
The Five Roles and a
Unique Me
Sam Versweyveld combined the best of two worlds by

introducing a framework developed in the context of part time

artistic education into the four senior years of the Steiner

Waldorf secondary school de Zonnewijzer. This framework

serves as a basis for the guidance, formative and summative

assessment of open-ended personal assignments that

students carry out throughout the year. Rather than giving a

grade on the overall performance supervisors evaluate how

their pupils have embodied five roles that are key to the

development of a project, as well as the 6th very important

role that concerns the expression of their uniqueness within

their work.

THE FIVE ROLES AND
A UNIQUE ME

Narrative  by Ilona de
Haas

Based on interview
Sam Versweyveld,

Celeste and Arend on
05/03/2020

Evaluating open-end assignments based on how
the pupils embody six key roles
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IDENTITY CARD 
CHAPTER 1 GAME OF GINTER

NAME OF PRACTICE

SUBJECT ASSESSED

CATEGORY

TYPE OF 
ASSESSMENT

AGE GROUP Classes 9 to 12, 
 ages 15 to 18

This framework can be adapted to
any open assignment, as soon as the
pupils are ready for this type of
assignment.

Combination of formative,
summative, ipsative and 
self-assessment

Formative: continuous evaluation
throughout assignment, in particular
during the meetings between pupil
and supervisor. 
Summative: the written report
delivered at the end of the project is
based on an evaluation of how the
students embodied and developed
within the different roles. 
Ipsative: the framework evaluates
the pupil’s own progress based on his
or her starting point at the beginning
of the project.
Self: pupils assess their own process
and performance based on the roles
and discuss their impressions with
their supervisor.

School wide practice suitable for various subjects and age groups.

Open assignments in any
subject, often combining
subjects.

Based on the didARTiek framework
as defined by Erik Schrooten and Luk
Bosman for the evaluation of artistic
competences. - Link here

The Five roles and a
Unique Me
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This method is best suited for
personal research projects and
open assignments that students
carry out on a variety of subjects
depending on their personal
interests and skills. Open
assignments in specific subjects
can also use this method. Well
suited for subjects like cooking,
metal and wood work, textile
arts, graphic arts.

https://artistiekecompetenties.blog/


IDENTITY CARD 
CHAPTER 1 GAME OF GINTER

COUNTRY

VALUES

TIMELINE AND
PREPARATION

FORM OF
DOCUMENTATION

CERTIFICATION

Sam Versweyveld

More specifically Flanders.

Subjects Sam teaches: languages and
music. He is also a supervisor for year
long projects in classes 9, 10, 11 and 12.

Belgium

TEACHER

Contextualised: the assessment tool gives
the pupil clear criteria of evaluation at the
beginning of the process and a road map to
manage the project at the same time.
Individualised: the written reports and oral
formative evaluations are based on the
pupil’s progress in their project and tailored
to the objectives defined with the
supervisor. 
Participatory: pupils are asked to self-
evaluate and discuss their evaluation with
the supervisor at various stages of the
project.

Extensive personalised written feedback
that is handed to the student at the end of
the project.

The broad range of aspects covered by the
six roles evaluated make it not only useful
as an evaluation method but also a road
map for the pupil and the supervisor
throughout the learning process.

Contextualised,
individualised and
participatory

A few hours to be
invested at the
beginning to understand
the six roles and be able
to communicate them to
the students.

Written

The projects that are evaluated with this method are considered to be a
course in themselves. The result thus influences certification as in
theory students have to pass every course to move up to the next year.

CHAPTER 1 GAME OF GINTER3

SCHOOL The framework itself, designed to evaluate
artistic competence is used in several
mainstream academies in Flanders (e.g.
professional development, artistic programm).

Steiner school of Leuven,
De Zonnewijzer 
Link here

The F ive  Roles  and
a Unique Me

https://www.steinerschoolleuven.be/


De Zonnewijzer was founded by a group of enthusiastic parents in 1982 in the city of
Leuven, Flanders. Seven years later it was recognised by the state and became a
subsidised independent school. Shortly afterwards the school opened a secondary
section and moved to the beautiful building designed for the school in a suburban area of
the city called Wijgmaal. The architecture of the school is worth mentioning because it
reflects the pedagogical spirit of Steiner Waldorf education. For example, the younger
classes are in a string of small houses with round, enveloping shapes and a slightly
arched grass roof on the top, covering them like a blanket. 

