom

observation by the parents and a parent-teacher conference.

INVOLVING PARENTS
IN ASSESSMENT

Narrative  by Cecília
Skarka

Based on an interview
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IDENTITY CARD 
CHAPTER 1 GAME OF GINTER

NAME OF PRACTICE

SUBJECT ASSESSED

CATEGORY

TYPE OF 
ASSESSMENT

AGE GROUP Class 3 (9-10
years)

This  practice can be used in different
age groups, possibly with
adjustments in  higher classes (the
focus shifting from dialogues with
parents towards self- and peer
assessment).

Combination of formative 
 ipsative and collaborative
assessment

Formative: The teacher is monitoring
the ongoing learning process of his
pupils both individually and
collectively, and according to his
findings makes adjustments to his
teaching process and supports the
child.
Ipsative: The  child’s skills, attitude
and achievement is assessed against
their prior performance (end of the
previous school year).
Collaborative: Assessment happens
with the parents who share their
experiences, observations and
insights, creating a more complete
picture of the child.

Practice suitable for lower
classes

All
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Holistic assessment where
attitudes, skills, learning
methods, interpersonal
relationships, etc. are also being
assessed.

Adaptation possible for higher
classes
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IDENTITY CARD 
CHAPTER 1 GAME OF GINTER

COUNTRY

VALUES

TIMELINE AND
PREPARATION

FORM OF
DOCUMENTATION

CERTIFICATION

Krisztián  Freigang Class teacher (guiding his class
from 1st through 8th grade and
teaching most subjects).

Hungary

TEACHER

Contextualised: Assessment
happens during (and after) a school
day.
Individualised: The skills, attitudes
and progress of the child is
assessed on an individual basis.
Participatory: The  assessment
takes place with the participation of
the parents.

Besides the notes of the teacher,  the
findings of the assessment get
included in the end-of-year school
report and serve as an interim
reference point.

The overall timescale is hard to
estimate as assessment happens
on an ongoing basis, and it involves  
observing, taking notes, consulting
with subject teachers and
discussing it with the parents.

Contextualised,
individualised and
participatory

Approx. 1-2 hours/child
for the teacher  to review
his notes and the pupil’s
main lesson books,
drawings and other
works

Written

No certification given at this
point, see above.
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SCHOOL Hereinafter referred to as Gödöllő
Waldorf School.

Gödöllői Waldorf Általános
Iskola és Alapfokú
Művészeti Iskola
Link here
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https://waldorf-godollo.hu/


The Gödöllő Waldorf School is located in Gödöllő, a town near Budapest, the capital of
Hungary. Today it serves about 200 pupils from 1st to 8th grade. It is one of the first
Waldorf schools in the country, founded in 1990, right after the political regime’s change
had opened up the opportunity for alternative free education. In the 1990s the school
gained popularity in the region, attracting families who were looking for different
education for their children. 

With the power of a community made up of ambitious and open-minded teachers and
supporting parents, the school could grow and prosper, albeit through cycles of ups and
downs. After finding a suitable building and transforming it from an operating factory into
a proper school building with a safe yard and a blooming garden, in 1999 it started
offering secondary education as well. Teaching the upper grades brought additional
challenges, because, compared to traditional secondary education, it required creative,
out-of-the-box methods. For example, with the introduction of a specific main lesson (the
so-called ‘Experimental Lesson’, reflecting the fact that initially it was introduced as an
experiment) mixed-age groups of students could delve into different topics of their choice
in an interdisciplinary approach, gaining more in-depth knowledge and life experience
than a conventional classroom could possibly offer.

In 2013 the school had to give up the upper grades, which was a painful decision for the
community, but, once again, it could recover from the situation and found new
possibilities to expand and deepen Waldorf-pedagogy for the benefit of the students.