Sam Versweyveld began teaching in the secondary section of the school in 1994, when
the first 12th class graduated. He feels this was at the end of the pioneer years, when
the school’s roots were strengthening. This was also the period when Steiner schools in
Flanders received authorisation to develop their own learning outcomes, under the
condition that they provide proof of their equivalence to those defined by the state. In
terms of assessment in the secondary years (ISCED levels 2 and 3), the Belgian
government allows schools to develop their assessment system, as long as there is
documentation that can be shown to the inspection. Traditionally schools use tests and
exams to create these documents, even though in theory other methods are possible
too, complementing or even replacing these tests.
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At the Zonnewijzer pupils do take tests at the end of each block period and throughout
the year for languages. However, teachers work together based on their experience with
different methods and the feedback from students to make the school’s assessment
system evolve and become as learner development oriented as possible. 

The school has a tradition of extensive written feedback, and their policy is to focus on
the learning goals and the progress of each individual. This implies that pupils who need
it receive extra assignments to help them reach the learning goals they are challenged
with, and this is being done in the form that gives them the highest chances of success.
Pupils with learning difficulties such as dyslexia also have a personalised evaluation plan
for example one that replaces written evaluations with oral ones. Moreover, summative
test results are not merely added up according to a formula. Instead, the teachers look at
the learning progress as a whole and earlier test results thus become irrelevant. 

Until 2012, the structure of assignments and one test at the end of each block period
without a real exam structure was maintained. However, pupils in the higher classes felt
that there were too many tests during the school year with no dedicated exam timetable
during a class free period and that they needed more exam training to better prepare for
higher education. The school therefore decided to organise a short exam session once a
year for the four senior years covering the basic skills they have to master in languages
and mathematics. This was re-evaluated in 2018 and kept only for the last two senior
years. 

Recent evolutions of summative assessment at the Zonnewijzer also include the
introduction of the Evaluation Rose. This rose allows to be more precise in the overall
evaluation of each subject by defining key learning goals that are all evaluated between
one and six. Dots for each goal are then joined to form a rose. The objective is to avoid
collapsing roses, both for process and results. Pupils are invited to draw their own roses
and then time is taken to discuss the differences between their and the teacher’s rose.
Sam recounts that in many subjects pupils underestimate themselves and that this
exercise is very important for the development of self-awareness and independence.
Pupils feedback that the evaluation rose is not their preferred tool because it emphasises
the points they need to work on. As Sam pointed out, this is all part of the learning
process. Tools such as this one aim to bring the focus back to the qualitative aspects of
feedback and influence in a positive way how pupils learn and study. The evaluation rose
is also used in the context of the Five roles and a unique me framework, with each role
being one of the learning goals. 

At the Zonnewijzer, many assessment systems exist in parallel and the challenge is to
strike the right balance between diversity and coherence.
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CHAPTER 1 GAME OF GINTER

Sam Versweyveld did not plan to become a teacher. After graduating from linguistics, he
was offered a job to teach Dutch and English at the Zonnewijzer and accepted the
opportunity. This first job was a revelation to him in several ways: he discovered how
much he enjoyed teaching, that the contact with pupils was very natural to him, and that
he greatly appreciated Steiner Waldorf education. Sam had never been in contact with
Steiner Waldorf pedagogy before and was surprised with the level of personalised
attention for each pupil. Sam explains that he had never felt that his personal
development had been of interest when he was at school. 26 years later, Sam is still a
teacher at the Zonnewijzer, with an extension of his role as he completed a master’s
degree in music and now combines language and music teaching. On top of his
language and music classes, Sam also coaches/supervises pupils for their year long
projects, and it is in this context that he introduced the Five roles and a unique me
practice.

THE TEACHER 
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The didARTiek framework was developed by Erik Schrooten and Luk Bosman with the
aim of guiding students to become competent art practitioners, in the context of part time
artistic education programmes. The development took several years and was then rolled
out in most art academies in Flanders. Link here

An important part of their work was to name and describe artistic competences relevant
for all artistic careers in a clear and open way to give direction and at the same time
enough space for teachers and the artistic process. The six roles that re-group the
competences are six simple and recognisable words that represent areas pupils can
explore, and a common mindset, the DNA of artistic education. All artistic subjects can
include the six roles, with varying  importance given to the one or the other depending on
the form of art that is being evaluated. These roles serve as a basis for evaluation and
the result is a much more meaningful overview of the different aspects of the pupil’s work
compared to an overall evaluation intertwining all the roles together. The framework also
includes a series of tools to help teachers give relevant oral and written feedback. In fact,
Sam explained that teachers in artistic education are not necessarily trained to give
qualitative personalised feedback in words and these tools give them key words and
qualities to be used as inspiration. See an example here  