The new challenge which the school had to address was that children had started
coming to school more and more ‘awakened’, with a strong intellect, but with a weaker
will and poor imagination. An increasing number of pupils were facing learning
difficulties, behavioural disorders and other imbalances or impediments. This seems to
be the impact of the modern world: the hectic lifestyle, lack of activities, disconnection
from nature and early exposure to technology. Over time it became apparent that the
needs of these children cannot be met in a classroom: in order to rebalance them, the
new direction of education should be one based on activity, including art, farming and
gardening, crafts and handwork, as well as other meaningful activities, both in- and
outdoors. For the pedagogy, it meant a shift towards curative education, which,
according to Rudolf Steiner, is the deepening of Steiner Waldorf education.

The vision of the Gödöllő Waldorf School is to grow into an ‘urban farm school’, with a
working school garden that not only offers students healthy and meaningful outdoor
activities and a strong connection with nature, but also caters to the school kitchen,
where the fruit of the gardeners’ labour would be prepared and served to nurture the
children themselves.
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THE SCHOOL 
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It was this inspiring atmosphere, fresh approach, highly trained teachers’ college and
supporting parental community that attracted Krisztián to this school and made him apply
to a class teacher’s position when the opportunity arose.

After graduating from a nautical school, he went to university and studied information
technology. He worked as an IT specialist at a multinational company for 18 years, but in
the last couple of years he was searching for ‘escape routes’. Through his children, he
had been in touch with Waldorf pedagogy for thirteen years, as a consequence of which
he immersed himself in many accompanying fields, like biodynamic farming, healing,
painting, and astronomy. It was from a desire to organise this diverse knowledge that he
started the Waldorf teacher training course. Although he had a public teacher’s
qualification, he had never thought of becoming a teacher, until fellow parents with
younger children started to ask whether he would consider taking a class.

He started working as a class teacher in 2015 in the Kecskemét Waldorf School, a
smaller scale school in a town in central Hungary. Much as he enjoyed working with the
children there, it soon became apparent that he had to move to Gödöllő for personal
reasons. Although, due to its stable teachers’ college, it is quite rare for the Gödöllő
Waldorf School to have an open class teacher’s position, by a stroke of luck Krisztián
was welcomed at the school from September 2017.

THE TEACHER 
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Every time he started to work with a new class, the most critical and difficult thing for him
was to build a community. In his current class he also had to be very firm and decisive to
establish his authority. Although rules, routines and rhythm are very important for the
children, he gives them space to maintain their freedom, to have their opinion and their
own ways of doing things.

For him, it is of great importance to constantly change the way of teaching and bring in
new things, in order to avoid acting out of habit. He is constantly observing the children,
both individually and collectively, and tries to adapt his activities and methods according
to these observations. For him one of the most valuable takeaways from curative
pedagogy would be that it is important to observe the child without making any judgment,
giving labels or jumping to conclusions. The role of the educator is not to search for
answers to different symptoms, but simply to get to know and understand the child.

One of the first things he observed is that the children in his class had needs for
movement that are hard to meet. They usually arrive at the school by car, which has an
adverse effect on the way they are present in the classroom, and on how they act,
interact and learn. As a result, he introduced a new routine for starting the school day: in
the morning the class gathers at a meeting point outside the school (e.g. a nearby park,
with the distance increasing year by year) and they walk together to the school. On the
way to the school, the children have time to reconnect and socialise with each other;
they have space to run, jump, let off steam; and they can connect with nature and
observe its seasonal changes. As they get close to the school, Krisztián takes the
opportunity to link the walk with what he finds necessary to practice: if they find a fallen
tree trunk on the side of the road, they do some balancing exercises, or maybe they
approach the schoolyard jumping and reciting the multiplication table (sometimes in
English or German). When the children finally enter the school building, they arrive in the
broadest sense of the word and are ready to immerse themselves in learning.

As Krisztián had shared with the colleagues how beneficial this practice proved to be on
the pupils, other lower-class teachers have also introduced the walking into their morning
rhythm, and also upper-class teachers often start the day outside.