Sam was invited to a conference on the framework and immediately saw the potential of
using it in the context of the personal and open long-term assignments that students are
asked to do every year from class 9 to class 12. The 9th class pupils are asked to do a
biography assignment, 10th class a project that brings social value to their environment,
and classes 11 and 12 do end of year projects on the subjects of their choice. These
projects are very open and comprehensive. It can be anything from training a dog to be a
sheep dog, keeping sheep and observing the effects of this on the well-being of humans
involved and their environment, to writing a book or composing songs and making an
album. These very diverse topics were hard to evaluate in a uniform way, and at the
same time they needed a framework to have some kind of objectivity in the feedback
given.
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https://artistiekecompetenties.blog/n/


Researcher: how you research your topic in a broad sense. This includes text study
but also interviewing relevant people, going to a museum, visiting relevant places,
etc. One of the main qualities linked to this role is curiosity, the desire to find out
more about the topic in any way possible. 
Craftsman: the basic skills you need to develop to achieve your goals. These skills
vary from project to project and can range from very technical to more academic:
skills to produce a qualitative paper, to repair a machine, play an instrument, etc. An
important quality here is the capacity to learn and apply new skills.  
Artist: the creativity that you put into your work. This role covers all the creative
aspects: creativity in the artistic sense but also problem-solving capacities and the
capacity of developing new ideas. Sam gave a great example of a project that
involved repairing an old motorcycle. The pupil had prepared well and encountered
an unexpected problem that he could not solve when doing the repair. The pupil
developed a new tool that did not exist in the toolbox to be able to continue and that
was a beautiful example of creativity in a very technical setting. 
Teamplayer: working together with other people. This role is relevant in different
ways depending on the project. At the very least you are able to communicate well
with your supervisor/coach but in some projects it goes much further than that and
teachers sometimes add an assignment for pupils to work together. In class 10 the
social projects often involve working in teams. 
Performer: the capacity to perform or present the result of your work. In the open
assignment context this concerns the presentation that pupils are asked to give in
front of their teachers, class and parents. For the end-of-year projects at the
Zonnewijzer they even have 15 minutes of presentation to an open audience. The
challenge is to talk about the process they went through in an objective and positive
way. 
The sixth role, the most important one: UNIQUE SELF. This role is about the level  of
connection you have with everything you do, the individual expression and the
unique quality your work has because you put something of yourself into it. Sam
explains that often if the other roles are good, this one is there, too, as it strongly
influences personal motivation and implication. This is also the role that really
convinced him to use the framework as it embeds the objective of developing
everyone’s unique potential in the evaluation system.

What makes evaluation based on the 6 roles so rich is that it does not only enable a
holistic and personalised assessment of the project, it also provides guidance for the
pupil and the supervisor throughout the process. To reach the final goal successfully,
pupils will have to be researchers, craftsmen, artists, teamplayers, performers AND
express their unicity.  These six roles are interpreted as follows: 
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Grouping skills and competences within a set of roles invites
students to act within each role, which can favorise engagement
in the assignment or project. Through the lense of the Learning
for Wellbeing framework, these roles emphasize several of the 7
principles. The combination of all of the roles enables an
expression of wholeness in the pupil’s project, looking at all the
different aspects that participate to the global achievement. The
principles of purpose and diversity, allowing the unfolding of
unique potential in individuals and respecting individual
uniqueness and diversity, are embedded in the system through
the type of assignment concerned and the importance given to
the 6th role. The teamplayer role gives a space to the
importance of qualitative relationships in everything we do and
the way the formative process is led with the supervisor also
ensures the conditions for constructive feedback. Last but not
least, the overview of all the roles the student is expected to
embody at some point in his or her project subtly introduces
nested systems and how they influence one another.

When these roles are presented to pupils at the beginning of the project*, it gives them a
solid framework and at the same time a lot of freedom. Sam’s experience is that it is the
right balance between freedom and direction to support learners in the development of
their independence and creativity. The way the roles are used during the process varies
greatly from one pupil to another. Some need no more guidance and others need it to be
developed into clear deadlines and objectives.