Another example of the new things Krisztián introduced in this school is the mid-year
assessment practice with the involvement of parents.This practice was not invented by
him, but he experienced its original version as a parent at the Kecskemét Waldorf
School. As a parent he found it empowering, and later on he found that involving parents
into the assessment process has many benefits for the teacher as well.
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In Steiner Waldorf schools pupils (and parents) receive a comprehensive, individualised
and qualitative written report at the end of the school year. There is also a state-required
mid-term report, but since it operates with preformulated texts, it does not serve the
purposes of assessment that Waldorf schools are trying to achieve. Since neither the
thought of a generalised report nor the lack of any feedback appealed to Krisztián, he
opted for a third alternative. He decided to involve parents in the process, so that they
can experience first hand what happens in the school, to make sure they are on board
and to develop a strong partnership with them. Waldorf schools strongly build on
parents. Since they are partners as the child’s educators, teachers and parents are
supposed to engage in a collaborative relationship. It is their shared interest that the
child thrives in the school, and through good education reach their full potential.

CHAPTER 1 GAME OF GINTER

THE PRACTICE 

7

The end-of-year report

At the end of a school year pupils receive a written report. This is the teacher's
personal, individual description of what the child has done and achieved
throughout the school year. The greatest achievement of school children is to
develop. The report therefore describes the child's achievement in terms of his or
her development.

In the first years of school teachers give an individual description and characterise
the child to the best of their ability. A class teacher works with his or her class day
by day and week by week on a number of different subjects. The report
documents what has been done. For each pupil, there is a description of the way
the subjects were worked on individually, and what developmental steps were
initiated in the process. It is also concerned with the child's social situation and
involvement in the class and in the life of the school.

In addition to this written evaluation, the pupils are sometimes given a brief verse
which the teacher has found with a special view to the child's situation and the
challenges it presents. These words can encourage him or her to find specific
short term or long term goals that will have to be tackled in the general direction
that lies ahead. In this way the report also speaks directly to the child.

Teachers of subjects outside the class teacher's range – languages, eurythmy,
handwork and craft work, gardening, sports and music – add an account of the
child's activity from the perspective of their special subjects. These reports
complement the class teacher's account. Reports are written in layman's terms so
that parents and older pupils have a clear and comprehensive picture. link here
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https://www.freunde-waldorf.de/en/the-friends/publications/catalogue-waldorf-education/individualised-reports-instead-of-grades/


This practice has two parts: a classroom observation by the parents and a parent-
teacher conference.

The classroom observation means that the parents participate in the life of the class
for a full day, one set of parents per day. As Krisztián wishes to have one or two ‘parent-
free’ days a week, with 30 students in the class the whole process takes about ten
weeks. The advantage of the long span of time is that the teacher and the pupils get
used to outsiders being present and to being observed, they feel relaxed and being in a
safe space, where they can be themselves. This eliminates the possible distorting effect
of observation, where the people being observed behave at their best, not as they would
normally do. On the other hand, the disadvantage of the length of the process is that it
cannot be applied more often, although the teacher and some parents would prefer to
repeat it on a quarterly basis.

The classroom observation, despite its name, begins in the park, where the class meets
every morning. The parents bring their child to Krisztián, who welcomes all of them, then
the parents take the observer's position in the background. The children are fully aware
that now they belong to the class and act accordingly, never wanting to walk with their
parents instead.

They walk together to the school and the class goes about its day. The tables in the
classroom are arranged in groups to facilitate group work, collaboration and social
interaction. The observers sit on chairs in the background. They join the class during
outdoor classes and for lunch as well.

This practice gives parents some insights, in particular into their child’s social behaviour,
into their place in the community, their participation and engagement both inside and
outside the classroom, and also, into their well-being. This is really valuable information
for the parents, and one of the main points they mentioned when asked how this practice
was helpful for them.

The school day having ended, Krisztián and the parents engage in a teacher-parents
conference. First, they go through the child’s main lesson books, exercise books,
drawings, paintings, and other works or pieces of art that the child made in the last half-
year. Krisztián adds his comments and remarks on them and discusses the child's
progress, development, participation, behaviour and relationships with peers and
teachers. As he attends all the classes, he has a broad overview of the child’s progress
even in subjects not taught by himself, e.g. music and languages.