CHAPTER 1 GAME OF GINTERCHAPTER 1 GAME OF GINTER

*Pupils receive a document with the instructions for the project, the learning goals and the way it will be evaluated according to the
different roles.
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In terms of assessment, the final evaluation of the project consists of an extensive
written document in which the supervisor goes through each role and describes how they
experienced them. There is also a general statement indicating whether they consider
the goal was achieved or not. This however is not turned into a grade and is not scaled.
Projects that exceeded expectations greatly are recognised, but no other comparison is
possible.

Throughout the process the roles are also used for the formative evaluation of the
learning  process and also help to identify areas for further exploration and improvement
to reach the next level. This is useful both for the pupil and the supervisor, as if one of
the roles has been overlooked, it often gives an indication of what the pupil needs to
focus on next (e.g. being stuck because not enough research was done, or missing basic
skills to go to the next stage.). Up till now there has not been any formal documentation
of this formative process. The self-evaluation aspect is carried out orally during the
supervisory meetings, and in some cases with the help of a written document that pupils
fill in with their observations*. Sam comments that there is space for improvement in the
time dedicated to this discussion, especially for the roles that learners often find the most
challenging, such as the role of  artist.

CHAPTER 1 GAME OF GINTERCHAPTER 1 GAME OF GINTER

*The document contains general questions and then the six roles with space for description and three general evaluation options
that the students can circle to indicate whether the role has not been developed at all, has been developed but in a limited way or
is well in development.
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“My big project in year 11 had a significant influence on the professional direction I
have chosen today and I am very grateful for the experience. Initially I wanted to
make a short film but that did not work out and I ended up preparing a performance
on the theme of psychosis that included many forms of art. I remember the roles as a
way to evaluate different aspects of my project and in my case, to not only focus on
the creative aspect. The self-evaluation was a way for me to explain my working
process and in retrospect also to explain how I thought the process had unrolled. The
roles are open and avoid yes or no answers. I do not remember all the ways they
used them but what stays today is that you needed a bit of everything to make it
work.”

Celeste, 18 years old, alumna of the Zonnewijzer, 
now studying Performing Arts

“I  did my entire secondary education at the Zonnewijzer. In general terms, I found it
useful to get a deeper look into the different roles that should be present in a project.
For my internship in class 9, I was asked to hand in a portfolio and self-evaluate
based on the roles. It was interesting and challenging at the same time because the
internship was too short to really explore all of them. For my end of year project in
class 12, I did a theoretical and practical project about Japanese woodblock prints
and enjoyed the free and pro-active context. I was happy with my evaluation and
appreciated that it looked at every component and how I grew and developed my
abilities throughout the process. I think that the roles and the objectives of the
framework could be more explicitly presented to students.” 

Arend, 20 years old, alumnus of the Zonnewijzer, now studying Japanology at
the University of Leuven

The school has not yet done a global evaluation of the results of this method used by all
supervisors since it was introduced, but Sam explained that overall the pupils react very
well to it as it is concrete and makes expectations clear. It gives them a challenge but
with a constructive method to confront them with it. Moreover it explicates soft skills that
are not always easy to capture, such as personal connection with your work. Positive
learner development is clearly present and below are some statements from interviews
with recent alumni.
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Teachers who use this method are also satisfied with the support it brings to leading
pupils and evaluating the process as it unfolds. Some colleagues who teach subjects
that are harder to assess in a traditional way have taken on parts of it to assess their
course, using the evaluation rose in combination with the relevant roles.

Pupils receive regular updates that parents can consult too, but often the updates are not
detailed enough, so the method is explained to parents at parent-teacher evenings. Sam
recounts that a lot of parents recognise the type of process from their working
environments and are willing to think outside the box. In fact, assessing in this way may
also participate in the preparation for professional life as understanding which role you
are in at a certain moment is an important component of professional development. Sam
explains that there are always some parents who are very attached to grades and
competition, and this reflects in the pupils’ reactions too. 

Overall, five years after introducing the six roles, Sam considers the practice to have
reached its objectives. He emphasised the importance of introducing it well in the
beginning, keeping all the roles in and using it for the right type of assignment.

CHAPTER 1 GAME OF GINTER

Example of an evaluation rose, with the blue lines representing self-
evaluation by pupils at two different stages of the process, and the red line
the evaluation of the teacher. This rose is the evaluation of a course named
“expression” that includes eurythmy and other artistic disciplines.
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