It is the previous year’s end-of-school report and the Extra Lesson assessment at the
beginning of the school year that serve as a reference point for the assessment.
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Extra Lesson 

Developed by a Steiner Waldorf teacher named Audrey McAllen, the Extra Lesson
is a complex toolkit designed to assess the stages of development, and remedy
learning and social difficulties. A series of movement, drawing and painting
exercises help develop background learning and life skills. Background learning
skills are spatial orientation, sense of weight, eye-hand-speech coordination,
right/left dominance, the capacity to mirror, fine and gross motor skills, and midline
integration. Life skills are skills like creativity, assertiveness in problem-solving,
self-awareness or interpersonal skills. 

In the Gödöllő Waldorf School,  at the beginning of years 1-4 and 6, all pupils
receive an individual Extra Lesson assessment. In the first year it focuses on
movement development and sensorimotor integration, while, from grade 2
onwards it involves math, reading, writing and learning screening as well. The
results of these assessments give valuable information to the teacher, who can
adapt the learning environment and class activities according to them, and, for
those students who need additional support, Extra Lesson classes are offered.

During his conference with the parents Krisztián reviews how the child has progressed
compared to the above-mentioned reference points and together they discuss what
changes might be needed. It may be alterations in the routine of the child, or he may
suggest individual educational support, e.g. art therapy, therapeutic eurythmy, or Extra
Lesson classes.

The parents are free to ask questions about their child, the class, the school day they
had just observed, about learning contents and methods, etc. They also have the
opportunity to share whatever they think is relevant for the teacher or could affect the
child’s behaviour or learning. After all, the teacher and the parents together form the
environment of the child, which is of key importance to the child’s well-being, and to be
able to  unfold their unique innate capacity and potential.

The teacher-parents conference itself usually lasts about half an hour. The length of the
preparation phase is difficult to estimate because Krisztián takes extensive notes on an
ongoing basis. He adds a note whenever he gets some new information about a pupil,
when he or the parent makes a commitment concerning the child or when he, quite
unusually, asks something from the parents. He also has a notebook where he keeps a
record of each child. At the end of the school year, he has a class discussion with the
Extra Lesson teacher and the subject teachers where they look back on each child, and
he records his colleagues’ inputs about each pupil. 
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When a child is subject to a child study, he takes notes of the observations and
suggestions of the fellow teachers. These notes and the end-of-school reports, which he
had written based on the previous year’s notes, make up a comprehensive portfolio of
each child’s progress. When preparing for a teacher-parents conference, Krisztián
reviews all of these.

Krisztián has been practising this assessment method for five years. It helps him to
evaluate where a particular child or the class as a whole is, to find support for those who
need it and to select teaching methods and plan activities that are suitable for all the
pupils. Involving the parents allows him to get a more complete picture of the children, to
create a sense of partnership, to share a common understanding, and to strengthen
parents’ trust in the school, in himself and his methods. He likes this practice because it
helps him get closer to and understand the individual child. He sees that the aim is not to
change the child but to remove the obstacles from their individual path.

This practice is well received by children, other teachers and parents as well.

For the children, it is a beneficial experience to see their parents and teacher working
together as partners. It gives them a sense of wholeness and well-being, building trust
that whatever is happening to them in school is for their benefit.

The College of Teachers has acknowledged the values of the practice and encourages
all class teachers in lower grades to apply this particular assessment method, although
not all are ready to engage in it, the process being very time-consuming. 
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Parents welcome the procedure, having
good feelings about it and thinking it is
indeed a good practice. They find that due
to the classroom observation and the
teacher-parents conference they learn
new things about their children and it
helps to understand them. It gives a sense
of empowerment to be able to discuss the
possible issues with the class teacher and
to search for resolutions together. As one
of the mothers put it: ‘Through this
practice, I can glimpse into a process that
I’m trusting to be good. I love that this
discussion is all about my daughter, about
her little life. Every time I feel reassured
that she is in the right place.’
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